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Abstract 
 

Forest School (FS) is a ‘child-centred learning process, providing learner inspired, hands-on 

experiences in the natural environment’ (Plymouth Marjon University, 2024, para. 1). 

Originating in Scandinavia, the approach is currently being used in the United Arab Emirates 

(UAE), which is not the typical physical environment for FS. The purpose of this study was 

to investigate the lived experiences of staff in one school involved in adapting a FS model to 

fit with the local culture and environment in the city of Al Ain, in the UAE. This qualitative 

study used a case study method and followed a hermeneutic approach. Data was collected 

through two semi-structured interviews with staff from a case study school. Documents 

which related to FS or the culture and schooling system of the UAE were also analysed. 

Thematic analysis of the data revealed that the FS pedagogy offers a flexible approach, 

allowing FS leaders to adapt the teaching and encourages contextualisation to the local 

natural environment. This was reflected to a small extent in the changes which were made to 

the FS project in the case study school. The most significant adaptation was the change of 

name from FS to Desert Discovery. Several local resources were incorporated into the 

physical area such as sand, spices and local style fencing; however, this was juxtaposed with 

resources which did not reflect the local context. Findings indicate that training in 

intercultural awareness would enable staff members to contextualise the project further. Input 

from a member of the local community would also aid this process. Further research could 

interview a wider range of staff on the concept of FS in the UAE and document analysis of 

FS lessons plans in this context could reveal further cultural adaptations.  
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Chapter 1 Introduction 
 

 

1.1 Introduction 

 

Forest School (FS) was a concept which originated in Denmark in the 1980s (Davis & Waite, 

2005) and has since been adopted in various forms in many countries. Although the term 

‘udeskole’ in Danish or ‘outdoor school’ is usually thought about in relation to green outdoor 

environments and learning through play, the concept can be transferred to any type of 

environment (Bentsen & Jensen, 2012; Leather, 2018). The FS association in the United 

Kingdom (UK) define FS as: ‘an inspirational process, that offers all learners regular 

opportunities to achieve and develop confidence and self-esteem through hands-on learning 

experiences in a woodland or natural environment with trees’ (Forest School Association, 

n.d.a). There are many noted benefits to FS (Harris, 2017; MacEachren, 2013; O’Brien, 2009; 

Ridgers et al., 2012).  FS is not only popular in Europe but also in North America, Japan, 

New Zealand and Australia (Masters & Grogan, 2018) and ‘is culturally, socially and 

historically situated' (Leather, 2018, p. 8). The FS approach is currently being used in the 

United Arab Emirates (UAE), a desert country in the Arabian Peninsula, which functions 

around a set of norms, values and laws which are fundamentally built upon Arab and Islamic 

principles (Baker, 2018; Heard-Bey, 2017). It is in this setting, which the current study is 

situated. 

The formal schooling system of the UAE is set within this culture and is affected by the 

culture. Culture has been shown to play an integral part in education (Alhebsi et al., 2015; 

Godwin, 2006; Heard-Bey, 2017; Kirk, 2015). In younger children, the surrounding culture 

affects how they play (Baker, 2018; Roopnarine, 2012) and learn. In addition, the increased 

globalisation within the UAE has led to a rise in international private schools which teach an 

overseas curriculum (Ridge et al., 2015) and employ expatriate staff (Morales, 2015). As the 

culture and the schooling system interact, meaning is arrived at, for those working in schools, 

policy makers, as well as for pupils. It is often the customs and traditions within a culture 

which impact how individuals and groups interact with the surrounding environment. How 

one experiences the culture and how meaning is created from that differs from one person to 

another. This impacts many aspects of life, including education.  
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As a researcher, I am interested in how these meanings are constructed within the school 

system by school staff, and how this ‘meaning making’ adapts according to the lived 

experiences of individuals. The formation and understanding of these meanings is 

foundational to the hermeneutic approach which this study follows. As lived experiences are 

described, I seek to interpret separate meanings in light of other ideas shared by the 

participants, to gain a fuller understanding of the topic under research (Kvale, 1983).  This is 

known as the 'hermeneutical cycle' (Kvale, 1983). I am also interested in how such 'meaning 

making' affects curriculums within contexts where culture and tradition intermix with 

international ideas, concepts, and pedagogies. 

 

1.2 Problem statement and gap in the literature 

 

Previous research has highlighted how the culture and language of the UAE feels threatened 

due to globalisation (Al-Issa & Dahan, 2011; Baker, 2018; Cooke, 2014; Farrell, 2008; 

Hopkyns, 2016; Raver & O’Donnel, 2010) and the importance of Islam in every aspect of a 

Muslims life (Ahammed & Cherian, 2014; Al-Mansoori, 2004). Research has also 

highlighted how the implementation of overseas educational ideas needs to be done with care 

(Kirk, 2015; Mahrous & Ahmed, 2010; Matsumoto, 2019; Mrab et al., 2010). FS is one such 

concept. Many studies have shown the benefit of FS (Coates & Pimlott-Wilson, 2019; Harris, 

2017; MacEachren, 2013; O’Brien, 2009; Ridgers at al., 2012). However, there have already 

been warnings about the overcommercialisation of the FS idea (Leather, 2018; Lloyd et al., 

2018). Previous studies have reported the links between culture and learning, and the need for 

cultural adaptations to all aspects of education, particularly those brought in from abroad,  in 

order to reflect local culture and heritage (Al-Qinneh & Abu-Ayyash, 2020; Baker, 2018; 

Bentsen at al., 2009; Bradley, 2010; Diallo, 2014; Gauvain, 1995;  Kirk, 2015; Matsumoto, 

2019; Lave & Wenger, 2002; Smidt, 2011). Bentsen and Jensen (2012) called for more 

research to be carried out on out on outdoor learning in different contexts, with Baker (2018) 

wanting more outdoor play in the UAE which incorporates local resources. In response, this 

study investigated how one overseas outdoor educational approach, namely FS, sought to 

adapt to the culture and environment in which it was situated. There is currently little 

literature on how the concept of FS is being applied in the UAE and specifically in the city of 

Al Ain.  
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1.3 Personal interest in the research subject 

 

It is my experience of living and working in the Arabian Peninsula for the past 13 years 

which has driven this research.  I have experienced firsthand what is described in the 

literature; how the juxtaposition and tension between the UAE’s desire to modernise and the 

impact of globalisation, is contrasted with the government’s desire for the preservation of the 

culture and heritage. I have seen this throughout the Arabian Peninsula, and most recently, in 

the UAE. Also, living within the city of Al Ain, I have experienced how this city treasures the 

culture and heritage of the country.  

 

Through my role as a research assistant at a local university within the UAE, I have been 

exposed to much literature which discusses the education system in the UAE and how it 

desires to move forward in a modern capacity. One particular research project in which I was 

involved touched on the concept of FS. It was this that initially sparked my desire to research 

this idea further. From my knowledge of living in the region, I saw how this could be one 

way in which international schools may be able to promote the local culture and heritage. 

However, what was not known, was if adaptations were being made to one particular FS 

project in the city of Al Ain to make it applicable to the local context. This therefore fed into 

the drive and purpose of this study.  

 

1.4 Purpose of the study 

 

The purpose of this study is to investigate the lived experiences of staff in one school 

involved in adapting a FS model to fit with the local culture and environment in the city of Al 

Ain, in the UAE. 

 

Sub questions to this are:  

 

• What have been the staff members experiences of the culture and religion of the 

UAE? 
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• What adjustments have the school made to make FS in the case study school 

applicable to the local environment and culture? 

• How do the staff view the adaptation of the FS project in the case study school? 

• What are key components of a FS in the context of the case study school in the UAE? 

• What are the positive and negative aspects of running a FS project such as this, from 

the perspective of staff in the case study school? 

 

The study was hermeneutical in nature and attempted, through interviews, to establish how 

the staff understood FS and the meanings staff made in relation to the culture within the 

UAE. It also looked at how this has impacted their decisions relating to the practice of FS and 

the alterations they have made to the FS project in the case study school, to fit the locality 

where the school is situated. Documents relating to the FS project in the case study school 

and to the culture of the UAE were also analysed. 

 

1.5 Significance of the study 

 

The study contributes to the knowledge regarding policy borrowing, particularly within the 

UAE. It focused upon how a FS approach was implemented in the UAE and how this was 

modified to suit the Arab and Islamic culture of the country. In international education, policy 

makers, school administration and teachers all need to address how their current educational 

systems fit with the culture in which they are situated and how their overseas curricula are 

adapted to the local surroundings. Whilst previous studies have looked at FS worldwide, 

(Austin et al., 2013; Barfod & Bentsen, 2018; Burns & Manouchehri, 2021; Coates & 

Pimlott‐Wilson, 2019; Masters & Grogan, 2018) there is little literature on how FS is 

outworked within the UAE and this study contributes to the knowledge on how schools adapt 

the FS curriculum to the surrounding culture. Areas for further research, which the current 

study could not explore, are also identified. 

 

 

1.6 Thesis outline 

 

Chapter 2 is the literature review. This chapter introduces the background to the study, which 

is set in the UAE, giving an overview of the country of the UAE. This includes information 
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on climate, geography, history, culture and heritage, religion and the recent changes brought 

about by globalisation. It then goes on to present a review of the literature on FS and links 

between play and FS and FS and contextualisation. The final section focuses on curriculum 

and pedagogy and the development of the formal schooling system within the UAE. It 

considers culture and the UAE schooling system, international policy transfer, as well as play 

and culture.  

 

Chapter 3 describes the methodology which follows a case study method with a 

hermeneutical approach. The chapter begins by outlining a rationale for qualitative data 

analysis and outlines the hermeneutical process. The role of myself as the researcher is 

presented alongside the justification for the use of semi-structured interviews and the analysis 

of documents as data sources. The methods of data analysis are then presented along with the 

ethical considerations for the study.  

 

Chapter 4 presents the findings of the research along with an analysis of the data collected 

from two semi-structured interviews and the analysis of a range of documents.  

 

Chapter 5 discusses the findings of the study. Each of the research sub-questions are 

addressed, to come to a fuller understanding of the main purpose of the study.  

 

Chapter 6 presents conclusions and recommendations from the study. Within this chapter, the 

limitations of the study are also highlighted and suggestions made for potential further 

research.   
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Chapter 2 Literature Review 
 

 

2.1 Introduction 

 

This study explores the interpretations of the lived experiences of staff in one school involved 

in adapting a Forest School (FS) model to fit with the local culture and environment in the 

city of Al Ain, in the United Arab Emirates (UAE). Initially, background contextual 

information about the profile and culture of the UAE will be presented. Following this, a 

review of the literature will be split into two sections. The first section will focus on FS, 

outlining what FS is and the six principles which underlie FS practice. Benefits and 

drawbacks of FS will be considered, as well as the links between play and FS and FS and 

contextualisation. Following this, the second section will look at curriculum and pedagogy in 

the UAE, including the development of the formal schooling system in the country. The 

interaction between culture and the UAE schooling system is also discussed along with 

policy transfer. Finally in this section, culture and play is also addressed and the wider 

context of the study outlined. 

The initial search of the literature involved using search engines such as google scholar and 

the University of Strathclyde library service online. In addition, databases such as 

Educational Resources Education Centre (ERIC), British Education Index and Scopus were 

also used to find literature. All literature had to be in English and relevant to the topic under 

research. Therefore, the literature search began by searching specific key words and phrases 

linked to the topic such as: United Arab Emirates, UAE culture, globalisation (globalization) 

and the UAE, contextualisation (contextualization) and education, forest school, UAE 

education system, policy transfer in education, UAE culture and education and play and 

culture. Initially, I attempted to only use data published within the last ten years however it 

became apparent that due to the uniqueness of the topic under research, that I did need to be 

flexible with this timescale to allow older, relevant data. It also became apparent that much 

data published researching the Arab world was older than this. Also, as a distance learning 

student, I was unable to access a physical library, therefore I was limited to using only online 

versions of texts.  Local literature was used where possible, however, due to the gaps in 

relevant literature for the topic under research, international literature was also considered.  
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2.2 Country profile 

 

To fully understand the topic under research, the literature review will first give an overview 

of the UAE in terms of geography, climate, history and demographics. These aspects add to 

the complexity of implementing FS in the UAE.  

 

The UAE is in the Arabian Gulf and the greater Arab world. The term ‘Arabs’ constitutes 

over 420 million people, in eighteen countries who speak Arabic (Nydell, 2018). They are not 

all Muslim and often speak many different dialects. The common language of Arabic, which 

unites the people of the Arabian Peninsula (AP), also later united them under Islam (Heard-

Bey, 2001). It is through tribal connections, the common religion of Islam, and the dialect of 

Arabic specific to the region (Gulf Arabic) that has developed to become ‘Gulf Arab Culture’ 

(Miller‐Idriss & Hanauer, 2011).  The approximate area of the UAE is 30,000 square miles 

(Zahlan, 1978); a mix of coastal island and reefs, sandy desert, gravel plains and mountains 

(Böer, 1997; Heard–Bey, 2001; Hurreiz, 2002; Potts, 1997; Zahlan, 1978). Most of the 

population is clustered along coastal areas (Zahlan, 1978) with the availability of water and 

climate directing how the land was used in the past (Heard-Bey, 2001). The main cities of 

Dubai and Abu Dhabi are both found on the coast. A map of the UAE and the surrounding 

counties can be seen in Figure 1. It is estimated 93% of the landscape is desert (Luomi, 

2014). The climate of the entire AP is very similar; a hostile, mostly arid environment, 

characterised by extreme heat, limited rainfall and limited amount of fresh water (Böer; 

1997).  
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Figure 1 Map of the UAE and surrounding countries 

 

(Nations Online Project, 2024) 

 

This study is set in the inland oasis city of Al Ain (Figure 1) which is hot and dry for most of 

the year and is known as ‘the garden city’ due to its lush, green landscape, traditional falaj 

watering system, abundance of date palm oases and fertile soils which historically, made it an 

attractive place for living (Heard-Bey, 2001, 2017; Zahan, 1978). A photo of the main date 

palm oasis in Al Ain can be seen in Figure 2.  Even homes in Al Ain were built from various 

parts of the palm tree (Heard-Bey, 2017) which grew well due to the availability of fresh 

water. With the founder of the country having lived for a considerable time in Al Ain (Luomi, 

2014), the country’s current leader being born in Al Ain, as well as the abundance of 

historical sites (UNESCO, 2023), Al Ain is an important cultural location within the UAE.  
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Figure 2 Al Ain Oasis 

 

 

(Travel AbuDhabi, 2024) 

 

The country was formed through the unification of six Trucial states in 1971 following the 

departure of British protection (Heard-Bey, 2017). Abu Dhabi, Dubai, Sharjah, Fujairah, 

Umm Al Quwain and Ajman were united under the leadership of Sheikh Zayed Bin Sultan Al 

Nahyan with Ras Al Khaima, joining the union in 1972. These emirates can be seen in Figure 

3. Abu Dhabi has 87% of the land, and is home to the Bani Yas tribe, the UAE's largest tribe 

(Heard-Bey 2017).  

  



20 
 

Figure 3 The Emirates of the UAE 

 

 

(Dubai Business Guide, 2019). 

 

The UAE’s geographical position on trade routes as well as being at the center of the Islamic 

world, made it a hub for economics and politics (Hurreiz, 2002).  Historically, the British had 

indirect rule of the area with minimal involvement in local dealings (Hurreiz, 2002), settling 

mainly in coastal areas (Zahlan, 1978). This oversight stayed until the nation was formed in 

1971 (Bradshaw, 2019). Even after this, the British still had considerable roles in defense, oil, 

banking and engineering (Bradshaw, 2019).  

 

The structure of the UAE's ruling make up did not change to adapt to the modern world, but 

flexed, maintaining a tribal base, staying true to its traditions (Al-Mansoori, 2004). There is 

the federal government which has overall responsibility, with the local governments of each 

of the emirates having a say in local matters. Tribal influences still play a part in maintaining 

the distinct nature of each of the emirates and the outworking of laws locally (Al Abed, 1997; 

Al-Mansoori, 2004; Heard-Bey, 2017).  
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In 2020, the population of the UAE was 9,282,410 (Federal Competitiveness and Statistics 

Centre, 2020). The population of Al Ain, within the Emirate of Abu Dhabi (Figure 1), was 

estimated at 0.77 million in 2016, 26.4% of the total population living in the Emirate 

(Statistics centre of Abu Dhabi, 2020).  Within the Emirate of Abu Dhabi, in the school year 

2018/19, there were 499 schools, of which 198 were private schools (Statistics centre of Abu 

Dhabi, 2020). It is in the private school sector, in the city of Al Ain, that this study is set.  

There are more Emirati pupils compared to non-Emirati pupils in Al Ain compared to any 

other region within Abu Dhabi Emirate, in both private and government schools (Statistics 

centre of Abu Dhabi, 2020). Therefore, these demographics influence how the schooling 

system is conducted.  

 

2.2.1 Culture and heritage of the UAE 

 

Education is not a standalone feature in society, but rather it is intertwined with the culture. It 

is important to consider the culture of the UAE, it’s values and heritage, to fully appreciate 

how education in the UAE is situated. Culture is not easily defined but is collective to those 

in each area, hidden, outworking itself in the small things of everyday life (Hofstede et al., 

2005). Schein (2017, p.17) defines culture as: 

a pattern of shared basic assumptions that was learned by a group as it solved its 

problems of external adaptation and internal integration, that has worked well enough 

to be considered valid and, therefore, to be taught to new members as the correct way 

to perceive, think, and feel in relation to those problems.   

Culture is something which is learned and is manifested in ‘symbols, heroes, rituals, and 

values.’ (Hofstede et al., 2005, p. 7). Closely linked with culture, is heritage. ‘Heritage is the 

cultural legacy which we receive from the past, which we live in the present and which we 

will pass on to future generations’ (UNESCO, n.d. para. 1). The concept of culture is diverse 

and not limited to:  

monuments and collections of objects. It also includes traditions or living expressions 

inherited from our ancestors, such as oral traditions, performing arts, social manners, 

rituals, festive events, knowledge and practices related to nature and the universe, and 

knowledge and techniques linked to traditional crafts (UNESCO, 2021, para. 1).  
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Authors have identified aspects of heritage which are important to the UAE: camels, 

hospitality, falconry, traditional values, traditional architecture such as wind towers (Hobbs, 

2017; Ledstrup, 2019; Sobh et al., 2013), traditional weaving skills; dances and songs and 

Arabic coffee (Khansaheb, 2021), much of which it shares with other Gulf states (Heard-Bay, 

2017). Some of these can also be seen in local proverbs (Isleem, 2017), which demonstrate 

further how the people of the UAE have strong links with the natural environment and how 

they use imagery from the natural surroundings to convey meaning.  Examples of local 

proverbs can be seen in Appendix 1.  

A large part of culture in the UAE is based upon the historical tribal structure of the 

population. The country is tribal in origin (Heard-Bey, 2001), each tribe with its own ruler 

(Heard-Bey, 2017), elected by people of the tribe, to rule over them in a way which was fair, 

in accordance with Islamic principles (Al- Mansoori, 2004). Loyalty within tribes is 

paramount (Al- Mansoori, 2004) and tribal allegiances are still very strong and are engrained 

within the culture, with tribal rulers playing a role in government and society (Al- Mansoori, 

2004; Ghubash, 1997; Heard-Bey, 2017; Partrick, 2012). The tribal background of Emirati 

nationals is seen in their tribal name (Heard-Bey, 2001). While there were those tribes who 

were Bedouin, nomadic and roaming the desert, in Al Ain, there were also a number of static 

tribes, similar to other areas of the Gulf (Heard-Bey, 2008). Therefore, not all those who have 

Emirati citizenship are from a Bedouin background (Akinci, 2020). However, some values 

are shared by all Arabs: the role of the family, class structure, religious, political behavior, 

standards of social morality (Nydell, 2018) and hospitality (Sobh et al., 2013). ‘Social rituals’ 

have long since been held in high importance in the Gulf (Heard-Bey, 2017). Honour and 

shame are important, as is loyalty to family and a belief in God (Al-Omari, 2008; Nydell, 

2018; Oghia, 2015). The culture is collectivist where a strong group mindset prevails within 

society over individualism (Kamp & Zhao, 2016). The word for hospitality, and the word for 

honour are closely linked in Arabic, therefore, hospitality is seen as an obligation, an 

opportunity to uphold and promote honour (Al-Omari, 2008; Nydell, 2018) and is mandated 

in Islam (Sobh et al., 2013). Gulf hospitality could be described as ritualistic with a set format 

to meeting, greeting and entertaining guests (Sobh et al., 2013) with skills being passed down 

through generations (Khansaheb, 2021). Coffee, dates and an opulent amount of food are all 

part of Arab hospitality (Sobh et al., 2013). Many of these core values are very different to 

the West and Fox et al., (2006) noted the importance of family honour, how religion provides 

the ultimate meaning and how hospitality is paramount for Arabs. These factors, Fox et al., 
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(2006) suggest, are in contrast with American values of equal opportunity, individual success 

and a focus on work. It is in this situation of contrasting values that the study is set. 

 

Another cultural aspect is clothing, which conveys a message about the values and attitudes 

of the wearer (Bouvier, 2018). The clothing worn by Gulf Arabs not only fulfills religious and 

cultural obligations, but speaks of their identity, in a land which is predominately populated 

by non-nationals (Akinci, 2020; Bouvier, 2018; Heard-Bey, 2008). The abaya, the black outer 

garment worn in public by women of the UAE (Al-Qasimi, 2010), is linked to preserving 

honor and avoiding shame and is both a ‘social and cultural practice’ as well as fulfilling 

Islamic obligations to preserve modesty (Al-Qasimi, 2010, p.50; Bouvier, 2018). Preserving 

modesty covers many aspects of life from clothing, to how the home is set up, with separate 

spaces for men and women (Sobh & Belk, 2011). The women's reputation must be upheld 

and today, some families are still concerned about this when it comes to ladies taking up 

educational opportunities outside the UAE (Prager, 2020). Males and females are separated in 

Emirati homes to maintain the honor of the family and prevent women meeting unrelated 

men (Sobh et al., 2013). Men typically wear a long white robe called a kandoura which is the 

national dress for Emirati men, signifying national identity and distinction from others 

(Cooke, 2014; Hopkyns, 2020; Ledstrup & Ledstrup, 2019). It is often also worn with a white 

head covering called a ghutra with a black iqal cord structure wrapped around it (Hopkyns, 

2020; Ledstrup & Ledstrup, 2019). 

 

 

Several cultural traits of Gulf Arabs have been identified.  I have experienced many of these 

values and many are different from my British culture. Large, community weddings of the 

Gulf contrast with the invite only British affairs. Gulf Arabs often do not make decisions 

individually, as in the UK, but big decisions are often discussed within the family, with the 

male head having a large input into the final decision, which will be made for the overall 

good of the family, not only the individual. Guests are welcome at any time with lavish 

displays of hospitality shown in Arab homes, in contrast to ‘calling ahead to warn of your 

arrival’ which often occurs in the UK. In the UK, religion and state are separate, whereas 

Islam plays an integral role in everything within the AP.  
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Islam is the official religion in the UAE and influences one’s entire outlook in life (Ahammed 

& Cherian 2014; UAEpedia, 2019).  

 

Islam also represents a system of moral and ethical principles that apply not only to an 

individual but to the entire social, economic and political structures of every society. 

It is…an attractive system of values which gives people certainty in an uncertain 

world. The all-encompassing nature of faith plays a vital part in a Muslim’s life. It 

affects everything from family, social affairs to economics and political life (Al-

Mansoori, 2004, p. 44).   

 

Sheikh Zayed was religious and the nation he founded reflects Islamic principles in its 

tolerance and behavior (Maksoud, 1997). With many churches, temples and religions living 

side by side, the UAE stands out as very tolerant and welcoming (Nydell, 2018). Much of the 

culture of the past was based upon the teachings of Islam (Al- Mansoori, 2004) and it affects 

how globalisation is outplayed within the country (Al-Khazraji, 2009). The government is 

built upon Islamic principles, as interpreted by Sunni Muslims, the dominant sect of Islam 

followed in the UAE (Baker 2018).  Islam also highlights the importance of man’s care for 

the environment. Sheikh Zayed saw his care for nature as an Islamic duty (Luomi, 2014), a 

duty given to all Muslims (Sarkwi et al., 2016). Children need to learn to care and respect the 

environment, as directed by their religion. This has become increasingly difficult as the 

country has developed with the exposed nature of the hot, arid climate of the UAE making it 

vulnerable to climate change (Luomi, 2014). These concerns were first brought to the 

attention of the UAE government in 1970's and since then, there have been many committees 

and agencies set up to protect the environment (Hurreiz, 2002; Luomi, 2014). Therefore, this 

is an area of governmental focus which will also trickle down to impact schools and has 

strong links with the FS ethos.  

 

2.2.2 Globalisation in the UAE 

 

There has been widespread socio and political change within the UAE since the nation was 

formed in 1971, mostly due to globalisation and the influx of expatriates who fulfil job roles 

and aid development through their expertise (Aswad et al., 2011; Global Media Insight 
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Blogger, 2020; Gonzalez, 2008; James & Shammas, 2013; Morales, 2015; Schoepp, 2011). 

However, many traditional values and religious beliefs remain (Al-Khazraji, 2009; Al- 

Mansoori, 2004) even though it is estimated that UAE nationals only make up between 11-

12% of the total population (Global Media Insight Blogger, 2020). These workers brought not 

only skills, but some of their culture and family life came too (Hurreiz, 2002), making the 

UAE a cultural melting pot. Consequently, there is an overarching threat that the influence of 

other nations and increased globalisation is beginning to undermine and consume the 

traditional values of the UAE (Baker, 2018; Cooke, 2014; Farrell, 2008; Raven & O’Donnel, 

2010). Many of those coming into the country do not appreciate the country's heritage and 

background (Baker, 2018), creating tension between the new, modern, commercial aspect of 

globalisation, and the traditional views and heritage of this Islamic country (Al-Khazraji, 

2009). Even the elders of this modern nation are struggling to deal with how new, overseas 

values sit alongside traditional UAE values (Heard-Bey, 2017).  Nydell (2018, p. 33) 

explains:  

 

the issue for Arabs is how they will be able to adopt Western technology without 

adopting the Western values and social practices that go with it, and thereby retain 

their cherished traditional values. Their ideal society would retain its Islamic 

character, relying on Islamic values while undertaking reform. 

 

An assimilation of values between cultures increases the links between various identities as 

they create shared identities together (Labes, 2014). However, with such a mixed population, 

it has been stated that there is often little overlap between Emirati nationals and the expatiate 

population (Aleya & Shammas, 2013; James & Shammas, 2013). Some Emirati nationals are 

happy to be part of a global worldview, as long as it does not infringe on their Islamic beliefs 

(Ahammed & Cherian, 2014). Cultural values have remained traditional while globalisation 

has forced the nation forward into a different realm (Bahgat, 1999). Al Mansoori (2004) 

describes what he calls ‘cultural lag’ within the UAE where the material culture moves faster 

than values and customs and where conservative values mix with new modern ideas. Al-

Khazraji (2009, p. 18) observes ‘it would seem unlikely that a culture that has been in 

existence for centuries would change in similar fashion and in such short time.’ However, 

mindsets and attitudes are changing, as are some more traditionally held beliefs, such as the 

changing role of women in society (Ahammed & Cherian, 2014). Due to globalisation, there 

is now a gap between the older generation, who grew up with the traditional way of life and 
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the younger, who have adapted to a modern way of life, which may be in conflict with 

traditional values (Ahammed & Cherian, 2014).  Globalisation has brought to the forefront 

some interesting dilemmas for the UAE, where the role of Islam is questioned and where 

traditional values encounter wider world values and ideas (Stetter, 2012). The government are 

aware of this and are attempting to preserve history and culture of the UAE through vision 

statements such as UAE Vision 2021 (UAE Vision 2021, 2018) and committees, such as the 

Ministry of Culture and Knowledge Development. Museums and heritage centers have 

opened to promote the traditions of the past to today's youth and educate expatriates (Al-

Khazraji, 2009). On the other hand, when outside influences such as globalisation begin to 

interact with local cultures, it can have the effect of strengthening cultural pride and family, 

tribal and national relationships (Al-Khazraji, 2009). It is possible for a country to move 

forward in becoming ‘modern’ in their own way. To harness the culture and traditions of 

society and not merely accept those of the West, is modernity in its cultural and 

contextualised form (Mazlish, 2002). Government documents have touched on these issues 

(Abu Dhabi Education council, 2014; The General Secretariate of the Executive Council et 

al., 2008; UAE Vision 2021, 2018).  These documents, along with other values and 

documents will be considered during this study and how they play a part in shaping the field 

of education within the UAE. 

 

There is an interconnectedness between language and culture and much of the culture which 

is truly embedded in society is unseen, linking attitudes and inner belief systems (Oxford & 

Gkonou, 2018).  However, with Arabic being key to uniting Arabs (Al-Issa & Dahan, 2011; 

Al-Issa & Dahan, 2020; Partrick, 2012), as well as having a foundational place in Islam and 

Arab culture (Al-Issa & Dahan, 2020), the fact that it has now almost become a second 

language in many Gulf Arab states, could be seen as a undermining the very ‘Arab-ness’ of 

the country. Despite Arabic being the official language of the UAE, many residents do not 

speak this language (Heard-Bey, 2017). The use of English in business and commerce, 

English speaking nannies raising children in Emirati homes, and the continual push for 

English teaching in schools, all increases the profile of the English language (Al-Issa & 

Dahan, 2011; Hopkyns, 2016). Hopkyns (2016) found that Emirati students were positive 

about English and associated it with education and the world, but linked Arabic with culture, 

religion and history. Some felt that English added to their Emirati identity, however there was 

a fear for the use of Arabic for future generations. Parents have noted many Western cultural 

inferences in the English medium curriculum and have expressed their concern that these 
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Western values and identities were being adopted by students (Belhiah & Al-Hussien, 2016). 

Conversely, in Saudi Arabia, Al-Qahtani and Al Zumor (2016) found that parents encouraged 

young children to learn English and saw the importance of English as a global language, 

believing English would open more educational and employment possibilities in the future. 

Students and teachers felt similarly in Oman (Denman & Al-Mahrooqi, 2019). However, the 

lack of a deeper knowledge of Arabic will not only affect individuals’ day-to-day 

communication but their religion also, as they will struggle to appreciate the classical nature 

of Quranic Arabic (Al-Issa & Dahan, 2011). In recent years, the UAE has begun to promote 

the Arabic language more with book fairs and cultural projects dedicated to Arabic (Hopkyns, 

2016).  

 

 2.3 Forest schools 

 

With the cultural context to the study having been outlined, an overview of FS and the 

underpinning pedagogy of this educational approach will now be given. The following 

section will give an introduction to the FS model, highlight the main principles of FS and 

consider the benefits of FS. Following this, research will be presented which highlights the 

links between play and FS, along with looking at FS and contextualisation.    

 

Forest school is a model of education which takes place in an outdoor environment (Davis & 

Waite, 2005). It has become popular particularly in the United Kingdom (UK) but originated 

in Denmark in the 1980s (Davis & Waite, 2005). The Forest School Association of the UK is 

the recognised body which provides training and direction for FS leaders and staff in the UK. 

FS ‘is a child-centred learning process, providing learner inspired, hands-on experiences in 

the natural environment’ (Plymouth Marjon University, 2024, para.1). In a more expanded 

definition, the FS association in the UK define FS as:  

a child-centred inspirational learning process, that offers opportunities for holistic 

growth through regular sessions. It is a long-term program that supports play, 

exploration and supported risk taking. It develops confidence and self-esteem through 

learner inspired, hands-on experiences in a natural setting (Forest School Association, 

n.d.a).  
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FS is typically used in younger children (Leather, 2018) and research has noted that activities 

such as den making, crafting using outdoor materials and climbing all take place in FS 

(Austin et al., 2013). Activities can be child or adult led (Coates & Pimlott‐Wilson, 2019), 

with the principles of FS underpinning the activities and the FS structure.  These six key 

principles are detailed in Figure 4. 

Figure 4 Forest School principles 

 

From the FS Association website (Forest School Association, n.d.a).  

 

2.3.1 Benefits of Forest School 

 

The benefits of FS are wide ranging, and this holistic approach is key to FS (Principle 4, 

Figure 4). The outdoor environment offers motivating and enjoyable learning opportunities 

(Harris, 2017), engages learners’ interests in a way technology cannot (MacEachren, 2013), 

uses all five senses and appeals to many leaning types (Harris, 2017), increasing engagement 

of pupils who would otherwise have low motivation (O’Brien, 2009). Through regular 

experiences of nature, children grow in their understanding, appreciation and care of the 
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environment, whilst noting seasonal changes (Michek et al., 2015; Ridgers et al. 2012), 

linking with FS principles 1 and 2 (Figure 4). Coates and Pimlott‐Wilson (2019) found that 

the children attending FS enjoyed the change of routine, collaborated with peers and were 

encouraged to play an active role in their learning, linking with Principle 3 (Figure 4). 

Children have shown improvements in curiosity, understanding between adult and child, 

vocabulary, concentration and social skills as result of taking part in FS (O'Brien 2009). 

Despite the small sample size of only twenty-four children being observed in this study, the 

triangulation of the data between FS staff and parents strengthens the trustworthiness of the 

findings. Ridgers et al. (2012) noted improved motor skills in children through the hands-on 

opportunities afforded by FS.  

 

Being in nature also had positive effects on older primary school children (Sobel, 2020), 

therefore FS is not only confined to the early years, where it most frequently used. Despite 

the benefits of the outdoor environment, children are now spending less time outdoors 

(Edwards-Jones et al., 2018; Sandseter et al., 2012). Play and exploration in the natural world 

is in decline, with screen and time indoors on the rise. FS is therefore, one way in which 

educational providers can build quality outdoor time into the school day.  

 

2.3.2 Drawbacks of Forest School 

 

However, a drawback to FS is that it takes time to prepare for outdoor classes, with an extra 

burden of needing the correct equipment (Barfod & Bentsen, 2018). Weather should be 

accommodated, with both sun and rain needing equipment such as sun cream and raincoats 

respectively. Those responsible for FS need to consider risks, the development of suitable 

educational goals, as well as staff training for FS (Edwards-Jones et al., 2018) (Figure 4), 

which takes both time and finances.  

 

2.3.3 Play and Forest School 

The FS association says: ‘play and choice are an integral part of the Forest School learning 

process, and play is recognised as vital to learning and development at Forest School’ (Forest 

School Association, n.d.a) which underpins principle 3 (Figure 4). The very nature of FS, 

being outside in the ever-changing landscape, lends itself to learning through play (Forest 

School Association, n.d.a; Leather, 2018; Ridgers et al., 2012). The hands-on approach to den 
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building, minibeast hunting and tree climbing, combined with the vastness of the wall-less 

classroom, encourage diverse, imaginative play. Play in this type of environment will satisfy 

and challenge the sense of adventure in children and lead to a knowledge of dealing with risk 

(Maynard, 2007). Part of this risk comes from the increased physical challenges which the 

outdoor environment brings (O’Brien & Murray, 2007; Ridgers et al., 2012) and studies have 

documented the need for a safe approach to FS risks whilst noting the benefits (Harper & 

Obee, 2020; Masters & Groga, 2018; Sandseter et al., 2012) (Principle 5, Figure 4). These 

physical challenges and explorations lend themselves to the constructivist approach to 

learning in FS (Harris, 2017; O'Brien, 2009). The tasks which children are drawn to in a FS 

setting allow for exploration and problem solving through hands on experience. Teachers are 

seen as facilitators of child-led, play based learning rather than instructing them in tasks 

(Harris, 2017; O’Brien, 2009) and seek to be practitioners who guide children as their 

interests develop.  

