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Abstract

Forest( SEB¥mmiclecht red | earning processqQnprovid
experiences in toelypyaowrt &l Mamy igmophdmeanw. e rlsi t vy,
Originating in Scandinavjdhe approach is currently being used in the United Arab Emirates

(UAE), which is not the typical physical environment for FBe purpose of this study was

t o i nvtelsd ilgiateed experi ences of staff 1 n one
fit with the |l ocal <cultur e audAEThinqgudlitatten ment i
studyused a case study method &olklbwed ahermeneutic approacbBata was collected

through two semstructured interviews with staff from a case study school. Documents

which related to FS or the culture and schooling system of theWw& also analysed.

Thematic analysis of the data revealed that the FS pedagogy offers a flexible approach

allowing FS leaders tadapt the teachingnd encourages contextualisattorthe local

natural environmeniThis was reflected to a small ert in the changes which were made to

the FS project in thease study schoolhe most significant adaptation was the change of

name from Bto Desert Discovery. Several local resources were incorporated into the

physical area such as sand, spices and local style fencing; however, this was juxtaposed with
resources which did not reflect the locahtext.Findings indicate thataining in

intercultural awareness would enable staff membecsritextualise the project furthénput

from a member of the t@l community would also aid this proceBarther research could

interview a wider range of staff on the concept of FS in the UAEandment analysis of

FS lessons plans in this context could reveal further cultural adaptations.
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Chapter 1 Introduction

1.1l nt roducti on

Forest School (FS) wasDanmamlk eipif Davifhé £ h& & @®a igti
200bBnNd has since been adopt edAlitnh ovuaghi otuhse ftoerr
6uded8 kioh eDani sh or O6outdoor schoold is wusual
environments and | earning through play, the
environment (Bentesathh&r Je2d@Ek&) . 2DURI;tF&Sd assoc
King@Xdefine FS as: O0an inspirational proce:
opportunities to achievesaeredmdéevhobopbabahdge
experiences in a woodland or natsusroacli aetnivoinr,on
n.ad. There are many noted benefits to FS (Ha
Ridgern30®2) al .FS is not only popular in Euro
New Zealand and Australia (Masters & Grogan,
hi storically si t8matTehde' F(SL eaaptphreora,c h2 0i1s8 cur r e n:
United Arab Emirateisn(UAE)Ar abidas ePeénicosuwmlit ay
around a set of nor ms,amandtualsl ywnduil latwsu pvdrn ch
principles (BR&yy,r RRDOiN.;i Hetalrids set ti ng, whi

situated.

The formal schooling system of the UAE is set within this culture and is affected by the
culture. Culture has been shown to play an integral part in educAtfebéi et al., 2015;
Godwin, 2006HeardBey, 2017 Kirk, 2015). In younger children, the surrounding culture
affects how they play (Baker, 2018; Roopnarine, 2012) and learn. In addition, the increased
globalisation within th&JAE has led to a rise in international private schools which teach an
overseas curriculum (Ridge et al., 2015) and emplpgatewate staff (Morales, 2015). As the
culture and the schooling system interaostaning is arrived at, for those working in schools,
policy makers, as well as for pupils. It is often the customs and traditions within a culture
which impact how individuals and groups interact with the surrounding environment. How
one experiences thelture and how meaning is created from that differs from one person to

another. This impacts many aspects of life, including education.
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As a researcher, | am interested in how these meanings are constructed within the school
system by school staff, and how this d6dmeanin
experiences of individual3he formation and understanding of these meanings is

foundational to the hermeneutic approach which this study follows. As lived experiences are
described, | seek to interpret separate meanings in light of other ideas shared by the

participans, to gain a fuller understanding of the topic under research (Kvale, 1983). This is

known as the 'hermeneutical cycle' (Kvale, 19838)n also interested in how such 'meaning

making' affects curriculums within contexts where culture and tradition intermix with

international ideas, concepts, and pedagogies.

1.2 Problem statement and gap in the |

Previ oushas ggehddhaghutt he cul t ur eUAaEk dftehealesgti@age do
due to globasasatbamarnf Al 2011; Baker, 2018; C
Hopkyns, 2016; Raver & O6Donnel, 2010) and t
Musl ims | ife (AdGIInakadd$&o oCrhie,Riad@adr)ch has al s
hi ghl i gthhh epdielmewotfa toivoenr seas educadomentbh caeas
(Kirk, 2015; MahMausu&oAbmedD192010Brmeb seuc hal
concept. Many studies have shWiwlnsdrme DdDEh®;f iH
2017; MacEachren, 2013; 006 BMieatrenre r2éd OlPg v eRi algre
been warnings about the overcommelrcydldts aali.o
2018)Previ ous st udeiensk sh abveet weeepno rcueldit nuereesl af nodr |

cul tur al adaptations to al/|l aspects of educa
order to reflect (IADe aln ehuAgtyhaisan , a 2d 20e r iBtadkgee ,
Bent sen at al ., 20009; Bradl ey, 2010; Di all o,

2019; Lave & Weéengemelnt20OmR ;armbdnidensen (2012)

research to be carried out on out on outdoor

wanting more outdoor play in tHe UAB pwhiseh i
study i dhvoews toingeatoever seas outdoor edgthoat i onal
adapt to the cul bhuwbki eehdiuvmanwas omrhente i s curr
|l iterature on how the concept of FS is being

AlAi n .
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1. 3 Paeanrtseorneasitr @ sadrheltt

It is my experience of living and working the Arabian Peninsula for the past 13 years

which has driven this researchhave experiencefirsthandwhat is described in the

literature howthe juxtaposition and tension betwebr UAEG desire tamodernse and the

impact of globalisationis contrasted withthgo ver nment 6 s desire for th
culture and heritagé have seen thithroughout the Arabian Peninsula, andst recently, in

the UAE Also, living within the city of Al Ain, | hae experienced how this city treasures the

culture and heritage of the country.

Through my role as a research assistant at a local university within the UAE, | have been
exposed to much literature which discusses the education system iAE&nd how it

desires to move forward in a modern capacity. One particular research proybaath | was
involvedtouched on the concept BS. It was this that initially sparked my desire to research
this idea further. From my knowledge of living in the regiosawhow this could be one

way in which international schoofsay be able tpromotethe local culture and heritage.
However, what was not knowwasif adaptationsverebeingmade to on@articularFS

project in the city of Al Ainto make it applicable to the local contekhis therefore fed into

the drive and purpose of this study.

14Pur pose of the study

The purpose of thtbBestudgdiexperienmeesightet
involved in adapting a FS model to fit with
Ai n, in the UAE.