2.3.4 Forest School and contextualisation  

Whilst FS has many benefits and the FS approach can be adapted to suit different contexts, 

Leather (2018, p. 3) warns that FS leaders must be aware of the philosophical background to 

FS to retain ‘some cultural sensitivity to the place and comprehension of the tensions that 

arise through implementation in different contexts.’ He explains that the Scandinavian basis 

of FS was established upon being free in nature and having connections within the landscape. 

However, this is not necessarily true in all contexts. Similarly, Harper (2017) warns that FS is 

at risk of being ‘lifted and transplanted’ from one country to another without the 

contextualisation of materials, concepts and underpinning philosophies. Leather (2018) 

shares similar thoughts. Lloyd et al. (2018) argues that the FS approach has been over 

commercialised and internationally, does not consider the cultural context in which FS is 

practiced. Lloyd et al. (2018) are critical of FS and say FS does not emphasise the local 

environment but both Leather (2018) and Lloyd et al. (2018) see it as a ‘social construction’, 

being influenced by both place and culture. Lloyd et al. (2018) argue that many of the so-

called advantages of outdoor learning could be achieved in a variety of environments. In 

Turkey, Bal and Kaya (2020) interviewed five FS teachers and found that FS allowed 

children to integrate classroom knowledge with real life situations, providing the child the 

freedom to explore and try new things, whilst building self-conference. To do this, FS needs 
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to have ‘societal relevance’ (Harper, 2017, p. 4), something which is key to the purpose of the 

current study.  

New Zealand has adapted its own program of ‘nature kindergartens’, which are similar to FS. 

Named ‘Te Whāriki’ meaning ‘a woven mat’ in Māori, it aims to highlight the interwoven 

curriculum which incorporates local Māori ideas and beliefs (Masters & Grogan, 2018). This 

programme looks at identifying local features and how the native Māori culture ‘respects(s) 

and appreciate(s) the natural environment’ (Masters & Grogan, 2018, p. 235). This is one 

way in which outdoor education has been contextualised to the local area. In Norway, the 

outdoors is at the very essence of the culture and plays an important part in the life of 

Norwegians (Sandseter at al., 2012). Therefore, there is a deep connection with the outdoors 

which lends itself to outdoor education. In response, Lloyd et al, (2018, p. 47) call for ‘place 

responsive pedagogy’ where the physical location of the learning is considered to allow 

‘children the benefits of the localised cultural experiences’ offering a more personalised 

learning opportunity in the outdoors. Whilst it has been acknowledged that there have been 

changes made to FS within the UAE (Takriti et al., 2020), the literature is lacking in-depth 

studies on this topic.  

 

2.4 Curriculum and pedagogy in the UAE 

 

A country profile of the UAE has been presented alongside an overview of FS. The next 

section will look at curriculum and pedagogy within the UAE. Information on the 

development of the formal schooling system within the UAE will be explored alongside 

information on how the culture of the country relates to the schooling system. Following this, 

the idea of educational policy transfer will be considered, as FS is an educational concept 

which has been brought from outside the UAE and employed within the case study school. 

Lastly, the final section will look at play, as this is an important aspect of FS and how play is 

interrelated with the local cultural context.  

 

2.4.1 Development of the formal schooling system in the UAE 

Although this study focuses upon the formal schooling system in the UAE, this is not the 

only recognised form of education. Historically in the UAE, knowledge was passed down 
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verbally (Alhebsi, 2015) and the transfer of 'skills-based knowledge' was through 

apprenticeships, which boys usually began around eight years old (Alhebsi et al., 2015; 

Morrison, 2021). These apprenticeships were common through the Arab world and added to 

the economic system and the wider community (Ibish, 1977). This could be seen as non-

formal learning (OECD, n.d.), and even before the formal schooling system was set up, 

Alhebsi et al. (2015, p. 2) adds that 'self-education was deemed as legitimate within this 

cultural context'.  

 

Before the country was formed, formal education was mainly focused on teaching religion, 

maths and literacy, from homes or mosques (Alhebsi, 2015) and was only available for boys 

(Gallagher, 2019). The religious pattern of education continued until schools opened 

(Alhebsi, 2015). One catalyst for formal schooling in the early nineteenth century was the 

wealth which came from the pearling industry along the UAE coast (Kippels & Ridge, 2019). 

Through the development of schools and promotion of Islamic teachings, it allowed more 

people to adhere to Islam and traits of these educational ideas are still present within the UAE 

today (Alhebsi, 2015). This preceded the opening of the first modern school in the UAE in 

Sharjah in 1930, based on a Kuwaiti curriculum (Alhebsi, 2015). The counties which backed 

the early schools, such as Kuwait and Egypt, usually staffed them also (Kippels & Ridge, 

2019).  

 

More recently, much of the wealth gain from oil went into developing and modernising the 

schooling system (Mahrous & Ahmed, 2010; Morgan, 2018) and was seen as a long-term 

strategic plan by the UAE government to grow citizens who can compete in the global 

economy (Badry, 2012; Schoepp, 2011). Initially, the number of students, schools and 

teachers grew from 1970s until the end of 1990s. ‘Qualitative improvements’ followed 

focusing on the improvement of public schools, the development of private schools, as well 

as the quality of higher-level education (Gallagher, 2019). The private school system has 

grown tremendously to provide schooling solutions for expatriate families (Gallagher, 2019) 

and UAE nationals (Godwin, 2006). Emirati children are entitled to free education in primary 

and secondary governmental schools, as well as at university level. The UAE Ministry of 

Education (MOE) estimates that there are approximately 643 private schools in the UAE, 

with 869 teachers, teaching 810,537 pupils (United Arab Emirates Ministry of Education, 

2019) offering a range of curricula, from the English national curriculum to the Indian 

syllabus (Ridge et al. 2015). The government has encouraged this growth of the private 



33 
 

school sector as an alternative to the government system (Ridge et al., 2015). Nuqul (2014, p. 

8) says of international schools that ‘any school in which teachers use a curriculum other than 

that of the national curriculum of the country and employ the English language as a medium 

of instruction is generally considered international’. UAE nationals are often unhappy with 

the public school system or are seeking a particular curriculum for their children and are thus 

attracted to the international private schools (Ridge et al 2015). However, one drawback of 

private schooling is the cost, with private schools being a lucrative business (Ridge et al 

2015).  

 

The UAE education system is complex with overseeing bodies from federal and Emirate 

level involved (Kippels & Ridge, 2019). The MOE was established in 1972 (Ridge et al 

2017), overseeing all educational establishments and sets guidelines which private schools 

must follow (U.ae, 2023). Each Emirate then has its own governing body responsible for 

Emirate wide initiatives and inspections (U.ae, 2023). Within the Emirate of Abu Dhabi, 

where Al Ain is located, the Abu Dhabi Department of Education and Knowledge (ADEK) is 

responsible for overseeing the private school curricula (Kippels & Ridge, 2019). 

 

2.4.2 Culture and the UAE schooling system  

 

Due to the rapid progression and development of the schooling system, the UAE has relied 

heavily on teachers from other countries to staff schools (Morgan, 2018), many of whom lack 

understanding of the UAE culture (Baker, 2018). In one study, Emirati high school students 

felt that bringing in Western teaching staff was a potential threat to their culture (Dickson, 

2013).  To promote the heritage of the country, all schools are required to teach social studies 

to every student in years 2-10 covering subjects such as: the history of the nation, the map of 

the UAE, key figures in the story of the UAE and some aspects of local culture (Abu Dhabi 

Education Council, 2014; Knowledge and Human Development Authority, 2019). Arabic 

must also be taught to all students, with Islamic studies taught to Muslim students (Dubai 

Knowledge et al., 2015). The curriculum in all schools is censored to remove topics such as 

evolution and sex education, making it permissible to local values and the Islamic religion 

(Godwin, 2006). Despite this, UAE schools have been the receptors of various curricula and 

ideas brought from abroad, many of which have not had links with local ideas, values or 

culture.  It has been estimated that the UAE has the highest number of international schools 
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within the Arabian Gulf, with there being 511 in the country (Edarabia, 2020a), in contrast 

with other Gulf countries such as Qatar, having 338 (Edarabia, 2020b). For many years the 

modern UAE schooling system followed a variety of borrowed curricula, with the UAE 

creating and implementing its own national curriculum in 1985. It is only a recent 

phenomenon that the UAE has been following more ‘home-grown’ educational ideas, which 

have been influenced by outside expertise (Ridge et al., 2017). 

 

2.4.3 Policy Transfer 

 

Educational policy transfer or using teaching concepts and ideas from other countries is a 

complex issue, often referred to as ‘policy borrowing’. When used correctly it can be a 

powerful tool in educational reforms (Burdett & O’Donnell, 2016; Romanowski & Karkouti, 

2021). Kirk (2015, p. 88) states that although intentions may be good ‘borrowing of tried and 

tested models … misses much of the contextual and cultural uniqueness required of an 

education system’. FS is once such idea which has been employed in the case study school 

but did not originate in the UAE. Many nations within the Gulf region have adopted the 

principles and curriculum from countries such as the UK, USA and Finland (Kirk, 2015). It 

was in the mid-1990s that the UAE started to look to Western countries to provide education 

models and influence the education system (Kippels & Ridge, 2019). These ideas are not 

always successful or even helpful to the countries involved (Kirk 2015). Not everything that 

works in Western education will work in the Arab world (Mahrous & Ahmed, 2010), as new, 

imported educational ideas may not have traditional Islamic values at the core and do not 

foster traditional cultural or religious norms (Mrabet, 2010; Romanowski & Karkouti, 2021). 

Education is not a standalone concept but is intertwined with society, culture and the political 

sphere (Bentsen at al., 2009) and to remove an educational idea from the society in which is 

set, can change the original meaning of the educational practice (Matsumoto, 2019). What is 

best practice in one country is not always best practice in another. There is a culture of 

‘replication’ rather than ‘innovation’ in Gulf education systems put down to lack of autonomy 

in schools, hindering their ability to be truly innovative with the curriculum (Kirk, 2015). 

Mohamed and Morris (2021) took a critical look at policy borrowing in the Gulf region and 

concluded that since the global education industry is a private organisation, it is influenced by 

profit. Whilst the concept of policy borrowing is to share ‘best practice’ Matsumoto, (2019) 

points out that when thinking about ‘borrowing’ educational practices, the UAE could 

consider the culture of the country from which the practice comes, which may help find 
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practices which align more with Emirati culture and vision (Matsumoto, 2019). There is a 

need for countries such as the UAE to move away from the transfer of educational policies, 

towards more home-grown ideas and policies (Morgan, 2018) and adapt borrowed ideas as 

necessary (Aydarova, 2013). Within the state of Abu Dhabi, there have been various 

educational ideas brought in, which may or may not take local cultural variations and 

traditions into consideration (Baker, 2018). These imported curricula do not promote in-house 

curricular development nor are they specific for the context in which they will be used (Ridge 

et al., 2017). Bahgat (1999, p. 131) said that there is a dilemma facing schools within the Gulf 

Monarchies, that is ‘how to reconcile the requirements for modernisation with their 

traditional values’. With fears that the national identity of the UAE is being eroded (Raven & 

O'Donnell, 2010) there is much to consider.  

 

There is an added dimension to the UAE, when considering the use of foreign school 

curricula, as well as the employment of foreign staff in education. That is, the country's 

unwavering dedication to the national religion, Islam. Ibn Khaldun, a respected Islamic 

scholar in history, suggested that through the process of education, people do not only acquire 

knowledge, but morals also (Al-Rimawi, 2011).  Al-Rimawi (2011, p. 84) says that ‘in Islam, 

education is a process of mental and spiritual preparation…to learn…responsibilities and 

moral values….to play his role in the building up of society.’ Therefore, historically, the 

development of education was built upon a basis of allowing the citizen to be educated to 

follow Islam better and access Islamic teachings (Alhebsi, 2015). Even today, government 

schools are single sex, and the education system is still based on Islamic principles (Godwin, 

2006). Textbooks in Arab counties often have verses from the Holy Quran included 

(BouJaoude & Noureddine, 2020). In many Muslim countries, imported educational ideas 

have not shown the respect for local ideas and traditions (Al-Rimawi, 2011), however, the 

UAE government has placed the respect of Islamic values high within the educational realm 

(Abu Dhabi Education Council, 2013; Dubai Knowledge et al. 2015).  

 

Educational thinking in western cultures and Islamic cultures differs. In the West, education 

is mostly secular, where the learner strives to develop and attain knowledge through 

reasoning, critical thinking and interpretation (Diallo, 2014). In contrast, Islamic educational 

principles see religious teaching as non-negotiable, where faith is a lens through which events 

are interpreted and, for many events, only God knows the full truth (Diallo, 2014). Recitation 

and memorisation are foundational to religious Islamic teaching, therefore rote learning 
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became a familiar learning model in the Arab world (Al-Issa & Dahan, 2011; Chrystall, 2014; 

Diallo, 2014; Tabari, 2014). This contrasts with the play based, constructivist approach to 

learning which FS is based upon, where the children lead the learning as opposed to receiving 

knowledge from instructors (Harris, 2017; O’Brien, 2009). Romanowski et al. (2018) warns 

that constructivist ideas may not fully be transferable to the Arabian Gulf, as it requires the 

learner to be an active, reflective participant, seeing the teacher as the facilitator of 

knowledge, the opposite of what is seen in traditional rote learning. In fact, UAE Vision 2021 

(Vision 2021, 2018) set out by the UAE government highlights that the education system 

needs to move away from rote learning to a curriculum which involves 'critical thinking and 

practical abilities' (Vision 2021, 2018, p. 23). Therefore, the FS philosophy, with a focus on 

holistic development and play based learning, may link well with the government’s vision but 

also challenges traditional learning styles. 

 

2.4.4 Culture and play 

 

Culture is also an integral part of any education system. Culture is not a static force but is 

constantly changing whilst striving to maintain certain values (Gauvain, 2009). Children 

grow and adapt into the cultural situation in which they find themselves (Gauvain, 1995) and 

interact accordingly (Chen, 2012).  Culture impacts how children behave, as well as their 

emotional and social development (Chen & Eisenberg, 2012). Children learn about their 

culture through experiences which come together to shape the child (Gauvain, 2009). Some 

communities put less expectations upon children to take on ‘work type’ responsibilities than 

others, some parents intervene in play, others do not (Edwards, 2000). Adults in the child's 

environment model culturally appropriate norms and children are often seen to imitate these 

in their play (Edwards, 2000). Artefacts of the culture carry meaning, and children develop an 

understanding of this meaning through interactions with fellow members of the culture and 

can thereby respond in a culturally appropriate way (Gauvain, 2009). Culture also determines 

how children interact with peers (Chen, 2012). School is one of the many places children 

learn from and interact with others through play.  

Play is something that is common amongst all children, regardless of race, ethnicity, or social 

status and is seen as a vital part of a FS curriculum. Some see it as a learning tool, while 

others find that the two do not overlap (Bubikova-Moan et al., 2019). Play has been described 

in many ways, from free to guided, part of the learning process to distinct from it (Pyle & 
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Alaca, 2018). Pressure to focus on academic skills can often hinder a school’s ability to fully 

harness play based learning (Bubikova-Moan et al., 2019). The FS association highlights the 

place of play in FS: ‘Play and choice are an integral part of the Forest School learning 

process, and play is recognised as vital to learning and development at Forest School.’ (Forest 

School Association, n.d.b) linking with FS principle 3 (Figure 4). Play can address many 

needs of the child, from the physical to cognitive, the emotional, the social and academic 

(Howard, & McInnes, 2013; Kinkead-Clark, 2019; Pyle & Danniels, 2017; Taylor & Boyer, 

2020). Through play and working with others, a child learns self-regulation skills, 

collaboration, sharing and motivation, all of which will be needed in the future (Kinkead-

Clark, 2019; Pyle, & Danniels, 2017; Taylor & Boyer, 2020). Although classroom staff are in 

direct contact with a child and their play, school management and headteachers need to be 

involved in the consultation when schools decide to adopt a more play-based curriculum 

(Smidt, 2011). This ensures the philosophy and pedagogy of play is supported from the top 

down, as there is often a tension between what is directed from policy level in terms of 

academic standards and how play-based pedagogy can be integrated (Pyle, & Danniels, 

2017). 

 

There are several aspects to play which draw upon various theoretical underpinnings 

(Howard & McInnes, 2013). The external world has played a part learning theories such as 

those of Piaget and Vygotsky (Bradley, 2010) adding weight to the argument that children do 

not learn in isolation and are affected by their surroundings. Piaget (1951), saw play as a way 

for children to confirm their learning, often through repetition, with the child being an active 

participant in the process. Piaget (1951) also had ideas about how children, through play, 

imitate reality.  Vygotsky’s social constructivist theory of development (Vygotsky, 2021) 

sees the child as an active participant in learning, who learns through a series of social 

interactions (Derry, 2013; Howard, & McInnes, 2013; Vygotsky 2021), where culture, family 

life and other factors dynamically interact (Vygotsky, 2021; Rogoff, 2003). The constructivist 

theory places play as a necessity for cognitive development, as children actively interact with 

their environment and that it is through this environment that the child learns (Taylor & 

Boyer, 2020). Vygotsky (2021), with his ‘zone of proximal development’ (ZPD) identified 

the role of social interactions, with teachers ‘scaffolding’ and ‘supporting’ the learning, 

where the child can achieve more with assistance than alone (Bradley, 2010; Howard and 

McInnes, 2013; Lave & Wenger, 2002; Vygotsky 2021), bringing the adult into the learning 
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process. FS recognises the importance of adults in the learning process and requires all FS 

leaders to be fully trained (Forest School Association, n.d.a, Figure 4). The ‘cultural’ aspect 

places the ZPD as the range between the learner's knowledge which he gains from the 

cultural context and instructive knowledge (Bradley, 2010; Lave & Wenger, 2002). A 

popular interpretation of Vygotsky's work on the ZPD is the ‘collectivist’ or ‘social’ which 

looks at the ability to learn not only from ‘pedagogical structuring’ but also from everyday 

life (Bradley, 2010; Lave & Wenger, 2002).  Bronfenbrenner (1979) also places a child’s 

learning within a socio-cultural context and classifies various factors/participants which can 

directly or indirectly play a part in how a child behaves, as part of the wider ecological 

environment (Bronfenbrenner, 1979; Howard & McInnes, 2013). Bruner saw play as a 

concept in which children could explore, experiment and problem solve (Bruner, 1972; 

Howard, & McInnes, 2013). There is a continual pull for teachers regarding their position in 

play: to be involved or not, and everything in between (Bubikova-Moan et al., 2019).  

 

The society and culture in which a child lives can have implications for play (Baker 2018; 

Bubikova-Moan et al., 2019; Howard & McInnes, 2013; Roopnarine 2012). Culture is agreed 

upon between those who are involved in a specific community and 'reality' is constructed 

together and passed on from generation to generation and although individuals can have 

thoughts independent from this community, it is shaped through a cultural lens (Bruner, 

1996). There have been differences noted in how children play across cultures (Chessa et al., 

2013; Fleer; 2013). Meaning is gained through experience within context (Haight & Black, 

2001; Rogoff, 2003), as highlighted by Piaget, with Vygotsky noting the important place 

culture holds in development (Smidt, 2011; Vygotsky, 2021). The physical environment also 

impacts how children play (Roopnarine, 2012). There is a need therefore to consider both 

culture and the surrounding environment when children are learning (Bruner, 1996; Chessa et 

al., 2013). This is also applicable to FS, where learning occurs in a natural environment. In 

every cultural setting, children learn about aspects of everyday life through play and imitation 

of reality, and that this will reflect aspects of their own society's norms, values and what is 

expected of them (Baker, 2018; Bruner, 1996; Fleer, 2013; Roopnarine, 2012; Piaget, 1951; 

Taylor & Boyer, 2020). Whilst many may view the formal education system as the only way 

learning can take place, there is also informal learning which constantly occurs through 

experiences (OEDC.org, n.d.). How toys are used in the classroom can reflect cultural roles 

and views (Trawick-Smith et al., 2015). Therefore, there needs to be an understanding of 

culture and its norms and values when considering which toys and objects are placed in a 
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school setting. Vygotsky (1994) identified how cultural development takes place as children 

grow and this cultural knowledge is developed alongside natural development and that they 

complement and merge as the child grows.  

A study was undertaken by Baker (2018) in Abu Dhabi addressing the combination of 

learning through play and the culture and heritage of the UAE.  Baker (2018) noted the 

moving away formal ‘didactic’ pedagogy towards a more play-based model within Abu 

Dhabi, in recognition of the importance of social interactions when learning and the place of 

culture in socio-constructivist learning. One respondent in this study of 52 Emirati 

Kindergarten teachers recalled the use of natural palm materials to make playthings, 

highlighting an important aspect of Emirati culture, namely the date palm tree. Baker (2018) 

identifies the link between significant aspects of the Emirati culture and the concepts and 

tools which children link with play.  The lack of outdoor play opportunities was also 

mentioned in this study, with there being a particular fear of allowing girls to play outside.  

Role play equips children with the knowledge of social roles and values which are attuned to 

their Emirati culture (Baker, 2018).  One respondent described how they set up their 

classroom to incorporate cultural skills such as pouring traditional coffee, an important aspect 

in hospitality. This knowledge is vital today when thinking about what play means for both 

the children and teachers in a modern Emirati context, where global ideas converge with 

traditional culture.  Baker (2018) calls for a revival of outdoor play with traditional materials 

from the UAE and having a traditional Emirati take on role play to reflect the culture. Al-

Qinneh and Abu-Ayyash (2020), also highlight the need for play to reflect local socio-

cultural perspectives. They found that the family living situation provided extended play 

opportunities, with children playing with cousins who lived with them, highlighting the 

communal aspect of Emirati life. In this study, Emirati mothers paced a high value on 

children being taught social norms in early childhood settings over academic values and they 

did not see play as a learning tool, with many not spending time playing with their child (Al-

Qinneh & Abu-Ayyash, 2020). These studies have direct implications for a FS in this context 

with regards to materials used and activities planned. 

2.5 Wider context of the study 
 

This research sits in several larger research themes which are beyond the scope of the current 

study. Once such theme is the ideas of how countries develop and modernise. The theory of 
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multiple modernities looks at modernisation, not as a uniform happening, but rather 

something in which culture and history play a vital role (Eisenstadt, 2000; Fourie, 2012). 

Those who advocate for this theory would suggest that Western ideas of modernity cannot be 

fully transplanted to other cultures (Schmidt, 2006). Even within Islamic communities, 

tension has been felt between modernity and the boundaries set by the religion (Eisenstadt, 

2000). Both religion and freedom are engaged together in the multiple modernities theory 

(Fourie, 2012) and this can be seen in the UAE, where these ideals both compete and 

complement each other in a global society.  There is also the thought that the subject of re-

colonialisation, where several powers seek to gain back power in an area, can be sought 

through foreign influences in education systems (Samier, 2020; Sloan et al., 2017). Although 

this study will not explicitly touch on these topics, there is an appreciation of the wider 

context where this study is set.  

 

2.6 Summary 

 

This chapter began by looking at a country profile of the UAE, its culture and heritage and 

the impact of globalisation on the country. Following this, relevant literature was presented 

on FS, its core principles, benefits and drawbacks to FS, as well as links between play and FS 

and contextualisation and FS. Information on the curriculum and pedagogy of the UAE was 

laid out which looked at the development of the UAE formal schooling system, culture and 

the schooling system, as well as policy transfer in education. Chapter 3 will present the 

hermeneutical methodology used for the study.  
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Chapter 3 Methodology 

3.1 Introduction   

 

To look at the lived experiences of staff in one school involved in adapting a Forest School 

(FS) model to fit with the local culture and environment in the city of Al Ain, in the United 

Arab Emirates (UAE), a case study approach with a hermeneutical interpretation was adopted 

for this study. This chapter begins with outlining the rationale behind using a qualitative 

research approach. Then, the hermeneutical framework and the case study method is 

discussed in relation to the purpose of the study. Further to this, the chapter goes on to 

highlight my personal experiences in the UAE in relation to the study, along with the 

procedures for data collection, which were open ended semi-structured interviews and 

document analysis. Next, the procedures for data analysis are described along with addressing 

the trustworthiness of the data, as well as ethical considerations.  

 

3.2 Research approach 
 

Qualitative research is ‘study(ing) things in their natural settings, attempting to make sense of 

or interpret phenomena in terms of the meanings people bring to them’ (Denzin & Lincoln, 

2018, p. 43). Life experiences are at the core of qualitative research. The complexity of these 

experiences, and the meanings created are what seeks to be understood (Fuster Guillen, 

2019). The researcher can delve into the world of the participants and even uncover aspects 

of the area researched to which the participants are unaware (O'toole & Were, 2008). 

Qualitative studies value the viewpoint of the participant, how they interact with and make 

meanings within a given context (Flick et al., 2004) and attempt to interpret and explain 

findings whilst considering the context of the situation under study (Banks, 2007; Creswell, 

2003). Therefore, due to the desire to glean participants viewpoints and experiences, a 

qualitative, case study method was chosen for this study (Denzin & Lincoln, 2018), as I was 

seeking to explore hermeneutically (Gadamer et al., 2004), the views of those adults who 

have had the lived experience of partaking in FS, the meanings they are constructing from 

this experience within the cultural context and how changes are being made to the FS model. 
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Merriam and Tisdell (2015, p. 37) describe a case study as ' an in-depth description and 

analysis of a bounded system' and it is the study of one particular case or phenomena 

(Merriam & Tisdell, 2015) that makes a case study approach suitable for this study. A case 

study does not look at patterns, but rather at describing activities and the understanding of the 

case being studied (Creswell, 2012), which is the aim of this study, as it seeks to understand 

lived experiences of staff involved in adapting a FS model to fit with the local culture and 

environment in one private school in the UAE.  

The school for this case study was chosen because it has a fully functioning FS in the city of 

Al Ain. Creswell (2012, p. 465) says ' a “case” may be selected for study because it is 

unusual and has merit in and of itself. When the case itself is of interest, it is called an 

intrinsic case.' In this situation, the case study school is one school, finite and limited to a 

definite number of staff in that school, as advised by Merriam and Tisdell (2015). Therefore, 

considering this and the accessibility to myself, this made the chosen school suitable for the 

study, as advised by Creswell (2012). Remenyi et al. (2002) suggest that case studies have 

more than once source of evidence, are focused on one particular issue, as well as providing 

'meaning in context'. Therefore, data collected from the case study school was gained from 

both open ended semi-structured interviews as well as the analysis of one school document. 

This study used a hermeneutical approach to understand the lived experiences of staff 

involved in the FS project in the case study school. Hermeneutics first originated in religious 

circles (Howarth, 1997). Gadamer is seen as the founder of philosophical hermeneutics 

(Fuster Guillen, 2019) and Gadamerian hermeneutics seeks to investigate culture and societal 

norms to experience, reflect and see how others view the world they live in (Misgeld & 

Nicholson, 1992). Therefore, context is vital, and no two people may interpret a given 

experience the same way. Language and the sharing of meaning through words is key to the 

hermeneutical process (Gilstrap, 2007; Greenwood & Lowenthal, 2005), which is why this 

study will employ open ended semi-structured interviews to collect data. Gadamerian 

hermeneutics urges the researcher to continually reflect on data, with questioning enabling 

the matter under research to be understood in the light of prior knowledge (Fleming et al., 

2003). The hermeneutical cycle is key to the interpretation. It is this recognition of our 

preconceptions in Gadamerian hermeneutics (Flemming et al., 2003; Grondin, 2015) and how 

this interacts with the interpretation of the spoken word, where the meanings of the individual 

parts are considered in light of the whole meaning in the hermeneutical cycle (Gadamer et al., 
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2004; Grondin, 2015; Kezar, 2000; Kvale, 1983). A hermeneutical approach to culture and 

research may not give clear cut answers but interpretation is key and even this is often 

ambiguous (Bruner, 1996). Hermeneutics is not an attempt to predict future events, but rather 

a description of an event passed (Howarth, 1997), therefore it is suitable for this study 

exploring the lived experiences of staff involved in the FS project in the case study school.  

 

The researcher themself is an integral part of qualitative research, bringing their ideas, 

analytics, and pre-understandings to the study (Lauterbach, 2018; McAuley 2004), aiding 

understanding and interpretation (Howarth, 1997). Therefore, I, brought my personal 

characteristics into the interviews, and this was not seen as a stumbling block but rather as 

allowing me, as the interviewer, to become more fully emersed in the interview process 

(Chirban, 1996), with past experiences allowing meaning to be made from new experiences 

(McNess et al., 2015) aiding interpretation. Both I, as the researcher, and the participants, 

share the similar experience of moving to the UAE and living and working in a culture which 

is not our own. Shah (2004, p. 260) adds that this ‘shared cultural knowledge’ allows bridges 

to be built to facilitate the interview process. New meanings can be made between researcher 

and participant (Chirban, 1996) and even as one engages with text (Fischer, 2009). This is 

contrary to more traditional models of qualitative interviewing and highlights the need for the 

interviewer to be aware of his/her personal characteristics (Chirban, 1996), be reflexive and 

understand how they are situated within the research (Cleary, 2013). McNess et al. (2015) 

highlight the need for research empathy to fully understand those involved and to create and 

understand meaning. However, prior knowledge about the topic in question, can lead to 

presuppositions and mask what can be gained and learned from research findings (Cleary, 

2013; Van Manen, 1990). Bracketing can address this. 

 

Husserl was a mathematician and social scientist who is credited with using the term 

‘bracketing’ when placing prior knowledge of the researcher to the side when conducting 

research (Husserl, as cited by van Manen, 1990). Van Manen (1990, p.175) describes 

bracketing as ‘the act of suspending one's various beliefs in the reality of the natural world to 

study the essential structures of the world’. However, it is difficult to suspend all previous 

knowledge (Atkinson et al., 2001). As a result, the researcher is called to identify prior 

thoughts and ideas about the research topic and through this identification, is made more 

aware of bias (van Manen, 1990). Fischer (2009) explains that even hunches should be 
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bracketed for the researcher to have a fresh view of the data.  Bracketing should occur 

throughout the project, with researchers being reflexive, constantly aware of their 

engagement with the findings, altering thoughts, having a mindfulness about pre-existing 

ideas and constantly checking back on the data to search for new concepts (Fischer, 2009). 

 

 

The researcher’s personal experiences 

 

Having lived in the Arabian Gulf since 2011, I have had opportunities to experience the host 

culture and witness the worldview of Gulf Arabs. My British worldview and wider 

experiences must be acknowledged, to fully understand and make meaning from what is 

expressed during this study. Through my work as a research assistant in the UAE since 2018, 

I had read extensively about education within the UAE and recognise that it needs to be 

contextualised to fit with the cultural and religious norms, and visions of the country’s 

leaders. Therefore, I needed to set aside the findings of previous work and not let this prior 

knowledge interfere with how I considered the current study's findings. Through reading on 

the topic of FS, I had formulated many personal ideas on this subject. Therefore, as Cleary 

(2013) suggests, these prior experiences and background reading led to me having to bracket 

pre-formed ideas, and the conscious and unconscious bias I had developed needed to be set 

aside to clearly see the meanings made by the participants in the study.  

 

Although researchers can be termed ‘insider’ or ‘outsider’, this term may be fluid and the 

researcher could be both at the same time depending on the group and the context (McNess et 

al., 2015). I know many families of children who attend the case study school and who have 

also attended the FS programme.  There are positives to having these links, as there is more 

understanding of the context (Trowler, 2011). Therefore, I am familiar with how the FS is run 

and know what children’s perceptions are of FS in the desert environment, and these insights 

led me to form preconceived ideas that the children enjoy FS in the case study school.  

 

Steps such as anonymising the school’s name for publication and conferences, ensuring the 

interviews follow the interview guides to stay on topic, as well as seeking consent from all 

participants will attempt to minimise some of the pitfalls which endogenous research can 

have (Trowler, 2011). I am not aware of how much the staff from the case study school know 
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about the customs and traditions of the UAE, how this impacts their practice and how they 

perceive their teaching as being adapted for the local context. 

 

 

 3.3 Site and participant selection 

The site was chosen through purposive and convenience sampling and was readily accessible 

for the study (Edwards & Holland, 2013). Purposive convenience sampling was chosen due 

to the uniqueness of the topic under study, the participants met the inclusion criteria, were 

willing to be included in the study, were accessible to me (Creswell, 2012) and had the 

knowledge about the topic under research (Schwandt & Gates, 2018). Due to this purposive 

and convenience sampling, the potential sample is small because of the uniqueness of the 

situation under study. There is only one case study school which limits the sample and also, 

only a small number of classes in the lower junior school take part in the FS project, therefore 

the number of staff involved is also small. Although there is no definitive answer as to the 

perfect sample size (Baker & Edwards, 2012; Edwards & Holland, 2013), it is important to 

receive a range of responses, although even one, rich case study can expose thoughtful data 

(Baker and Edwards, 2012). The study set out to interview and ascertain the perspectives of a 

range of staff who are involved with the FS. 

 

As suggested by Creswell (2002), formal permission to use the school as a case study was 

sought, from the Junior school headteacher, who acted as the gatekeeper (Appendix 2). 

Permission to recruit TLAs was gained via e-mail also from the Junior School Headteacher 

(Appendix 2) and further emails were sent to other members of staff who had an input into 

the FS programme, inviting them to participate in the study. The headteacher forwarded an 

invitation email to TLAs (Appendix 3) and the headteacher also received an invitation email 

directly from myself (Appendix 4). All potential participants were emailed personalised 

participant information sheets, consent forms and a privacy notice, all of which were 

approved by the University of Strathclyde Ethics committee. To work within ethical 

boundaries and maintain confidentiality of the initial proposed sample, due to the small 

sample size of the case study school, exact details of others who were approached to take part 

in the study will not be discussed. In the final sample, two open-ended semi-structured 

interviews with staff in the case study school were undertaken who had received personalised 
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participant information sheets (PIS) (Appendices 5 & 6), consent forms (Appendices 7 & 8) 

and a privacy notice (Appendix 9).   

 

Results are presented through the main themes that arose in the interview transcripts. 

 

3.3.1 School context 

 

The case study school is a private school, teaching the National Curriculum of England. It 

opened in 2013 and is part of a wider international schools group. In 2014 it was reported as 

having only 255 students and in the 2014 inspection, 61% of students were Emirati, followed 

by 17% British and 4% American being the next most popular nationalities. No data on the 

number of teachers was included in the 2014 inspection report. In 2018, 68% (n=604) of 

students were in the early years foundation stage (EYFS) and primary phases; in contrast to 

only 148 students in 2014. The most recent inspection in 2018 for the entire school, which 

runs from EYFS to six form, found that the school had 105 teachers and 899 students. The 

most recent government data reports that the school has 64.82% Emirati pupils with the next 

most popular nationalities being British (11.81%) and South African (3.37%) (TAMM, 

2023). The school has been given the highest rating from the government inspection board, 

both in this latest inspection and the previous inspections. 

The case study school prides itself on not only excelling academically, it also promotes the 

holistic development of the pupils. The school culture encourages pupils to develop academic 

skills, confidence, creative thinking, as well as interpersonal skills. The school is well 

resourced financially and has access to excellent on-site facilities. In the Junior school where 

the study took place, the school encourages a hands-on approach to learning. This is in 

contrast to many schools within the UAE which still promote a very textbook driven, rote 

learning pedagogy. 

The FS was started in 2017 by a teacher who was trained to FS level 3, which allowed her to 

set up and run a FS programme according to the Forest School Association’s 

recommendations (Forest School Association, n.d.a).  
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3.3.2 Participant inclusion criteria 

 

Firstly, all staff members who had a direct input into the FS in the case study school were 

invited to participate in the study. TLAs were emailed a set of criteria which allowed the 

participants to self-select if they wished to participate in the study (Appendix 3). The criteria 

were that participants must: 

 

• Have been involved in the FS project in the case study school for at least five weeks 

over the past three years, or 

• Have completed FS Level 1 training. 

 

This selection criteria were chosen as the most viable way to access TLAs, as I did not have a 

list of those TLAs employed in the case study school, nor was I aware of who was involved 

in the FS project. Allowing participants to self-select if they wished to participant in the study 

avoided the need for myself to enter the school and arrange a meeting with TLAs to establish 

who may be suitable for the study.   Therefore, I had very little to no prior contact with these 

TLAs, minimising the possibility of coercion for TLAs to join the study. However, allowing 

participants to self-select participation has its downfalls as there was the potential that those 

who have not met the criteria could decide to join the study. By having no prior contact to 

myself as the researcher, there is also the disadvantage that potential participants cannot ask 

face to face questions about the study and rely upon the emailed documentation to glean 

information on the study.  

 

 

3.4 Methods and procedures of data collection 

 

3.4.1 Open ended semi-structured interviews 

 

Language is seen as key to a hermeneutical study, as through shared language and discussion 

between a participant and interviewer, meaning and understanding can be constructed (Fuster 

Guillien 2019; Gilstrap, 2007; Greenwood & Lowenthal, 2005; Kvale, 1983). Therefore, 

interviews were chosen as the most appropriate method of data collection. Interpretive 

research, such as hermeneutics, uses open-ended semi-structured interviews similar to the one 
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designed for this study. Kvale (1983, p. 174) described a semi structured interview as ‘neither 

a free conversation nor a highly structured questionnaire’, having more freedom than a 

structured interview, but leaving room for openness and sharing. Interviews allowed for the 

free exchange of information during discussion and the ability for me to mould the interview 

to each participant, within the parameters of the interview guide.  This study uses the active 

term ‘participant’ for those being interviewed (Edwards & Holland, 2013) and not 

‘interviewee’ as active participation was necessary to understand participants’ perspectives 

about the topic under research. There is value in gathering a variety of perspectives on a topic 

(Cleary, 2013), therefore the purpose of the interviews will be for the lived experiences of 

staff involved in adapting a FS model to fit with the local culture and environment in the case 

study school to be revealed and meaning behind these experiences explored (Kvale, 1983). 

Participants had unrestricted freedom to answer research questions (Creswell, 2002). 

Interviews were recorded to allow an accurate representation of what was covered to be 

analysed (Creswell, 2002). 

 

  

3.4.1.1 Interview guides 

 

Interview guides, structured around key themes, were utilised as recommended by Kvale 

(1983) to allow me to lead the interview, limit interviewer bias and allow certain themes to be 

discussed (see Appendices 10 &11). Van Maanen (1990) suggests that interviews should be 

focused around the research question and not stray from this focus, which in this study, the 

interview guides supported. Various interview guides were designed and available for use, 

depending upon which participants opted into the study. The use of interview guides also 

falls in line with recommendations from Creswell (2002) who suggested that there should be 

a plan during the interview, whilst allowing some flexibility. Therefore, I identified key 

questions which I wanted to ask during the interview and marked them with asterisks on the 

interview guide, as seen in appendices 10 and 11. The questions composed for each interview 

guide were cross checked with the original research question and sub questions to ensure the 

questions were applicable and would enable the participants to remain focused on the topic 

(Fleming et al., 2003; Kvale 1983), whilst still permitting them to speak about their ideas. 

Although the interview guide seeks to keep the interview focused, there is also a need for 

flexibility in the order in which topics may be covered (King, 2004).  
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3.4.1.2 Pilot Study 

 

As advocated by Creswell (2002), a pilot study of the instrument was conducted to check the 

clarity of the questions, as well as aiming to increase the reliability and trustworthiness of the 

instrument. Three expatriate teachers who had at least four years of experience teaching in an 

international school within the city of Al Ain volunteered to take part and were not employed 

in the case study school. I emailed all interview guides to the pilot study participants and 

invited them to provide constructive feedback. Due to Covid 19 restrictions, I did not meet 

these participants face to face.  Feedback was received in relation to clarity of questions and 

questions were amended accordingly, as advised by Lancaster et al. (2004), without changing 

the meaning, after consultation with the project supervisor.  

 

 

 

3.4.1.3 The Interviews 

 

Interviews followed standards set out by Creswell (2002) who advocated for the use of open-

ended questions to allow participants to fully share their ideas. Creswell (2002) also 

identified the need to record the interview, find a suitable, quiet interview location, obtain 

relevant consent, for the researcher to be flexible with questions and have questions which 

can be used as probes to gain further information from the participant. Due to Covid 19 

restrictions, interviews were carried out by Zoom and each participant had a quiet interview 

location. Each of the two participants were interviewed once each, after relevant permission 

was obtained. Participant 1’s interview was carried out on the 8th June 2022 and lasted 51 

minutes. Participant 2 was interviewed on 18th June and lasted for 41 minutes. Questions 

asked during the interviews focused around several themes. These were: personal 

information, country context, curriculum and pedagogy and community and social 

engagement. The general themes were the same for both interviews with variations in the 

questions asked, to make them applicable to each individual participant. The interview guides 

for the headteacher and TLA can be seen in appendices 10 and 11 respectfully.  
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3.4.2 Documents 
 

The analysis of documents can be used to gain meaning on a topic, help triangulate other 

collected data and to answer a specific research question (Bowen, 2009; Gross, 2018). 

Documents are uninfluenced by the position of the researcher (Gross, 2018), removed from 

their author (Hodder, 1994) and are not affected by feelings or emotions of participants which 

Bowen, (2009, p. 37) describes as their ‘lack of reactivity’. Therefore, document analysis was 

chosen for this study to gain a winder understanding of the topic under research.  

 

3.4.2.1 Inclusion criteria for selection of government documents to analyse 

 

Whilst there were many potential documents available for analysis, as suggested by Gross, 

(2018), inclusion criteria were developed for the government documents used in this study. 

These were as follows: 

Documents must: 

• Relate to the UAE education system or private schools in the Emirate of Abu Dhabi. 

• Be available in English. 

• Contain insights and explanations regarding important cultural and heritage values.  

• Give an overview of the environmental concerns of the UAE. 

• Have been published within the last ten years, or be the most up to date version of the 

document available 

 

3.4.2.2 Accessing documents 

 

The majority of documents were accessed through a thorough internet search. National and 

Emirate level open access documents were chosen from government websites to gain a 

variety of insights to topics which related to the research question. Key word such as: 

education, education in the UAE, Abu Dhabi private schools, UAE school requirements, 

UAE environmental concerns, UAE heritage and culture were used during a google search.  It 

appeared that government entities did not update many policies.  

One open access document was received directly from the case study school as it related 

directly to the FS project under study. A section of the FS association website was also 
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analysed, which was the section on the expanded FS principles as well as the criteria for good 

practice. This particular section was chosen as it had the most relevance to the topic under 

study. Although these two documents do not meet the above inclusion criteria set for the 

government documents, these documents were non-governmental, and both gave specific 

information on FS.  

 

3.5 Data analysis 

 

3.5.1 Analysis of interview data 

 

Interview data was analysed through thematic content analysis, used commonly with 

hermeneutical studies (Creswell 2002; Greenwood & Lowenthal, 2005). The resulting text 

from the verbatim transcription of interview recordings (Kvale, 1983) was broken down into 

‘text segments’ and codes identified, which is the process described by Creswell (2002). 

Within the thesis, these codes are referred to as sub-themes. From these sub-themes, it 

became apparent that some could be grouped together to form main themes (Charmaz, 2008; 

Fleming et al., 2003; Howarth 1997; Kvale 1983; Misgeld & Nicholson, 1992). An example 

of the sub-themes identified from the interview text, and the main themes that then emerged 

from these is provided in table 1.  
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Table 1 An extract of data from the interview with participant 1 which demonstrates an 

example of the initial data analysis process. 

Interview text Sub-themes Emergent 

main 

themes 

I think that whatever you do as a school you serve 

your community and you serve your community 

as best you can, in terms of its history and its 

Culture and interest, etc... And I love living in Al 

Ain and rather than anywhere else actually 

because you've got more culture and history, I 

think here in Al Ain more than anywhere else I’ve 

been anyway here or Ras Al Khaima, but here the 

culture and traditions genuinely live on. 

 

I’m not (someone)…who has liked to tick boxes, 

because the government of the UK tell you to do 

something. I actively rejected stuff that didn't fit in 

with what the children needed or what the 

Community needed and I’ve been offered 

substantial money in terms of grants and stuff to 

try stuff out from the UK Government here in the 

UAE. I think that the ADEK have it correct in 

ensuring that the traditions you know, through the 

‘my identity’ program in particular are preserved 

because if you think about it (they came)…from a 

Bedouin culture, I mean I’m older than this 

country in terms of Union. 

  

Community  

  

  

 

Respecting 

culture  

  

The city of Al 

Ain  

 

Respecting 

culture/History 

of the country 

  

  

 

Contextualised 

education  

 

 

School 

compliance 

with values, 

laws and 

regulations of 

the country 

  

 

 

 

 

Desert culture 

Community 

engagement  

  

 

 

Culture of 

the UAE 

  

  

  

  

  

  

  

  

  

Curriculum 

& 

pedagogy 

  

  

  

  

  

 

Culture of 

the UAE 

 

The codebook used for data analysis can be seen in appendix 12. 

As the researcher, I conducted and transcribed both interviews, to allow maximum interaction 

with the data (Edwards & Holland, 2020). The researcher seeks to ‘read between the lines’ 
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and attempt, what Kvale (1983, p.181) describes as ‘extending’ the meaning. Firstly, the 

interview texts were read over several times to establish an overall meaning. Then, the 

hermeneutical circle continued by identifying themes which I checked against the 

transcription, as suggested by McAuley, (2004). Hermeneutical analysis could be never 

ending, however, the researcher must decide to stop when there are no longer contradictions 

and a sensible meaning has been established (Kvale, 1983).  

With the advancements in technology, this has shaped the qualitative interview over the years 

(Edwards & Holland, 2020) and due to Covid 19 restrictions within the UAE, the study used 

Zoom to carry out and record the interviews which were then transcribed verbatim. However, 

added ‘data’ such as gestures and facial expressions which can add meaning to the data when 

interviews occur face to face (Kvale, 1983) may have been missed out on. The audio 

recording of the interview allowed me to focus on the interview and be an active listener and 

removed the distraction of copious note taking (Edwards & Holland, 2013).  

Ambiguities and ‘an element of uncertainty’ may exist in the findings (Mirza et al., 2014, 

p.1987) however this adds to the richness of the data and can be clarified and delved into by 

the researcher (Kvale, 1983). It is paramount not only to gauge the meaning of the text, but 

also what the author intended it to mean (Kvale, 1983). The meanings gained from analysing 

a text are not subjective but will be different for each reader (Blee & Billings, 1986). 

Therefore, the findings and analysis of the study are specific to this research (Howarth, 

1997). 

 

3.5.2 Document analysis 

 

Bowen (2009, p. 27) describes document analysis as ‘a systematic procedure for reviewing or 

evaluating documents - both printed and electronic’. Documents can yield valuable data and 

can range from public documents to private communication (Creswell, 2002; Dalglish at al., 

2021). Document analysis is often a low cost, straightforward and time efficient method of 

data collection, as many documents are available to the public (Bowen, 2009; Hodder, 1994). 

However, there does need to be an awareness of bias in both the selection of documents and 

how/when/by whom the document is written (Bowen, 2009; Gross, 2018; Hodder, 1994), as 

well as the purpose of the document (Dalglish at al., 2021) and it’s original, intended reader 

(Bowen, 2009). Disadvantages of document analysis are that although documents are useful 
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within their context, they have not been created for research purposes and may not fully align 

with the research question (Gross, 2018). Also, there may be an element of author bias which 

needs to be considered (Gross, 2018). Some documents can be difficult for the researcher to 

access which is another drawback (Creswell, 2002). Therefore, I sought to obtain documents 

from a range of sources to minimise author bias and gain a variety of views on the topic 

under research. Documents were gathered from government websites which gave a variety of 

government documents, written by various government entities.  In addition to this, a section 

of the Forest School Association website and a PowerPoint presentation from the case study 

school were also chosen for analysis. 

Document analysis involves highlighting themes from the document and the utilisation of 

codes to label these themes (Bowen, 2009; Gross, 2018). When documents are being 

analysed alongside other methods of data collection, not as many documents are needed to 

add to the data set (Bowen, 2009). This is also the case when the research topic is extremely 

focused (Dalglish et al., 2021), which this research is. Therefore, the sample of documents in 

this study is relatively small. Bowen (2009) suggests reading the documents several times, 

each time going deeper into the examination and interpretation process. The analysis of data 

taken from documents is not confined to the end of the data extraction process when the full 

picture can be seen, but also takes place as the researcher extracts the data (Dalglish at al., 

2021). Although there are little concrete systems to follow when analysing documents, it is 

important that there is a process which is systematic, to ensure trustworthiness in the process 

(Dalglish at al., 2021; Gross, 2018). Thought needs to be given as to how themes within 

documents are linked and tie in with the main research question (Gross, 2018). Since this 

study is hermeneutic in nature, the analysis sought to develop main themes and meanings 

from the documents and how they relate to the FS project under discussion.  

Bowen (2009, p. 32) suggests that if the document analysis is not the sole data source in a 

study, that ‘predefined codes may be used’ in the analysis of documents. In the case of this 

study, several main themes, with sub-themes were identified through reviewing the literature 

(Gross, 2018), prior to the document analysis of the government documents taking place. 

These main themes and sub-themes were the basic guidelines during the initial government 

document analysis and are shown in Table 2. However, this is not a definitive list as the need 

for additional sub-themes became apparent during the document analysis.  
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Table 2 Initial main themes and sub-themes identified for the analysis of government 

documents 

Culture of the UAE 

National identity 

Valuing community 

Maintaining heritage and traditions  

Moral behaviour 

Family 

Arabic language 

Maintain traditional values in the face of modernisation 

Islam 

Tolerance of other cultures and religions 

Observance national religion 

Natural environment 

Sustainable development 

Environmental protection 

Curriculum & Pedagogy 

Schools required to operate within cultural values 

Global society 

Promotion of local culture 

 

Initially, I read each document through more than once to gain a general understanding of the 

contents. Following this, after reading documents additional times, thematic analysis sought 

to identify general phrases within each document, which related to the main pre-determined 

themes of culture of the UAE, Islam, natural environment and curriculum and pedagogy and 

their related sub-themes, which were predetermined determined through reviewing the 

literature (Table 2). New sub-themes also became apparent as the analysis process 

progressed. Table 3 provides an example of initial document analysis, the sub-themes 

identified and the main themes which emerged from one section of text from one of the 

documents analysed.  
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Table 3 An extract of data from UAE Vision 2021 (2018) document which demonstrates an 

example of the initial data analysis process. 

 

Extract of text from UAE Vision 2021 

(2018, p. 7) 

Sub-theme Emergent 

main theme 

We want the UAE's Arab Islamic roots to 

be treasured as a profound and sacred 

element of our nation's rich heritage. The 

nation's progressive and moderate values of 

Islam will continue to support its traditions 

of respect and openness in public and 

private spaces. A Spirit of religious 

tolerance will forge mutual understanding 

and acceptance within the countries pool of 

diversity. 

 

By preserving the core tenets of Islam, 

Emiratis will face the challenges of 

openness to the world with self-assurance, 

confident that the homogenising effects of 

globalisation cannot erode their moderate 

religious values.  

 

 

Arabic will reemerge as a dynamic and 

vibrant language, expressed everywhere in 

speech and writing as a living symbol of the 

nations progressive Arab Islamic values.  

Observance 

of the 

national 

religion  

 

 

 

 

Tolerance of 

other 

religions 

 

 

 

 

Observance 

of the 

national 

religion  

 

The 

challenge of 

globalisation 

(new sub-

theme 

emerging) 

 

 

Arabic 

language 

 

 

Observance 

of the 

national 

religion  

Islam 

 

Culture of 

the UAE 

 

 

Islam 

 

 

 

 

 

 

 

 

 

Islam 

 

 

 

 

 

 

 

 

 

 

 

Culture of 

the UAE 

 

 

Islam 

 

 

This was aided by colour coding each sub-theme and highlighting sections of documents with 

the relevant colour (Bowen, 2009). It was clear that many of the sub-themes, paragraphs and 

keywords which I made a note of as I read, could be grouped together under wider main 

themes of culture of the UAE, Islam, the natural environment and curriculum and pedagogy. 
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Excerpts taken from the documents were pasted into a separate OneNote page for each of the 

sub-themes and for the main themes to assist in interpretation. This process was then 

completed for all government documents. Data was then grouped under the pre-determined 

main themes and sub-themes as seen in table 2. On further analysis of these grouped themes, 

I also noted new recurring sub-themes which emerged each time after several readings 

(Bowen, 2009; Dalglish et al., 2021), which fitted within the four main themes of culture of 

the UAE, Islam, the natural environment and curriculum and pedagogy. Other sub theme -

titles were further refined to reflect how the data fitted the overall research questions. The 

final main themes and sub-themes which were used in the data analysis were tailed in a table 

and can be seen in table 4.  

The PowerPoint document from the school, was analysed against the six FS principles, as 

seen in figure 4. The analysis of the section of the FS association website focused around the 

link in this study between FS and contextualisation and looked at how the Forest School 

Association addresses local contexts. 

3.6 Data trustworthiness 

Triangulation can add to the trustworthiness of research data through collecting information 

on the same subject area from different sources (Carter et al., 2014). This also increases the 

trustworthiness of the data (Guba, 1981). Document analysis is used in this study for 

triangulation, to aid rigor and to prevent against bias when coupled with other forms of data 

collection (Bowen, 2009; Dalglish at al., 2021; Gross, 2018). When analysing the data and 

writing up the thesis, direct quotations from participants were also used, as Wilson (1997) 

stipulates that this allows participants voices to be heard.  A pilot study of the instrument 

helped improve clarity in the interview questions.  Since the role of the researcher is also 

fundamental in the trustworthiness of the study (Merriam & Tisdell, 2015), bracketing the 

researcher’s prior knowledge and calling for the researcher to be reflexive, also seeks to 

increase the trustworthiness of the data, alongside thick descriptions in interview transcripts 

(Guba, 1981). Also, by acknowledging the limitations to the study, this also adds to the 

trustworthiness (Glesne, 2019).  
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3.7 Ethical considerations 

 

Ethical considerations were accounted for following the University of Strathclyde Ethics 

committee recommendations as well as GDPR 2018 requirements. The study was granted 

ethics approval from the University of Strathclyde ethics committee. There were several 

specific categories of risk involved in this study. Prior to the research, there was a potential 

that some of the participants may be from a different cultural background to myself and could 

have had English as a second language. This was considered, with regard to using plain 

English as the mode of communication during interviews, as I wanted to ensure any 

participants who were from a culture and language background other than that of my own, 

could understand what was being asked. Also, I was aware of the need to use open body 

language as well as to listen to the participants and give time for answers to be explained 

without jumping in.  Due to the nature of the FS at the case study school, the initial sample of 

potential participants was small. However, in the end, the two participants who opted into the 

study both spoke English as a first language and were American and British by nationality. 

This final small sample size also led to considerable consideration needing to be given 

towards protecting the anonymity of the study participants. With only two final participants, I 

had to ensure that the recruitment of participants was described in the thesis in a way which 

would not identify those participants who choose not to participate.  

 

Regarding privacy and confidentiality of participants who did participate, all data was 

transcribed by myself and was anonymised. Codes, in the form of pseudonyms, were 

assigned to the interview transcripts and all data was securely stored be stored on a password 

protected laptop, to which only myself had access to when in use and then stored securely on 

Strathclyde OneDrive account. Researcher notes and interview recordings were not available 

to anyone other than me. The PISs provided participants with information in accordance with 

the Data Protection Act 2018 and the General Data Protection Regulations regarding how 

data relating to them would be stored.  

 

 There was a potential for researcher bias, as well as coercion within this study. Steps were 

taken to minimise ‘insider’ bias, which, in this situation were the positive feelings I have 

towards the FS project, the knowledge regarding the background of the participants which I 

have gained from living in a small, close-knit community, as well as how I have seen the FS 
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project received within the community. Bias was minimised through the design of the 

interview guides, which had focused, unbiased, specific questions, allowing participants to 

describe their experiences. Bias was also minimised through the analysis of the interview data 

by myself continually coming back to the interview transcripts and checking any meanings 

within the context of the interview transcript, aiding the interpretation of the data. I also 

bracketed my personal background in the Arab world which allowed me to be more reflexive 

during the analysis and open to new and emerging ideas in the data. Ensuring the interviews 

followed the interview guides to stay on topic, as well as seeking consent (not using informed 

consent) from all participants, attempted to minimise some of the pitfalls which endogenous 

research can have and minimise coercion. Participants were given time to reflect on whether 

they want to take part or not and were reassured that participation is not required. I have no 

direct involvement with the FS staff nor do I have a management or leadership position at the 

school. 

This research project was not intended to elicit painful or traumatic memories since it did not 

involve any questions about negative experiences. Prior to conducing the interview, I had 

planned to immediately terminate an interview if participants showed any signs of distress, 

and to ask the participant if they wish to be referred to the school pastoral team or for me to 

contact a friend or relative of their choice to support them. Participants were informed that if 

they disclosed any unsafe or inappropriate practices in relation to child protection, this 

information would be directly reported to the head of pastoral services of the Junior school or 

to the Headteacher of the Junior school. These concerns were not evident during the 

interviews which I conducted.  

 

3.8 Summary 

 

This chapter has provided a rationale for the qualitative, case study design and the 

hermeneutic approach to answering the research question. The chapter has also outlined 

details relating to participant recruitment and the analysis of semi-structured interviews. The 

selection and analysis of chosen documents was also addressed. The following chapter will 

present the findings of the study. 
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Chapter 4 Findings 
 

4.1 Introduction   

 

This hermeneutical study looks at the lived experiences of staff in one school involved in 

adapting a Forest School (FS) model to fit with the local culture and environment in the city 

of Al Ain, in the United Arab Emirates (UAE). This chapter presents the findings from two 

open-ended semi-structured interviews and document analysis. The findings will be discussed 

in the context of the developed themes and sub-themes.   

 

4.2 Findings from Interview Analysis  

 

4.2.1 Introduction 

 

This section presents the results from two open-ended semi-structured interviews with staff 

from the case study school. The extracts from the interviews have been edited to ease 

understanding of the text, with some minor amendments made to phrases and punctuation. 

However, much of the text remains the original or as close to this as possible, whilst still 

representing the thoughts of the participants. 

 

4.2.2 Demographic information  

 

Two participants, one Teaching and Learning Assistant (TLA) and the Junior school 

headteacher, responded to emails asking for their participation in the study (Appendices 3 & 

4). The headteacher had been in school leadership in the UK since 2006 and then in the case 

study school, since 2016, when they became headteacher of the Junior School. They had 

experienced FS in the UK and had been in the UAE since 2015.  The TLA had been in the 

position six months when the interview took place. They are a licensed teacher in their home 

country (United States) and had been in the UAE for a total of 4.5 years at the time of the 

interview.  
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4.2.3 Interview data 

 

The analysis of the interviews will focus on several main themes drawn out of the interview 

transcripts as suggested by Creswell (2002) and Kvale (1983). During the interviews, 

participants were asked a series of questions about their experiences living within the UAE, 

ways in which they have observed or experienced aspects of local culture, questions about the 

FS project in the case study school and their practice as educational professionals in the UAE. 

Several main themes emerged from the data: 

1. Culture of the UAE 

2. Curriculum and Pedagogy 

3. Community engagement 

There were also sub-themes which were drawn from the interview data under these main 

themes. The code book used in the analysis of data can be seen in appendix 12. The interview 

main themes and their related sub-themes can be seen in Figure 5. 
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Figure 5 Interview main themes and sub-themes 

 

 

 

4.2.4 Theme 1 Culture of the UAE 

 

The interview analysis clearly highlighted the importance of culture to the people of the UAE 

and can be grouped into several sub-themes which became apparent.  

The observance of Islam 

Both participants highlighted the impact and the visibility of Islam in the country. Participant 

2 had seen Islam expressed in prayer times, Islamic celebrations such as Eid and Ramadan, in 

marriage and divorce, male and female interactions, the presence multiple wives, honour and 

revenge. There was also a recognition that Islam is more than just a religious pathway 

followed by most of the country. Participants were able to identify ways in which they 

perceived that Islam was integrated into daily life such as in the laws, school systems and the 

national anthem. Participant 1 shared how logistically the school facilitates Muslim students 
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through prayer rooms being available. The prominence of the Muslim community was also 

noted by Participant 2, who shared how this could benefit the school: 

In Islam it's very much about the community… the Umma which in my 

understanding, like the body of believers of Islam and so community, and I think the 

more that can be connected community-wise whether it's linguistically or culturally, it 

can really be beneficial for staff and students and parents. 

 

Arabic language 

Both participants noted how their efforts to speak Arabic were warmly welcomed by parents 

and Arabic speaking members of school staff. Participant 2 felt that greeting people in their 

national language was important and it made them feel ‘valued and honoured’.   

 

Hospitality  

In addition to the Arabic language, hospitality is also a shared value of Arab culture (Nydell, 

2018) and Participant 2 experienced how Emiratis were very willing to share about their 

culture and local traditions, such as teaching how to pour tea in the traditional way. 

Participant 2 describes the hosting process as ‘formal’. Often Gulf Arab hospitality is 

accompanied by set rituals to honour the guest (Sobh et al., 2013), which Participant 2 may 

have experienced and articulated.  

 

Family 

The UAE is tribal in origin (Heard-Bey, 2001), where family and tribal ties remain strong. 

Participant 2 felt that ‘respecting family seems to be both cultural and Islamic…and taking 

care of your family first and that follows the tribal cultural mentality as well’. Participant 1 

also noted how ‘Emiratis absolutely love families’ but was unsure if this was linked with 

Islam or not.  As a result of this recognition, Participant 1 explained how the school has 

reflected this value in the classroom: 

 

that sense of belonging and the family values … they only have big families …. that’s 

that is important to them…Foundation Stage one and two without fail, have an area of 

the classroom where you have family photographs. Because it's about belonging and 
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you've got the parents and the grandparents …you often get houses that are big and 

that they’re extended, because there are several generations of one family living there, 

and that seems to be fairly commonplace. 

 

Participant 2 describes the culture as ‘rich’ and ‘intricate’ and describes hospitality, family 

history and the passing on of traditions from one generation to another. They observed elders 

teaching younger children how to serve tea, placing family at the centre of hospitality.    

 

Gender issues 

Participant 2 noticed how they themselves do not mix with the opposite gender when in an 

Emirati home as they are not part of a family, thereby experiencing the gender divide in 

Emirati society. Interestingly, Participant 2 thought that this could potentially reflect how 

boys may relate to females in school: ‘I think culturally in the school sometimes young boys 

may not know how to interact with women’.  

 

Local dress 

Both participants spoke about the importance of local dress and the positive reactions from 

members of the local community when they wore it. Participant 2 shared how Emirati friends 

saw the dress as cultural and not Islamic. Findings indicated that both participants link the 

idea of dress, respect and culture. There is some division between the participants with one 

seeing the local dress as being linked with the culture and religion and the other seeing 

national dress as a cultural expression rather than an Islamic requirement. This division goes 

some way to explaining the integral link between culture and religion within the UAE and 

how one is difficult to distinguish from the other.  The importance of dress reflecting the 

local culture is also seen in how Participant 2 noticed that Emirati girls wear leggings under 

their school dresses, reflecting the place of modest dress in Emirati society, which filters 

down to even the youngest pupils in school.  
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Desert culture  

The term ‘Bedouin’ was mentioned in relation to the way of life by both participants. 

Participant 1 speaks of Bedouin people in a sweeping way, lacking a distinction between 

Bedouin people and urbanised peoples of this region (Heard-Bey, 2008). However, 

Participant 2 had more distinction and shares ‘we have a lot of Bedouins here’ suggesting 

they perceive that not everyone is Bedouin. Therefore, there are some conflicting views 

amongst participants as to the history of the people, what this may mean for their lives and 

how they relate to certain aspects of culture.  Regardless of the background, the desert is a 

profound part of life in the UAE. Participant 2 expresses the relationship they experienced 

between the desert and the Emirati people, having visited an Emirati desert farm and seen the 

strong affiliation and appreciation for the desert, where people are ‘relaxed’. They perceive 

that it is ‘part of their culture’.   

 

History of the country 

Participant 1 recognised that the country is a relatively young nation and that the founding 

father, Sheikh Zayed, had a focus upon building the infrastructure, which included education. 

Participant 1 does not expand on where they gathered this knowledge however, they note that 

alongside the current advancements, links to the past remain strong. This participant went on 

to describe the appreciation they have for the history of the nation which is evident in the 

museums of the UAE.  

 

Respecting culture 

Findings revealed to some degree, that Participant 1 recognises the importance of culture and 

how it relates to the school and the task of ensuring new members of staff know how to 

respect culture and act appropriately: ‘I think the most important thing is that you must have a 

cultural understanding of what is expected, what is polite, and also what is offensive’. They 

added that matters such as professional dress, etiquette, and behaviour both inside and outside 

school are covered in the staff handbook. They go on to share: ‘religion and the culture…just 

being absolutely crucial to what we do and how we plan everything from within…and how 

we behave within (the school) and also outside the (school)’, referring to teacher behaviour 

outside school hours and the need for school staff to maintain professional standards at all 

times. This finding demonstrates how the participant has understood some of the ways in 
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which expatriates can be ignorant of the culture in the city and the importance of staff being 

aware of cultural norms.  

 

The city of Al Ain 

Al Ain is a place of cultural importance and there has been considerable investment into 

preserving culture in the city (Experience Abu Dhabi, 2023). Participant 1 shares: ‘I love 

living in Al Ain and rather than anywhere else actually because you've got more culture and 

history… but here the culture and traditions genuinely live on.’ This participant has had 

interactions with the culture in the city of Al Ain and has seen how this city may be different 

to other more international cities within the UAE such as Abu Dhabi and Dubai.  

 

4.2.5 Theme 2 Curriculum and pedagogy 

 

 A multicultural school 

Due to the influx of expatriates which make up much of the UAE’s population (GMI, 2020) it 

is not surprising that Participant 1 revealed how multicultural the school was and felt that all 

students should be working towards the same outcomes regardless of their culture:   

I couldn't tell you, if there was a group of pupils that came in … where they're from 

because it doesn’t matter because we're all going towards one goal and we're learning 

to be respectful…and that that is all that matters. 

While the idea that everyone is on the one learning journey has value, there is some 

discrepancy between ensuring equality for all, whilst still respecting cultures, particularly the 

culture of the host nation.  However, the same participant later shares: ‘I haven't counted 

recently between 50 and 60 nationalities here (at the school) and making sure that culture is 

embedded, and it has genuine resonance with everyone.’ 

 

Contextualised education 

The findings from this study indicated the tensions between overseas curricula and the local 

context: ‘the Victorian topic that's traditionally in the UK…you have to explain to children 
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what chimneys (are) … those little nuances that aren't going to mean a great deal to children’ 

(Participant 1).  However, the same participant then shares: ‘when you're running a 

predominantly British national curriculum, it must be interlaced with things that are going to 

be relevant for every people.’ Here we see this participant verbalising and processing what it 

means to be teaching an English national curriculum in a non-British context. They identify 

where this is problematic but also see the need for incorporating relevant content. Later in the 

interview, Participant 1 shared how they would like to see more Emirati pupils engaged in 

extracurricular activities such as performing arts, swimming and netball. However, these 

ideas are not traditional to the UAE but are foreign leisure time pursuits, thereby highlighting 

the ‘foreign’ nature of the school. In contrast to this, the UAE Vision 2021 highlights that 

traditional poetry, arts and literature are culturally important pastimes in the country (UAE 

Vision 2021, 2018).  

 

There is recognition of how the UAE government has attempted to encourage schools to 

incorporate local values: ‘ADEK have it correct in ensuring that the traditions, through the 

‘my identity’ program in particular are preserved’ (Participant 1) referencing the government 

educational program for promoting national identity in Emirati students (ADEK, n.d.). This 

closely relates to the identification by the participant of the importance of promoting the local 

culture within the school and also how this participant saw the need for expatriate staff to 

understand the importance honouring the culture both within and outside school in the 

community.   

 

School compliance with values, laws and regulations of the country 

The school employs an Arab community relations officer, as described by Participant 1, who 

ensures that the school complies with local regulations and customs. Participant 1 gave an 

example how culturally inappropriate books were removed from the school library and 

admitted they would not have known that these books are inappropriate. Despite there being 

cultural and religious regulations under which the school must operate, one participant shared 

how, they felt that there was more freedom in the curriculum in the UAE compared their 

home country, free from the constraints standardised assessments.  
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The education in the group of schools which the school under study belongs to was described 

by one participant as ‘holistic’. This concept of a ‘holistic education’ is interesting as the 

UAE government requires schools to develop students not only academically but growing 

pupils to become active citizens in the world around them, whilst building national identity 

(Abu Dhabi Education Council, 2014). This participant contrasts this with their home 

country, which again demonstrates that they can see different values being outworked in 

education.  

 

FS and the local culture  

To model cultural adaptations, one participant in this study identified how the school had 

recently changed the name of the project from Forest School to ‘Desert discovery’: 

We just saw that was quite timely and relevant really… because there's not a forest… 

it is desert discovery; it does describe the process very well …. I guess that's to do 

with moulding into the culture that we're in. 

Participant 2 highlighted how the FS project in the case study school had been adapted to fit 

the local culture, such as using a local style grill, using local spices, local logs and local style 

fencing made from parts of the date palm tree. The same participant went on to describe the 

process as instilling a love of the desert for the pupils.  Participant 2 also identified that one 

important part of a traditional Oasis is a Falaj; a traditional water channel and suggested that 

the school’s adaptation of this was to have a tap, which they perceived as an attempt to reflect 

local traditions.  

The participants described the physical layout of the FS area. The school has a large 28-acre 

campus which allows a dedicated area for the FS. Both participants mentioned the fire pit 

however both did point out that it is not needed in the UAE as it is not a cold climate. There 

is the presence of palm trees which are native to the region and sand, with considerable 

amounts of sunny weather. However, blowing sand can pose its own problems which 

Participant 2 compared to the wind and rain which would be problematic in the UK. They 

have installed a shade due to the lack of natural protection from the sun, which would be 

provided, as Participant 1 suggested, by the forest canopy in the UK. The school have also 

installed artificial grass. It was shared by Participant 1 that the planting area was curtailed due 



69 
 

to lack of irrigation, which would be a normal response in the desert. With the lack of natural 

resources found in sand, Participant 1 describes having to bring in resources: 

you have to bring in things…for making shelters etc you're going to need some wood 

bought in, rather than picked up from the floor…so it's just adapting. You're not 

cheating because it's probably best to that anyway don't be chopping bits of branch 

from tree when you don't know how to chop and you don't know what you're doing to 

the tree. 

This participant articulated that they feel these adaptations are not ‘cheats’ and is happy with 

the decision to do this. There is also a lack of knowledge regarding the proper methods to 

collect wood in the environment, suggesting further training requirements. 

Both participants shared that resources, such as car tyres, pallets, small kitchens, kitchen 

utensils, mortar and pestle, rakes, chalks, and other items which would not be naturally found 

in the area, are in the FS. However, Participant 2 noted that the children stayed on task when 

out in this desert area.  

The risks of the desert were highlighted by Participant 1 who explained how they check the 

area for dangerous animal life. This is a good example of assessing appropriate risks for the 

natural environment which they are in. One rule the school made was that children could only 

go into the sand area if they had trousers on to protect them from insects, which is another 

adaptation to the local environment.  

Participant 1 reveals a desire for the children to be ‘at one with nature’, linking with the 

Forest School Association’s goal for children to have a relationship with the natural world 

(Forest School Association n.d.a) One participant describes how their Foundation Stage 2 

class went out once per week and their role was to interact with the children and challenge 

their learning. This would be what the FS association would describe as collaboration 

between children and FS practitioners (Forest School Association, n.d.b).  