Sub questions to this are:

1 What have been thataff members experiences of the culture and religion of the
UAE?
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1 What adjustments have the school made to make FS in the case study school
applicable to the local environment and culture?
How do the staff view the adaptation of the FS project in the case study school?
What are key compeneontext af FiShe nBase st
What are the positive and negative aspects of running a FS project such as this, from

the perspective of staff in the case study school?

The sastdymeneuti cal iend ntétrwrueg han dhtetrtva mpmts , t
t he st aofofdSumdar ¢ thse am@eamemngs !l ati on to the cu
UAE It al ®sow odhkesdhats | mpacted their decisic
the alterationsF ®heoy altd \hee mad,e tsa uftdilyte stchheo ollo
where t he s clhoocou meinst ssarteulnatei®gphejease study
antdbhe cul turwercef atltsen WARI ysed.

15Signi ficance of the study

The study contributeto the knowledge regarding policy borrowing, particularly within the

UAE. It focusedupon howa FS approachwas implemented in the UAE and hahis was

modifiedto suit the Arab and Islamic culture of the country. In international education, policy
makers, school administration and teachers all need to address how their current educational
systems fit with the culture in which they are situated and how theisea®curricula are

adapted to the local surroundings. Whilst previous studies have looked at FS worldwide,

(Austin et al., 2013; Barfod & Bentsen, 20Bjrns & Manouchehri, 202 oates &

Pimlott Wil son, 20 19thereNsditdetliteatuse or&hovGhSasgan, 2018
outworked within the UAE and this study contributes to the knowledge on how schools adapt

the FS curriculum to the surrounding cultudeeas for further researciwhich the current

study could not exploreare also identified.

16Thesi s outline

Chaptehe2l iterature review. Thisst¢thalpitehr int
i's set ign vtimeg WAE,over vi ew .o fThtihse icnocu nutdreys afn
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ol i mate, geography, history, cultureg and he
about by globalisation. It thenFoadsdas t o p
bet welesny and FS and FS3handioahteectabinséabicaos
and peadmadoiglye devel opment of the for mal scho
conssi cdceurl t ur e and t hei nkAeEr nsacthiooon ad s gpves Vi sct ya st, r pa

and cul ture.

Chapter s hee et vl efodhlolgyws a case study met ho
her meneppir.daehchaghbhwsoutl ining a rationale f
analysis and outlines thenybet hemasetsieaalchgmrod
presented al ongsi de t hestjruuscttiufriecda tiinotne rfvo re wtsh
of documents as data sources. The metheds of

et hical c b ashied esrt autdiyan s

Chaptpers£#nts the findingsnaflofjtshiea er alsad aar «cho | d |
from tworsemiured interviews and the anal ysi s

Chaptdeschisses the findings ofqutelse | ©Dthisd ya.r eEac

addressed, to come to a fuller understanding

Chaptpersdeonntc!|l usi ons and r econfndrmdat itdrhse fcrham
| i mi toatthheonast @ dgl s o almidg Is luigngdedse: dfoonrs uorottheenrt i a |

research.
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Chapter 2 Literature Review

2.1 I ntroducti on

This study explorethe interpretations of the lived experiences of staffine schooinvolved
in adapting a Forest School (FS) model to fit with the local culture and environment in the
city of Al Ain, in the United Arab Emirates (UAE). Initiallypackground contextual
information about the profile and culture of the UA# be presented. Following this, a
review of the literaturevill be split intotwo sections. The first section will focus on FS,
outlining whatFSis and the six principles which underk& practice. Benefits and
drawbacks oFSwill be consideredas well as the linkbetween play anBSandFSand
contextuakation. Following this the second sectionillviook at curriculum and pedagogy in
the UAE, including the development of the formal schooling system in the country. The
interaction between culture and the UAE schooling system is also discussed along with
policy transfer. Finally in this section, culeuand play is alsaddressednd the wider

context of the study outlined

The initial search of the literature involved using search engines such as google scholar and
the University of Strathclyde library service online. In addition, databases such as
Educational Resources Education CenRIC), British Education Index andc8puswere

also used to find literaturdll literature had to be in English and relevant to the topic under
researchThereforethe literature search began by searching specific key words and phrases
linked to the topicch asUnited Arab Emirates, UAE culture, globalisation (globalization)
and the UAE, contextualisation (contextualization) and education, forest school, UAE
education system, policy transfer in education, UAE culture and education and play and
culture. Initially,| attempted to only use data published within the last ten years however it
became apparent that due to the uniqueness of the topic under reseatdid thetd to be
flexible with this timescaléo allow older relevant datalt alsobecame apparent that much

data published researching the Arab world was older than this. Also, as a distance learning
student, | was unable to access a physical library, therefore | was limited to using only online
versions of textsLocal literature was used where possible, however, due to the gaps in

relevant literature for the topic under research, international literature was also considered.
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2. 2 Copruonftirlye

To fully understand the topic under research
of the UAE in terms of geography, climate, h
the complmpAietmgs8adifi mgt he UAE.

The UAEMeasabiinan Gulf and The tgeremt@Ar Abad ovon
over 420 million people, in eighteen countr.i
al |l Musl im and often speak many different di
unstthee people of the Arabian PenindHelza d( AP) ,
Bey, PROtOlildough tribhe commentrehsgion of | sl
Arabic specific to hhe degebopeGultb Aeabime) O

(Mi Il er 1 dri ssTh& Haapnparuoexri, ma2tOel 1gdr.ea of t he UA
(Zahl an, 1978); a mix of @aasvted!| pil=aliaarsd aanrdd
(B°er, 11 BeY;, BODrld HurreZahl 2,021 9 PdX .t sMo slt9
popul ation is clustered along coast al areas

climate directing how t hey,an20@h)s. oBleaed mai n
Dubai andaAobout bbuhnadbo ionA trmap cofastthe UAE and t he

counties can Hd deeresitn nmRaitgeur @ 3% of the | anc
201MBhe climate of the entire AP is very si mi
characterised kky extimdmd | haatd, |IiinBhdteerd, amount

1997) .
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Figure 1 Map of the UAE and surrounding countries

Persian Gulf

N
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A Intl Airport SAUDI ARABIA | T e Y s
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This study i1is set in(Ehgwihalchhd sodaoits amidt Wr g
the yenownhdeasgarden cityd due to its | ush,
watering system, @swersdamade fefrtddtee spallm whi ¢

attractive pl aBceeg 0f0810, 1Zrai hvai nn)gA 1(®OHreBd rod alfatteh e mai
palomsis in Al Ain d&armrmobmee sseiemn Aln AHing umeer e2 .b u
parts of HeeB@w,| m2@itcehe g(r ew wel | due to the
watWwirtth the founder of the country baeming | i
201l¥dhe countrydsimegrm einnn dde akdeelr! as the abunc
histeates (UNESCO, 2023) Al  Ain is an i mpor
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Figure 2 Al Ain Oasis
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(Travel AbuDhabi, 2024)