One participant shared how the addition of the FS project to this private case study school, 

gave it a unique selling point. On the one hand, schools strive to excel and provide excellent 

services, but on the other hand, they operate in a competitive market for educational 

provision.  
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Training 

Findings from this study revealed that participants saw the benefits and importance of staff 

training. Participant 1 had been FS trained, but it had expired and is seeking to re-train to 

enable them to train others. Throughout the Covid pandemic, other staff members training 

expired but this participant shared the desire to continue to have a commitment to training 

staff to both FS level one and level three, with level three allowing the participant to lead FS. 

Participant 2 had no training but saw the value and benefits of training and articulated more 

than once that they were unsure if their ideas merged with the FS philosophy.  

 

EYFS philosophy and FS 

Participant 1 was particularly passionate that the indoor and outdoor areas of the school 

mirror each other and act as an extension of one another as an aspect of good practice of 

EYFS. Participant 1 shared how they perceived that the EYFS department follows a Reggio 

Emilia philosophy which incorporates lots of natural materials in the classroom for the 

children to interact with, as well as for display boards, which Participant 1 saw as linking 

with FS.  

 

Opportunities for development  

Participant 2 identified opportunities to adapt the FS project in the case study school further 

to align with Emirati culture. For example, to have a Bedouin tent, offer opportunities for 

students to interact with traditional desert animals, set up a traditional watering system 

(Falaj), grow more palm trees which could be ‘an amazing cultural traditional experience’ 

and to incorporate role playing preparing local food. Therefore, the participant recognises the 

important of food in the local culture. Participant 2 shares: ‘there are a few things that engage 

with the local culture, and I am wondering if we could do even more to have more 

engagement and bring out some of the best of the culture.’  
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4.2.6 Theme 3 Community engagement 

 

Although this theme had no sub-themes, it was something which was highlighted by both 

participants. Despite minimal parental contact, Participant 2 perceived that Emirati families 

would enjoy FS as it explores the desert, which is part of their culture and identified ways for 

community development within the FS project at the case study school. They suggested 

asking Emirati families which aspects of the local culture and heritage they would like to 

share with expatriates and how this could be incorporated into the project: ‘if they (Emirati 

families) are engaged in a way that they know they're really being honoured and their 

involvement is and information is really wanted, it could be an amazing experience.’ One 

participant highlighted how, when the FS began in the case study school, the teachers 

presented the concept to parents face to face, as well as the benefits and reasoning behind the 

project. This was an example given of how the school involved the community: ‘I think that 

whatever you do as a school you serve your community, and you serve your community as 

best you can, in terms of its history and its culture and interest, etc.’ (Participant 1).  

This participant expressed a desire that, now that Covid regulations have been lifted, parents 

can visit and experience the FS for themselves, however it was not clear whether the parents 

could then influence the outcomes of the FS. Currently, parents are required to dress children 

in appropriate clothes for the days they have FS and Participant 1 saw this as parental 

engagement. The school has previously had donations of resources for FS from the wider 

community, demonstrating some level of engagement.  

 

4.3 Findings from document analysis  

 

The following documents were chosen for analysis as they allowed for variation in different 

areas of the topic. 

National level documents  

• A Document of Conduct and Ethics of the Emirati Citizen. (Government of United 

Arab Emirates, n.d.)  - highlights the responsibilities, values and characteristics of an 

Emirati citizen.  
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• National climate change plan of the United Arab Emirates: 2017–2050. (United Arab 

Emirates Ministry of Climate Change & Environment, 2017) – action plan to address 

climate change.  

• UAE Vision 2021. (UAE vision 2021, 2018) – a vision for healthcare, environment, 

education, national identity, the judicial system and the economy, as the UAE 

approached its 50th year in 2021.  

• United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015) 

– this document seeks to unify school inspections through the UAE.  

 

Abu Dhabi emirate documents 

• The Abu Dhabi Economic Vision 2030 (The General Secretariate of the Executive 

Council et al., 2008) – strategy and goals for economic development in Abu Dhabi 

Emirate.   

 

 

Abu Dhabi private school documents 

 

• Organising Regulations of Private Schools in the Emirate of Abu Dhabi (Abu Dhabi 

Education Council, 2013) – rules for private schools in Abu Dhabi emirate. 

• Private school policy and guidance manual 2014-2015 (Abu Dhabi Education 

Council, 2014) – standards and policies to aid quality improvement in Abu Dhabi 

private schools.  

 

 

Case study school document 

 

• Forest School Presentation - a PowerPoint presentation which was presented to 

parents by the school FS lead teacher in the case study school.  
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Selection from the Forest School Association website 

 

• What is Forest School? (Forest School Association, n.d.b) – expanded version of the 

six FS principles (Figure 4) along with criteria for good practice. 

 

When analysing documents, the context and author of the document was considered (Dalglish 

at al., 2021; Gross, 2018).  Most documents, other than those related to FS, were authored by 

a government agency, therefore they may lack outside voices and objectivity. The 

government works under Islamic law which would influence all government documents. 

Whilst there was considerable interrelatedness between the main themes and sub-themes, the 

analysis of these relations was beyond the scope of this study. The codebook used for data 

analysis can be seen in Appendix 12.  

 

Four main themes were identified in government documents: 

1. Culture of the UAE 

2. The importance of Islam  

3. Curriculum and pedagogy 

4. Natural environment 

 

Each main theme had several sub-themes which can be seen in Table 4. 
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Table 4 Main themes and sub-themes identified in government documents 

 

 National Policies  Emirate level policies   

                    Document 

name
 

 

 

 

 

Theme & sub-theme 

A 

document 

of conduct 

and ethics 

of an 

Emirati 

Citizen 

National 

climate 

change 

Plan 

UAE 

vision 

2021 

UAE 

school 

inspection 

framework 

2015/2016 

Abu Dhabi 

Economic 

Vision  

2030 

Organising 

Regulations of 

Private Schools 

in the Emirate 

of Abu Dhabi 

Abu Dhabi 

Private 

Schools 

Policy and 

Guidance 

Manual 2014-

2015 

 N= 

Culture of the UAE      

Culture, 

customs & 

national 

identity 

✔  ✔ ✔ ✔  ✔  5 

Sharing local 

customs and 

culture with 

others 

 

✔   ✔ ✔ ✔ ✔  5 
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                     National Policies Emirate level policies   

Document name 

 

 

 

 

 

Theme & sub-theme 

A 

document 

of conduct 

and ethics 

of an 

Emirati 

Citizen 

National 

climate 

change 

Plan 

UAE 

vision 

2021 

UAE 

school 

inspection 

framework 

2015/2016 

Abu Dhabi 

Economic 

Vision  

2030 

Organising 

Regulations of 

Private Schools 

in the Emirate 

of Abu Dhabi 

Abu Dhabi 

Private 

Schools 

Policy and 

Guidance 

Manual 2014-

2015 

 N= 

Family & 

community 

 

✔  ✔ ✔  ✔   4 

Behaviour & 

moral values 

 

✔ 

 

 ✔    ✔ ✔  4 

The arabic 

language  

 

 

 

  ✔ ✔   ✔ ✔  4 
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 Document name  

 

 

 

 

 

Theme & sub-theme 

A 

document 

of conduct 

and ethics 

of an 

Emirati 

Citizen 

National 

climate 

change 

Plan 

UAE 

vision 

2021 

UAE 

school 

inspection 

framework 

2015/2016 

 Abu Dhabi 

Economic 

Vision  

2030 

Organising 

Regulations of 

Private Schools 

in the Emirate 

of Abu Dhabi 

Abu Dhabi 

Private 

Schools 

Policy and 

Guidance 

Manual 2014-

2015 

 N= 

The importance of Islam       

The observance 

of Islam 

 

✔  ✔ ✔   ✔ ✔  5 

Tolerance of 

other cultures 

and religions 

✔  ✔ ✔    ✔  4 

Curriculum & Pedagogy       

School 

compliance 

with values, 

laws and 

regulations of 

the country 

  ✔ ✔  ✔ ✔  4 
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    Document name 

 

 

 

 

 

Theme & sub-theme 

A 

document 

of conduct 

and ethics 

of an 

Emirati 

Citizen 

National 

climate 

change 

Plan 

UAE 

vision 

2021 

UAE 

school 

inspection 

framework 

2015/2016 

 Abu Dhabi 

Economic 

Vision  

2030 

Organising 

Regulations of 

Private Schools 

in the Emirate 

of Abu Dhabi 

Abu Dhabi 

Private 

Schools 

Policy and 

Guidance 

Manual 2014-

2015 

 N= 

The challenge 

of globalisation 

  ✔ ✔   ✔   3 

Natural environment       

Environmental 

protection & 

conservation of 

natural 

resources 

✔ ✔ ✔  ✔  ✔  5 

Sustainable 

development 

✔ ✔ ✔  ✔    4 

Community 

engagement with 

environmental 

concerns 

✔ ✔ ✔ ✔  ✔  ✔  6 
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4.3.1 Culture of the UAE 

 

Findings indicated that both National and Emirate level documents addressed the culture of 

the UAE. Six documents were identified as having content related to this theme: 

• A Document of Conduct and Ethics of the Emirati Citizen. (Government of United 

Arab Emirates, n.d.) 

• UAE Vision 2021. (UAE vision 2021, 2018).  

• United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).  

• The Abu Dhabi Economic Vision 2030 (The General Secretariate of the Executive 

Council et al., 2008).  

• Organising Regulations of Private Schools in the Emirate of Abu Dhabi (Abu Dhabi 

Education Council, 2013).  

• Private school policy and guidance manual 2014-2015 (Abu Dhabi Education 

Council, 2014). 

Several sub-themes were identified within the larger theme of the culture of the UAE as seen 

in table 4.  

Culture, customs, and national identity 

Emirati identity has three areas of responsibility: nation, family and nation, and general ethics 

and conduct (Government of United Arab Emirates, n.d.). As part of national identity, 

Emiratis are encouraged to have ‘an awareness of duty towards their nation’ (UAE Vision 

2021, 2018, p. 9) and to develop and grow in their culture (UAE Vision 2021, 2018, p. 27).  

Skills such literacy, traditional arts and poetry are seen as vital to the culture (UAE Vision 

2021, 2018), and ‘maintaining Abu Dhabi’s values, culture and heritage’ is prioritised within 

the Abu Dhabi Economic Vision 2030 (The General Secretariate of the Executive Council et 

al., 2008). This also impacts the schooling system, with the curriculum in both government 

and private schools striving to have ‘links with Emirati culture and UAE society’ (Dubai 

Knowledge et al., 2015, p. 66). School curricula should help in ‘preserving the national 

identity of the UAE and its culture, traditions and customs.’ (Abu Dhabi Education Council, 

2014, p. 5) Schools have a responsibility to educate students in the culture. Al Ain is seen as 

an area of heritage and culture (The General Secretariate of the Executive Council et al., 

2008, p. 39), therefore, the schools have proximity to cultural sites within the city.   
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Despite the benefits of globalisation (UAE Vision 2021, 2018, p. 16) there is a desire to 

maintain the culture in the face of change (UAE Vision 2021, 2018), as the future may 

challenge families and national identity (UAE Vision 2021, 2018), with globalisation being 

described as ‘value-flattening’ (UAE Vision 2021, 2018, p. 12). The desire of the leaders is 

for the country to be ‘enriched rather than threatened by their nations openness to the world’ 

(UAE Vision 2021, 2018, p.12), despite potential difficulties: 

There will be challenges to family ties that bind together the strong fabric of our 

cohesive society, challenges to our economic competitiveness, challenges to our 

national identity, challenges to health, education, environment and wellbeing. (UAE 

Vision 2021, 2018, p. 4)  

National identity must be preserved in the face of the multicultural society and is described as 

a ‘social stability’ (Vision 2021, 2018, p. 7). 

 

Sharing local customs and culture with others 

Linked to increased multiculturalism in the country, each Emirati has a responsibility to share 

and promote local customs with those of other nationalities (Government of United Arab 

Emirates, n.d. p. 1), whilst tourists themselves can appreciate the cultural and heritage sites 

which further share the history of the nation (The General Secretariate of the Executive 

Council, et al., 2008).  

 

Family and community 

As previously noted, family is considered essential to preserving local culture with elders 

seen as role models (Khansaheb, 2021), sharing traditions with younger generations UAE 

(Vision 2021, 2018, p. 5). Parents have the responsibility to bring their family up with an 

awareness of customs and traditions to maintain national identity (Government of United 

Arab Emirates, n.d. p. 1), with family being integral to society:   

 Families are the living fabric of our culture and the guardians of our values. They 

form a haven of security and a nurturing environment in which Emirati children can 

grow… in large extended households every family member has a role to play in 

educating the young on civic values and the importance of connectedness to the 

community (UAE Vision 2021, 2018, p. 5). 



80 
 

Model citizens are described as those whose actions benefit ‘common goodwill’ (Vision 

2021, 2018, p. 9), denoting the importance of community. One way to maintain culture and 

community is through marriage between Emiratis (UAE Vision 2021, 2018, p. 5). 

Schools also have obligations towards families: ‘the school shall encourage guardians to visit 

it and to learn closely about the values and trends of the school ‘(Abu Dhabi Education 

Council, 2013, p.56), thereby inviting community engagement. Schools are also charged with 

contributing to society as well as engaging and benefitting from the wider community, who 

may ‘help provide additional resources… or through…students’ visits, visiting speakers to 

the school and work experience.’ (Dubai Knowledge, et al., 2015, p. 98). 

 

Behavior and moral values 

Arab culture is collectivist, where shame is avoided and honor is upheld (Al-Omari, 2008; 

Oghia, 2015). This study found that morals and appropriate behavior are an important aspect 

within this culture. The duties an Emirati citizen has towards ‘nation, family and community’ 

are outworked in their ‘characteristics, manners, values and skills’. (Government of United 

Arab Emirates, n.d. p. 1). Moral behaviors extend to personal relationships in the community 

(UAE Vision 2021, 2018, p. 4) with appropriate behaviors reflected in good manners, 

honesty, honor, patience, tolerance of other religions and the observance of Islam 

(Government of United Arab Emirates, n.d. p. 1). This also impacts schools. There is a moral 

code which schools and school leaders should operate under, upheld by Islamic values (Abu 

Dhabi Education Council, 2013, p. 16, Abu Dhabi Education council, 2014).   

 

The Arabic language  

Arabic is central to the culture, Islam and the identity of being Emirati (Hopkyns, 2016).  

‘The UAE’s distinct culture will remain founded on progressive and moderate Islamic values 

endowed with a rich Arabic language, to proudly celebrate rich Emirati traditions and 

heritage while reinforcing national identity’ (UAE Vision 2021, 2018, p. 7). The country’s 

leaders have a goal to further strengthen the status of Arabic ‘as a living symbol of the 

nation’s Arab-Islamic values’ (UAE Vision 2021, 2018, p. 7) and desire the UAE to be a 

center of research and excellence for the language (UAE Vision, 2018). The spoken and 

written word links the past and present: ‘Emiratis will maintain a living link with the past by 
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preserving and celebrating cultural anchors such as literature, traditional arts and poetry as 

beacons of a modern UAE.’ (Vision 2020, 2018, p. 7), which would be through the medium 

of Arabic. 

Arabic language and national identity are spoken of together and schools should foster these 

ideas (Abu Dhabi Education council, 2014, p. 121). The teaching of Arabic must meet the 

requirements set by the government (Dubai Knowledge et al., 2015), to both native and non-

native speakers (Abu Dhabi Education Council, 2013, p. 45). 

 

4.3.2 The Importance of Islam 

 

The importance of Islam is a theme in several documents: 

• A Document of Conduct and Ethics of the Emirati Citizen (Government of United 

Arab Emirates, n.d.) 

• UAE Vision 2021 (UAE Vision 2021, 2018).  

• United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).  

• Organising Regulations of Private Schools in the Emirate of Abu Dhabi (Abu Dhabi 

Education Council, 2013).  

• Private school policy and guidance manual 2014-2015 (Abu Dhabi Education 

Council, 2014). 

The observance of Islam 

Islam is at the very core of the culture: ‘The UAE’s distinct culture will remain founded on 

progressive and moderate Islamic values…we want the UAE’s Arab-Islamic roots to be 

treasured as a profound and sacred element of our nation’s rich heritage’ (UAE Vision 2021, 

p. 7). These Islamic values are sought to be protected in the face of globalisation: ‘by 

preserving the core tenants of Islam, Emiratis will face the challenges of openness to the 

world with self-assurance, confident that the homogenising effects of globalization cannot 

erode their moderate religious values’ (Vision 2021, 2018, p. 7). In addition, God is publicly 

referenced asking for his guidance in leading the country (UAE Vision 2021, 2018). 

 Families have the responsibility to bring their children up in the Islamic faith (Government 

of United Arab Emirates, n.d. p. 1), however, it is not only the family who shoulder this 

responsibility: ‘our educators will instill in young people the shared values of our moderate 
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religion’ (UAE Vision 2021, 2018, p. 23) and schools should enable students to ‘possess a 

firm awareness of Arab and Islamic culture’ (Abu Dhabi Education Council, 2013, p. 12). In 

school, students learn the importance of Islam to the UAE, with Islamic education 

compulsory for all Muslims (Dubai Knowledge, et al., 2015). School policies should 

incorporate Islamic values and UAE morals, with schools working under ‘the principles of 

the religion of Islam’ (Abu Dhabi Education council, 2014, p. 17). 

 

Tolerance of other cultures and religions 

The UAE is a melting pot for many different cultures and religions and Emirati citizens are 

encouraged to respect everyone in the community regardless of their background 

(Government of United Arab Emirates, n.d. p.1), promoting the Islamic value of tolerance 

(Afsaruddin, 2016).  UAE Vision 2021 (2018) echoes thoughts of religious tolerance and 

schools are encouraged to foster this (Abu Dhabi Education Council, 2014, p. 17; Dubai 

Knowledge, et al., 2015, p13), which will bring out the aspect of ‘mutual understanding’ in 

Emirati life (UAE Vision 2021, 2018, p. 6).  

 

4.3.3 Curriculum and pedagogy  
 

Findings from this study have indicated the importance of community, morals and Islam in 

society and schools must operate under these values, which impacts the curriculum and 

pedagogy. Documents addressing this are: 

• UAE Vision 2021 (UAE vision 2021, 2018).  

• United Arab Emirates School Inspection Framework (Dubai Knowledge, et al., 2015).  

• Organising Regulations of Private Schools in the Emirate of Abu Dhabi (Abu Dhabi 

Education Council, 2013).  

• Private school policy and guidance manual 2014-2015 (Abu Dhabi Education 

Council, 2014). 
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School compliance with values, laws and regulations of the country.  

 

The UAE education system strives to provide excellent education to allow students to 

contribute to the wider society (Vision 2021, 2018, p. 23). There is an expectation that school 

curricula are adapted to ‘develop students’ knowledge, understanding and appreciation of the 

heritage of the UAE. This includes Emirati traditions, culture and the values which influence 

UAE society’ (Dubai Knowledge et al., 2015, p. 68). Not only should there be specific 

lessons linked to culture, but ALL lessons should develop an ‘understanding of the UAE’s 

culture and society’ (Dubai Knowledge et al. 2015, p. 67) in students. All education should 

be carried out in a way which preserves ‘the national identity of the UAE and its culture, 

traditions and customs’ (Abu Dhabi Education council, 2014, p. 5). To fulfill this, schools 

need to monitor learning materials such as books to ensure there is nothing offensive or 

contradictory to the county's morals, religion or culture (Abu Dhabi Education council, 2014, 

p. 67). 

 

Within the Emirate of Abu Dhabi, schools are called to operate under ‘the values, morals, 

customs and culture’ of the UAE (Abu Dhabi Education Council, 2013, p. 13) and what is 

deemed acceptable is measured against the country’s moral standards (Abu Dhabi Education 

Council, 2013, p. 13). These morals are ‘a set of ethical values and principles which are in 

accordance with the religion of Islam and the values, ethics, identity and culture prevalent in 

UAE society and which respects other religions’ (Abu Dhabi Education council, 2014, p. 16).  

Staff behaviour is also addressed: ‘School staff…shall exhibit good moral character, 

consistent with UAE society’s morals, values, customs and traditions.’ (Abu Dhabi Education 

council, 2014, p. 16), as well as dress in a way which ‘does not contradict with UAE 

society’s values, morals, customs and traditions’ (Abu Dhabi Education council, 2014, p. 87). 

 

Other ways in which schools should respect the local culture is by respecting national 

emblems, flying the national flag, singing the national anthem daily and having photos of 

leaders displayed in school (Abu Dhabi Education Council, 2013, p. 19; Abu Dhabi 

Education council, 2014).  There are repercussions for not adhering to local values. School 

licenses can be cancelled for those schools not showing respect to the country, its security, or 

religion (Abu Dhabi Education Council, 2013; Abu Dhabi Education council, 2014).  
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The challenge of globalisation 

Those in government who are responsible for policies, are acutely aware of the effects of 

globalisation on traditional values and they seek to protect the nation against their erosion 

(UAE Vision 2021, 2018). Despite this deep pride and dedication to protecting and 

promotion national culture, schools in the UAE are called to be inclusive and respectful to the 

global student body (Dubai Knowledge et al., 2015), recognise their diverse pupil population 

(Abu Dhabi Education council, 2014, p. 17) and are tasked with enabling students to ‘be 

prepared to face global challenges’ (Abu Dhabi Education Council, 2013, p. 12).  

 

4.3.4 The natural environment 

 

FS promotes respect for the natural environment and encourages students to make 

connections with natural surroundings (Forest School Association, n.d.b). The following 

documents were analysed due to their promotion of environmental concerns within the UAE: 

• A Document of Conduct and Ethics of the Emirati Citizen (Government of United 

Arab Emirates, n.d.). 

• National climate change plan of the United Arab Emirates: 2017–2050 (United Arab 

Emirates Ministry of Climate Change & Environment, 2017). 

• UAE Vision 2021 (UAE vision 2021, 2018).  

• United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).  

• The Abu Dhabi Economic Vision 2030 (The General Secretariate of the Executive 

Council et al., 2008).  

• Private school policy and guidance manual 2014-2015 (Abu Dhabi Education 

Council, 2014). 

 

Environmental protection and conservation of natural resources 

 

There is a responsibility placed upon UAE citizens to be aware of and manage natural 

resources wisely (Government of United Arab Emirates, n.d.), as an important part of the 

country’s future (United Arab Emirates Ministry of Climate Change & Environment, 2017, p. 

5; Vision 2021, 2018, p. 25) and to create a sustainable environment (Vision 2021, 2018, p. 
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1). The country’s growth will challenge the physical environment (Vision 2021, 2018) and 

school buildings should be environmentally friendly (Abu Dhabi Education council, 2014, p. 

195) to help address this. 

 

Sustainable development 

 

There is a need to balance economic growth and sustainable development which is something 

citizens should strive for and benefit from (Government of United Arab Emirates, n.d. p. 1).  

The government highlights their commitment to climate change and sustainable development 

(United Arab Emirates Ministry of Climate Change & Environment, 2017, p. 19) with 

environmental protection and economic growth going hand in hand (The General Secretariate 

of the Executive Council et al., 2008, p. 90; United Arab Emirates Ministry of Climate 

Change & Environment, 2017, p. 7). The Abu Dhabi economic vision 2030 also stresses the 

commitment Abu Dhabi has to environmental sustainability (The General Secretariate of the 

Executive Council et al., 2008, p. 89).  

 

Community engagement with environmental concerns 

In an effort to achieve a sustainable environment, the UAE is aware that there needs to be 

community engagement to achieve sustainability goals (Government of United Arab 

Emirates, n.d. p. 1; United Arab Emirates Ministry of Climate Change & Environment, 2017, 

p.59; UAE Vision 2021, 2018, p. 25).  There is a responsibility upon each citizen to act 

responsibly towards the environment and this environmental awareness can begin in schools 

(United Arab Emirates Ministry of Climate Change & Environment, 2017), who have a 

responsibility to train students in ‘environmental awareness and action’ as part of their ‘social 

responsibility’ (Dubai Knowledge, et al., 2015, p. 44). This is one area which FS would 

address as children foster a love for the natural environment through FS and could carry this 

with them into adult years.  

 

 

Summary 

The findings from this study demonstrate that the culture of the UAE plays a key role in 

many documents through aspects such as national identity, family, moral values and Arabic. 
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Islam is closely linked with many of these facets and is central to the life of an Emirati. As 

the country considers these aspects, alongside environmental concerns, it is evident from 

these findings that international private schools in the UAE operate in a complex dynamic 

and should consider these aspects in all areas of school life. 

 

4.4 Document analysis of a PowerPoint presentation provided by the case study 

school 

 

The case study school provided one PowerPoint document which was analysed against the 

six principles of FS (Figure 4) and their expanded explanations (Forest School Association 

n.d.b). The PowerPoint presentation consisted of 25 slides and outlined the six FS principles 

at the beginning, which are from the FS association website (Forest School Association, 

n.d.b). Only a selection of slides will be focused upon here, however the full PowerPoint 

presentation can be seen in Appendix 13. 

 

Principle 1: Forest School is a long-term process of regular sessions, rather than one-off 

or infrequent visits; the cycle of planning, observation, adaptation and review links each 

session. 

The PowerPoint does not stipulate how often the sessions will be held but it does 

acknowledge that ‘consistent long-term sessions’ are the backbone of this approach.  

 

Principle 2: Forest School takes place in a woodland or natural environment to support 

the development of a lifelong relationship between the learner and the natural world. 

Multiple times throughout the presentation, there is reference to the natural world/natural 

elements, however it makes little reference to what this looks like in the city of Al Ain or the 

desert surroundings. Slide 10 (Appendix 13) does state ‘the environmental setting is 

completely different for (school name) Forest School however the ethos and principles 

remain embedded in our teaching.’ It does not expand how the natural setting will be 

incorporated into the lessons. There is a diagram showing parents the FS site and the natural 
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elements involved which does point out the palm trees and sand, which would both be local 

to the area (Figure 6). 

Figure 6 Slide 11 

 

There are many photos in the presentation showing varying activities however none of these 

photos appear to be in natural environment of the UAE, as seen in Figure 7. 
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Figure 7 Slide 6 

 

 

 

 

 

 

 

Slide 14 outlined suitable clothing and equipment. 

Figure 8 Slide 14 

 

Items such as wellington boots, waterproof trousers and a waterproof jacket are not required 

in an arid desert climate.  
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Principle 3: Forest School uses a range of learner-centred processes to create a 

community for being, development and learning. 

 

The PowerPoint shares that children can select their activities and take their leaning in any 

way they choose (slide 16, appendix 13) linking with FS principle 3 which includes ‘play and 

choice’ (Forst School Association, n.d.b). FS activities are outlined in the PowerPoint as seen 

in Figure 7. Learning experiences shared are ‘fire safety and implementation, flora and fauna 

identification, tool safety and use, shelter construction and rope work’ (slide 8, appendix 13). 

The specifics of how this would look in the desert are not expanded on. Collaborative group 

work is also highlighted in slide 16 (see appendix 13). 

 

Principle 4: Forest School aims to promote the holistic development of all involved, 

fostering resilient, confident, independent and creative learners. 

The FS association website (Forest School Association, n.d.b) expands on this saying: 

Where appropriate, the Forest School leader will aim to link experiences at Forest 

School to home, work and /or school education. Forest School programmes aim to 

develop, where appropriate, the physical, social, cognitive, linguistic, emotional and 

spiritual aspects of the learner. 

 

Slide 9 (appendix 13) does highlight that FS may be of benefit to ‘those who struggle in a 

classroom environment, SEN and EAL’ students. The above statements are repeated in the 

PowerPoint on slide 15 (appendix 13), however there is no explanation as to how this looks 

in the current context. Slide 16 (appendix 13) does highlight that students are encouraged to 

mentor new FS students, help with FS decision making and be creative in their activities.  

 

Principle 5: Forest School offers learners the opportunity to take supported risks 

appropriate to the environment and to themselves. 

 

Slides 15, 16, 17, 18, 19, 20, 21, 22, 23, 24 (appendix 13) all cover aspects of risk related to 

FS. The importance of appropriate risk is explored in the presentation and is focused on fire 
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and tools. There is no reference to risks specific to the local environment, such as the 

presence of scorpions in sand.  

 

Principle 6: Forest School is run by qualified Forest School practitioners, who 

continuously maintain and develop their professional practice. 

The PowerPoint does highlight that FS will be run by a member of staff trained to the FS 

association Level 3 qualification, which is the requirement set by the FS association (Forest 

School Association, n.d.b). 

 

Summary 

The presentation reflects the core principles outlined by the FS association. However, there is 

very little evidence of these ideas being adapted or contextualised to the UAE.  
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4.5 Analysis of a section of the Forest School Association website 

 

Figure 9 How the Forest School Association addresses local contexts 

 

 

Taken from the Forest School Association Website (Forest School Association, n.d.b) 

The FS Association website addresses the physical location of the FS many times. It 

highlights that it does not necessarily need to be in the forest, however, there is an emphasis 

on the ‘natural setting’ and using ‘natural resources’. The pedagogy is broad, encouraging 

holistic development and which is child centred. FS staff are encouraged to link FS to the 

child’s wider environment. Therefore, this guidance is very open to interpretation which 

allows for various contexts to be considered.  
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4.6 Links between interview and document analysis main themes and FS 

principles  
 

There are several interconnections between the main themes which emerged from the 

analysis of both the interview data and the selected documents. These themes also relate to 

the six principles of FS. This highlights the complexities of the context in which the case 

study school operates this FS project. An initial exploration of these relations can be seen in 

Figure 10.  

Figure 10 How interview and document analysis main themes relate to each other and to the 

six F.S principles 
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4.7 Summary 

 

The findings revealed that participants had differing experiences of UAE culture and this has, 

to varying degrees, influenced their educational practice and outlook. One participant, who 

had more integration into local culture, identified many ways in which the FS project in the 

case study school could be developed to make it more contextualised. The other participant 

identified ways in which the school curriculum was not catered to the local population, 

however they still appeared to lack understanding as to appropriate ways to integrate local 

culture into the school curriculum. The FS itself had some aspects which reflect the local 

culture, but there were many resources which do not appear naturally in this setting used in 

the FS project. The government documents analysed highlighted many aspects of Emirati 

culture which had implications for the formal schooling system in the UAE. The PowerPoint 

document provided much information on FS, however it was not adapted to reflect the local 

context, which the FS Association website promoted. The following chapter will discuss 

these findings.  
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Chapter 5 Discussion 
 

5.1 Introduction 
 

This chapter aims to discuss the findings of this study which investigated the lived 

experiences of staff in one school involved in adapting a Forest School (FS) model to fit with 

the local culture and environment in the city of Al Ain, in the United Arab Emirates (UAE). 

To answer this, the following research sub questions were addressed: 

• What have been the staff members experiences of the culture and religion of the UAE? 

• What adjustments have the school made to make FS in the case study school applicable 

to the local environment and culture? 

• How do the staff view the adaptation of the FS project in the case study school? 

• What are key components of a FS in the context of the case study school in the UAE? 

• What are the positive and negative aspects of running a FS project such as this, from the 

perspective of staff in the case study school? 

 

To address these questions, two open ended, semi-structured interviews were carried out. One 

with the Junior school headteacher, as well as with one with a teaching and learning assistant 

(TLA) at the case study school. Government documents were also analysed, as was one 

document from the case study school and an excerpt from the Forest School Association 

website, to gain a wider understanding of the topic under research.  

 

This chapter will address each of the research sub-questions in detail. The sub-themes which 

emerged from both the interviews and document analysis, will be used to then fully 

understand the main purpose of this study. A summary of the results will be presented at the 

end of the chapter.  

 

5.2 Addressing the research questions 
 

The following section will address the research sub-questions based on the analysis of data 

presented in chapter 4.  
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5.2.1 Sub question 1 - What have been the staff members experiences of the culture and 

religion of the UAE? 

 

Findings from the interviews with two members of school staff revealed that they were aware 

of many aspects of local Emirati culture and had various experiences of how these were 

outworked in everyday life within this context. Participant 2 was willing to share many 

experiences they had of local culture outside the school environment.  Participant 1 appeared 

to have less of these personal encounters with Emirati people outside school. However, both 

participants were able to describe ways in which they encountered the religion of Islam as 

well as aspects of culture, the Arabic language, hospitality, family, gender issues, national 

identity and local dress. These sub-themes along with others which emerged during the data 

analysis will now be expanded on. 

 

The observance of Islam  

Islam within the country is built into almost every part of life, from the education system to 

the constitutions and laws and is a moral and ethical system (Al-Mansoori, 2004; Al-Rimawi, 

2011; Cook, 1999; Nydell, 2018). Several documents which were chosen for analysis also 

highlighted the place of Islam within the UAE (Abu Dhabi Education Council, 2013, 2014; 

Dubai Knowledge et al., 2015; Government of United Arab Emirates, n.d.; UAE vision 2021, 

2018). Unsurprisingly, both participants reflected on their experiences with this in the 

interviews. The findings demonstrated that Islam was seen by both participants as something 

which is visible within the community. Participant 2 shared many ways in which they saw 

Islam outworked in the society such as prayer times, family life and celebrations. One 

participant shared how prayer rooms are available within the school for Muslim pupils to 

pray in. Both participants have some awareness of the all-encompassing nature of Islam 

within the UAE, as they have seen the manifestations of this in daily life and which Al-

Mansoori (2004, p. 44) and Maksoud (1997, p.8) describe. 

 

 

The Arabic language 

Both interview participants also experienced how members of the local community reacted 

positively when they attempted to speak Arabic. This may be due to how interwoven culture 



96 
 

and language are for many (Oxford & Gkonou, 2018). On a global scale, Arabic is seen as a 

point of union between other Muslims and Arabs (Al-Issa & Dahan, 2020; Findlow, 2008; 

Heard-Bey, 2001; Hurreiz, 2002; Miller‐Idriss & Hanauer, 2011; Partrick, 2012). In the UAE, 

Hopkyns (2016) found that there is an inextricable link for Emiratis between the language of 

Arabic and their cultural identity.  Furthermore, in the UAE, there is also a connection 

between Arabic and the religion of Islam (Al-Issa & Dahan, 2020), strengthening the desire 

for Emiratis to keep Arabic prominent in the community.  The English language has been 

heavily promoted within the Arabian Gulf (Denman & Al-Mahrooqi, 2019; Di Al-Qahtani & 

Al Zumor, 2016) with Al-Issa and Dahan (2011) noting that there is a threat to the Arabic 

language within many Gulf nations due to the prominence of English in society.  In modern 

times, the Arabic language has acted as a symbol of ‘tradition and religiosity’ (Findlow, 

2008, p. 349). Similarly, Hopkyns (2016) found that students perceived Arabic as the 

language linked with culture and religion, with English being seen as the language of 

education and the global world. Many other studies have also noted the increased use of 

English over Arabic in general (Al-Qahtani & Al Zumor, 2016; Denman, & Al-Mahrooqi, 

2019; Hopkyns, 2016). Clearly, there are tensions between the use of English and Arabic in 

the UAE.  The foundational place Arabic plays within society is highlighted in the UAE 

Vision 2021 (2018), with other documents from this study highlighting the requirement for it 

to be taught to a high level in schools, to both native and non-native pupils (Abu Dhabi 

Education Council, 2013, p. 45; Abu Dhabi Education Council, 2014, p. 21; Dubai 

knowledge et al., 2015). Thereby, through participants making an effort to learn and speak 

Arabic, they are acknowledging the place of Arabic within the local community. However, 

the study was caried out in an English-speaking school, therefore there would be minimal 

Arabic in the formal school day outside Arabic language lessons and Islamic studies.  

 

Hospitality 

Hospitality is an extremely important part of Arab culture (Fox et al., 2006; Nydell, 2018, 

Sobh & Belk, 2011; Sobh et al., 2013), is mandated in Islam (Sobh et al., 2013) and is 

another opportunity for family honour to be promoted (Al- Omari, 2008; Nydell, 2018). 

Although hospitality practices between Emirati nationals and expatriates are a rare 

occurrence (Sobh et al., 2013), Participant 2 shared how they experienced hospitality and 

how older members of the family taught younger children to serve tea, aligning with findings 



97 
 

from Khansaheb, (2021) who notes how traditional cooking skills have been passed down 

through generations. The same participant also described the formality of the hosting process, 

which agreed with findings from Sobh et al. (2013).  

 

Family 

Several authors have noted the importance of family life to Gulf Arabs (Ahammed & 

Cherian, 2014; Crabtree, 2007; Farrell, 2008; Fox et al., 2006; Heard- Bey, 2008; Nydell 

2018; Wang & Kassam, 2016).  Interview participants also spoke on this topic and observed 

how family life and extended family was important to the local population of the UAE, with 

one participant adding how the school tries to acknowledge this through family photos in the 

classroom. This demonstrates how both participants have come to understand that Emirati 

citizens place family high on their list of values. In fact, Fox et al. (2006) noted the vast 

differences between Gulf Arab culture and American culture and placed the priority of family 

as number one of the top fifteen core values in the Arabian Gulf. Several analysed 

government documents further supported this idea that families and extended families have a 

role to play, even in the modern environment of the UAE (Government of the United Arab 

Emirates, n.d; UAE Vision 2021, 2018) and how families act as ‘guardians of…values’ (UAE 

Vision 2021, 2018, p. 5). This idea of the passing of traditions and values from one 

generation to another is echoed in Vision 2021 (2018) and something Participant 2 observed 

in younger children being taught how to pour tea.  

 

Culture and gender issues 

There are distinct gender roles within the culture of the UAE which results in gender 

segregation in many contexts (Ahammed & Cherian, 2014; Crabtree, 2007; Fox et al., 2006). 

Much of this has to do with the Islamic idea that women should be modest and should not be 

seen uncovered outside members of her immediate family (Sobh et al., 2011). This 

preservation of modesty, the resultant gender segregation and therefore the preservation of 

family honor in the UAE (Ahammed & Cherian, 2014; Crabtree, 2007; Fox et al., 2016) is 

something that children would be accustomed to from a young age. Studies have shown how 

children demonstrate the cultural norms which they are familiar with (Chen & Eisenberg, 

2012; Gauvain, 1995, 2009).  Chen (2012) noted that culture influences how children interact 
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with each other, but in this study, Participant 2 saw how culture may also have played a role 

in child-adult interactions in the school setting. They shared how they perceived that this 

cultural norm of gender segregation was brought into the school: ‘I think culturally in the 

school sometimes young boys may not know how to interact with women’. This demonstrates 

this participant’s thinking of how cultural gender roles are adopted by young children early 

on, which is a view supported by Baker (2018), who found that young Emirati girls often 

played to role of the mother in traditional Emirati games.  

 

National identity 

National identity was addressed in many of the documents analysed (Abu Dhabi Education 

Council, 2014; Dubai knowledge et al., 2015; Government of the United Arab Emirates, n.d.; 

The General Secretariate of the Executive Council et al., 2008; Vision 2021, 2018). 

Documents encouraged Emiratis to adhere to their responsibilities (Government of the United 

Arab Emirates, n.d.) and act to the advantage of their nation whilst maintaining the culture 

(Vision 2021, 2018).Studies have pointed out the integration between dress and culture in the 

Arabian Gulf and one way in which citizens highlight their national identity is through 

wearing traditional local dress (Akinci, 2020; Sobh et al., 2011).  

 

Local dress 

In the interviews, both participants discussed the topic of local dress and shared how 

members of the local community enjoyed seeing them wear local dress. For women, this 

would be wearing a traditional abaya and a scarf head covering, which is one way, Bouvier 

(2018, p. 188) says ‘that Islamic identity can be signified’, linking dress with Islam. 

Participant 2 saw how the requirements for modest dress in women (Al-Qasimi, 2010; 

Bouvier, 2018) spilled over into girls wearing leggings under school dresses. This finding 

revealed that this participant is making the connection between the religious obligation of 

covering, preserving modesty and avoiding shame (Al-Qasimi, 2010) that is placed upon 

Emirati nationals, and how this is being implemented by parents in a school setting, where 

the girls typically wear knee length dresses.  
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Desert culture and the city of Al Ain  

For many, especially if the Emirati people are of Bedouin descent, the desert has formed their 

very ways of life (Matsumoto, 2019). Both interview participants referenced the Bedouin 

people, who were the nomadic, desert roaming people of the area (Heard-Bey, 2008), who 

have a deep appreciation for the desert. Participant 2 experienced how Emiratis love the 

desert. With approximately 93% of the country being desert (Luomi, 2014), it is no surprise 

that there is this bond. The desert areas are more suited to the date palms and camel herding 

(Heard-Bey, 2017) and Participant 2 identifies this when they comment how Emiratis still 

enjoy being with their livestock in the desert and also how they appear more ‘relaxed’ there. 

Clearly this participant has identified this bond between their Emirati friends and the desert. 

Also, with the city being located geographically inland and surrounded by sandy desert, there 

is close proximity to the desert from any location in the city of Al Ain.  However, not all 

people of the UAE are Bedouin (Akinci, 2008), and Participant 2 also noted this, 

demonstrating insight into the cultural background of those living in the Al Ain region. 

 

Behaviour, moral values and respecting culture 

Honour is highly esteemed in Arab societies (Al-Omari, 2008; Nydell, 2018) and how one 

behaves not only reflects upon the individual but also on others they are associated with. 

Such ideas are common in a collective society like the UAE (Ahammed & Cherian, 2014; Al-

Omari, 2008; Hofstede et al., 2005), with honour constantly being maintained and shame 

avoided (Fox et al., 2006; Nydell, 2018; Prager, 2020). Appropriate moral behavior was 

addressed in many analysed documents (Abu Dhabi Education Council, 2013, 2014; 

Government of the United Arab Emirates, n.d. p.1; Vision 2021, 2018), which could be 

interpreted as a way to avoid shame.  Document analysis also revealed that schools are 

required to operate under values which uphold the country’s morals (Abu Dhabi Education 

Council, 2013, p. 16; Abu Dhabi Education Council, 2014). Any inappropriate behaviour 

inside or outside school by a staff member, not only reflects on the individual member of 

staff, but also upon the school and those associated with it, due to the collective nature of the 

culture (Kamp & Zhao, 2016). There needs to be a certain element of cultural awareness on 

the part of school staff, as shared by Participant 1 and findings from this study demonstrate 

that one way this is addressed is through the staff handbook, which outlines appropriate dress 

and behaviour. This acknowledges the importance of appropriate moral behaviour and 

avoidance of shame for those related to the school.  
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Sharing local culture and customs with others and the city of Al Ain 

Participant 1 shared how they had interacted with the culture and history in the city, reflecting 

how Al Ain has been identified as a city which promotes the culture of the country through 

its historical sites (The General Secretariate of the Executive Council et al., 2008, p. 39). This 

participant went on to describe how they have a deep appreciation for the history of the 

nation which is evident in the museums in the UAE, pointing towards the increase in the 

promotion of cultural sites and experiences, in an effort to promote the Emirati nation and 

preserve history and tradition (Khansaheb, 2021; Ledstrup, 2019). Findings indicated that this 

idea of promoting the culture and preserving heritage is in line with the desires of the UAE’s 

leaders (Abu Dhabi Education council, 2013, 2014; Dubai Knowledge et al. 2015; UAE 

Vision 2021, 2018). This could be in response to a continual undercurrent in the UAE in 

which some feel that globalisation is threatening traditions of the past (Ahammed & Cherian, 

2014; Al-Khazraji, 2009; Partrick, 2012; Stetter, 2012). This study found that whilst families 

are called to be responsible for maintaining Emirati culture (UAE Vision 2021), this 

responsibility also falls upon schools (Abu Dhabi Education Council, 2014; Dubai 

Knowledge et al., 2015; The General Secretariate of the Executive Council et al., 2008).  

 

 

Whole school adaptations: school compliance with values, laws and regulations of the 

country 

Despite the multicultural face of the Arabian Gulf, tradition ‘serves to filter what is 

acceptable’ (Fox et al., 2006, p. 3). Therefore, there is a very strong undercurrent of culture 

and religion which directs how these countries operate. Culture is multifaceted and incudes 

many elements (Hofstede et al., 2005; Nuqul, 2014), which makes it a complex topic for 

expatriates.  Interviews revealed that the school has had to adapt in many ways to the local 

culture, such as providing prayer rooms for Muslim students. This was seen by participants as 

a way in which the Islamic requirement to pray five times per day could be catered for. 

Several government documents analysed placed various requirements upon schools in order 

to reflect and respect local culture (Abu Dhabi Education Council, 2013; Dubai Knowledge et 

al., 2015). 
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Document analysis found that government documents not only placed a responsibility upon 

the family to teach their children local customs (Vision 2021, 2018) and the Islamic faith 

(Government of the United Arab Emirates, n.d. p.1) but also the education system too must 

play a role the in religious and cultural growth of children (Abu Dhabi Education council, 

2013, 2014; Dubai Knowledge et al., 2015; Vision 2021, 2018). Schools must teach Islamic 

studies to all Muslim students (Dubai Knowledge et al., 2015) and have a responsibility to 

encourage the Islamic values in schools (Abu Dhabi Education Council, 2013, p. 12; UAE 

Vision 2021, 2018, p. 23). With globalisation challenging traditional values (Baker, 2018; 

Cooke, 2014; Farrell, 2008; Raven & O’Donnel, 2010), this is one way to counter any 

negative effects of globalisation on the culture and religion (UAE Vision 2021, 2018).  This 

is also in line with thoughts from Findlow (2008), who recognises that the desire for countries 

to spiritually develop their citizens fares a lot higher for Arab nations, than it does, in the UK 

for example. This may be due to a tension throughout the Muslim world, where, due to 

globalisation, there is an increased divide between the secular and the religious. This is a 

tension linked with the concept of oneness (Tawhid) which is foundational to Islam, where all 

aspects of life are intertwined and converge in Islam (Cook, 1999), is being pushed aside. 

Cook (1999) highlights that this has been felt in the educational sector, where Western, 

secular ideas have been brough in to meet the needs of Islamic nations, but at the expense of 

the Tawhid. Participant 2 shared that the Muslim community could be of benefit to the school 

and should be drawn upon. 

 

Previously, authors have identified how overseas educational ideas often lack the 

understanding of the local culture when entering the Arab world (Dickson, 2013; Raven, 

2011). Other studies have highlighted the importance of school curricula and materials being 

relevant for the culture they are being used in and warn about foreign or inappropriate ideas 

within curricula which may be contrary to the values of a country (Al-Rimawi, 2011; 

Godwin, 2006; Heard-Bey, 2017). Belhiah and Al-Hussien (2016) found that an English 

medium curriculum which was adopted in the city of Abu Dhabi, not only brought the 

language, but also Western culture. The current study revealed how the case study school 

addresses this. Participant 1 noted how the community relations officer of the school censors 

materials such as textbooks and removes anything deemed inappropriate, in line with 

government requirements (Abu Dhabi Education Council, 2014, p 67), which would be 

aligned with Islamic principles.  
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Surprisingly, despite the apparent restraints placed upon schools, one participant described 

the education in the case study school as holistic, which not only links into one of the six FS 

principles (Forest School Association, n.d.a; Figure 4) but would also sit alongside the 

Islamic outlook on education, with previous literature having identified how Islamic 

education caters for not only the advancement of intellectual knowledge, but seeks to develop 

good character and the building of moral, spiritual and communal values (Al-Rimawi, 2011; 

Bakar & Abdullah, 2015). Harris (2017) highlights the holistic benefits which FS brings, such 

as environmental education, social skills, relationship skills, self-esteem and assessing risk. 

Many of the activities described in the PowerPoint document (Figure 7; appendix 13) would 

also seek to develop these skills. In addition, Figure 9 also notes that the FS association states 

that FS develops ‘holistic growth (and) helps learners develop socially, emotionally, 

spiritually, physically and intellectually’ (Forest School Association, n.d.a), which would 

overlap with these Islamic educational values. However, to make it applicable, the teaching 

and learning does need to be carried out in a meaningful and contextualised way.  

 

Contextualised education and the challenge of globalisation 

Participant 1 also shared the difficulties of explaining the British concept of a chimney to 

children who would not be familiar with this concept, as no home in the UAE has a chimney. 

This is the educational ‘replication rather than…innovation’ which Kirk (2015, p. 92) speaks 

about, when Arabian Gulf countries aim to fulfill national objectives, through imported 

educational curricula, where the relevance to the context has not been taken into account 

(Raven, 2011). This does not go as far as an educational idea going against Islamic and 

cultural principles, which several studies speak about (Baker, 2018; Dickson, 2013; Kirk, 

2015; Mrabet, 2010; Al-Rimawi, 2011), however it does not allow students to fully 

understand the topic, as it is so far removed from their current context.  In many multicultural 

settings, school curricula can be somewhat removed from the experiences of the local 

population (Al-Rimawi, 2011; Baker, 2018; Heard-Bey, 2017; Ridge et al., 2017).  Here, 

there is an awareness that what is being taught in some lessons is difficult for the children to 

grasp, due to the cultural irrelevance and does not draw upon the ‘cultural uniqueness’ of the 

local culture (Kirk, 2015, p. 88) or does not ‘check for relevancy to the local context’ (Raven, 

2011, p. 19). The same participant also desired for pupils to be engaged in what could be 
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considered traditional British school extracurricular activities such as netball and swimming, 

which again, would not reflect traditional values, particularly of modesty in local girls.  

 

Tolerance in a multicultural school 

Participant 1 described the tension between not needing to be aware of the cultural 

background of individual pupils, whilst also attempting to embed culture, in such a 

multicultural environment. This lack of distinction between cultures could be this 

participant’s outworking of tolerance. However, this may make it difficult to fulfill some of 

the government requirements to promote and establish the local UAE culture, if school staff 

are not aware of who is an Emirati and who is an expatriate. Documents analysis also 

revealed the importance of tolerance within the UAE (Government of the United Arab 

Emirates n.d; UAE Vision 2021, 2018) and highlighted it as a virtue which schools should 

foster (Abu Dhabi Education council, 2014, p. 17; Dubai Knowledge et al., 2015, p. 13), as it 

is encouraged in Islam (Afsaruddin, 2016).  

 

 

5.2.2 Sub question 2 - What adjustments have the school made to make FS in the case study 

school applicable to the local environment and culture? 

 

Forest School adaptations: contextualised education 

The participants described the physical layout of the FS area. The natural environment of the 

UAE is reflected in the presence of both sand and local palm trees on the FS site. The palm 

trees are marked out on the school PowerPoint presentation (Figure 6) and this slide also 

acknowledges that the physical environment is different to a traditional FS. Due to the strong 

sun for most of the day in the UAE, the school has installed an artificial shade over the area, 

despite Participant 1 noting that shade is normally provided by the trees in a traditional FS. 

With more trees, shade could also be given naturally by date palms within this context. 

Therefore, there does seem to be some level of contextualisation, but further adaptations such 

as artificial grass, artificial shade and wood from outside sources are not in keeping with the 

local natural environment. Participant 1 highlights a lack of knowledge about wood collecting 

and that wood is brought into the site from outside. This points towards a need for more 
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context specific training. This study found that the FS association encourages practitioners to 

focus on the natural surroundings and although FS was originally set up in a woodland 

environment, there is an acknowledgement that any natural setting could be incorporated 

(Forest School Association, n.d.b; Figure 9). The FS association speaks about holistic, child 

centered growth, and the potential to link FS with home life and the use of natural resources 

(Forest School Association, n.d.b; Figure 9). All these facets are very specific to the context 

in which they are used, thereby giving freedom for much contextualisation which Harper 

(2017) and Lloyd et al. (2018) call for in FS. 

 

Whilst the PowerPoint presentation shared by the school identified the site at the case study 

school and the educational approach used on the site as FS (Appendix 13), the approach 

could be seen as a combination of outdoor learning and FS.  The FS school project in this 

case study school does not truly occur in a natural desert setting. Rather, it is held in a man-

made environment within the school grounds, as can be seen in figure 6 (p. 87). Local 

resources such as fencing, palm trees, as well as sand, have been brought to the site in an 

attempt to reflect the natural surroundings. Elliot (2015) described a similar situation in inner 

city England where an area adjacent to the school was transformed into an area which could 

be used for FS. Other studies have shown similar concepts, where the local natural 

environment is reflected in an outdoor area of the school on the school grounds, to encourage 

children to interact with local and natural resources in their play (Cumming and Nash, 2015).  

  

This hybrid approach of FS and outdoor learning is a response on behalf of the school to 

many of the local regulations which make it difficult to regularly transport young children 

outside the school setting, within the Emirate of Abu Dhabi.  In addition to this, many within 

the country are risk averse and there is a negative attitude to risk, which the children could be 

exposed to in a natural desert setting. Therefore, an on-site setting is easier to control the 

level of risk which children are exposed to and is therefore one way in which the school is 

adapting to the local context.  
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FS and the local culture 

However, there are other adaptations which have been made to the FS project in the case 

study school. Lowenthal (2005) highlights the place of the natural environment in the 

heritage of a country. The desert is an aspect of the natural environment, which is intertwined 

with culture in the UAE, allowing for camel herding, growing date palms and falcon hunting, 

which are part of the heritage (Aspinall, 2001; Fox & Miller-Idriss, 2008; Heard-Bey, 2017; 

Ledstrup, 2019). Participant 2 identified how the desert was part of Emirati culture and 

Emirati friends were more relaxed in the desert environment. The school has also recognised 

the place of the desert in this culture. Therefore, one adjustment which the school made was 

to rename the FS ‘Desert Discovery’ and Participant 1 saw this as ‘molding into the culture’. 

This name change definitely begins to align outdoor education to the culture in which it sits, 

at least in name. Local UAE studies by Baker (2018) and Al-Qinneh and Abu Ayyash (2020), 

both call for an awareness of the local Emirati culture to be taken into account when 

considering education, with Alhosani (2022) highlighting the impact which schools in the 

UAE can have on young children with regards to culture. Even something as simple as a 

name change not only makes the idea more relevant but may signal something of a change in 

mindset on behalf of the staff.  

Local health and safety concerns are considered by school staff. Scorpions are common in the 

desert in Al Ain, and Participant 1 shared that they check the sand for wildlife, in addition to 

taking precautions for blowing sand. Both examples demonstrate some degree of 

understanding of the natural context in which the FS is situated, and the risks involved. 

Children are asked to wear long trousers to enter the FS, thereby allowing the children to take 

supported risks by going into this environment, which is advocated by the FS association and 

is addressed in one of the six FS principles (Forest School Association, n.d.a; Figure 4). 

 Other adaptations have been the incorporation of local resources. Participant 2 identified the 

use of local logs, spices, grills and fencing as ways in which adaptations have been made, as 

well as a water source, which was seen as an attempt to mimic a traditional falaj. This 

concurs with several government documents which encourage schools to promote and 

strengthen local culture (Abu Dhabi Education council, 2013, 2014; Dubai Knowledge et al., 

2015), as well as studies which show that there does need to be a level of contextualisation to 

the curriculum (Heard-Bey, 2017; Kirk 2015; Raven 2011). Artefacts of the culture carry 

meaning and children develop an understanding of this meaning through interaction with 
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fellow members of the culture and can thereby respond in a culturally appropriate way 

(Gauvain, 2009). Even the choice of toys in a setting can reflect which children will interact 

with them (Trawick-Smith et al., 2015). Baker (2018, p. 122) directly addressed the use of 

natural materials in educational settings within the UAE: ‘teachers may use Emirati 

‘playthings’ such as sand and water in the classroom, not only as a tool for play, but also as 

an inspiration for knowledge of the UAE’s rich heritage and culture’. Therefore, the 

adaptations which the school has made are a link to and reflection of the culture. However, 

other non-local artifacts were also used in the FS area such as tyers and play kitchens, thereby 

highlighting the tension between adapting to the local context and a desire to incorporate 

other resources. This was also reflected in photos within the PowerPoint (Appendix 13) 

showing non-native resources (Figure 7). The activities in this slide (Figure 7) were generic 

and could be applied to any situation but details on how they would be outworked in this 

context were not provided. The slide on protective clothing (Figure 8) was also not adapted 

for the UAE context. 

Activities mentioned in the PowerPoint document (Figure 7) such as construction, teamwork, 

crafts and creating could all be incorporated into a constructive learning framework, which 

previous studies have attributed to FS (Harris, 2017; O'Brien, 2009), as well as contributing 

to the government’s desire to move towards 'critical thinking and practical abilities' (UAE 

Vision 2021, 2018, p. 23). Despite the range of local and non-local resources used in the FS, 

these activities would allow for the ‘range of learner centered processes’ which the Forest 

School Association call for (Forest school Association, n.d.a). However, Romanowski et al. 

(2018) point out that in the Arabian Gulf, learning has traditionally not been taught through 

active engagement and reflection, but rather through a more formal approach. Therefore, 

there may be some modifications required to constructivist approaches to education in this 

context. In fact, Baker (2018, p. 122) advocates that ‘non-Emirati teachers of the KG 

community should learn about Arab-Islamic perspectives on play, so the rich cultural heritage 

of the UAE can thrive’. 

Findings from the interviews revealed that both participants pointed out that a fire pit is not 

needed in the UAE as it is not a cold climate, despite the FS having a fire pit in the case study 

school. Although a fire pit is frequently a part of FS within the UK, it is not a necessity which 

is stipulated by the Forest School association who say, ‘Forest School uses tools and fires 

only where deemed appropriate to the learners’ (Forest School Association, n.d.b). This may 

be an example of replicating educational practices from another country without adapting 
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them to the needs of the pupils partaking in the Forest School. This practice of implementing 

educational ideas without thought for the meaning of context in which the educational ideas 

were initially created, is consistent with previous studies addressing this topic (Baker,2018; 

Matsumoto, 2019; Raven, 2011; Ridge et al., 2017). Interestingly, Lloyd et al., (2018) also 

specifically addresses the inappropriate use of fire in outdoor education. They noted that in 

Australia, lighting a fire is not always appropriate due to the fear of bushfires and that the use 

of fire in outdoor education needs to be carefully considered in light of the local context.  

The PowerPoint document analysed (appendix 13) also echoed this idea of replication 

without contextualisation, which is consistent with previous literature stating that there is a 

fear that the formal idea of FS is being commercialised and standardised, which does not 

allow cultural adaptations, which will influence how children play in the environment 

(Leather, 2018). This lack of contextualisation reflected in both the interviews and 

PowerPoint document (appendix 13) are in stark contrast with the data which this study found 

when analysing a section of the Forest School Association website (Figure 9). This analysis 

revealed a pedagogy which is very flexible and encourages practitioners to be child focused, 

adapting to the natural environment and local context of the children involved.  

 

5.2.3 Sub question 3 - How do staff view the adaptation of the FS project in the case study 

school?  

 

EYFS philosophy and FS 

There was a desire by participant 1 to share how the outdoor environment mirrored the indoor 

environment with ‘areas of active learning’. They saw FS as good EYFS practice, linking 

with the early years Reggio Emelia philosophy. This is an interesting concept, as it 

extrapolates a very specific Italian curriculum, which was developed in a very specific 

cultural and environmental area in Italy, to a new context and area of the world. Whilst the 

topic of Reggio Emelia was not the focus of this research project, it is interesting that this 

participant brought it up in relation to natural materials in the classroom and how they viewed 

the links with the FS project in the case study school. Sanders-Smith and Cordoba (2022) 

adds that Reggio Emilia is more than classroom displays, in that this educational philosophy 

is based on place and surroundings being used as educational opportunities. Baker (2015) 

notes the aesthetic nature of Reggio Emilia, which is something which Participant 1 touches 

on during the interview, however this is saturated in the aesthetic appreciation which the 
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Italian culture promotes (Sanders-Smith & Cordoba, 2022).  Reflecting on the context in the 

UAE, Baker (2015) shares that after her visit to the area of Italy famous for the origins of the 

Reggio Emilia approach, she would desire for a similar, ‘organic’ approach to early 

childhood education in the Emirate of Abu Dhabi. She noted how this approach was very 

research based and how it was not a superficial philosophy but rather a complete way of 

thinking about education and the educational space. Baker (2015) notes the contrast between 

the Reggio Emilia educational approach and the didactic technology driven, performance 

driven approach to education in Abu Dhabi. Hewett (2001) adds that Reggio Emilia elevates 

the role of the child in their learning to take an active role. There is an opportunity for this 

style of hands-on learning, potentially in the FS, to reflect the traditional learning through 

apprenticeships which were used as ways to learn skills in the past, throughout the Arab 

world (Alhebsi et al., 2015; Morrison, 2021), however this deep understanding was not 

expressed in this study.  

 

Opportunities for development  

Although one of the participants had minimal experience in the setting of the FS, they 

perceived that many aspects which are important to culture within the UAE, such as desert 

animals, Bedouin tents, growing palm trees and traditional cooking opportunities, could be 

incorporated into FS to help it have more synergy with the culture. Participant 2 specifically 

mentioned a potential role play of making luquaimat (a traditional donut), demonstrating their 

knowledge of the importance of food and hospitality in the culture, which agrees with 

previous research which highlights the prominent place of food in Gulf Arab hospitality (Al-

Omari, 2008; Khansaheb, 2021; Sobh et al., 2011; Sobh et al., 2013). 

 

Community engagement  

This participant also thought that community engagement was important. They could see 

ways for community development, particularly within the Forest School project in the case 

study school.  An idea from this participant was asking Emirati families which aspects of the 

local culture and heritage they would like to share with expatriates and how this could be 

incorporated into the project, thereby honouring the opinion of Emirati families. It is 

interesting that this participant recognises the importance of honouring members of the local 



109 
 

community, as honour is an important aspect of Emirati life (Baker, 2018; Fox et al., 2006; 

Nydell, 2018). Document of conduct and ethics of an Emirati Citizen (Government of United 

Arab Emirates, n.d.), encourages Emirati nationals to share their traditions with non-nationals 

and this could be something which could link local values with education.  

 

5.2.4 Sub question 4 - What are key components of a FS in the context of the case study 

school in the UAE? 

 

Contextualised education 

Findings from the PowerPoint analysis (Appendix 13) indicated that the FS desires to offer a 

range of activities (Figure 7) which include ‘caring for the environment, sustainability, 

teamwork, games, confidence, leadership, trust, fire, tools’ all of which would tie in with the 

FS principles (Forest School Association, n.d. a; Figure 4). However, from the analysed 

PowerPoint (Appendix 13) there is no explanation of how this will look in the UAE. 

Although the focus here is the formal schooling system, historically in the Islamic Middle 

East education was often in the form of learning skills such as the 'use of the bow and arrow, 

to swim, how to work the land (and) to be…hospitable' (Morrison, 2021, para. 2). Therefore, 

the country context of the UAE would lend itself to hands on, skills-based learning in an 

outdoor environment, although this idea was not shared by participants in this study.   

Supported risk is one of the components of FS (Forest School Association, n.d.a) and was 

generally spoken about many times within the PowerPoint presentation (appendix 13) 

analysed, but it did not address context specific risks. 

 

Environmental protection and conservation of natural resources 

However, the need to promote care for the environment, which FS encourages (Forest School 

Association, n.d.b), does fall into line with the findings from the document analysis, which 

demonstrated how the government are aware of environmental concerns (Government of the 

United Arab Emirates, n.d; The General Secretariate of the Executive Council et al., 2008; 

UAE Vision 202, 2018; United Arab Emirates Ministry of Climate Change & Environment, 

2017) and the PowerPoint (Appendix 13)  analysed also addresses this in a general way. This 

echoes a study conducted by Burns and Manouchehri (2021) on outdoor education in another 
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Islamic country, which adds that ‘nature schools’ could fit well into Islamic nations: ‘in many 

ways it is equally possible within an Islamic worldview that recognition of divine care of 

nature is coupled with humankind’s appropriate behaviour and learning within nature’ (Burns 

& Manouchehri, 2021, p.10), further confirming the place a FS has within an Islamic context. 

 

Training 

Not directly addressing a FS lesson, but something which is seen as foundational to FS, (Case 

Study school, n.d.) is that it is always run by trained leaders (Forest School Association, 

n.d.b). This was also highlighted in the interviews and the school PowerPoint (appendix 13).  

Both participants reported the importance of staff training. One participant had been 

previously trained and was seeking further training, whist the other, being a relatively new 

member of school staff, had no training and articulated that they were unsure if their ideas 

fitted with the FS philosophy. Appropriate training would equip practitioners to further 

understand how the FS philosophy and principles could be applied in the context of the UAE. 

However, this would need to be expanded to include some intercultural competencies, as 

many expatriates may not have had a chance to interact with the Emirati community and gain 

understanding about their culture (James & Shammas, 2013).  

 

 

5.2.5 Sub question 5 - What are the positive and negative aspects of running a FS project 

such as this, from the perspective of staff in the case study school? 

 

Both participants were positive about the FS project in the case study school, and this reflects 

literature by Barfod and Bentsen (2018) who identify the need for school leadership to be on 

board with outdoor learning. One of the interview participants saw the FS as giving the 

school an added dimension when it came to private schools, who compete for affluent 

families who are able afford the high fees (Ridge et al., 2015). Mohamed and Morris (2021) 

warn that Gulf countries often ‘purchase’ educational ideas which are more of a ‘commercial’ 

transaction, and do not consider effectiveness. Therefore, the findings in this study differ 

from the thoughts from Mohammed and Morris (2021) in that one participant had the desire 

for children to be ‘at one with nature’ and saw FS as a way of fostering this.  Another 

participant felt that children were on task whilst in the FS, thereby making it not only a point 
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of difference between other private international schools but also something which the 

children engage with.  

 

Community engagement  

Another positive aspect which was shared through the interviews, was the intention to have 

more community involvement. Participant 1 added that pre-Covid, parents were invited to 

attend a FS presentation in the school and the school would now like to have parents visit to 

project on site again. This would sit alongside findings from the document analysis which 

found that parental visits to schools should be encouraged (Abu Dhabi Education Council, 

2013, p. 56). 

Very few negative comments were made by participants other than the need to be mindful of 

blowing sand (Participant 1).  

 

5.3 Summary 
 

The aim of this study was to investigate the lived experiences of staff in one school involved 

in adapting a FS model to fit with the local culture and environment in the city of Al Ain, in 

the UAE. The sub-themes which emerged from the data analysis went on to answer each of 

the sub-questions and this can be summarised in figure 11. 
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Figure 11 Research sub-questions and corresponding sub-themes from data analysis 

 

 

 

Results found that although there had been some adaptations made to the FS, these did appear 

to be minimal, with the FS PowerPoint document (Appendix 13) also reflecting little of the 

UAE. This is in contrast to the flexibility afforded by FS, as seen in the section of the FS 

association website analysed in this thesis.  Lived experiences of staff were investigated and 

results found that one participant has more local cultural interactions than the other. Various 

aspects of culture were shared through the interviews which were also reflected in 

government documents. It was also clear through the analysis of government documents 

related to schools, that there were various ways in which the school had to adapt to the 

context and had the responsibility of ensuring that staff were also aware of expectations 

placed upon them by the culture. The following chapter will outline conclusions and 

recommendations from the study.  
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Chapter 6 Conclusion and Recommendations 
 

This chapter presents a conclusion of the findings from this study along with 

recommendations for stakeholders involved in adapting a Forest School (FS) model to new 

contexts. It will then go on to describe potential areas for further research. This study 

investigated the lived experiences of staff in one school involved in adapting a FS model to 

fit with the local culture and environment in the city of Al Ain, in the UAE.  

 

6.1 Summary of the findings 
 

Data was collected through the analysis of two semi-structured interviews as well as the 

analysis of several documents. The findings revealed that the case study school had made 

several adaptions to the FS project to make it applicable to the local environment and culture. 

The FS had local palm trees, sand, local spices and logs incorporated into the area to make it 

an applicable outdoor learning context. This begins to align the FS with findings in many of 

the government documents analysed, which encouraged the promotion of local culture and 

heritage in schools. One of the most notable adaptations which the case study school 

implemented was the change in name from ‘Forest School’ to ‘Desert Discovery’ to reflect 

the local setting. However, despite staff members having had experiences of the local culture 

and living in proximity to many cultural sites, the adaptions to the FS project were limited 

and the project had some non-local resources such as an artificial shade, tyres and pallets. 

There was also a fire pit despite the warm weather in the UAE, signalling the replication of a 

traditional FS in Europe, where fire would have been needed for warmth. Similarly, the 

PowerPoint document from the school revealed little contextualisation to the presentation to 

make it relevant for the UAE. In contrast, through the analysis of a section of the Forest 

School Association website, it was found that FS offers a very flexible approach, allowing FS 

staff to adapt to the local environment. Several findings from interview data pointed towards 

the need for further staff training to understand fully, the values of FS. Staff felt positively 

towards the FS, with one participant sharing many ways in which they thought, it could be 

further contextualised.  
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The study also found that staff members had varying degrees of interactions and experiences 

with Emirati culture and religion. Document analysis highlighted the foundational role which 

Islam plays in the country, which was also reflected in the case study school. The community 

reacted positively to participants attempting to speak Arabic, with documents analysis also 

echoing the place of Arabic in this context. Interviews identified the place which national 

identity has in the culture, along with modest dress and gender roles. Participants and 

document analysis reflected on the role of family. Participants also identified many ways in 

which they experienced whole school adaptations to being a British school in the UAE, 

however, one participant gave an example of how the wider school curriculum was not 

adapted to meet the local population.  

 

6.2 Conclusion  
 

The study identified ways in which the FS model was adapted to fit with the local culture and 

environment in the city of Al Ain, in the UAE and a number of conclusions have been drawn. 

The FS itself had palm trees, local fencing and sand which reflected the local natural 

surroundings, however, this was juxtaposed with artificial grass underfoot in a non-sandy 

area and an artificial shade over the FS. Therefore, some local adaptations have been made. 

There was an awareness of the dangers of the desert with the area checked for dangerous 

wildlife and children encouraged to wear long trousers to enter the FS. One of the most 

obvious efforts to contextualise the project was the name change from Forest School to 

Desert Discovery.  

 

The FS program had a fire pit which was not necessary for the function of providing warmth 

and is not stipulated as a necessity in FS (Forest School Association, n.d.b). However, a fire 

pit is common in some FS contexts, indicating a replication of an overseas idea without 

taking the local context into account (Kirk, 2015, p. 92). The PowerPoint (appendix 13) also 

reflected this 'replication', echoing thoughts of Leather (2018) who has concerns that the FS 

model is becoming standardised and commercialised. This was contrary to the analysed 

section of the FS Association website, which reflected a pedagogy which was flexible and 

open ended (Figure 9). In fact, the FS association is adaptable with the location and resources 

which are used for FS (Forest School Association, n.d.b; Figure 9), therefore there could be 

more contextualisation of the current project, whilst still aligning to the FS ethos. 
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The educational approach of the school was described as holistic by one participant which 

links well with FS (Forest School Association, n.d.a; Figure 4; Figure 9), as well as an 

Islamic educational philosophy (Al-Rimawi, 2011; Bakar & Abdullah, 2015), however these 

connections were not made by participants. The school PowerPoint (appendix 13) also 

highlighted holistic activities (Figure 7) although these were not contextualised for the UAE. 

The FS association encourages links with home life and also spiritual life if appropriate 

(Forest School Association, n.d.b; Figure 9), therefore, leaving any adaptations made open 

for local cultural connections. However, these connections were not made in the current 

study. The focus on natural surroundings, learning skills, and care for environment does fit 

into an Islamic educational model and also links with a skills-based education which was 

prevalent in the Arab world through traditional apprenticeships many years ago (Alhebsi et 

al., 2015; Morrison 2021). 