The country was formed through fthlel awiihgctah e
departur erot eBt FBoernys, f RReDalr7d . Abu Dhabi, Dubai,
Umm Al Quwain and Aj man were united under th
Nahyan with Ras Al Khai mdhejsei mimn g af ilegu ncenin o i
3 Abu Dhahbi h assn dht%eo ft ot hdh el Brach,i Yas tri be,
(Hed8eg 2017) .
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Figure 3 The Emirates of the UAE

Persian
Gulf

Saudi Arabia
(Dubai Busj2n0els9s) .Gui de

The UA&E®gr aphical position on trade routes a
worl d, made it a hub for economics and pol it
i ndirectarrwadteh onmi nihreal i nvol vement ,siemfrntgocal

mainly in coastal areas (Zahlan, 1978). This
1971 (Bradshaw, 2019). Even after this, the

banking and engineering (Bradshaw, 2019).

The structure of the UAE's ruling malgp did not changéo adapt to the modern worldut
flexed, maintaining a tribal base, staying true to its traditiondM@&hsoori, 2004). There is
thefederal government which has overall responsibiiiyh the local governments of each
of the emiratedaving asay inlocal mattersTribal influences still play a part in maintaining
the distinct nature of each of thmirates and the outworking of laws locally (Al Abed, 1997;
Al-Mansoori, 2004HeardBey, 2017)
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In 2020, the population of the UAE was 9,282,410 (Federal Competitiveness and Statistics
Centre, 202)) The population of Al Ain, within the Emirate of Abu DhdbBigure 1) was
estimated at 0.77 million in 2016, 26.4% of the total population living in the Emirate
(Statistics centre of Abu Dhabi, 2020). Within the Emirate of Abu Dhabi, in the school year
2018/19, there were 499 schools, of which 198 were private schoalisti§s centre of Abu
Dhabi, 2020). It is in the private school sectarthe cityof Al Ain, that this studys set

There are more Emirati pupils compared to-Eonirati pupils in Al Aincompared t@ny

other region within Abu Dhabi Emirgtm both private and government scho@safistics

centre of Abu Dhabi, 2020T.herefore, these demographics influence how the schooling

system is conducted.

2.2.1 Culture andieritage of the UAE

Education is not a standalone feature in society, but rather it is intertwined with the. ¢ultur

i s important to consider t he ,todullytappre@gateof t he
how education in the UAE is situatedulture is not easily defined but is collective to those

in each area, hidden, outworking itself in the small things of everydayidfistede et al.,

2005. Schein(2017, p.17 defines culture as

a pattern of shared basic assumptions thatl@eased by a group as it solved its
problems of external adaptation and internal integration, that has worked well enough
to be considered valid and, therefore, to be taught to new members as the correct way

to perceive, think, and feel in relation to taggoblems.

Culturei s somet hing which i s yrhbelg heroesdritualspahd i s manii
v a | uHofsted® et al., 200%. 7). Closely linked with culture, is heritagéHeditage is the

cultural legacy which we receive from the pagtjch we live in the present and which we

will pass on to future generatian® NESCO, n.d. pard). The concept of culture is diverse

and not limited to:

monuments and collections of objectsalio includes traditions diving expressions
inherited from our ancestors, such as oral traditions, performing arts, social manners,
rituals, festive events, knowledge and practices related to nature and the universe, and
knowledge and techniques linked to traditional crdfiNESCQ 2021, para. 1).
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Authors have identified aspects of heritage which are important to the ¢aftels,

hospitality, falconry, traditional values, traditional architecture such as wind towers (Hobbs,
2017; Ledstrup, 2019; Sobh et al., 2013), traditional weaving skills; dances and songs and
Arabic coffeg(Khansaheb, 2021imuch of which it shares with other Gulf states (Heagl,
2017). Some of these can also be seen in local proverbs (|€26&i), which demonstrate
further how the people of the UAE have strong links with the natural environment and how
they use imagery from the natural surroundings to convey meaBxagnples of local

proverbs can be see Appendix 1.

A large part of culture in the UAE is based upon the historical tribal structure of the
population The countryis tribal in origin (HeareBey, 2001) each tribe with its own ruler
(HeardBey, 2017) elected by people of the tribe, to rule over them in a way which was fair,

in accordance with Islamic principles ¢Mansoori, 2004). Loyalty within tribes is

paramount (Al Mansoori, 2004) anttibal allegiances are still very strong and are engrained
within the culture, with tribal rulers playing a role iovggrnment and society(- Mansoori,
2004;Ghubash, 199 HeardBey, 2017; Partrick, 2012The tribal background of Emirati
nationals is seen in their tribal nantée@rdBey, 2001) While there were those tribes who

were Bedouin, nomadic and roaming the desert, in Al Ain, there were also a number of static
tribes, similar to other areas of the Gulf (HeBmely, 2008) Thereforenot all those who have
Emirati citizenship are from a Bedouin background (Akinci, 2020). However, some values
are shared by all Arabs: the role of the family, class structure, religious, political behavior,
standards of social morality (Nydell, 2018) drabpitality (Sobh et al., 2013) 6 Soci al roi
have log since been held in high importance in the Gulf (Hdzeg, 2017). lbnour and

shame are important, as is loyalty to family and a belief in GoggAdari, 2008; Nydell,

2018; Oghia, 2015)[he culture is collectivisivhere a strong group mindset prevails within
society over individualism (Kamp & Zhao, 2018&he word for hospitality, and the word for
honour are closely linked in Arabic, therefore, hospitality is seen as an obligation, an
opportunity to uphold and promote honour-@imari, 2008; Nydell, 20)8and is mandated

in Islam (Sobh et al., 2013). Gulf hospitality could be described as ritualistic with a set format
to meeting, greeting and entertaining guests (Sobh et al., 2013) with skills being passed down
through generations (Khansaheb, 2021). Gopftlates and an opulent amount of food are alll
part of Arab hospitality (Sobh et al., 201B)any of these core values are very different to

the West and Fox et al., (2006) noted the importance of family hdmowrreligion provides

the ultimate meaningna how hospitalityis paramountor Arabs These factors, Fox et al.,
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(2006) suggestre in contrast with American values of equal opportunity, individual success

and a focus on work. It is in this situation of contrasting values that the study is set.

Another cultur al as p eac tmeisss adgllmced dhhiewgt, a nvdh i & tht ic
of the wearer (Bouvier, 2018). The clothing
cul tur al obligations, but speaks mmdpulhaetied i d
bywomati onals (Akinci, -BeR0;2B08)VI eThe28hl 8y al
garment worn in publ i-@asbiymiwo nReOnl OQ)f, tihse IUAEK &
honor and avoiding shame and is bokhi k!l 6s809Ci
| sl ami c obl i gnaotd eosnt@ya ¢ (ioAip r @2 @B@uev i.e rPr e2s0elr8v)i n g
modecsawer s many aspecits® bbwl the home clkoslkin
spaces for men and women (Sobh & Belk, 2011)
and today, some families are still concerned
educational opporE unPirtaigeesr ,o0 WL2t0s2i0de tMad elA and
Emirat.i homes to maintain the honor of the f
men b(hS®ea20®kdén typically wead |keadl daanbgr ieshh it thee r o
national dress for Emirati men, signifying n
(Cooke, 2014; Hopkyns, 2020; Ledstrup & Leds
head covering called a ghutra wirtthhna biltadkoip
2020; Ledstrup & Ledstrup, 2019).

Sever al cultural traits lofhaeEetr i Amzkd mMmang [
val uemsanayndar e different LaomgmemycBmmuinshycwlked!
Gulf contrast with tGuel fi nArriatbes oonfltye nBrdiot insoht a
individually, as in the UK, but Dbig decision
mal e head having a | arge input into the fina
good of the fiamdiyidoalt. oB6bgstbeare wel come
di splays of hospitality shown in Arab homes,
arrival 6 which often occurs in the UK. I n th

|l sl am pegysalanoietin everything within the A
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eligion in the UAE an

a, 2019).

S a system oorfl ynotroa |l a ma

e entire social, econ

system of wvalues whic

ature of foasi tlhi fpel.a ylst

rom family,Aloci al af

Sheikh Zayed was religious and the nation he founded reflects Islamic principles in its

tolerance and behavior (Maksoud, 1997). With many churches, temples and religions living

side by side, the UAE stands out as very tolerant and welcoming (Nydell, R0i@).of the

culture of the past was based upon the teachings of Islarivighisoori, 2004) and it affects

how globalisation is outplayed within the countAl{Khazraji, 2009)The government is

built uponlslamicprinciples, as interpreted by Sunni Musk, the dominant sect of Islam

foll owed in the UAE

(Baker

2018) . Il sl am al s

the environmentSheikh Zayed saw his care for nature as an Islamic duty (Luomi, 2014), a

duty given to all Muslims (Sarkwi et.aP016).Children need to learn to care and respect the

environmentas directed by their religion. This has become increasingly difficult as the

countryhas developewith the exposed nature of the hot, arid climate of the UAEmgak

vulnerable to climatelmnge (Luomi, 2014)These concernsere first brought to the

attention of the UAE government in 1970's and since then, there have been many committees

and agencies set up to protect the environment (Hurreiz, 2002; Luomi, 2014). Therefore, this

is an area of governmental focus which will also trickle down to impact schools and has

strong links with the & ethos.

2.2.2Globalisation in the UAE
Ther e been
formed,mms t1l19y7 1d u e

ai d

has

and devel opment

t hrough

wi despread
t ot geénd b arlxi woidvHeeug) dainld

socio and politica

j ob rc

their expertise
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Bl ogger, 2020; Gonzalez, 2008; Jam6l&) Shamn
However, many traditional AWlihazsajAnd 2@09 gi o
Mansoori, 2004) i evestimaougd that UAE-nati ona
12% of the total populationTli&sdebawdr Meds abid o
only ,bskti I desme of their culture and family I
UAE a cul t urCxoln smeegluteintd ypott.heate t bBatant bgeraf.t
ot her nations and increased globalisation is
traditi ofhalt he8BbDiA&ES 2018; Cooke, 2014, Farre
201lMdanyhosetcoming i ntaopppgrhedientteotutnyrgbsnbaeri
background ¢Bakerng20&#8%ion between the new,
gl obalisation, and the traditioMmMidhaxi @wis, and
2009) . Even the etndeaseostthgg|! mogerm adaal w
values sit alongside Ban@iZ) dpdel3U3AE204aBuesp.

expl ai ns:

the i ssue for Arabs i s howetchey | wiglyl wh e hat

adopting the Western values and soci al pr
t heir cherished traditional val ues. Their
character, relying on Islamic values whil
An assimil ati onubfiuwvce beuaesse sb etthwee edni nks bet we e

they create shared i deEBowevees wogktbdech( &ame
it has been stated that there is often | itt!]l
popul At eypya & ShaJmamaes & 0SIBgmmas, 2013). Some

happy to be part of a gl obal woirklsdvaimd e, bad ile
(Ahammed & ClrCairitamnm,alv2elymadelumaas nleal tradi ti onal

has forced the nation forward into a differe
descri bes what he calls O6cultural | agdé withi

t han val ueanwmar e€ usdmasmesr vati ve val vtAds mi x wi
Khazr aj ilpp 20000s9er ves o6it would seem unlikely
exi stence for centuries would change in si mi
mi ndsets arned cahtaragiseodges mesr e traditionally hel
changing role of women in society (Ahammed &

i's now a gap between the ol der generation, W
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the younger, who have adapted to a modern wa
traditional values (@lhabnaneids &t iChrerh asn,br2ough
some interesting dilemmas for thenwldREe wher e
traditional valwues encounter wIlihdee rg owoerrlndmevnat |

aware of this and are attempting to preserve
stat emendAsBissiicnUaA2Wi2sli dn 202 1mmi2t0tleBe s ,a ndu ccho
Mini stry of Cul ture aMuds edimswlaendlg ehhe®a et ealgeep noceen
opened to promote the traditieexpadfAlitalespast

Khazraji, 2009). On the other hand, when out
interact with | ocal cultures, it can have th
tribal and nat i-kohnaazlr ajdilta ti290@)sisg b | (eAlf or a c«
forward in becomwmgwéamoddonbarnesbet heocul tu

society and not merely accept those of the W

contextuali sgdo9rvmr dE&minesnth s have touched
(Abu Dhabi Education council, 2014; The Gene
al ., 2008; UAE Vhessended’kment29,18ahdng with o

docuneinltls be considered during this study an
of education within the UAE.