 

One participant identified training needs and also ways in which this FS could be further 

adapted and gave an example of role playing the preparation of a traditional sweet dish. This 

participant had shared many firsthand experiences of Emirati culture, and this is a 

demonstration of expatriates having cultural experiences, meaning being made and this being 

outworked into contextualising educational experiences. With the city of Al Ain being 

identified as a city of cultural relevance (The General Secretariate of the Executive Council et 

al., 2008, p. 39) the case study school and staff are in proximity of cultural sites, from which 

staff would have opportunities to explore Emirati culture. The findings indicate that although 

both participants had seen the outward expressions of Islam from living in the UAE, neither 

shared how Islam encourages followers to take responsibility in care for the environment 

(Sarkwi et al., 2016) despite this aspect of Islam being a direct connection to FS. 

 

Based upon the findings of the study, there were several adaptions to living in an Arab, 

Islamic context which impacted the school as a whole. Interviews revealed that staff had 

observed ways in which adaptations naturally occurred due to cultural influences, such as 

girls wearing leggings under school dresses and the relationship between young boys and 

how they relate to women outside their immediate family. The importance of moral 

behaviour was highlighted in the document analysis and was reflected through the interviews 

in how the staff handbook outlined moral behavior. This is one step which the school has 
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taken to ensure the school staff are made aware of appropriate moral behaviour in the context 

of the UAE. Surprisingly, one participant felt that they did not need to distinguish between 

students and their ethnicity, despite schools being required to promote Emirati culture (Abu 

Dhabi Education Council, 2014; Dubai Knowledge et al., 2015; The General Secretariate of 

the Executive Council et al., 2008), which may require staff to know which students were 

from that background. This highlighted a lack of knowledge from this member of staff 

regarding the concern which Emiratis have, that their culture is threatened due to 

globalisation (Ahammed & Cherian, 2014; Al-Khazraji, 2009; Partrick, 2012; Stetter, 2012).  

 

Previous authors have noted the place of Arabic within Islam (Al-Issa & Dahan, 2020), as 

well as the government’s requirement for it to be taught in schools (Abu Dhabi Education 

Council, 2013, p. 45; Abu Dhabi Education Council, 2014, p. 21; Dubai knowledge et al., 

2015). Both interview participants made some efforts to speak Arabic and this was 

appreciated by members of the Arabic speaking community, however, it was not determined 

if the teaching of Arabic spilled over into the FS project or if any adaptations were made to 

include the Arabic language in FS, as the case study school was an English-speaking school. 

 

In terms of wider community impact, one participant advocated for having more community 

involvement in the future by asking Emirati parents what aspects of culture they would like to 

see reflected in the FS. This would negate many of the cultural barriers which expatriate staff 

face and would enable cultural adaptations to be put in place in an appropriate way.  

 

6.3 Contribution to knowledge  
 

Research has identified how the FS method has often not been contextualised to the situation 

in which it has been placed (Harper, 2017; Leather, 2018; Lloyd et al., 2018). With 

considerable research having been undertaking in many other settings around the world on 

how FS is used in various contexts, (Austin et al., 2013; Barfod & Bentsen, 2018; Burns & 

Manouchehri, 2021; Coates & Pimlott‐Wilson, 2019; Masters & Grogan, 2018), this study 

begins to address the gaps in knowledge regarding contextualisation of the FS approach 

within the UAE. This study is one of the first to consider the lived experiences of staff in 

adapting a FS model to fit with the local culture and environment in the city of Al Ain, in the 



117 
 

UAE. The findings add to an understanding of what steps can be taken to adapt a FS 

approach to the context of the UAE, in particular, the need for the physical landscape to 

reflect local surroundings, as well as the use of a contextualised name for the project. It also 

revealed ideas to adapt the FS further, such as community involvement and the incorporation 

of more local resources.  

 

6.3.1 Key contribution 

 

This study finds that the lived experiences of staff in one school involved in adapting a FS 

model to fit with the local culture and environment in the city of Al Ain does impact the way 

staff members approach pedagogy. Staff members who took part in interviews were able to 

highlight their experiences of culture and religion in the UAE. Staff members had 

experienced Islam, the Arabic language, desert culture, gender issues, hospitality, Emirati's 

views on family, behaviour and moral values, as well as other aspects of the local culture. 

They were able to identify ways in which the wider school had been adapted to reflect the 

local culture and environment of the UAE. This ranged from providing prayer rooms for 

Muslim students to use, censoring reading materials to being aware of non-local concepts 

which may be used in teaching topics in a British school. They were also able to identify 

ways in which the FS was adapted to the local context. 

  

In addition, this study revealed that FS offers a very flexible pedagogy which can in fact be 

adapted to fit with the local culture and environment of the UAE. The promotion within FS 

pedagogy of developing the child in a holistic manner as well as care for the local 

environment is also reflected the religion of Islam. The focus within FS on the use of a local 

environment which, in this case, could be the desert environment but also within the city of 

Al Ain could be a local date palm oasis, sits side by side with the desires of the Emirati 

government to promote and preserve local culture and heritage. The adaptations which the 

case study school made in order to adapt the FS to the local environment were through the 

use of traditional fencing, the presence of date palm trees, the use of natural herbs, as well as 

a more contextualised name. 

  

Interviews revealed that staff experienced the implementation of this non-traditional FS 

within the case study school in a variety of ways. The member of staff who had more 
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interactions with the local community could identify ways in which the project could be 

further adapted to fit with the local culture and environment. They were also able to identify 

ways in which items which were present within the FS, such as a water source and herbs, 

could be a reflection of the local environment. The staff member with the least local cultural 

interactions outside the school setting was able to identify fewer ways in which the project 

was adapted. However, both members of staff spoke positively about the implementation of 

the FS project within a non-traditional setting. Both see the value of it within the local 

context, with the change of name being described as ‘moulding’ into the surrounding culture 

and the FS project as a whole was seen as encouraging children to love the desert.  

 

 

6.4 Implications of the research 
 

These results build on existing evidence which demonstrates that a FS approach is being used 

effectively in a variety of non-traditional contexts. Practically, this study found that FS can be 

adapted to the dry, desert context of the UAE. The findings suggest that FS is an educational 

activity which could align itself closely with many of the values of the UAE and sit alongside 

the promotion and preservation of UAE culture. The lived experiences of staff in this study 

were reflected in how they viewed the project and its links to the local culture and heritage. 

Therefore, staff with increased cultural awareness can see how the local culture can be 

reflected in an outdoor setting. The results should be considered when schools within the 

UAE desire to fulfil the government’s objectives to promote and preserve local culture 

through outdoor learning.  

 

6.5 Recommendations 

 

6.5.1 Recommendations within the wider field of research 

 

In the wider context, there are implications for FS staff who work in non-traditional FS 

settings. Through the analysis of a section of the FS website, FS was shown to offer a very 

flexible approach to learning. FS staff need to be aware of this and refrain from replicating 

practices from other countries, but rather embrace the FS principles and contextualise them to 

the location in which they work. To implement this effectively, FS leaders need to have 
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advice and input from a member of the local community, or considerable knowledge of the 

local culture, to manage resources correctly and implement artefacts in an appropriate way. In 

line with FS principles, this study recommends that staff training for FS should be a priority, 

to empower staff to fully understand the FS concept to lead or assist lessons appropriately.   

 

6.5.2 Recommendations for FS staff in the case study school 

 

In the case study school, to improve the current situation, a recommendation would be that 

natural shade could be provided through the planting of more local palm trees, as well as 

increasing the number local artefacts placed in the FS area to facilitate play which replicates 

the local culture and heritage.  In the context of the UAE, the connection between Islam and 

man’s care of the environment was something which FS practitioners in the case study school 

should be made aware of, to acknowledge the potential links FS could have within an Islamic 

context. The concept of holistic education was revealed in this study, which ties closely with 

FS principles as well as Islamic education. School staff should be made aware of these 

connections to plan lessons which focus not only on the academic aspect but rather in 

developing the pupil as a whole.  

 

6.5.3 Recommendations for wider school staff 

 

The results indicated a deep level of intricacy which the Emirati culture possesses. This study 

recommends intercultural training for staff in the case study school, to allow all staff 

members to appreciate the cultural aspects which may spill over into schools and 

accommodate these appropriately. Government documents highlighted the deep need to 

promote and preserve Emirati culture through school life. Therefore, the school leadership 

team need to be aware of this and encourage the cultural ties within the curriculum, ensuring 

the curriculum is meaningful, relevant and accessible to all students.  

 

6.5.4 Recommendations for school management in the case study school 

 

Analysis of the school PowerPoint along with interview analysis revealed that those staff 

from the case study school who were interviewed, did not show an awareness of the policies 

which emphasise the need for promotion of the culture, heritage and religion of the UAE and 
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the implications of this for day-to-day practice in a whole school and FS setting. Therefore, 

those who administer these policies in a school setting need to take this into account and 

encourage knowledge of the requirements at a classroom level.  

 

6.6 Limitations of the study 
 

It is undeniable that COVID-19 had an impact on this study. Within the UAE, schools were 

shut for all pupils for a considerable length of time, from mid-February 2020 to a staggered, 

gradual return, with only selected lessons in January 2022. Teachers had to quickly switch to 

100% distance learning. This led to high levels of stress within the teaching profession as 

well as increased workloads, as teachers and school administration developed their skills in 

distance learning. I feel that this was one of the reasons why there was low participation 

within the study, as individuals in all aspects of school life had little extra time to take part in 

a study.  

  

In addition, due to the school being closed in the COVID-19 pandemic, the FS project had 

only been open for a short time when the interviews took place. This may have played a role 

in the views and opinions which were shared during the interviews, as they may not have 

been recent experiences.  

 

Due to the restrictions placed on the study as a result of the Covid 19 pandemic, all 

interviews were carried out through Zoom. This limited the non-verbal feedback which I as 

was able to glean. This feedback can be helpful when conducting an interview face to face 

(Kvale, 1983). One disadvantage to the Zoom interview which I experienced was the lag 

which often occurred due to temporary disruptions to the internet connection, as well as the 

picture periodically freezing. This interrupted the flow of the conversation, as well as the 

pace. These both are factors which Oliffle et al. (2021) described as 'concessions' of Zoom 

interviews. Another limitation was the availability and accessibility of policy documents. 

Policies become outdated quickly, and accessing the most up to date documents was a 

challenge.  

 

In this hermeneutical study, my traditions and ideas as the researcher played a part in 

constructing the meaning (Howarth, 1997) therefore there is the limitation of researcher bias, 
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as my previous experiences living and working in the UAE played a role in the interpretation 

of the data.  If this research were to be repeated, I would delve into the positive aspects of 

researcher bias and explore my own thoughts more, as although this bias can be negative, it 

can also have a positive role in adding depth and understanding to the topic under research 

(Howarth, 1997). In addition to this, whilst the documents analysed were uninfluenced by the 

researcher (Gross, 2018), they were not without their own level of bias. Each of the 

documents were written by a specific entity for a specific purpose. The majority of the 

documents analysed were written by government entities and therefore had their own level of 

bias and their own intentions and purposes. If the project were carried out again, it would be 

of interest to explore this bias more and gain a wider distribution of documents written by 

non-governmental sources to further minimise this bias.  

 

The study findings cannot be generalised to other situations, as it was undertaken in one very 

specific cultural setting, based in one case study school. This study did not focus on 

providing definite answers, but rather aimed to illustrate meanings (Greenwood & 

Lowenthal, 2005; Kvale,1983).  

Further to this, only two participants chose to partake in the study, which limited the data 

collected from interviews. In the hermeneutical interview, the experiences and understanding 

of the researcher are developed as the research progresses, however with the small sample in 

this study, I only had two interviews and was constrained in my ability to develop more 

understanding as the interviews progressed. One participant was a relatively new member of 

staff at the school and had limited experience of and influence in the FS project under study. 

Therefore, it made it particularly difficult to answer the sub question ‘what are the main 

components of a FS lesson?’ Due to the limited nature of this study, it was not possible to 

return to the interview participants and interview them a second time to gain more clarity and 

depth of data.  

For the document analysis, pre-defined themes and sub-themes were initially chosen, 

however if this study were to be repeated, I would not use these pre-defined themes but allow 

themes to emerge as the document analysis progressed.  
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6.7 Recommendations for future research 
 

Due to the small sample size of this research, it would be of interest to interview other 

members of staff involved in this project to gain a wider distribution of data and to interview 

these participants more than once in order to build upon ideas gleaned from initial interviews.  

Further research could analyse the FS lesson plans within this school, to determine if links are 

made to the local culture and context. Similarly, FS lessons within this context could be 

observed for links and connections to the context. Another study could survey Emirati parents 

of children partaking in this project in order to gather their opinions on the links between the 

FS and the local culture. 

In a wider context, this study has taken the stance that, in accordance with literature, 

education should be tailored to the context in which it is taught. However, in a country like 

the UAE, it would be of interest to ask Emirati parents if they desire for the curriculum to be 

more contextualised or do they choose British schools for the children because the curriculum 

is imported directly from England?  

  



123 
 

Reference list 
 

Abu Dhabi Education Council. (2013). Organising Regulations of Private Schools in the 

Emirate of Abu Dhabi. https://adek.gov.ae/-

/media/Project/TAMM/ADEK/Downloads/Private-schools/Organising-REgulations-of-

PRivate-Schools-in-the-Emirate-of-Abu-Dhabi.pdf 

 

Abu Dhabi Education Council. (2014). Private school policy and guidance manual 2014-

2015. https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-

schools/Private-Schools-Policy-and-Guidance-Manual.pdf 

 

ADEK. (n.d.). Enriching guide for my identity program. 

https://jubileehw.weebly.com/uploads/2/6/3/1/26313252/my_identity_framework_my_i

dentity_english.pdf  

 

Afsaruddin, A. (2016). Muslim Views on Education: Parameters, Purview, and 

Possibilites. Journal of Catholic Legal Studies, 44(1), 9. 

Ahammed, S., & Cherian, I. (2014). Counselling young Emiratis: the value of a dialogical 

self model. Asia Pacific Journal of Counselling and Psychotherapy, 5(2), 113-123. 

https://doi.org/10.1080/21507686.2014.948561  

Aleya, J., & Shammas, N. M. (2013). Developing intercultural intelligence : Dubai style. 

Journal of International Education in Business, 6(2), 148–164. 

https://doi.org/10.1108/JIEB-05-2013-0021 

 

Alhebsi, A., Pettaway, L., & Waller, L. (2015). A history of education in the United Arab 

Emirates and Trucial Shiekdoms. The Global eLearning Journal, 4(1), 1-6. 

 

Alhosani, N. (2022). The Influence of Culture on Early Childhood Education Curriculum in 

the UAE. ECNU Review of Education, 5(2), 284–298. 

https://doi.org/10.1177/20965311221085984 

 

https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-schools/Organising-REgulations-of-PRivate-Schools-in-the-Emirate-of-Abu-Dhabi.pdf
https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-schools/Organising-REgulations-of-PRivate-Schools-in-the-Emirate-of-Abu-Dhabi.pdf
https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-schools/Organising-REgulations-of-PRivate-Schools-in-the-Emirate-of-Abu-Dhabi.pdf
https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-schools/Private-Schools-Policy-and-Guidance-Manual.pdf
https://adek.gov.ae/-/media/Project/TAMM/ADEK/Downloads/Private-schools/Private-Schools-Policy-and-Guidance-Manual.pdf
https://jubileehw.weebly.com/uploads/2/6/3/1/26313252/my_identity_framework_my_identity_english.pdf
https://jubileehw.weebly.com/uploads/2/6/3/1/26313252/my_identity_framework_my_identity_english.pdf
https://doi.org/10.1080/21507686.2014.948561
https://doi.org/10.1108/JIEB-05-2013-0021
https://doi.org/10.1177/20965311221085984


124 
 

Al-Issa, A., & Dahan, L.S (2020) Language and identity construction in the United Arab 

Emirates: Challenges faced in a globalized world. In R. Bassiouney, & K. Walters 

(Eds.) The Routledge handbook of Arabic and identity (pp. 233-244). Routledge. 

https://doi.org/10.4324/9780203730515-20  

 

Al-Khazraji, N. (2009). The culture of commercialism: globalization in the UAE (Doctoral 

dissertation, Georgetown University). 

 

Al-Mansoori, A.K.A. (2004). The Distinctive Arab Heritage. A Study of society, Culture and 

Sport in UAE. Emirates Heritage Club. 

 

Al-Qasimi, N. (2010). Immodest Modesty. Journal of Middle East Women's Studies, 6(1), 46-

74. https://doi.org/10.2979/mew.2010.6.1.46  

 

Al-Qahtani, Z., & Al Zumor, A. W. (2016). Saudi parents’ attitudes towards using English as 

a medium of instruction in private primary schools. International Journal of Applied 

Linguistics and English Literature, 5(1), 18-32. 

https://doi.org/10.7575/aiac.ijalel.v.5n.1p.18 

 

Al-Qinneh, D., & Abu-Ayyash, E. A. (2022). The play-based behaviours of Emirati 

preschool children: Cultural perspective into early childhood education. Child Care in 

Practice, 28(3), 394-410. https://doi.org/10.1080/13575279.2020.1816531  

Al-Omari, J. (2008). Understanding the Arab culture: A practical cross-cultural guide to 

working in the Arab world. Hachette UK. 

 

Al- Rimawi, M. Y. (2011). Methodology of ethical education in Islam. (2nd ed.). Iyan Nahlah 

 

Akinci, I. (2020). Dressing the nation? Symbolizing Emirati national identity and boundaries 

through national dress. Ethnic and Racial Studies, 43(10), 1776-1794. 

https://doi.org/10.1080/01419870.2019.1665697 

 

Aspinall, S. (2001). Environmental Development and Protection in the UAE. United Arab 

Emirates: A New Perspective, 278. 

https://doi.org/10.4324/9780203730515-20
https://doi.org/10.2979/mew.2010.6.1.46
https://doi.org/10.1080/13575279.2020.1816531
https://doi.org/10.1080/01419870.2019.1665697


125 
 

 

Aswad, N. G., Vidican, G., & Samulewicz, D. (2011). Creating a knowledge-based economy 

in the United Arab Emirates: Realising the unfulfilled potential of women in the 

science, technology and engineering fields. European Journal of Engineering 

Education, 36(6), 559-570. https://doi.org/10.1080/03043797.2011.624174  

 

Atkinson, P., Coffey, A., Delamont, S., Lofland, J., & Lofland, L. (Eds.). (2001). Handbook 

of ethnography. Sage. https://doi.org/10.4135/9781848608337 

 

Austin, C., Knowles, Z., & Sayers, J. (2013). Investigating the effectiveness of forest school 

sessions on children’s physical activity levels. The Mersey Forest in partnership with 

the Physical Activity Exchange at Liverpool John Moores University, 12. 

 

Aydarova, O. (2013). If not “the best of the West,” then “look East” Imported teacher 

education curricula in the Arabian Gulf. Journal of Studies in International 

education, 17(3), 284-302. https://doi.org/10.1177/1028315312453742  

 

Badry, F. (2012). The challenge of aligning education reforms with national identity in the 

UAE. In ICERI2012 Proceedings (pp. 4264-4270). IATED. 

 

Bahgat, G. (1999). Education in the Gulf Monarchies: Retrospect and Prospect. International 

Review of Education, 45(2), 127-136. 

 

Bakar, T. A. A., & Abdullah, A. H. (2015). Western Educational System Confusion and the 

Islamic System of Education: An Analysis on the Implication of Educational Dualism 

in Nigeria and Malaysia. Proceedings of the 3rd Global Summit on Education gse, 9-

10. 

 

Baker, F. S. (2018). Shaping pedagogical approaches to learning through play: a pathway to 

enriching culture and heritage in Abu Dhabi kindergartens. Early Child Development 

and Care, 188(2), 109-125. https://doi.org/10.1080/03004430.2016.1204833  

 

https://doi.org/10.1080/03043797.2011.624174
https://doi.org/10.4135/9781848608337
https://doi.org/10.1177/1028315312453742
https://doi.org/10.1080/03004430.2016.1204833


126 
 

Baker, S., & Edwards, R. (2017). How many qualitative interviews is enough? Expert voices 

and early career reflections on sampling and cases in qualitative research. National 

centre for research methods review paper. 

Bal, E., & Kaya, G. (2020). Investigation of Forest School Concept by Forest School 

Teachers' Viewpoints. International Electronic Journal of Environmental 

Education, 10(2), 167-180. 

 

Banks, M. (2007). Using visual data in qualitative research. Sage. 

https://doi.org/10.4135/9780857020260  

 

Barfod, K., & Bentsen, P. (2018). Don’t ask how outdoor education can be integrated into the 

school curriculum; ask how the school curriculum can be taught outside the 

classroom. Curriculum Perspectives, 38(2), 151-156. https://doi.org/10.1007/s41297-

018-0055-9  

 

Belhiah, H., & Al-Hussien, A. (2016). Instruction through the English medium and its impact 

on Arab identity. Arab World English Journal (AWEJ) Volume, 7. 

https://doi.org/10.24093/awej/vol7no2.23 

 

Bentsen, P., & Jensen, F. S. (2012). The nature of udeskole: outdoor learning theory and 

practice in Danish schools. Journal of Adventure Education & Outdoor 

Learning, 12(3), 199-219. https://doi.org/10.1080/14729679.2012.699806  

Bentsen, P., Mygind, E., & Randrup, T. B. (2009). Towards an understanding of udeskole: 

Education outside the classroom in a Danish context. Education 3-13, 37(1), 29-44. 

https://doi.org/10.1080/03004270802291780  

 

Blee, K. M., & Billings, D. B. (1986). Reconstructing daily life in the past: An hermeneutical 

approach to ethnographic data. The Sociological Quarterly, 27(4), 443-462. 

https://doi.org/10.1111/j.1533-8525.1986.tb00271.x  

 

BouJaoude, S., & Noureddine, R. (2020). Analysis of science textbooks as cultural supportive 

tools: the case of arab countries. International Journal of Science Education, 42(7), 

1108-1123. https://doi.org/10.1080/09500693.2020.1748252 

https://doi.org/10.4135/9780857020260
https://doi.org/10.1007/s41297-018-0055-9
https://doi.org/10.1007/s41297-018-0055-9
https://doi.org/10.24093/awej/vol7no2.23
https://doi.org/10.1080/14729679.2012.699806
https://doi.org/10.1080/03004270802291780
https://doi.org/10.1111/j.1533-8525.1986.tb00271.x
https://doi.org/10.1080/09500693.2020.1748252


127 
 

Bouvier, G. (2018). Clothing and meaning making: a multimodal approach to women’s 

abayas. Visual Communication, 17(2), 187-207. 

https://doi.org/10.1177/1470357217742340 

 

Bowen, G. (2009). Document Analysis as a Qualitative Research Method. Qualitative 

Research Journal, 9(2), 27-40. https://doi.org/10.3316/qrj0902027  

Böer, B. (1997). An introduction to the climate of the United Arab Emirates. Journal of Arid 

Environments, 35(1), 3-16. https://doi.org/10.1006/jare.1996.0162  

Bradley, G. (2010). The 'maid phenomenon': Home/school differences in pedagogy and their 

implications for children in two international schools in the Middle East (Doctoral 

dissertation, University of Bath). 

 

Bradshaw, T. (2019). The End of Empire in the Gulf: From Trucial States to United Arab 

Emirates. Bloomsbury Publishing. https://doi.org/10.5040/9781838600860.0007  

Bronfenbrenner, U. (1979). The ecology of human development [internet resource] : 

Experiments by nature and design. Cambridge, Mass.: Harvard University Press. 

Bruner, J. (1996). The culture of education. Cambridge, Mass.: Harvard University Press 

Bubikova-Moan, J., Næss Hjetland, H., & Wollscheid, S. (2019). ECE teachers' views on 

play-based learning: A systematic review. European Early Childhood Education 

Research Journal, 27(6), 776-800. https://doi.org/10.1080/1350293x.2019.1678717 

 

Burdett, N., & O’Donnell, S. (2016). Lost in translation? The challenges of educational 

policy borrowing. Educational Research, 58(2), 113-120. 

https://doi.org/10.1080/00131881.2016.1168678 

 

Burns, E. A., & Manouchehri, B. (2021). Reconnecting Children with Nature: Foundation 

and Growth of the Nature Schools Movement in Iran. Interdisciplinary Journal of 

Environmental and Science Education, 17(3), e2244. 

https://doi.org/10.21601/ijese/10934  

 

https://doi.org/10.3316/qrj0902027
https://doi.org/10.1006/jare.1996.0162
https://doi.org/10.5040/9781838600860.0007
https://doi.org/10.1080/1350293x.2019.1678717
https://doi.org/10.1080/00131881.2016.1168678
https://doi.org/10.21601/ijese/10934


128 
 

Carter, N., Bryant-Lukosius, D., Dicenso, A., Blythe, J., & Neville, A. (2014). The use of 

triangulation in qualitative research. Oncology Nursing Forum, 41(5), 545-547. 

https://doi.org/10.1188/14.onf.545-547  

 

Charmaz, K. (2008). Grounded theory as an emergent method. Handbook of emergent 

methods, 155, 172. 

 

Chen, X. (2012). Culture, peer interaction, and socioemotional development. Child 

Development Perspectives, 6(1), 27-34. https://doi.org/10.1111/j.1750-

8606.2011.00187.x 

 

Chen, X., & Eisenberg, N. (2012). Understanding cultural issues in child development: 

Introduction. Child Development Perspectives, 6(1), 1-4. 

https://doi.org/10.1111/j.1750-8606.2011.00217.x 

 

Chessa, D., Lis, A., Riso, D., Delvecchio, E., Mazzeschi, C., Russ, S., & Dillon, J. (2013). A 

Cross-Cultural Comparison of Pretend Play in U.S. and Italian Children. Journal of 

Cross-cultural Psychology, 44(4), 640-656. https://doi.org/10.1177/0022022112461853  

 

Chirban, J. (1996). Interviewing in depth: The interactive-relational approach. Thousand 

Oaks, Calif. Sage Publications. 

 

Chrystall, S. (2014). The westernization of Arab pedagogies: Abu Dhabi attempts to move 

towards a knowledge economy. Policy Futures in Education, 12(8), 1101-1110. 

http://dx.doi.org/10.2304/pfie.2014.12.8.1101 

 

Cleary, L. M. (2013). Cross-cultural research with integrity: Collected wisdom from 

researchers in social settings. Palgrave Macmillan. 

https://doi.org/10.1057/9781137263605 

 

Crabtree, S. A. (2007). Culture, gender and the influence of social change amongst Emirati 

families in the United Arab Emirates. Journal of Comparative Family Studies, 38(4), 

575-588. http://dx.doi.org/10.3138/jcfs.38.4.575 

 

https://doi.org/10.1188/14.onf.545-547
https://doi.org/10.1111/j.1750-8606.2011.00187.x
https://doi.org/10.1111/j.1750-8606.2011.00187.x
https://doi.org/10.1111/j.1750-8606.2011.00217.x
https://doi.org/10.1177/0022022112461853
http://dx.doi.org/10.2304/pfie.2014.12.8.1101
https://doi.org/10.1057/9781137263605
http://dx.doi.org/10.3138/jcfs.38.4.575


129 
 

Creswell, J. W. (2002). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research. Upper Saddle River, NJ: Prentice Hall. 

 

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods 

approaches. Sage publications.  

 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research . Upper Saddle River, NJ: Prentice Hall. 

 

Coates, J. K., & Pimlott‐Wilson, H. (2019). Learning while playing: Children's forest school 

experiences in the UK. British Educational Research Journal, 45(1), 21-40. 

https://doi.org/10.1002/berj.3491  

 

Cooke, M. (2014). Tribal modern: Branding new nations in the Arab Gulf. University of 

California Press. https://doi.org/10.1525/9780520957268  

 

Cumming, F., & Nash, M. (2015). An Australian perspective of a forest school: shaping a 

sense of place to support learning. Journal of Adventure Education and Outdoor 

Learning, 15(4), 296–309. https://doi.org/10.1080/14729679.2015.1010071 

 

Dalglish, S., Khalid, H., & McMahon, S. (2021). Document analysis in health policy 

research: The READ approach. Health Policy and Planning, 35(10), 1424-1431. 

https://doi.org/10.1093/heapol/czaa064 

Davis, B., & Waite, S. (2005). Forest Schools: An Evaluation of the Opportunities and 

Challenges in Early Years. Final Report. January 2005. 

Derry, J. (2013). Vygotsky: Philosophy and education. John Wiley & Sons. 

Denman, C. J., & Al-Mahrooqi, R. (2019). English medium instruction, Arabic and identity in 

Oman’s higher education institutions: Teacher and student attitudes. English Teaching 

& Learning, 43(3), 317-335. https://doi.org/10.1007/s42321-019-00032-3 

 

Denzin, N., & Lincoln, Y. (2018). The Sage handbook of qualitative research (5th ed.). 

Thousand Oaks: Sage. 

https://doi.org/10.1002/berj.3491
https://doi.org/10.1525/9780520957268
https://doi.org/10.1093/heapol/czaa064
https://doi.org/10.1007/s42321-019-00032-3


130 
 

 

Diallo, I. (2014). Emirati students encounter Western teachers tensions and identity 

resistance. Learning and Teaching in Higher Education: Gulf Perspectives, 11(2), 46-

59. https://doi.org/10.18538/lthe.v11.n2.158  

 

Dickson, M. (2013). School improvements in Abu Dhabi, United Arab Emirates: Asking the 

‘expert witnesses’. Improving Schools, 16(3), 272-284. 

https://doi.org/10.1177/1365480213501060  

 

Dubai Business Guide. (2019). United Arab Emirates and Dubai Maps. 

https://www.dubaimanufacturing.com/united_arab_emirates_maps_gulf_cities_middle_

east_territory_map.htm 

 

Dubai Knowledge, Abu Dhabi Centre for Technical and Vocational Education and Training, 

Department of Education and Knowledge, Ministry of Education.  (2015). United Arab 

Emirates School Inspection Framework. 

https://www.actvet.gov.ae/en/Media/Lists/ELibraryLD/UAE%20School%20Inspection

%20Framework%202015_2016_English.pdf 

 

Edarabia. (2020a). List of 539 best schools in the UAE (2020 Fees). 

https://www.edarabia.com/schools/uae/ 

 

Edarabia (2020b). list of 92 best schools in Qatar (2020 Fees). 

https://www.edarabia.com/schools/qatar/  

 

Edwards, C. P. (2000). Children's play in cross-cultural perspective: A new look at the Six 

Cultures study. Cross-cultural research, 34(4), 318-338. 

https://doi.org/10.1177/106939710003400402 

 

Edwards, R., & Holland, J. (2013). What is qualitative interviewing? Bloomsbury. 

https://doi.org/10.5040/9781472545244 

https://doi.org/10.18538/lthe.v11.n2.158
https://doi.org/10.1177/1365480213501060
https://www.dubaimanufacturing.com/united_arab_emirates_maps_gulf_cities_middle_east_territory_map.htm
https://www.dubaimanufacturing.com/united_arab_emirates_maps_gulf_cities_middle_east_territory_map.htm
https://www.actvet.gov.ae/en/Media/Lists/ELibraryLD/UAE%20School%20Inspection%20Framework%202015_2016_English.pdf
https://www.actvet.gov.ae/en/Media/Lists/ELibraryLD/UAE%20School%20Inspection%20Framework%202015_2016_English.pdf
https://www.edarabia.com/schools/uae/
https://www.edarabia.com/schools/qatar/
https://doi.org/10.1177/106939710003400402
https://doi.org/10.5040/9781472545244


131 
 

Edwards, R., & Holland, J. (2020). Reviewing challenges and the future for qualitative 

interviewing. International Journal of Social Research Methodology, 1-12. 

https://doi.org/10.1080/13645579.2020.1766767 

Edwards-Jones, A., Waite, S., & Passy, R. (2018). Falling into LINE: school strategies for 

overcoming challenges associated with learning in natural environments (LINE). 

Education 3-13, 46(1), 49-63. https://doi.org/10.1080/03004279.2016.1176066  

 

Eisenstadt, S. (2000). Multiple Modernities. Daedalus (Cambridge, Mass.), 129(1), 1-29. 

https://doi.org/10.4324/9781315124872-1  

Experience Abu Dhabi. (2023). Al Ain. https://visitabudhabi.ae/en/where-to-go/about-abu-

dhabi/al-ain  

 

Farrell, F. (2008). Voices on Emiratization: The impact of Emirati culture on the workforce 

participation of national women in the UAE private banking sector. Journal of Islamic 

law and culture, 10(2), 107-168. https://doi.org/10.1080/15288170802236374  

 

Federal Competitiveness and Statistics Centre. (2020). Statistics by subject. 

https://fcsc.gov.ae/en-us/Pages/Statistics/Statistics-by-

Subject.aspx#/%3Fyear=&folder=Demography%20and%20Social/Population/Populat

ion&subject=Demography%20and%20Social 

Findlow, S. (2008). Islam, modernity and education in the Arab States. Intercultural 

Education, 19(4), 337-352. https://doi.org/10.1080/14675980802376861 

 

Fischer, C. T. (2009). Bracketing in qualitative research: Conceptual and practical 

matters. Psychotherapy Research, 19(4-5), 583-590. 

https://doi.org/10.1080/10503300902798375 

 

Fleer, M. (2013). Theorising Play in the Early Years. Melbourne: Cambridge University 

Press. https://doi.org/10.1017/cbo9781107282131  

 

https://doi.org/10.1080/13645579.2020.1766767
https://doi.org/10.1080/03004279.2016.1176066
https://doi.org/10.4324/9781315124872-1
https://visitabudhabi.ae/en/where-to-go/about-abu-dhabi/al-ain
https://visitabudhabi.ae/en/where-to-go/about-abu-dhabi/al-ain
https://doi.org/10.1080/15288170802236374
https://fcsc.gov.ae/en-us/Pages/Statistics/Statistics-by-Subject.aspx#/%3Fyear=&folder=Demography%20and%20Social/Population/Population&subject=Demography%20and%20Social
https://fcsc.gov.ae/en-us/Pages/Statistics/Statistics-by-Subject.aspx#/%3Fyear=&folder=Demography%20and%20Social/Population/Population&subject=Demography%20and%20Social
https://fcsc.gov.ae/en-us/Pages/Statistics/Statistics-by-Subject.aspx#/%3Fyear=&folder=Demography%20and%20Social/Population/Population&subject=Demography%20and%20Social
https://doi.org/10.1080/14675980802376861
https://doi.org/10.1080/10503300902798375
https://doi.org/10.1017/cbo9781107282131


132 
 

Fleming, V., Gaidys, U., & Robb, Y. (2003). Hermeneutic research in nursing: developing a 

Gadamerian‐based research method. Nursing inquiry, 10(2), 113-120. 

https://doi.org/10.1046/j.1440-1800.2003.00163.x 

 

Flick, U., von Kardoff, E., & Steinke, I. (Eds.). (2004). A companion to qualitative research. 

Sage. 

 

Forest School Association. (n.d.a). What is Forest School? 

https://forestschoolassociation.org/what-is-forest-school/  

 

Forest School Association. (n.d.b). Full principles and criteria for good practice. 

https://forestschoolassociation.org/full-principles-and-criteria-for-good-practice/  

Fourie, E. (2012). A future for the theory of multiple modernities: Insights from the new 

modernization theory. Social Science Information, 51(1), 52-69. 

https://doi.org/10.1177/0539018411425850  

 

Fox, J. W., Mourtada-Sabbah, N., & Al-Mutawa, M. (Eds.). (2006). Globalization and the 

Gulf (pp. 13-70) (Vol. 32). London: Routledge. https://doi.org/10.4324/9780203965306 

 

Fuster Guillen, D. E. (2019). Qualitative Research: Hermeneutical Phenomenological 

Method. Journal of Educational Psychology-Propositos y Representaciones, 7(1), 217-

229. https://doi.org/10.20511/pyr2019.v7n1.267 

 

Gadamer, H., Weinsheimer, J., & Marshall, D. (2004). Truth and method (2nd, rev. ed). 