There is an interconnectednéstweenanguageand culture and much of the culture which

is truly embedded in society is unsekmking attitudes and inner belief systems (Oxférd
Gkonou, 2018).However, with Arabic being key to uniting Arabs {ikka & Dahan, 2011,
Al-Issa & Dahan, 2020; Partrick, 2012), as well as having a foundational place in Islam and
Arab culture (Atissa & Dahan, 2020)he fact that it has now almost become a second

| anguage in many Gulf Arab states;necsoswdl dofbe
the countryDespite Arabic being the official language of the UAE, maesydents dmot

speak this language (HeaBety, 2017).The use of English in business and commgerc

English speaking nannies raising children in Emirati homedthe continual push for

English teaching in schoglall increases the profile of the English languagelé&h &

Dahan, 2011; Hopkyns, 2016). Hopkyns (2016) found that Emirati students were positive
about English and associated it with education and the worltinket! Arabic with culture,
religion and history. Some felt that English added to tBeiirati identity, however there was

a fear for the use of Arabic for future generationse®arhave notegchanyWestern cultural

inferences in the English medium curriculum and have expressed their concern that these
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Western values and identities were being adopted by students (Belhiahidssien, 2016).
Conversely, in Saudi Arabi&l-Qahtani and Al Zumor (2016) found that parents encouraged
young children to learn Englisind saw the importance of English as a global language
believing English would open more educatibandemploymenpossibilities in the future.
Students and teachers felt similarly in OmBerfman & AtMahrooqi, 2019)However, he

lack of a deeper knowledge of Arabic will not only affect individ | s-fo-day a y
communication but their religioalso,as they will struggle to appreciate the classical nature

of Quranic Arabic (Allssa & Dahan, 2011)n recent yearshe UAE has begun to promote

the Arabic language more with book fairs and cultural projects dedicated to Arabic (Hopkyns,
2016).

2.3 Forest school s

Wi t hc ulhtewomalext tweibBenspbavywiemadew of FS and
underpinning pedagogy waothdtwbi g iheed nfcoalflli cowmmian g ap

sectignvei &h introduction to the FS model , h
consider the benefits of FS. Foll owing this,
l inks between play and FS, along with |l ookin

Forest school is a model of education which takes place in an outdoor environmeng&(Davis
Waite, 2005). It has become popular particularly inUhéed Kingdom UK) but originated

in Denmark in the 1980s (Davis & Waite, 2005). The Forest School Association of the UK is
the recogrsed body which provides training and direction for FS leaders and staff in the UK.
FS 0 i scerdreddehrnirig @rocess, providing learner inspired, hanasxperiences in

t he nat ur alPlymouth Marjonrumwensity2024, para.1)in amore expanded

definition, the FS association in the UK define FS as:

a childcentrednspirational learning process, that offers opportunities for holistic
growth through regular sessions. It is a kiegm program that supports play,
exploration and supported risk taking. It develops confidence andstedm through
learner inspired, mdson experiences in a natural sett{if@rest School Association,
n.d.a).
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FS is typically used in younger children (Leather, 2018) and research has noted that activities

such as den making, crafting using outdoor mateaiadiclimbing all take place in FS

(Austinetal.,2013) Acti vities can be child or adult |
with the principles of FS underpinning the activities and the FS struclinesesix key
principlesaredetailed in Figuré.
Figure4 ForestSchoolprinciples
6. RUN BY QUALIFIED 1. LONG TERM PROCESS OF
FOREST SCHOOL REGULAR SESSIONS
PRACTITIONERS
Who continuously maintain and develop The cyase of plasning, cbsscvations,
their professional practice. adaptation n:' r:;:w links each
5. OFFERS LEARNERS THE FOREST wgbgtifa% %:ﬁi% :AL
D Pontt ke ‘_ SCHOOL _’ ENVIRONMENT
ks reaproristotne KEY e e
PRINCIPLES m—
A PROMOTES THE 1 \ 3. USES A RANGE OF
MO OF ALLINVOLVED EARHLS NI D
Fosters resilient, confident, X ) .
independent and creative learners. This m :::“::’:::I, ::::eng,
From the F®eBssbei aFopbpast Sxhool Association
2.3.1Benefits of BrestSchool
The berr&frid swiode rangi ng, and this holistic
Figwre The outdoor environment offers moti vat
(Harris, 2017), engages | earnerso interests
uses all five senses amMarappealRdd&ddi, mgngnbeag
of pupils who would otherwise have | ow motiyv
experiencebi bdreatgrew in their understandin
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envi r owhmelnstts enaostoimaagl diesh ék et al ., 2015; Ri dg:
' inking with F& gui@oaitplsesanld aPndnl2ot(t Wil son
the children attendiftroguthA S een jcooyl d da btolrea t cenda nvg «
encouraged to play an hicohkfvegcybgey 8 t heir |
Chil drennihmmpreowswdmevnt s in curiosity, understa

vocabul ary, concentration BandnsbBb8i abD' Bki €hs?2

Despite the small daompl € hsil de ennf beniny toweretr w
triangul ation odtafnt panrantbet svee®wdgiSh énhseess ks e
findRindggedar sal . (i2noplr2opo éndort iesdk © htl hsrdoruegnh -otnh e  h a n «

opportunities afforded by FS.

Being in nature also had positive effects on
therefore FS is not only confinedDteseptihe ear
the benefits of tchha ladutedwow ependiomgmelinéss t i
(Edwadadses et al ., .201Blayaanddeecxep| etatdlon in
is Iin decline, with scF®&e¢eihzaedher wag i mdaohn €I

educati onalbupirlodv iqduearlsi tayamolue doohodli meay .nt

2.3.2Drawbacks of BrestSchool

Howewaedyr awbacki t ot &lSes stitmatt o pr epadteradhor o
burden of needuhng(nBeahref ocdo r& eBcetn t ssehno,u | 2d0 1b8e) . W
accommowiatthedbot h sun and rain needing equipm
respectively. Those responsible for FS need
educati pansalwegolalass s tEdwaJdtamsaei snientd afjlalyr,e 2D 1(8 )

which takes both time and finances.

2.33 Play and Forest School

The FS as s opayaadchoxenaresamigtegral part of tleedstSchoollearning
process, and play is recognised as vital to learning and developmentstSEhoob (Forest
School Association, n.d.@hich underpins principle 3Hgure4). The very nature of FS,
being outside in the ewehanging landscape, lends itself to learning through play (Forest
School Association, n.g Leather, 2018Ridgers et al., 2012 he hand$n approach to den



30

building, minibeast hunting and tree climbing, combined with the vastness of tHessall
classroom, encourage diverse, imaginative play. Play in this type of environment will satisfy
and challenge the sense of adventure in childretiead to a knowledge of dealing with risk
(Maynard, 2007). Part of this risk comes from the increased physical challenges which the

outdoor environment brings ( O6 Bandstudies®aveMur r ay

documented the need for a safe approach to FSwiskst noting the benefits (Harper &

Obee, 2020; Masters & Groga, 2018; Sandseter et al., fRd®iple 5,Figure4). These

physical challenges and explorations lend themselves to the constructivist approach to
learning in FS (Harris, 201 D'Brien, 2009) The tasks which children are drawn to in a FS
setting allow for exploration and problem solving through hands on experience. Teachers are
seen as facilitators of chiled, play based learning rather than instructing thretasks
(Harri s, mZnadyand seel B be peactitioners who guide children as their

interests develop.

2.34 Forest School andontextualisation

Whilst FS has many benefits atiek FS approactan be adaptei suit different contexis

Leather (2018p. 3) warns that FS leaders must be aware of the philosophical background to
FS to retain 6some cultural sensitivity to
arise through i mplementation in different
of FS wasestablishedipon being free in nature and having connections within the landscape.
However, this is not necessarily true in all cotgesimilarly,Harper (2017) warns that FS is

at risk of being o6lifted and transplantedo
contextualisation of materials, concepts and underpinning philosophies. Leather (2018)
shares similar thoughts. Lloyd et ¢€2018) argues that the FS approach has been over
commercialised and internationally, does not consider the cultural context in which FS is
practiced. Lloyd et a(2018) are critical of FS and say FS does not emghé#se local
environment but both Leathér2 01 8) and LI oyd et al. (2018)
being influenced by both place and cudturloyd et al (2018) argue that many of the-so

called advantages of outdoor learning could be achieved in a variety of environments. In
Turkey, Bal and Kaya (2020) interviewed five t&achers antbund that FS allowed

children to integrate classroom knowledge with real life situatjgnowidingthe childthe

freedom to explore and try new things, whilst buildssif-conference. To do thj FS needs

t

co

f
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t o have 06s o ¢Hampdr,2017prdke domethangvehiehdis key to the purpose of the

current study.

New Zealand has adapted itsown progeddd h at ur e ki ndergartenso, wl
Nameds Te WhUr i ki &8 meani n dtaims&o highlightehe interadvelhy i n MU o
curriculum which i ncor po r(Masters& Grogan,20)8THE o r i i d
programémel ooks at identifying | oca&lul frespetts(spes and

andappreciate(s) he nat ur al envir onme p.R236. THisNsaoget er s & C
way in which outdoor education has been contextuatséuk local area. In Norway, the

outdoors is at the very essence of the culture and plays an important part in the life of

Norwegians (Sandseter at al., 2012). Therefore, there is a deep connection with the outdoors
which lends itself to outdoor educatidn response, Lloyd etal, (204847) cal | f or Op
responsivgp e d a g o g yhé physitat location of the learning is considered to allow
6children the sbénefiitsraf éeékpeltobematesd offer
learningopportunty in the outdoors. Whilst it has been acknowledged that there have been
changes made to FS within the UAE (Takriti et al., 2020), the literature is lackutggpth

studies on this topic.

2.4 Curr pecdualguomy ya meé UAE

A country profile of the UAE has been presented alongside an overview of FS. The next
section will look at curriculum and pedagogy within the UAE. Information on the
development of the formal schooling system within the UAE will be explored alongside
information on how the culturef thecountry relates to the schooling system. Following this,
the idea of educational policy transfer will be consideasd=S is an educational concept
which has been brought from outside the UAE and employed within thetadgesshool.
Lastly, the final section will look at plags this is an important aspect of FS and how play is

interrelated with the local cultural context.

2.4.1 Development of the formal schooling system in the UAE
Although this study focuses upon the formal schooling systahe UAE this is not the

only recognised form of educatiddistorically in the UAE knowledgewaspassed down
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verbally (Alhebsi, 2015) antthe transfer of 'skilkbased knowledge' was through
apprenticeshipsvhich boys usually began around eight years old (Alhebsi et al., 2015;
Morrison, 2021)These apprenticeships were common through the Arab world and added to
the economic systeandthe wider communitylbish, 1977). This could be seen as-non

formal learning (OECD, n.d.and even before the formal schooling system was set up,
Alhebsi et al. (2015p. 2) adds thatsel-education was deemed as legitimate within this

cultural context'.

Beforethe country was formedormal education was mainly focused on teaching religion,
maths and literacy, from homes or mosques (Alhebsi, 2015 asdnly available for boys
(Gallagher, 2019). The religious pattern of education continued until saened

(Alhebsi, 2015)0One catalyst for formal schooling in the early nineteenth century was the
wealth which came from the pearling industry alongUldd= coast (Kippels & Ridge, 2019).
Through the development of schools and promotion of Islamic tegghtrallowed more
people to adhere to Islam and traits of these educational ideas are still present within the UAE
today (Alhebsi, 2015). This preceded the opening of the first modern school in the UAE in
Sharjah in 1930, based on a Kuwaiti curriculunth@bsi, 2015)The counties which backed
the early schools, such as Kuwait and Egypt, usually staffed them also (Kippels & Ridge,
2019).

More recently, muchidf wtemae wadlot degail o pfi mgm e
schoasglyismgem ( Mahrous & Ahmend, wall 0s;e edomagsa ma, | 2
strategi dJAE awme rborymdarhte t o grow citizens who ¢
economy ( BRdhoep)2.,012gidtdi ally, the number of
teachers grew from 1&Quiaki vati Ve fiompeawnedaméntl®
f ocusn ntghe i mprovement of public schools, th

as the qualleivteyl oefd uhciagthieon ( Gall agher, 2019).

gmwan tremendously to provide schooling solutd.i
andAE natf iGodali aiEmR20&@6) children are entitled
and secondary government al school s, as wel |

Education (MOE) estimates that there are app
with 869 dlriacdhed8sQ, 3@ pupils (United Arab E
2019) offering,fa ormEndgkei eh aeturtoooelhaec urnrdi an

syl l abus (Ridge et al. 2015). The government
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school sector as an alternativeNuqutheépg@ader
8ays of inter nmatniyormsalhosnsdhdml swhtilcaht t eacher s
that of the national curriculum of the count
of i nstruction iIis genbVABlalty onan si dagree i fit retne r
the public school system or are seeking a pa
attract ed etr opatihvesoicdl ss dRi dge et al 2015). How
private schowiltimgpriisvathee s<olsdol s being a | uc
2015) .

The UAE educatiosystemis complex with overseeing bodies from federal and Emirate
levelinvolved (Kippels & Ridge, 2019). The MOE was established in 1972 (Ridge et al
2017),overseeing all educational establishments and sets guidelinespufrie schools

must follow (U.ae, 2023). Each Emirate then has its own governing body responsible for
Emirate wide initiatives and inspections (U.ae, 2023). WittenEmirate of Abu Dhabi,

where Al Ain is located, the Abu Dhabi Department of Education and Knowledge (ADEK) is
responsible for overseeing the private school curricula (Kippels & Ridge, 2019).