/translation revised by Joel Weinsheimer and Donald G. Marshall. ed., Continuum 

impacts). London ; New York: Continuum. 

 

Gallagher, K. (2019). Education in the United Arab Emirates [internet resource] : Innovation 

and Transformation (1st ed. 2019. ed.). https://doi.org/10.1007/978-981-13-7736-5   

 

Gauvain, M. (2009). Social and cultural transactions in cognitive development: A cross-

generational view. In A. Sameroff (Ed.), The transactional model of development: How 

https://forestschoolassociation.org/what-is-forest-school/
https://forestschoolassociation.org/full-principles-and-criteria-for-good-practice/
https://doi.org/10.1177/0539018411425850
https://doi.org/10.4324/9780203965306
https://doi.org/10.20511/pyr2019.v7n1.267
https://doi.org/10.1007/978-981-13-7736-5


133 
 

children and contexts shape each other (pp. 163–182). American Psychological 

Association. https://doi.org/10.1037/11877-009 

Gauvain, M. (1995). Thinking in niches: Sociocultural influences on cognitive 

development. Human development, 38(1), 25-45. https://doi.org/10.1159/000278297  

Ghubash, M. (1997). Social Development in the United Arab Emirates. Perspectives on the 

United Arab Emirates, 273-290. 

Gilstrap, D. L. (2007). Phenomenological reduction and emergent design: Complementary 

methods for leadership narrative interpretation and metanarrative development. 

International Journal of Qualitative Methods, 6(1), 95-113. 

https://doi.org/10.1177/160940690700600107 

 

Glesne, C. (2016). Becoming qualitative researchers: An introduction. Pearson.  

GMI Blogger. (2023). United Arab Emirates Population Statistics 2023. 

https://www.globalmediainsight.com/blog/uae-population-statistics/ 

 

Godwin, S. M. (2006). Globalization, Education and Emiratisation: A Study of the United 

Arab Emirates. The Electronic Journal of Information Systems in Developing 

Countries, 27(1), 1-14. https://doi.org/10.1002/j.1681-4835.2006.tb00178.x  

 

Government of United Arab Emirates. (n.d.). A Document of Conduct and Ethics of the 

Emirati Citizen. 

https://www.fahr.gov.ae/Portal/Userfiles/Assets/Documents/f3ec0bf6.pdf  

 

Greenwood, D., & Lowenthal, D. (2005). Case study as a means of researching social work 

and improving practitioner education. Journal of Social Work Practice, 19(2), 181-193. 

https://doi.org/10.1080/02650530500144782 

 

Gross, M.S. (2018). Document analysis. In Frey, B. (Ed.). The SAGE Encyclopedia of 

Educational Research, Measurement, and Evaluation. Thousand Oaks: SAGE 

Publications. 

 

https://psycnet.apa.org/doi/10.1037/11877-009
https://doi.org/10.1159/000278297
https://doi.org/10.1177/160940690700600107
https://www.globalmediainsight.com/blog/uae-population-statistics/
https://doi.org/10.1002/j.1681-4835.2006.tb00178.x
https://www.fahr.gov.ae/Portal/Userfiles/Assets/Documents/f3ec0bf6.pdf
https://doi.org/10.1080/02650530500144782


134 
 

Gross, M.S. (2018). Document analysis. In B. Frey (Ed.). The SAGE Encyclopedia of 

Educational Research, Measurement, and Evaluation. Thousand Oaks: SAGE 

Publications. https://doi.org/10.4135/9781506326139.n209 

GOV.UK. (2014). National Curriculum. 

https://www.gov.uk/government/collections/national-curriculum  

Grondin, J. (2015). The Hermeneutical Circle. In N. Keane & C. Lawn (Eds.), A Companion 

to Hermeneutics.  https://doi.org/10.1002/9781118529812.ch34 

 

Guba, E. G. (1981). ERIC/ECTJ Annual Review Paper: Criteria for Assessing the 

Trustworthiness of Naturalistic Inquiries. Educational Communication and Technology, 

29(2), 75–91. 

 

Haight, W., & Black, J. (2001). A Comparative Approach to Play. Human Development, 

44(4), 228-234. https://doi.org/10.1159/000057062  

 

Harris, F. (2017). The nature of learning at forest school: practitioners' 

perspectives. Education 3-13, 45(2), 272-291. 

https://doi.org/10.1080/03004279.2015.1078833 

 

Harris, F. (2018). Outdoor learning spaces: The case of forest school. Area, 50(2), 222-231. 

https://doi.org/10.1111/area.12360  

 

Harper, N. J. (2017). Outdoor risky play and healthy child development in the shadow of the 

“risk society”: A forest and nature school perspective. Child & Youth Services, 38(4), 

318-334. https://doi.org/10.1080/0145935x.2017.1412825  

Harper, N. J., & Obee, P. (2021). Articulating outdoor risky play in early childhood 

education: voices of forest and nature school practitioners. Journal of Adventure 

Education and Outdoor Learning, 21(2), 184-194. 

https://doi.org/10.1080/14729679.2020.1784766  

 

Heard-Bey, F. (2001). The tribal society of the UAE and its traditional economy. United Arab 

Emirates: a new perspective, 98-116.  https://doi.org/10.2307/j.ctt1hj9wgd.13 

https://doi.org/10.4135/9781506326139.n209
https://www.gov.uk/government/collections/national-curriculum
https://doi.org/10.1002/9781118529812.ch34
https://doi.org/10.1159/000057062
https://doi.org/10.1080/03004279.2015.1078833
https://doi.org/10.1111/area.12360
https://doi.org/10.1080/0145935x.2017.1412825
https://doi.org/10.1080/14729679.2020.1784766
https://doi.org/10.2307/j.ctt1hj9wgd.13


135 
 

 

Heard-Bey, F. (2008). From Tribe to State: The Transformation of Political Structure in Five 

States of the GCC. CRiSSMA Working Paper 15. 

 

Heard-Bey, F. (2017). Abu Dhabi, the United Arab Emirates and the Gulf region: fifty years 

of transformation. Berlin: Gerlach Press. https://doi.org/10.2307/j.ctt1hj9wgd  

 

Hobbs, J. J. (2017). Heritage in the lived environment of the United Arab Emirates and the 

Gulf region. ArchNet-IJAR: International Journal of Architectural Research, 11(2), 55. 

https://doi.org/10.26687/archnet-ijar.v11i2.1240  

 

Hofstede, G., Hofstede, G. J., & Minkov, M. (2005). Cultures and organizations: Software of 

the mind (Vol. 2). New York: Mcgraw-hill. 

Hodder, I. (1994). The interpretation of documents and material culture. Sage biographical 

research, 1. London: SAGE Publications  

Hopkyns, S. (2016). Emirati cultural identity in the age of ‘Englishization’: Voices from an 

Abu Dhabi university. Language, identity and education on the Arabian Peninsula, 87-

115. https://doi.org/10.21832/9781783096602-007  

 

Hopkyns, S. (2020). The impact of global English on cultural identities in the United Arab 

Emirates: Wanted not welcome. Routledge. https://doi.org/10.4324/9780429277870  

 

Howard, J., & McInnes, K. (2013). The essence of play : A practice companion for 

professionals working with children and young people. Abingdon, Oxon: Routledge. 

https://doi.org/10.4324/9780203075104  

 

Howarth, T. A. P. (1997). A gadamerian hermeneutic approach to ethnographic construction 

research. In 13th Annual ARCOM Conference (pp. 15-17). 

 

Hurriez, S. (2002). Folklore and Folklife in the United Arab Emirates. Routledge. 

https://doi.org/10.4324/9781315028682 

https://doi.org/10.2307/j.ctt1hj9wgd
https://doi.org/10.26687/archnet-ijar.v11i2.1240
https://doi.org/10.21832/9781783096602-007
https://doi.org/10.4324/9780429277870
https://doi.org/10.4324/9780203075104
https://doi.org/10.4324/9781315028682


136 
 

Ibish, Y. (1977). Brotherhoods of the bazaars: the guild system united apprentices, artisans 

and master-craft workers in the service of a common ideal. The UNESCO COURIER, 

12-17. 

Isleem, N. (2017). Popular Proverbs an Entrance to Emirati Culture. Amazon 

James, A., & Shammas, N. M. (2013). Developing intercultural intelligence: Dubai 

style. Journal of international education in business, 6(2), 148-164. 

https://doi.org/10.1108/jieb-05-2013-0021  

Kezar, A. (2000). The importance of pilot studies: Beginning the hermeneutic 

circle. Research in Higher Education, 41, 385-400. 

https://doi.org/10.1023/a:1007047028758  

 

Khansaheb, A. (2021). Exploring the Nation: Gender, Identity and Cuisine in the UAE. 

Hawwa (Leiden), 19(1), 76-101. https://doi.org/10.1163/15692086-bja10018  

 

King, N. (2004). Using interviews in qualitative research. Essential guide to qualitative 

methods in organizational research, 2, 11-22. 

https://doi.org/10.4135/9781446280119.n2 

 

Kinkead-Clark, Z. (2019). Exploring children’s play in early years learning environments; 

what are the factors that shape children’s play in the classroom? Journal of Early 

Childhood Research: ECR, 17(3), 177-189. 

 

Kippels, S., & Ridge, N. (2019). The Growth and Transformation of K–12 Education 

in the UAE. In K. Gallagher (Ed)., Education in the United Arab Emirates (pp. 37-55). 

Singapore: Springer Singapore Pte. Limited. https://doi.org/10.1007/978-981-13-7736-

5_3 

 

Kirk, D. (2015). Innovate or replicate? Education reform initiatives in the Gulf Cooperation 

Council States. The Muslim World, 105(1), 78-92. https://doi.org/10.1111/muwo.12081  

 

Knowledge and Human Development Authority. (2019). Curriculum for private schools in 

Dubai For the academic year 2019/2020. 

https://doi.org/10.1108/jieb-05-2013-0021
https://doi.org/10.1023/a:1007047028758
https://doi.org/10.1163/15692086-bja10018
https://doi.org/10.4135/9781446280119.n2
https://doi.org/10.1007/978-981-13-7736-5_3
https://doi.org/10.1007/978-981-13-7736-5_3
https://doi.org/10.1111/muwo.12081


137 
 

https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/Curriculum_Requirem

ents_for_Private_Schools_in_Dubai_Eng.pdf 

 

Kvale, S. (1983). The qualitative research interview: A phenomenological and a 

hermeneutical mode of understanding. Journal of phenomenological psychology, 14(2), 

171. https://doi.org/10.1163/156916283x00090 

 

Labes, S. A. (2014). Globalization and cultural identity dilemmas. CES Working 

Papers, 6(1), 87-96.  

Lancaster, G., Dodd, S., & Williamson, P. (2004). Design and analysis of pilot studies: 

Recommendations for good practice. Journal of Evaluation in Clinical Practice, 10(2), 

307-312. https://doi.org/10.1111/j..2002.384.doc.x  

 

Lauterbach, A. A. (2018). Hermeneutic phenomenological interviewing: Going beyond semi-

structured formats to help participants revisit experience. The Qualitative 

Report, 23(11), 2883-2898. https://doi.org/10.46743/2160-3715/2018.3464 

 

Lave, J., & Wenger, E. (2002). Practice, person, social world. An introduction to Vygotsky, 

143. https://doi.org/10.4324/9780203434185-11  

 

Leather, M. (2018). A critique of “Forest School” or something lost in translation. Journal of 

Outdoor and Environmental Education, 21(1), 5-18. https://doi.org/10.1007/s42322-

017-0006-1  

 

Ledstrup, M. (2019). Nationalism and Nationhood in the United Arab Emirates (The modern 

Muslim world). Cham: Springer International Publishing AG.S Martin Ledstrup. 

https://doi.org/10.1007/978-3-319-91653-8  

 

Ledstrup, M., & Ledstrup, M. (2019). The National and the Fashionable: Everyday 

Nationhood as Dress. Nationalism and Nationhood in the United Arab Emirates, 89-

108. 

  

https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/Curriculum_Requirements_for_Private_Schools_in_Dubai_Eng.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/Curriculum_Requirements_for_Private_Schools_in_Dubai_Eng.pdf
https://doi.org/10.1163/156916283x00090
https://doi.org/10.1111/j..2002.384.doc.x
https://doi.org/10.46743/2160-3715/2018.3464
https://doi.org/10.4324/9780203434185-11
https://doi.org/10.1007/s42322-017-0006-1
https://doi.org/10.1007/s42322-017-0006-1
https://doi.org/10.1007/978-3-319-91653-8


138 
 

Lloyd, A., Truong, S., & Gray, T. (2018). Place-based outdoor learning : More than a drag 

and drop approach. Journal of Outdoor and Environmental Education, 21(1), 45-60. 

https://doi.org/10.1007/s42322-017-0002-5  

Lowenthal, D. (2005). Natural and cultural heritage. International Journal of Heritage 

Studies : IJHS, 11(1), 81-92. https://doi.org/10.1080/13527250500037088 

 

Luomi, M. (2014). The Gulf monarchies and climate change: Abu Dhabi and Qatar in an era 

of natural unsustainability. New York: Oxford University Press. 

https://doi.org/10.1093/acprof:oso/9780199387526.003.0002 

 

MacEachren, Z. (2013). The Canadian forest school movement. Learning Landscapes, 7(1), 

219-233. 

 

Maksoud, C. (1997). Forward. In E Ghareeb &  I Al Abed (Eds), Perspectives on the United 

Arab Emirates. (pp 7-10).  Trident Press Ltd. 

Mahrous, A. A., & Ahmed, A. A. (2010). A cross-cultural investigation of students’ 

perceptions of the effectiveness of pedagogical tools: The Middle East, the United 

Kingdom, and the United States. Journal of Studies in International Education, 14(3), 

289-306. https://doi.org/10.1177/1028315309334738  

 

Masters, J., & Grogan, L. (2018). A comparative analysis of nature kindergarten programmes 

in Australia and New Zealand. International Journal of Early Years Education, 26(3), 

233-248. https://doi.org/10.1080/09669760.2018.1459507 

Matsumoto, A. (2019). Literature review on education reform in the UAE. International 

Journal of Educational Reform, 28(1), 4-23. 

https://doi.org/10.1177/1056787918824188  

Maynard, T. (2007). Forest Schools in Great Britain: an initial exploration. Contemporary 

issues in early childhood, 8(4), 320-331. http://dx.doi.org/10.2304/ciec.2007.8.4.320  

 

Mazlish, B. (2002). Globalization: The most recent form of modernity? In D. Sachsenmaier & 

S. Eisenstadt. Reflections on multiple modernities: European, Chinese, and other 

interpretations (pp.68-76). Leiden; Boston: Brill. 

https://doi.org/10.1007/s42322-017-0002-5
https://doi.org/10.1080/13527250500037088
https://doi.org/10.1093/acprof:oso/9780199387526.003.0002
https://doi.org/10.1177/1028315309334738
https://doi.org/10.1080/09669760.2018.1459507
https://doi.org/10.1177/1056787918824188
http://dx.doi.org/10.2304/ciec.2007.8.4.320


139 
 

McAuley, J. (2004). Hermeneutic Understanding. In C. Cassell & G Symon (Eds.), Essential 

Guide to Qualitative Methods in Organizational Research (p. 192-202). London: 

SAGE Publications. https://doi.org/10.4135/9781446280119 

McNess, E., Arthur, L., & Crossley, M. (2015). ‘Ethnographic dazzle ‘and the construction of 

the ‘Other’: revisiting dimensions of insider and outsider research for international and 

comparative education. Compare: A Journal of Comparative and International 

Education, 45(2), 295-316. https://doi.org/10.1080/03057925.2013.854616 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and 

implementation. John Wiley & Sons. 

Michek, S., Nováková, Z., & Menclová, L. (2015). Advantages and disadvantages of forest 

kindergarten in Czech Republic. Procedia-Social and Behavioral Sciences, 171, 738-

744. https://doi.org/10.1016/j.sbspro.2015.01.186  

 

Miller‐Idriss, C., & Hanauer, E. (2011). Transnational higher education: Offshore campuses 

in the Middle East. Comparative Education, 47(2), 181-207. 

https://doi.org/10.1080/03050068.2011.553935  

Mirza, N., Akhtar-Danesh, N., Noesgaard, C., Martin, L., & Staples, E. (2014). A concept 

analysis of abductive reasoning. Journal of Advanced Nursing, 70(9), 1980-1994. 

https://doi.org/10.1111/jan.12379  

Misgeld, D., & Nicholson, G. (Eds.). (1992). Hans-Georg Gadamer on education, poetry, 

and history: Applied hermeneutics. SUNY Press. 

 

Mohamed, M., & Morris, P. (2021). Buying, selling and outsourcing educational reform: the 

Global Education Industry and ‘policy borrowing’ in the Gulf. Compare: A Journal of 

Comparative and International Education, 51(2), 181-201. 

https://doi.org/10.1080/03057925.2019.1607255 

Morales, A. (2015). Factors affecting third culture kids (TCKs) transition. Journal of 

International Education Research (JIER), 11(1), 51-56. 

https://doi.org/10.19030/jier.v11i1.9098  

https://doi.org/10.4135/9781446280119
https://doi.org/10.1080/03057925.2013.854616
https://doi.org/10.1016/j.sbspro.2015.01.186
https://doi.org/10.1080/03050068.2011.553935
https://doi.org/10.1111/jan.12379
https://doi.org/10.1080/03057925.2019.1607255
https://doi.org/10.19030/jier.v11i1.9098


140 
 

Morgan, C. (2018). The spectacle of global tests in the Arabian Gulf: a comparison of Qatar 

and the United Arab Emirates. Comparative Education, 54(3), 285-308. 

https://doi.org/10.1080/03050068.2017.1348018  

Morrison, H. (2021). Education in the Middle East. Children and Youth in History, 459. 

https://cyh.rrchnm.org/items/show/459  

Mrabet, J. G. (2010). Western education in the Arabian Gulf: The costs and benefits of 

reform. Higher education and the Middle East: Serving the knowledge-based economy, 

Viewpoint special edition, 47-51. 

 

Nations Online Project. (2024). Map of the United Arab Emirates, Middle East. 

 

Nuqul, J. J. (2014). Caught in the middle: A study of international students and cultural 

identity. Northcentral University. 

 

Nydell, M. K. (2018). Understanding Arabs: A contemporary guide to Arab society. Nicholas 

Brealey. 

 

O'Brien, L. (2009). Learning outdoors: the Forest School approach. Education 3–13, 37(1), 

45-60. https://doi.org/10.1080/03004270802291798  

 

O’Brien, L., & Murray, R. (2007). Forest School and its impacts on young children: Case 

studies in Britain. Urban Forestry & Urban Greening, 6(4), 249-

265.https://doi:10.1016/j.ufug.2007.03.006 

OECD.org. (n.d). Recognition of Non-formal and Informal learning – Home. 

https://www.oecd.org/education/skills-beyond-school/recognitionofnon-

formalandinformallearning-home.htm  

OECD. (2020). Teaching in the United Arab Emirates: 10 Lessons from TALIS. 

https://www.oecd.org/education/talis/Teaching_in_the_UAE-

10_Lessons_from_TALIS.pdf 

 

https://doi.org/10.1080/03050068.2017.1348018
https://cyh.rrchnm.org/items/show/459
https://doi.org/10.1080/03004270802291798
https://www.oecd.org/education/skills-beyond-school/recognitionofnon-formalandinformallearning-home.htm
https://www.oecd.org/education/skills-beyond-school/recognitionofnon-formalandinformallearning-home.htm
https://www.oecd.org/education/talis/Teaching_in_the_UAE-10_Lessons_from_TALIS.pdf
https://www.oecd.org/education/talis/Teaching_in_the_UAE-10_Lessons_from_TALIS.pdf


141 
 

Oliffe, J. L., Kelly, M. T., Gonzalez Montaner, G., & Yu Ko, W. F. (2021). Zoom interviews: 

Benefits and concessions. International Journal of Qualitative Methods, 20, 

16094069211053522. https://doi.org/10.1177/16094069211053522 

 

Oghia, M. (2014). Different Cultures, One Love: Exploring Romantic Love in the Arab 

World. In R. Raddawi (Ed),  Intercultural Communication with Arabs (pp. 279-294). 

Singapore: Springer Singapore. https://doi.org/10.1007/978-981-287-254-8_16  

O'toole, P., & Were, P. (2008). Observing places: using space and material culture in 

qualitative research. Qualitative research, 8(5), 616-634. 

https://doi.org/10.1177/1468794108093899  

Oxford, R., & Gkonou, C. (2018). Interwoven: Culture, language, and learning strategies. 

Studies in Second Language Learning and Teaching, 8(2), 403-426. 

https://doi.org/10.14746/ssllt.2018.8.2.10  

 

Partrick, N. (2012). Nationalism in the Gulf States. In D. Held & K. Ulrichsen (Eds.), The 

Transformation of the Gulf: Politics, Economics and the Global Order, (pp.47-65). 

https://doi.org/10.4324/9780203813218  

Piaget, J. (1951). Play, Dreams and Imitation in Childhood. London: William Heinemann 

Ltd. https://doi.org/10.4324/9781315009698  

Plymouth Marjon University. (2024). What is Forest School? 

https://www.marjon.ac.uk/professional-development-for-teachers/what-is-forest-

school/  

Potts, D T. (1997). Before the Emirates: An Archaeological and historical Account of 

Developments in the Regios c. 5000 BC to 676AD. In E. Ghareeb & I. Al Abed (Eds), 

Perspectives on the United Arab Emirates. (pp 36-73).  Trident Press Ltd. 

 

Prager, L. (2020). Emirati Women Leaders in the Cultural Sector: From "state Feminism" to 

Empowerment? Hawwa (Leiden), 18(1), 51-74. https://doi.org/10.1163/15692086-

12341370  

 

https://doi.org/10.1177/16094069211053522
https://doi.org/10.1007/978-981-287-254-8_16
https://doi.org/10.1177/1468794108093899
https://doi.org/10.14746/ssllt.2018.8.2.10
https://doi.org/10.4324/9780203813218
https://doi.org/10.4324/9781315009698
https://www.marjon.ac.uk/professional-development-for-teachers/what-is-forest-school/
https://www.marjon.ac.uk/professional-development-for-teachers/what-is-forest-school/
https://doi.org/10.1163/15692086-12341370
https://doi.org/10.1163/15692086-12341370


142 
 

Pyle, A., & Alaca, B. (2018). Kindergarten children's perspectives on play and 

learning. Early Child Development and Care, 188(8), 1063-1075. 

https://doi.org/10.1080/03004430.2016.1245190  

 

Pyle, A., & Danniels, E. (2017). A Continuum of Play-Based Learning: The Role of the 

Teacher in Play-Based Pedagogy and the Fear of Hijacking Play. Early Education and 

Development, 28(3), 274-289. https://doi.org/10.1080/10409289.2016.1220771  

 

Raven, J. (2011). Emiratizing the education sector in the UAE: Contextualization and 

challenges. Education, Business and Society, 4(2), 134-141. 

https://doi.org/10.1108/17537981111143864  

 

Raven, & O'Donnell, K. (2010). Using digital storytelling to build a sense of national identity 

amongst Emirati students. In O. Mah’d (Ed.) Education, Business and Society: 

Contemporary Middle Eastern Issues (Vol. 3, Issue 3, pp. 201–217). Emerald Group 

Publishing Limited. https://doi.org/10.1108/17537981011070118 

 

Ridge, N., Kippels, S., & Farah, S. (2017). Curriculum development in the United Arab 

Emirates. Policy paper, 18(1), 1-17. http://dx.doi.org/10.13140/RG.2.2.15795.12321  

 

Ridge, N., Kippels, S., Shami, S., & Farah, S. (2015). Who benefits from private education in 

the UAE and Qatar. Policy Paper, (13). https://doi.org/10.18502/aqf.0033  

 

Ridgers, N. D., Knowles, Z. R., & Sayers, J. (2012). Encouraging play in the natural 

environment: A child-focused case study of Forest School. Children's 

geographies, 10(1), 49-65. https://doi.org/10.1080/14733285.2011.638176  

 

 

Rogoff, B. (2003). The cultural nature of human development. Oxford; New York: Oxford 

University Press. 

 

Romanowski, M. H., Alkhateeb, H., & Nasser, R. (2018). Policy borrowing in the gulf 

cooperation council countries: Cultural scripts and epistemological 

https://doi.org/10.1080/03004430.2016.1245190
https://doi.org/10.1080/10409289.2016.1220771
https://doi.org/10.1108/17537981111143864
http://dx.doi.org/10.13140/RG.2.2.15795.12321
https://doi.org/10.18502/aqf.0033
https://doi.org/10.1080/14733285.2011.638176


143 
 

conflicts. International Journal of Educational Development, 60, 19-24. 

https://doi.org/10.1016/j.ijedudev.2017.10.021  

 

Romanowski, M. H., & Karkouti, I. M. (2021). Transporting Problem-Based Learning to the 

Gulf Cooperation Council Countries (GCC): Using Cultural Scripts to Analyze Cultural 

Complexities. Interdisciplinary Journal of Problem-Based Learning, 15(1), n1. 

https://doi.org/10.14434/ijpbl.v15i1.28793  

 

Roopnarine, J. L. (2012). What is the state of play? International Journal of Play, 1(3), 228-

230. https://doi.org/10.1080/21594937.2012.735452  

 

Samier, E.A (2020). Toward a postcolonial securities critique of higher education leadership: 

globalization as a recolonization in developing countries like the UAE. International 

Journal of Leadership in Education, 23(6), 635–654. 

https://doi.org/10.1080/13603124.2019.1591514  

 

Sanders-Smith, S. C., & Cordoba, T. E. (2022). Study Abroad as a Means of Unpacking 

Pedagogical Complexity in Context. Early Childhood Education Journal, 50(6), 

https://doi.org/10.1007/s10643-021-01238-6 

 

Sandseter, E. B. H., Little, H., & Wyver, S. (2012). Do theory and pedagogy have an impact 

on provisions for outdoor learning? A comparison of approaches in Australia and 

Norway. Journal of Adventure Education & Outdoor Learning, 12(3), 167-182. 

https://doi.org/10.1080/14729679.2012.699800  

Sarkawi, A. A., Abdullah, A., & Dalih, N. M. (2016). The concept of sustainability from the 

Islamic perspectives. International Journal of Business, Economics, and Law, 9(5), 

112-116 

 

Schein, E. (2017). Organizational culture and leadership (5th ed.). 

 

Schmidt, V. H. (2006). Multiple modernities? The case against. In Kongress der Deutschen 

Gesellschaft für Soziologie" Soziale Ungleichheit-kulturelle Unterschiede" (pp. 2883-

2894). Campus Verl. 

https://doi.org/10.1016/j.ijedudev.2017.10.021
https://doi.org/10.14434/ijpbl.v15i1.28793
https://doi.org/10.1080/21594937.2012.735452
https://doi.org/10.1080/13603124.2019.1591514
https://link.springer.com/article/10.1007/s10643-021-01238-6
https://doi.org/10.1080/14729679.2012.699800


144 
 

Schoepp, K. W. (2011). The path to development: Expatriate faculty retention in the 

UAE. International Education, 40(2). 

Shah, S. (2004). The researcher/interviewer in intercultural context: A social intruder. British 

Educational Research Journal, 30(4), 549-575 

https://doi.org/10.1080/0141192042000237239 

Sloan, L., Bromfield, N., Matthews, J., & Rotabi, K. (2017). Social work education in the 

Arabian Gulf: Challenges and opportunities. Journal of Religion & Spirituality in 

Social Work, 36(1-2), 199-214. http://dx.doi.org/10.1080/15426432.2017.1311247  

Smidt, S. (2011). Playing to learn (1st ed.). Routledge. 

https://doi.org/10.4324/9780203851999 

 

Sobel, D. (2020). School Outdoors: The Pursuit of Happiness as an Educational Goal. 

Journal of Philosophy of Education, 54(4), 1064–1070. https://doi.org/10.1111/1467-

9752.12458 

 

Sobh, R., Belk, R., & Gressel, J. (2011). Conflicting Imperatives of Modesty and Vanity 

Among Young Women in the Arabian Gulf. Advances in Consumer Research, 38, 1.  

 

Sobh, R., Belk, R. W., & Wilson, J. A. J. (2013). Islamic Arab hospitality and 

multiculturalism. Marketing Theory, 13(4), 443–463. 

https://doi.org/10.1177/1470593113499695 

Statistics Centre of Abu Dhabi. (2020). Statistical Yearbook of Abu Dhabi 2020. 

https://www.scad.gov.ae/Release%20Documents/Statistical%20Yearbook%20of%20A

bu%20Dhabi_2020_Annual_Yearly_en.pdf 

Stetter, S. (2012). The Middle East and globalization : Encounters and horizons (1st ed.). 

New York: Palgrave Macmillan. 

 

Tabari, R. (2014). Education reform in the UAE: An investigation of teachers’ views of 

change and factors impeding reforms in Ras Al Khaimah schools. Ras Al Khaima, 

UAE. 

https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-

https://doi.org/10.1080/0141192042000237239
http://dx.doi.org/10.1080/15426432.2017.1311247
https://www.scad.gov.ae/Release%20Documents/Statistical%20Yearbook%20of%20Abu%20Dhabi_2020_Annual_Yearly_en.pdf
https://www.scad.gov.ae/Release%20Documents/Statistical%20Yearbook%20of%20Abu%20Dhabi_2020_Annual_Yearly_en.pdf
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA


145 
 

libre.pdf?1404945232=&response-content-

disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.p

df&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CW

npxmiAdJCYsQBOoJa15imLC-

5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF

3dCVmBVRjxwyqb~lc0t5y-oyGlQi-

MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-

LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1Pf

UXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-

P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-

Id=APKAJLOHF5GGSLRBV4ZA  

Takriti, R., Wright, E., Alhosani, N., & Schofield, L. (2020). Forest school to desert school: 

An innovative project in Al Ain, UAE. Childhood Education, 96(5), 52-57. 

https://doi.org/10.1080/00094056.2020.1824508  

TAMM. (2023). School Profile. https://www.tamm.abudhabi/ (anonymised for confidentiality 

reasons) 

Taylor, M., & Boyer, W. (2020). Play-Based Learning: Evidence-Based Research to Improve 

Children’s Learning Experiences in the Kindergarten Classroom. Early Childhood 

Education Journal, 48(2), 127–133. https://doi.org/10.1007/s10643-019-00989-7 

 

The General Secretariate of the Executive Council, The Abu Dhabi Council for Economic 

Development & The Department of Planning and Economy. (2008) The Abu Dhabi 

Economic Vision 2030. https://u.ae/en/about-the-uae/strategies-initiatives-and-

awards/local-governments-strategies-and-plans/abu-dhabi-economic-vision-2030  

 

Travel AbuDhabi. (2024). Al Ain Oases, Near Abu Dhabi. 

https://www.travelabudhabi.ae/places-to-visit/al-ain-oasis 

 

Trawick-Smith, J., Wolff, J., Koschel, M., & Vallarelli, J. (2015). Effects of Toys on the Play 

Quality of Preschool Children: Influence of Gender, Ethnicity, and Socioeconomic 

Status. Early Childhood Education Journal, 43(4), 249-256. 

https://doi.org/10.1007/s10643-014-0644-7  

https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/34160795/Tabari_WP_Final_Online_07_10_14-libre.pdf?1404945232=&response-content-disposition=inline%3B+filename%3DEducation_Reform_in_the_UAE_An_Investiga.pdf&Expires=1693214717&Signature=Vf42hwGQcAcXkAFx78RMFTtTgqkkxvv8CWnpxmiAdJCYsQBOoJa15imLC-5pK0EqLC25IevfKkjwT9CBMypTSygU18X0bf8wnr2H8c1jCOGRp6kPm3rnxcgWjjF3dCVmBVRjxwyqb~lc0t5y-oyGlQi-MN16Ad~Sf5ZeVdBHVCc4ueHNhULKmSSoRrw9-LNRJdFrTMudqmUTMJhDm~ZGdPHIIrR12psX9FhoGnYOyZkXh9Rx1pJ3OjvA1PfUXrdhQmT-pCsKYLD4jAUP9NKmvyOeuwH-qSzDLhd-P1ADSGWmDemU9YpDVfiTkaWf1Rxjp4XQNFcXVask1xnoMUVcag__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://doi.org/10.1080/00094056.2020.1824508
https://www.tamm.abudhabi/
https://u.ae/en/about-the-uae/strategies-initiatives-and-awards/local-governments-strategies-and-plans/abu-dhabi-economic-vision-2030
https://u.ae/en/about-the-uae/strategies-initiatives-and-awards/local-governments-strategies-and-plans/abu-dhabi-economic-vision-2030
https://www.travelabudhabi.ae/places-to-visit/al-ain-oasis
https://doi.org/10.1007/s10643-014-0644-7


146 
 

 

Trowler, P. (2011). Researching your own institution: Higher education. British Educational 

Research Association online resource. 

https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-

higher-education-libre.pdf?1421914316=&response-content-

disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires

=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9u

Aa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-

19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAn

g0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-

SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey

4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-

MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-

Id=APKAJLOHF5GGSLRBV4ZA  

 

U.ae. (2023). Regulatory authorities of K-12 education. https://u.ae/en/information-and-

services/education/school-education-k-12/regulatory-authorities-of-k-12-education  

UAEpedia (2019). UAEpedia. http://uaepedia.ae/index.php/ 

UAE vision 2021. (2018). Vision 2021. https://www.vision2021.ae/en/uae-vision 

 

UNESCO (n.d.). World Heritage. https://whc.unesco.org/en/about/  

UNESCO. (2021). What is Intangible Cultural Heritage. https://ich.unesco.org/en/what-is-

intangible-heritage-00003  

UNESCO. (2023). Cultural Sites of Al Ain (Hafit, Hili, Bidaa Bint Saud and Oases Area). 

https://whc.unesco.org/en/list/1343/gallery/  

United Arab Emirates Ministry of Climate Change & Environment. (2017). National climate 

change plan of the United Arab Emirates: 2017–2050. 

https://www.moccae.gov.ae/assets/30e58e2e/national-climate-change-plan-for-the-

united-arab-emirates-2017-2050.aspx 

 

United Arab Emirates Ministry of Education. (2019). Open Data.  

https://www.moe.gov.ae/En/OpenData/pages/home.aspx  

https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/36358739/researching-your-own-institution-higher-education-libre.pdf?1421914316=&response-content-disposition=inline%3B+filename%3DResearching_Your_Own_Institution.pdf&Expires=1693215179&Signature=Nj9wHMG4PbxcA8hGI3BsGf4ENGT7is3sO94D~Na5hf9uAa~Nf59CVJgvFIZyn0B-SrtvPFxyzH1lObszMoe9LB-19W05ol~qDyOqrpR4P4QzZ2T~CcmBtkQyup3NgDmujRXBOWUjGN10R~I~oKAng0vJCFcG3VcOh88kUFObIesKtMN11itcY43h5d-SDzBMy3lR8lH7TbGAPsSCu~yKZDzXtY4uvOir1l9Yv7RgawNMGCpoEDcUxu9Ey4KFI7dW0lN15DpBT-gWNKAHdUv5FfnvOvaCTBn910W0QBGbq1mv-MQ~fE5RA9nDmSnMO2YIKfhLzaQZnBvHaG4NfEN~Kw__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://u.ae/en/information-and-services/education/school-education-k-12/regulatory-authorities-of-k-12-education
https://u.ae/en/information-and-services/education/school-education-k-12/regulatory-authorities-of-k-12-education
http://uaepedia.ae/index.php/
https://www.vision2021.ae/en/uae-vision
https://whc.unesco.org/en/about/
https://ich.unesco.org/en/what-is-intangible-heritage-00003
https://ich.unesco.org/en/what-is-intangible-heritage-00003
https://whc.unesco.org/en/list/1343/gallery/
https://www.moccae.gov.ae/assets/30e58e2e/national-climate-change-plan-for-the-united-arab-emirates-2017-2050.aspx
https://www.moccae.gov.ae/assets/30e58e2e/national-climate-change-plan-for-the-united-arab-emirates-2017-2050.aspx
https://www.moe.gov.ae/En/OpenData/pages/home.aspx


147 
 

 

van Manen, M. (1990). Researching Lived Experience Human Science for an Action 

Sensitive Pedagogy. 

 

Vygotsky, L. S. (2021). LS Vygotsky’s Pedological Works. Volume 2.: The Problem of 

Age (Vol. 10). Springer Nature. https://doi.org/10.1007/978-981-16-1907-6 

  

Wilson, V. (1997). Focus groups: a useful qualitative method for educational 

research? British Educational Research Journal, 23(2), 209-224. 

https://doi.org/10.1080/0141192970230207  

 

Zahlan, R. (1978). The origins of the United Arab Emirates: A political and social history of 

the trucial states. Macmillan. 

 

 

  

https://doi.org/10.1007/978-981-16-1907-6
https://doi.org/10.1080/0141192970230207


148 
 

Appendices 
Appendix 1 A table of Emirati proverbs which use the natural environment to convey 

meaning. 

Proverb Translation Meaning 

He who has his hands in dates is 

unlike the one who has his hands in 

fire 

The lack of empathy or understanding displayed 

by those who live in comfort towards those who 

are undergoing great adversary 

You eat the date and I count its seeds This proverb highlights the disparity between 

those experiencing a dilemma or a form of 

adversity, and those who feel far removed from it 

Like an animal that ate dates and 

drank meris (beverage made of dates 

soaked in water) 

In rendering a service he unintentionally did an 

injury. To make things worse 

Keep the quilt on the back of the 

she-camel 

Keep the issue hidden 

A friendship of camels In the Emirates, camels come together when they 

are fed, but move apart when traveling with their 

owners. This proverb describes a person whose 

friendship never lasts since he travels around and 

isn't able to sustain relationships. 

He fell in the valley This expression describes an old person who starts 

losing their memory. 

Like a palm tree which gives fruits 

to the outside 
 

This proverb describes someone who is good and 

generous to strangers and stingy when it comes to 

his or her own family members 

Honor the guest even if-you can only 

offer him dates and coffee 

The importance of hospitality 

He gets the camel with its load He quit while he was ahead 

When the camel falls down, the 

butchers are abundant 
 

A proverb said when someone makes a mistake or 

gets into trouble, and consequently faces blame 

and severe criticism from others. 

(He is) like the baby camel, if he 

looks up, he will find the breast, (of 

his mother) and if he looks down he 

will find the grass 

He lives happily and he enjoys his wealth. 

Someone who enjoys luxury and health 

He is unaware of what the difference 

is between sh7aam and nghaal (two 

kinds of dates in the UAE) 

He is completely lost! 

The true good of rain is when we see 

trees' fruits 

The blessing of rain is the fruit 

No one admits his dates molasses is 

sour 

Everyone likes his own things best. The trader 

praises his goods in order to sell them 

Rather cutting the noses than 

abandoning the customs 
Emirati people highly values its customs and 

values 

 

Taken from the book ‘Popular Proverbs An Entrance to Emirati Culture’ (Isleem, 2017).  
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Appendix 2 E-mail asking permission to use the school as a case study for the Junior School 

Headteacher 

 
 
 
 
 
 
 
 
 
 

Dear (headteacher name),   

 

I am writing again to you to kindly ask if you would give your permission for the 

Junior School of (case study school) Al Ain to be used as a case study for my masters 

dissertation in Education at the University of Strathclyde in Glasgow. The study aims 

to understand how living in a foreign culture and teaching in an international school, 

results in staff members making changes to the Forest School curriculum to 

contextualise the Forest School model in Al Ain. The study will also look at how staff 

members in (case study school), Al Ain seek to adapt to the culture of the UAE and Al 

Ain. 

 

As part of this project, I wish to interview (anonymised for privacy and ethical 

reasons). All interviews will be over zoom at a time convenient to the participant.  In 

the interviews I will ask questions about participants’ views on the Forest School 

project in (case study school) Al Ain, as well as on the culture generally in Al Ain and 

the UAE, and how these two interact.  

 

I would require yourself to forward an e-mail to junior school teaching and learning 

assistants along with consent forms and participant information sheets. They can then 

decide independently if they wish to take part of not. The project has received ethics 

approval from the School of Education at the University of Strathclyde. 

 

If you think this would be possible, do let me know by e-mail before Friday 22nd April 

2022. 

 

Yours faithfully 

 

 

Elaine Wright 
  



150 
 

Appendix 3 Invitation E-mail for Teaching and Learning Assistants  

 
 
 

 

 

 

 

 

Dear Teaching and Learning Assistant at (case study school) Al Ain.  

 

I am writing to you to kindly ask if you would be interested in taking part in a research 

project I am conducting as part of my Masters course of study in Education at the 

University of Strathclyde in Glasgow. 

 

The study aims to understand how culture impacts international schooling. 

Specifically, how this results in staff members making changes to the Forest School 

curriculum in Al Ain. The study will also look at how staff members in (case study 

school), Al Ain seek to adapt to the culture of the UAE and Al Ain. 

 

As part of this project, I wish to interview you, over Zoom, at a time convenient to 

you, if you have been involved in the Forest school project, for at least 5 weeks over 

the past 3 years or have Forest School Level 1 training. The interview will last 

approximately 45-60 minutes and I will ask questions about your views on the Forest 

School project in (case study school), Al Ain, as well as on the culture generally in Al 

Ain and the UAE, and how these two interact. 

 

If you are interested in taking part in the project, please find more information in the 

attached participant information sheet and privacy notice. Feel free to e-mail me with 

any queries or questions about the study. The project has received ethics approval 

from the School of Education at the University of Strathclyde. 

 

If you think you would like to take part in an interview, please sign the attached 

consent form and return it to me at (removed for confidentiality) before Friday 6th 

May 2022. 

 

Yours faithfully 

 

 

 

Elaine Wright 

  

mailto:elaine.wright@strath.ac.uk
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Appendix 4 Invitation E-mail for the Junior School Headteacher 

 
 
 
 
 
 
 
 
 

Dear (name removed for confidentiality) 

 

I am writing to you to kindly ask if you would be interested in taking part in a research 

project I am conducting as part of my Masters course of study in Education at the 

University of Strathclyde in Glasgow. The study aims to understand how living in a 

foreign culture and teaching in an international school, results in staff members 

making changes to the Forest School curriculum to contextualise the Forest School 

model in Al Ain. The study will also look at how staff members in (case study 

school), Al Ain seek to adapt to the culture of the UAE and Al Ain. 

 

As part of this project, I wish to interview you, over Zoom, at a time convenient to 

you, as the Junior School Headteacher. The interview will last approximately 60-90 

minutes and I will ask questions about your views on the Forest School project in 

(case study school) Al Ain, as well as on the culture generally in Al Ain and the UAE, 

and how these two interact.  

 

If you are interested in taking part in the project, please find more information in the 

attached participant information sheet and privacy notice. Feel free to e-mail me with 

any queries or questions about the study. The project has received ethics approval 

from the School of Education at the University of Strathclyde. 

 

If you think you would like to take part in an interview, please sign the attached 

consent form and return it to me at (removed for confidentiality) before Friday 6th May 

2022. 

 

 

Yours faithfully 

 

 

 

Elaine Wright 
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Appendix 5 Participant information sheet for the Junior School Headteacher 

 
 
 
 
 
 

 
Name of department: School of Education 

 

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit 

with the local culture and environment in one private school in the Middle East. 

 

Introduction 

My name is Elaine Wright and I am a MPhil student at the University of Strathclyde, UK. I am British 

by background and have been living in Al Ain for over 5 years. As part of my programme of studies, I 

am interested in Emirati culture and how this interacts with education here in the United Arab 

Emirates. The masters dissertation which I will write from the data collected in the interviews will count 

towards my MPhil degree. 

 

What is the purpose of this investigation? 
This study aims to understand how living in a foreign culture and teaching in an international school, 
results in staff members making changes to the Forest School curriculum to contextualise the Forest 
School model in Al Ain. The study will also look at how staff members in (case study school), Al Ain 
seek to adapt to the culture of Al Ain. There is very little research into how an educational model, such 
as the Forest School, is being used within the United Arab Emirates.  
 
Do you have to take part? 
Participation in this investigation is entirely voluntary. You are free to ask the researcher any 
questions about the study to help you decide if you want to take part or not. If you do agree to 
participate in the project, you will be asked to sign a consent form. You will be able to keep this 
participant information sheet for future reference. If you do not wish to take part in the study, you will 
not be penalised. You can also withdraw from the study at any time without giving a reason and can 
request the destruction of any and all personal data collected to that point at any time, up until the 
completion of the fieldwork.  
 
What will you do in the project? 
As the Junior School Headteacher, if you do decide to take part in the project, you will participate in 
an in-depth interview lasting approximately 60-90 minutes over Zoom, at a time convenient for you. If 
you agree, the interview will occur in January/February 2022. You will be asked about your views on 
the Forest School project in (case study school) Al Ain, as well as on the culture in Al Ain and the 
UAE in general, and how these two interact. I am interested to hear how this plays a part in your role 
as a headteacher in Al Ain. There are no right or wrong answers. I am interested in hearing your 
opinions and thoughts.  
 
 
I will video record the interview to allow me to transcribe the interview. If you would rather the video 

be turned off, this can be arranged.  

There are no incentives or rewards for taking part in this study. 

 

Why have you been invited to take part? 
You have been invited to take part in this study as you are the only headteacher in the city of Al Ain 
who has been involved in a Forest School on the school grounds in this desert environment and have 
a unique experience to share.   
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What are the potential risks to you in taking part? 
This interview is not designed to cause any discomfort to yourself as the participant. However, if there 
are any distressing topics uncovered, the interview can be immediately terminated and signposted 
towards the school pastoral team or the researcher will offer to call a family member. 
 
What happens to the information in the project?  
The results from the study will be analysed and used to write the thesis project for my MPhil degree 

and potentially to write articles for academic journals or for conference presentations. All data will be 

anonymised to protect your identity. 

The digital recording and the written transcript of the interview will be stored securely on my password 

protected laptop and also on the University of Strathclyde’s secure storage server. The data will only 

be accessible to the researchers in this project. All data will be destroyed after 5 years.  

The University of Strathclyde is registered with the Information Commissioner’s Office who 

implements the Data Protection Act 1998. All personal data on participants will be processed in 

accordance with the provisions of the Data Protection Act 1998.You will also receive a privacy notice 

along with the consent form.  

Thank you for reading this information – please ask any questions if you are unsure about what is 

written here.  

What happens next? 

If you do decide that you would like to take part in the project, you will be asked to sign the consent 

form and return it to me.  

After the thesis has been completed, you can contact me at any time to receive a summary of the 

findings.  

If you do not wish to take part in this project, I thank you for your time.  

 

Researcher contact details: 

If you wish to find out more information about the project at any time, please do not hesitate to contact 

me (Elaine Wright). My e-mail address is (removed for confidentiality).  
 

The university of Strathclyde School of Education can be contacted at: 

(removed for confidentiality)  
 

 

Chief Investigator details:  
Dr Eugenie Samier (first supervisor) 
(further details removed for confidentiality) 
 

This investigation was granted ethical approval by the University of Strathclyde Ethics Committee. 

If you have any questions/concerns, during or after the investigation, or wish to contact an 

independent person to whom any questions may be directed or further information may be sought 

from, please contact: 

 
Prof David Kirk 

(contact details removed for confidentiality) 
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Appendix 6 Participant information sheet for Teaching and Learning Assistants  

 
 
 
 

 
Name of department: School of Education 

 

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit 

with the local culture and environment in one private school in the Middle East. 

 

Introduction 

My name is Elaine Wright and I am a MPhil student at the University of Strathclyde, UK. I am British 

by background and have been living in Al Ain for over 5 years. As part of my programme of studies, I 

am interested in Emirati culture and how this interacts with education here in the United Arab 

Emirates. The masters dissertation which I will write from the data collected in the interviews will count 

towards my MPhil degree. 

 

What is the purpose of this investigation? 

This study aims to understand how living in a foreign culture and teaching in an international school, 

results in staff members making changes to the Forest School curriculum to contextualise the Forest 

School model in Al Ain. The study will also look at how staff members in (case study school), Al Ain 

seek to adapt to the culture of Al Ain. There is very little research into how an educational model, such 

as the Forest School, is being used within the United Arab Emirates.  
 

Do you have to take part? 

Participation in this investigation is entirely voluntary. You are free to ask the researcher any 

questions about the study to help you decide if you want to take part or not. If you do agree to 

participate in the project, you will be asked to sign a consent form. You will be able to keep this 

participant information sheet for future reference. If you do not wish to take part in the study, you will 

not be penalised. You can also withdraw from the study at any time without giving a reason and can 

request the destruction of any and all personal data collected to that point at any time, up until the 

completion of the fieldwork.  

 

What will you do in the project? 

As a teaching and learning assistant, if you do decide to take part in the project, you will participate in 

an in-depth interview lasting approximately 45-60 minutes over Zoom, at a time convenient for you. If 

you agree, the interview will occur in January/February 2022. You will be asked about your views on 

the Forest School project in (case study school) Al Ain, as well as on the culture in Al Ain and the 

UAE in general, and how these two interact. I am interested to hear how this plays a part in your role 

as a teaching and learning assistant in Al Ain. There are no right or wrong answers. I am interested in 

hearing your opinions and thoughts.  

 

I will video record the interview to allow me to transcribe the interview. If you would rather the video 

be turned off, this can be arranged.  

There are no incentives or rewards for taking part in this study. 

 

Why have you been invited to take part?  
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You have been invited to take part in this study as you are a teaching and learning assistant in the city 

of Al Ain who has been involved in a Forest School on the school grounds in this desert environment 

and have a unique experience to share.  

 

What are the potential risks to you in taking part? 

This interview is not designed to cause any discomfort to yourself as the participant. However, if there 

are any distressing topics uncovered, the interview can be immediately terminated and signposted 

towards the school pastoral team, or the researcher will offer to call a family member. 

 

What happens to the information in the project?  

The results from the study will be analysed and used to write the thesis project for my MPhil degree 

and potentially to write articles for academic journals or for conference presentations. All data will be 

anonymised to protect your identity. 

The digital recording and the written transcript of the interview will be stored securely on my password 

protected laptop and also on the University of Strathclyde’s secure storage server. The data will only 

be accessible to the researchers in this project. All data will be destroyed after 5 years.  

The University of Strathclyde is registered with the Information Commissioner’s Office who 

implements the Data Protection Act 1998. All personal data on participants will be processed in 

accordance with the provisions of the Data Protection Act 1998.You will also receive a privacy notice 

along with the consent form.  

Thank you for reading this information – please ask any questions if you are unsure about what is 

written here.  

 

What happens next? 

If you do decide that you would like to take part in the project, you will be asked to sign the consent 

form and return it to me.  

After the thesis has been completed, you can contact me at any time to receive a summary of the 

findings.  

If you do not wish to take part in this project, I thank you for your time.  

 

Researcher contact details: 

If you wish to find out more information about the project at any time, please do not hesitate to contact 

me (Elaine Wright). My e-mail address is (removed for confidentiality).  

The university of Strathclyde School of Education can be contacted at: 

(details removed for confidentiality)  

 

Chief Investigator details:  
Dr Eugenie Samier (first supervisor) 
(details removed for confidentiality)  
 

This investigation was granted ethical approval by the University of Strathclyde Ethics Committee. 

If you have any questions/concerns, during or after the investigation, or wish to contact an 

independent person to whom any questions may be directed or further information may be sought 

from, please contact: 

 
Prof David Kirk 
(removed for confidentiality)  
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Appendix 7 Consent form for the Junior School Headteacher  

 
 

 

 

 

 
Name of department: University of Strathclyde School of Education 

 

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit 

with the local culture and environment in one private school in the Middle East. 

 

▪ I confirm that I have read and understood the information sheet for the above project and the 

researcher has answered any queries to my satisfaction.  

▪ I understand that my participation is voluntary and that I am free to withdraw from the project at 

any time, up to the point of completion, without having to give a reason and without any 

consequences. If I exercise my right to withdraw and I don’t want my data to be used, any data 

which have been collected from me will be destroyed, up until the completion of the fieldwork 

▪ I understand that I can withdraw from the study any personal data (i.e. data which identify me 

personally) at any time, up until the completion of the fieldwork. I understand that any information 

recorded in the investigation will remain confidential and no information that identifies me will be 

made publicly available.  

▪ I consent to being a participant in the project 

▪ I consent to being audio and/or video recorded as part of the project   

 

 

 

(PRINT NAME)  

Signature of Participant: Date: 
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Appendix 8 Consent form for the Teaching and Learning Assistants 

 

 

 

 

 

 
Name of department: University of Strathclyde School of Education 

 

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit 

with the local culture and environment in one private school in the Middle East. 

 

▪ I confirm that I have read and understood the information sheet for the above project and the 

researcher has answered any queries to my satisfaction.  

▪ I understand that my participation is voluntary and that I am free to withdraw from the project at 

any time, up to the point of completion, without having to give a reason and without any 

consequences. If I exercise my right to withdraw and I don’t want my data to be used, any data 

which have been collected from me will be destroyed, up until the completion of the fieldwork 

I understand that I can withdraw from the study any personal data (i.e. data which identify me 

personally) at any time, up until the completion of the fieldwork.  

▪ I understand that any information recorded in the investigation will remain confidential and no 

information that identifies me will be made publicly available.  

▪ I consent to being a participant in the project 

▪ I consent to being audio and/or video recorded as part of the project   

 

 

 

(PRINT NAME)  

Signature of Participant: Date: 
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Appendix 9 Privacy notice for participants in research projects
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Appendix 10 Interview guide for the Headteacher 

 

*** = key questions 

 

➢ Theme: Personal information  

 

• Take a moment to introduce yourself. Where are you originally from? 

• Tell me about how you came to arrive in the UAE? 

• How long ago was that? 

• How have you found living in Al Ain?  

• Where in town do you live? What is the general make up of the population there? 

Expat? Emirati?  

 

 

➢ Theme: Country context.  

 

• I am curious to know your thoughts about the culture here.  

• What aspects of culture have you encountered in the UAE? What do you think 

about these? 

• Have you had much opportunity to experience Emirati culture? 

• What aspects of Islam have you encountered in the UAE? What do you think 

about these? 

• *** Have you noticed any differences between Islam and the traditional local 

culture here in the UAE? 

• *** What does the culture here mean for you? Is there anything you have had to 

change in yourself since you came to this country? 

 

➢ Theme: Curriculum and Pedagogy  

 

General background to the project 

 

• ***Tell me about how the school runs within the cultural context of the UAE and 

Al Ain. 

• ***How have aspects of culture impacted the school? (Could you give me an 

example of this.) 

• ***How have principles, values and practices of Islam impacted the school? 

(Could you give me an example of this?) 

 

 

 

❖ Tell me how the forest school came about.  

❖ What were the driving factors for this project. 

❖ Who was involved? What training was involved? 

❖ How long did the project take to set up? 

❖ When did the forest school at (Case Study School name) open? 
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• As a headteacher, what has your part been in the Forest School project here in Al 

Ain?  

• ***Have you noticed any culturally different ideas or approaches to education? 

Do you have any examples? 

• How has this affected Forest School here in Al Ain? 

 

 

Changes the headteacher has had to make to their practice. 

 

• ***What has the culture here meant for you as a headteacher, being in this role in the 

UAE?  

• ***Have there been any Islamic practices which have impacted you specifically as a 

headteacher in your leadership? 

• Is there anything you have had to change in yourself since you came to this country?  

• ***How has your leadership changed in this cultural context?  

• How does the culture here impact how you lead the school and your involvements in 

FS? 

• How do you find that? 

• ***Are there any aspects of Emirati culture which you feel have shaped the Forest 

school project and the school as a whole?  

 

 

➢ Theme: Community/ social engagement 

 

• What have been the reactions of parents/ wider community which you have seen as a 

headteacher?  

• Do you use the community as resource for teaching?  

• How do you feel parents have perceived the ‘learning’ opportunities? 

• ***What values have you seen that parents hold in high regard?  

• ***How have these values, held by local parents, impacted what you do and how you 

lead? 

• And what about the values from the expat parents? How have they impacted your 

leadership?  

• How well do you think FS is working for Emiratis? 

• Have there been any challenges when engaging parents? How have these been 

overcome?  

 

 

Close 

• Before we finish, is there anything else you would like to share? 
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Appendix 11 Interview guide for Teaching and Learning Assistants 

 

*** = key questions 

 

➢ Theme: Personal Information 

 

• Can you introduce yourself and tell me how long you have been in Al Ain? 

• What is your role in the FS project? 

 

 

➢ Theme: Country context. 

 

• What are the key components of Emirati culture which you have experienced? 

• What do you think about these? 

• What aspects of Islam have you encountered in the UAE?  

• What do you think about these? 

• ***Have you noticed any differences between Islam and the traditional local culture 

here in the UAE? 

• ***How have these had an influence on the school? 

 

➢ Theme: Curriculum and Pedagogy  

 

• *** What are the key components of a FS in this context?  

• ***What changes have been made specifically for the project to work in this setting in 

Al Ain? Could you give me an example of this. 

• Have there been any barriers in your opinion to FS here in Al Ain? 

• How do you see Forest school contributing to the overall education of children here in 

Al Ain?  

 

 

 

➢ Theme: Community/ social engagement 

 

• In your opinion, how has this project been received by parents and the community at 

(case study school)?  

• How have the parents perceived the learning opportunities?  

• Have there been any challenges when engaging parents? How have these been 

overcome? 

 

Close 

 

• Before we finish, is here anything else you would like to share? 
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Appendix 12 Codebook used in data analysis 

Main theme Sub-theme Sub-theme Definition Example & reference 

Culture of 

the UAE  

The 

observance of 

Islam 

The official religion of the 

UAE. Practiced by Muslims. 

Followers are not necessarily 

but can be Arab. Observance 

& practice of Islam. Islamic 

values. Respect for Islam. 

Celebrations and practices 

related to the religion of 

Islam.  

‘General ethics and 

conducts…A citizen 

should…abide and 

work according to 

Islamic values and 

principles’ 

(Government of 

United Arab 

Emirates, n.d.) 

 

‘Islamic nature and 

the religion, you 

know, maybe more 

than other religions 

in other countries 

needs to be utterly 

respected, and so it 

should be’ 

(Participant 1) 

 

‘Ramadan and Eid is 

something I’ve 

experienced’ 

(Participant 2) 

Tolerance of 

other cultures 

& religions 

Respect for and tolerance of 

religions other than Islam. 

Tolerance for other cultures 

within the UAE. 

‘All Schools must 

show respect to all 

religions and 

encourage respect, 

tolerance and 

understanding for 

cultural diversity’ 

(Abu Dhabi 

Education council, 

2014, p.17) 

The Arabic 

language 

Arabic is the official language 

of the UAE. Arabic has a 

central place in Islam. Arabic 

is closely linked to Emirati 

culture & heritage. Promotion 

of the Arabic language. 

Speaking Arabic.  

‘Arabic will 

reemerge as a 

dynamic and vibrant 

language expressed 

everywhere in 

speech and writing as 

a living symbol of 

the nation’s 

progressive Arab 

Islamic values’ 

(UAE Vision 2021, 

2018, p. 7) 
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Main theme Sub-theme Sub-theme Definition Example & reference 

‘And I’ve noticed if I 

interact in Arabic 

with parents…they 

seem to appreciate it 

their face lights up 

and they talk to me a 

little bit in Arabic 

again I’m trying to 

learn and I love to 

greet people in their 

national language.’ 

(Participant 2) 

 

‘My Arabic after 

seven years here is 

dreadful, but the 

words I can say 

when you try it and 

even if you get it 

badly wrong the 

Arabic speaking staff 

or parents love it 

they say “oh 

fantastic”’ 

(Participant 1) 

Hospitality The practice of being 

welcoming to others, both 

friends and strangers. Can 

include offering food to guests 

in a home. Practices of 

hospitality.  

‘The hospitality has 

been huge. Part of 

that has been 

drinking tea and 

coffee and learning 

the ritual that goes 

along with that. How 

to receive it, and also 

how to serve it’ 

(Participant 2) 

Family Can include both the nuclear 

family and the wider family 

circle. Cultural outlook on 

family. Importance of family 

in Emirati culture 

‘Families are the 

living fabric of our 

culture and guardians 

of our values.’ (UAE 

Vision 2021, 2018, 

p. 5) 

 

‘There's a high 

regard in my 

understanding in 

Islam, of your family 

and taking care of 

your family, family 

first and that's that 
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Main theme Sub-theme Sub-theme Definition Example & reference 

follows the tribal 

cultural mentality as 

well’ (Participant 2) 

 

 

‘That sense of 

belonging and the 

family values…And 

they only have big 

families...that's that 

is important to them 

and I like the fact 

that the family 

values… houses that 

are big and that 

they’re extended, 

because there are 

several generations 

of one family living 

there, and that seems 

to be fairly 

commonplace.’ 

(Participant 1)  

Gender issues Differences between male and 

female roles within Arab 

culture. Islam and gender 

roles. Lack of mixing between 

non-related males and 

females. Culture and gender  

‘There is a pretty 

stark difference in 

between men and 

women interactions’ 

(Participant 2) 

 

‘But I’m not sure - 

the male and female 

dynamics, I don't 

believe it says in 

Islam, you cannot 

look at a woman in 

the eye, there are 

certain parameters 

for men and women 

in Islam.’ 

(Participant 2) 

Local dress Traditional clothing for Gulf 

Arabs - Kandora, Abaya, head 

covering, Islamic dress, 

modesty in dress, clothing and 

culture. 

‘You wear a Kandora 

on certain days, yes, 

wonderful because it 

is respectful and you 

are sort of obviously 

being very respectful 

to the culture as a 

whole, very 

important and 
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Main theme Sub-theme Sub-theme Definition Example & reference 

religion.’ (Participant 

1) 

 

‘The dress is fairly 

conservative for 

local Emiratis, but 

they've actually told 

me that is not Islamic 

that's cultural.’ 

(Participant 2) 

Desert culture Natural sand deserts of the 

UAE, desert & culture, 

Bedouin. 

‘Everybody loves the 

birr (desert) 

everybody loves the 

deserts and going to 

the azbah (desert 

farm)’ (Participant 

2) 

History of the 

country 

Reference to past leaders, the 

formation of the country, the 

trucial states, forts and other 

historical sites, museums in 

the UAE, history of the UAE, 

learning about the local 

history. 

‘But you know 1971, 

it's such a young 

country but it's got 

such a rich history 

and such I love to go 

to the particular 

museums’ 

(Participant 1) 

Respecting 

culture 

Showing respect to local 

heritage, culture and customs. 

Acting in culturally 

appropriate ways. Maintaining 

honor and preventing shame 

when dealing with the local 

culture.  

‘I think the most 

important thing is 

that you must have a 

cultural 

understanding of 

what is expected, 

what is polite, and 

what is what also 

what is offensive’. 

(Participant 1) 

The city of Al 

Ain 

Al Ain as a city, Al Ain as a 

place of cultural significance 

within the UAE. 

‘And I love living in 

Al Ain and rather 

than anywhere else 

actually because 

you've got more 

culture and 

history…. but here it 

the culture and 

traditions  genuinely 

live on.’ (Participant 

1) 

 

Culture, 

customs & 

Culture of the UAE. Customs 

which reflect the heritage and 

‘There will 

be…challenges to 
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Main theme Sub-theme Sub-theme Definition Example & reference 

national 

identity 

culture. How national identity 

is viewed. Facets of national 

identity. Heritage. 

our national identity’ 

(UAE Vision 2021, 

2018, p 4). 

 

‘The Government 

has identified nine 

pillars that will form 

the architecture of 

the Emirate’s social, 

political and 

economic 

future…Maintaining 

Abu Dhabi’s values, 

culture and heritage’ 

(The Government of 

Abu Dhabi, 2008, p. 

5) 

 

‘The education 

system will prepare 

graduates to enter the 

workforce and be 

competitive in the 

global society, while 

preserving the 

national identity of 

the UAE and its 

culture, traditions 

and customs’ (Abu 

Dhabi Education 

council, 2014, p. 5).  

Sharing local 

customs with 

others 

The promotion of local 

customs, culture & heritage to 

other nationalities.  

‘A citizen 

should…Be careful 

to define the Emirati 

customs and 

traditions and 

highlight their 

genuine traditions to 

people of other 

nationalities with 

respect to form and 

substance’. 

(Government of 

United Arab 

Emirates, n.d., p. 1)  

Community The local community. The 

Emirati community and the 

wider population of the UAE.  

‘We want well knit 

communities to 

remain as central 

pillars of a vibrant 
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Main theme Sub-theme Sub-theme Definition Example & reference 

society. As well as 

providing an 

essential safety net 

against social 

exclusion, 

communities are the 

collective space 

where children reach 

out beyond their 

families and take 

their first steps into 

society.’ UAE Vision 

2021. (2018. p. 6). 

 

‘The school makes 

significant and 

sustained social 

contributions to the 

local, national and 

international 

communities’. 

(Dubai Knowledge et 

al. (2015, p. 97).  

Behavior & 

moral values 

How an individual acts 

towards another. The values 

and beliefs a person holds 

which affects their actions, 

particularly in Emirati culture. 

Characteristics of morality in 

Emirati culture.   

‘The document of 

Conduct and Ethics 

of the Emirati 

citizen…aims at 

bringing up a new 

Emirati generation 

that is aware of its 

responsibilities and 

duties towards its 

nation, family and 

community. This 

document comprises 

the most important 

characteristics, 

manners, values and 

skills which Emirati 

citizen should be 

distinguished with.’ 

(Government of 

United Arab 

Emirates, n.d. p. 1) 

 

‘All educational 

practices and school 

operations shall be 

governed by a moral 
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Main theme Sub-theme Sub-theme Definition Example & reference 

obligation. School 

staff in the field of 

education shall 

exhibit good moral 

character, consistent 

with UAE society’s 

morals, values, 

customs and 

traditions. Schools 

must develop a clear 

statement of guiding 

moral principles and 

communicate it to 

staff.’ (Abu Dhabi 

Education council, 

2014, pp. 16 & 17).  

Curriculum 

& pedagogy 

A 

multicultural 

school 

A school which has a range of 

nationalities. An ethnically 

and culturally diverse school.  

‘I couldn't tell you, if 

there was a group of 

pupils that came 

in…where they're 

from because it 

doesn’t matter 

because we're all 

going towards one 

goal and we're 

learning to be 

respectful you know 

effective adults and 

that that is all that 

matters’ (Participant 

1) 

 

‘I haven't counted, 

but recently between 

50 and 60 

nationalities here at 

(case study school)’ 

(Participant 1) 

Contextualised 

education 

Education which reflects the 

local context. Adapting the 

curriculum to fit the 

cultural/religious/geographical 

situation. Education which 

takes into account pupil 

experiences.  Can also include 

examples of non-

contextualised education.  

‘With the Victorian 

topic that's 

traditionally in the 

UK, in year 4, you 

have to explain to 

children, what 

chimneys are 

because they don’t 

have them here so 

again it's just those 

little nuances that 
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Main theme Sub-theme Sub-theme Definition Example & reference 

aren't going to mean 

a great deal to 

children.’ 

(Participant 1) 

School 

compliance 

with values, 

laws and 

regulations of 

the country 

Legal requirements for 

schools to follow locally set 

guidance and operate under 

this. Schools to offer a 

culturally appropriate 

curriculum. Schools 

respecting and culture and 

heritage of the country.  

‘There's some books 

behind me here 

which we've taken 

out of the library 

because I wouldn't 

have known but 

they're not 

appropriate for the 

culture and faith’ 

(Participant 1) 

FS & the local 

culture 

Ways in which the FS has 

been OR has not been 

changed to fit the local 

culture.  

‘Most of the time 

that I’ve been there 

we've had spices for 

spice painting and 

they're normally 

local spices.’ 

(Participant 2) 

 

‘The fence that goes 

around the desert 

discovery area that 

kind of sets it off 

apart, it sets it apart 

from the rest of the 

playground, That 

looks very local 

style, fencing, by the 

way, I think it comes 

from date palms the 

branches so things 

I’ve seen that set it 

apart.’ (Participant 2) 

Training FS training, the need for 

training, training 

opportunities, lack of training 

‘We are putting 

money into the 

training’ (Participant 

1) 

 

‘I have not had 

official training… I 

wonder if it might be 

even more of an 

enriching experience 

if we knew a little bit 

more of the 
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Main theme Sub-theme Sub-theme Definition Example & reference 

philosophy’ 

(Participant 2)  

 EYFS 

philosophy & 

FS 

EYFS philosophy, EYFS 

ways of teaching, EYFS 

pedagogy.  

‘You're thinking 

about not just 

academic subjects 

you're thinking about 

desert discovery 

active learning.’ 

(Participant 1) 

 

‘The main thing that 

(the lead EYFS 

teacher) and her team 

and bought in, in the 

last four years has 

been the Reggio 

Emilia inspired 

curriculum which 

again is all about, 

particularly with 

Reggio Emilia…the 

natural use of 

material (Participant 

1) 

Opportunities 

for 

development 

Ways to further develop the 

FS project, ideas for the future 

of the FS.  

‘I would love to see 

maybe a tent a small 

tent put up 

somewhere, because 

we have a lot of 

Bedouins here, and I 

think that would be 

amazing….(it) would 

be pretty amazing if 

we could figure out 

how to put a falaj in 

there.’ (Participant 2) 

The challenge 

of 

globalisation 

Other cultures and ethnic 

groups coming to and living 

in the UAE and the challenges 

associated with this.  

‘By preserving the 

core tenets of Islam, 

Emiratis will face the 

challenges of 

openness to the 

world with self-

assurance, confident 

that the 

homogenising effects 

of globalisation 

cannot erode their 

moderate religious 



172 
 

Main theme Sub-theme Sub-theme Definition Example & reference 

values’ (UAE Vision 

2021, 2018, P. 7) 

Community 

engagement 

(interview 

analysis 

only) 

 Including the wider 

community in school events.  

‘I've been 

wondering, could we 

engage the parent 

community and go, 

“what do you want 

your children to 

know what do you 

think it would be 

good for others from 

other nations to 

know”’ (Participant 

2) 

Natural 

environment 

(document 

analysis 

only)  

Environmental 

protection & 

conservation 

of natural 

resources 

The protection and 

preservation of the natural 

environment and its resources, 

strategies to promote 

environmental protection  

‘Our goal is clear: to 

build 

an economy that 

protects 

the environment and 

an 

environment that 

supports 

the growth of the 

economy’ (United 

Arab Emirates 

Ministry of Climate 

Change & 

Environment, 2017, 

p. 7) 

Sustainable 

development 

Acting responsibility towards 

the environment and 

encouragement of sustainable 

development within the UAE. 

‘Infrastructure 

Development and 

Environmental 

Sustainability -  

Developing 

appropriate 

infrastructure, while 

preserving the 

environment, forms 

the third 

priority area’ (The 

General Secretariate 

of the Executive 

Council et al., 2008, 

p. 6) 

 

 

Community 

engagement 

with 

The encouraging of the wider 

community within the UAE, 

both nationals and expatriates, 

‘The UAE’s 

awareness raising 
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Main theme Sub-theme Sub-theme Definition Example & reference 

environmental 

concerns 

to be aware of and involved in 

the consideration of 

environmental concerns.  

and communications 

campaign on climate 

change will be based 

on an aspiration to 

create an informed 

society that is 

supportive and 

willing to take action 

on climate change. It 

will be achieved 

through the 

following objectives: 

• Enhance public 

awareness and 

understanding of 

climate change, and 

instil the need for 

action and 

responsibility to act’ 

(United Arab 

Emirates Ministry of 

Climate Change & 

Environment, 2017, 

p. 59). 
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Appendix 13 PowerPoint document from the case study school 
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