2.4.2 Culture and the UAE schooling system

Due to the rapid progrsefqoicdyrs nagnnd, d ehvee | UbApEmM ehnat:
heavily on teachers from ot heyrmacnoyu notfr iwehso nt ol
understandiagl oBakdr, JAELS8)Y udlyn Emirat.i high
felt thatWwWesrengi hgaching staff was a potent.
2013Id. promote the heritage of the country, a
to every st-LOeconsgealmj getas ss@2ch as: the histor
the UAE, key figures in the storWbaf Dhfadi UAE
Educati on onuonwlield,ge2 0alndd, Human Devel opment A
must also be taught t o talulgWd gnt dset nutbse,n avisi t(h | s
Knowl edge et al ., 2015). The currisswdhimas n a
evolution anmalsierxg eidtucmdriminssi bl e to | ocal v
(Godwi nDepiOo®wWBtchhids@alve been the receptors of
ideas brought from abroad, many wdlawhs ch hav

cul turlet has been esti mated t hat the UAE has
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within the Arabian Gulf, with there being 51
with other Gulf countries suckorasmamay aye arhsayv
modarArschooling system followed a variety of
creating and i mplementing its own national c
phenomenon that the UAE -aswhéeedb@ioatownal mn
have beeamrmeidnblyuout si de 2804 Fegr.ti se (Ridge et &

2.4.3Policy Transfer

Educati otnraan ofoen cyr using teaching concepts
complex issue, often r.®&Whenraedetiocasrépoliycyt
power ful tool i n educati onaRomafnowssi (BuKark
20R2Kirk p2B1l1states that al t hobuogrhr oiwiitnegn toifo ntsr i
tested models é misses much of the contextua
educati oS siystemde such idea which ad been
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prilhseiagnd curcioumbumefsaemt he UK, USA and Fin
was I n-19®&®smitdhat the UAE started to | ook to
model s and influence the eduTlh¢eseni dgas ear ¢ K
al ways successful or even hel.pofMlever ythiei m@ u
works in Western education &Ahimedwpraklkiwd)t he
i mpoededatit d eamslot have traditionalndloshami c va
foster traditional <cultural or religious nor
Education is not a standal oneul anantdhee tp dluitt iics
sphere (Bentsen at al ., 2009) and to remove
seadan change tihregtdrei ggidrualatnveaahm umpt Whatonr9yf .

best practice in one counttrTyherse niost aalcwalytsu rb
o0replicationd rather than 6é6innovationd in Gu
in school s, hindering their ability to be tr

Mohamed and Morris (&t02a09!l ity kb ar rcawitn g ailn |to
concludeddeeehagtl obal educati osatijinodhussr ynf buan:/
profit. Whilst the concept ofMpbDsumgt bpr ¢dwi
points out that when thinking about d&édborrowi
consider the culture of the comwangterlyp ffrionnd wh i
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practices which align more with Emeratiscalt

need for countries such as the UAE tqgq move a

towards wmoroevnhomdeas and policies (Morgan, 2
necegfagdwprova, 2013). Wi thin the state of AD
educational ideas brought in, which may or n

traditions into colhesderl mpioh e (@pBrackneortt jeec &Gk 8 X o
curricular devel opment nor are they specific
et al Bahay®1,7)(p)o9ARBILd that there is a dil emma
Monarchies, that is Ohow to reconcile the re
traditional valuesd. Wi th fears that the nat
O" Donne)l It,her0el0i s much to consider.

There is an added dimension to the UAE, when considering the use of foreign school

curricula, as welasthe employment of foreign staff in educatidrinat is the country's

unwavering dedication to the national religion, Isldiom. Khaldun, a respected Islamic

scholar in history, suggested that through the process of education, people do not only acquire
knowledge, but morals alsél-Rimawi, 2011). Al-Rimawi (2011 p. 89 says thatin Islam,
education is a process ofl emamnhéateamadnsiphbirl i w
moral valuesé.to pl ay hi sTherafdreehistorically,thee bui | di
development of educatiomasbuilt upon a basis of allowing the citizen to be educated to

follow Islam better and access Islamic teachings (Alhebsi, 2818 today, government

schools are single sex, and the education system is still based on Islamic principles (Godwin,
2006). Textbooks in Arab counties often have verses from the Holy Quran included

(BouJaoude & Noureddine, 202@).mary Muslim countries, imported educational ideas

have not shown the respect for local ideas and traditArRifnawi, 2011), however, the

UAE government has placed the respect of Islamic values high within the educational realm

(Abu Dhabi Education Council, 2013; Dubai Knowledge et al. 2015).

Educational thinking irwestern cultures and Islamic cultudiffers. In the West, education

is mostly secular, where the learner strives to develop and attain knowledge through
reasoning, critical thinking and interpaéibn (Diallo, 2014). In contrast, Islamic educational
principles see religious teaching as Aoegotiable, where faith is a lens through which events
are interpreted and, for many events, only God knows the full truth (Diallo, 2014). Recitation

and memorisation are foundational to religious Islamic teaching, thereterkarning
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became a familiar learning model in the Arab world-{gda & Dahan, 2011; Chrystall, 2014;

Diallo, 2014 Tabari, 2014)This contrasts with the play based, constructivist approach to

learning which FS is based upon, whtre children led the learning as opposedrezeiving

knowl edge from instructors (Harris, 2017; OO0
that constructivist ideas may not fully be transferable to the Arabian Gulf, as it requires the
learrerto be an active, reflective participasgeing the teacher as the facilitator of

knowledge, the opposite of what is seen in traditional rote learning. IrU&EtVision 2021

(Vision 2021,2018) set out by the UAE government highlights that the education system

needs to move away from rote learning to a curriculum which ing@iviécal thinking and

practical abilities' (Vision 2021, 2018, p. 23). Therefore, the FS philosophy, with a focus on

holistic development and play based learnmgy linkwe | |  wi t h t he gover nme
also chdkenges traditional learning styles.

2.4.4Culture and play

Culture is also an integral part of aggucation system. Culture is not a static force but is
constantly changing whilst striving to maintain certain values (Gauvain, 2009). Children

grow and adapt into the cultural situation in which they find themselves (Gauvain, 1995) and
interact according (Chen, 2012).Culture impact how children behave, as well as their
emotional and social development (Chen & Eisenberg, 2C@t2dren learn about their

culture through experiences which come together to shape the child (Gauvain S2609)
communite s put | ess expectations upon children t
others, some parents intervene in play, others do not (Edwards, 2000). Adults in the child's
environment model culturally appropriate norms and children are often seeitatie these

in their play (Edwards, 2000). Artefacts of the culture carry meaning, and children develop an
understanding of this meaning through interaciwith fellow members of the culture and

can thereby respond in a culturally appropriate way (Aau2809). Culture also determines

how children interact with peers (Chen, 2012). School is one of the many places children

learn from and interact with others through play.

Play is something that is common amongst all children, regardless of race, ethnicity, or social
statusand is seen as a vital part of a FS curricul®&mme see it as a learning tool, while
others find that the two do not overlap (Bubikdvaan et al., 2019). Play has been described

in many waysfrom free to guided, part of the learning process to distinct from it (Pyle &
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Al aca, 2018). Pressure to focus on academic
harness play based learning (Bubikdxaan et al., 2019). The FS association highlights the

place of play in FS&lay and choice are an integral part of the Forest School learning
process, and play is recognised as varestal t o
School Association, n.d) linking with FS principle 3Kigure4). Play can address many

needs of the child, from the physical to cognitive, the emotional, the social and academic
(Howard, & Mclnnes, 2013; Kinkea@lark, 2019; Pyle & Danniels, 201Taylor & Boyer,
2020).Throughplay andworking with othersachild learns selfegulation skills,

collaboration, sharing and motivatiaadl of which will be needed in the future (Kinkead

Clark, 2019; Pyle, & Danniels, 201Taylor & Boyer, 2020)Although classroom staff are in

direct contact with a child and theglay, school management and headteachers need to be
involved in the consultation when schools decide to adopt a mordasagd curriculum

(Smidt, 2011) Thisensursthe philosophy and pedagogy of play is supported from the top

down, as there is often a tension between what is directed from policy level in terms of
academic standards and how pkmsed pedagogy can be integrated (Pyle, & Danniels,

2017).

There are several aspetasplay which draw upon various theoretical underpinnings

(Howard& Mclinnes, 2013). The external world has played a part learning theories such as

those of Piaget and Vygotsky (Bradley, 2010) adding weight to the argument that children do

not learn in isolation and are affected by their surroundiPiggiet (1951), saplay as a way

for children to confirm their learningften through repetitigrwith the child being an active

participant in the process. Piag#951) also had idas about how children, through play,
imitatereality. Vy got sky 6s s oci aofdevetopmen{Vygotsky,202)st t heor
sees the child as an active participant in learmirg learns through a series of social

interactions (Derry, 2013; Howard, & Mclnnes, 20V¥ygotsky 202}, whereculture, family

life and other factors dynamically interadtygotsky, 2021 Rogoff, 2003) The constructivist

theory places play as a necessity for cognitive developrasctildrenactively interact with

their environment and thatig through this environment that the child learfiaylor &

Boyer, 2020)Vygotky (2021) wi th hi s o6zone of proxi mal de
the role of social interactispwi t h t eacher s oOscaffoldingd and
where the child can achieve more with assistance than alone (Bradley, 2010; Howard and
Mclnnes, 2013; Lave & Wenger, 2002ygotsky 2021)bringing the adult into the learning
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process. FS recogais the importance of adults in the learning process and requires all FS
leaders to béully trained Forest School Association, negdFigure4). The6 ¢ u | aspecta | 06
places the ZPD as the range between the learner's knowledge which he gains from the

cultural context and instructive knowledge (Bradley, 2010; Lave & Wenger, 2802).

popul ar i nterpretation of Vygotsky's work on t
|l ooks at the ability to | earn not only from
life (Bradley, 2010; Lave & Wenger, 2002Bronfenbrenner (1979) also plaaeshildd s
learningwithin a sociecultural context and class#$ various factors/participants which can

directly or indirectly play a part in how a child behgwasgpart of the wider ecological
environmen{Bronfenbrenner, 197%Howard & Mclnnes, 2013 Bruner saw plags a

concept in which children could exploexperimentind problensolve (Bruner, 1972;

Howard, & Mclnnes2013). There is a continual pull for teachers regarding their position in

play: to be involved or not, and everything in between (Bubildean et al., 2019).

The society and culture imhich a child lives can have implications for pl8aker 2018;
BubikovaMoan et al., 2019; Howard & Mcinnes, 20E)opnarine 2012 Culture is agreed

upon between those who are involved in a specific community and 'reality’ is constructed
together and passed on from generation to generation and although individuals can have
thoughts independent from this community, it is shapedigira cultural lens (Bruner,
1996).There have been differences noted in how children play across cultures (Chessa et al.,
2013; Fleer; 2013). Meaning is gained through experience within context (Haight & Black,
2001; Rogoff, 2003), as highlighted by Piaget, Witlyotsky noting the important place

culture holds in development (Smidt, 2Q0Yi/gotsky, 202). The physical environment also
impacts how children play (Roopnarine, 20I)ere is a need therefai@ consider both

culture and the surrounding environment whbkitdrenarelearning(Bruner, 1996Chessa et

al., 2013) This is also applicable S, where learning occurs ia natural environmenh

every cultural setting, children learn about aspects of everyday life through play and imitation
of reality, and that this will reflect aspects of their own society's norms, values and what is
expected of them (Baker, 201Bruner, 1996; Fleer, 2013; Roopnarine, 2012; Piagét];19
Taylor & Boyer, 202). Whilst many may view the formal education system as the only way
learning can take place, there is also informal learning which constantly occurs through
experiences (OEDC.org,d1). How toys are used in the classroom can reflect cultural roles
and views (TrawickSmith et al., 2015)Therefore, there needs to be an understanding of
cultureandits norms and values when consideringalitoys and objects are placed in a
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schoolsetting.Vygotsky (1994)dentified how cultural development takes place as children
grow and this cultural knowledge is developed alongside natural development and that they

complement and merge as the child grows.

A study was undertaken by Baker (2018) in Abu Dhabi addressing the combination of
learning through play and the culture and heritage of the UAE. B28&8) noted the
moving away f or mal 60di da c thaseddnodelevdhandlmugy t owar
Dhabi, in recognition of the importance of social interactions when learnintpamiace of
culture insocicconstructivist learning. One respondent in this study of 52 Emirati
Kindergarten teachers recalled the use of natural palm materials to make playthings
highlightinganimportant aspect of Emirati culture, namely the date palm tree. Baker (2018)
identifies the link between significant aspects of the Emirati culture and the concepts and
tools which children link with play. The lack of outdoor play opportunities was also
mentioned in this studwith there being particularfear of allowing girls to play outside.

Role play equips children with the knowledge of social roles and values which are attuned to
their Emirati culture (Baker, 2018). One respartdiescribed how they set up their

classroom to incorporate cultural skills such as pouring traditional coffee, an important aspect
in hospitality. This knowledge is vital today when thinking about what play means for both
the children and teachers in ageon Emirati contextwhere global ideas converge with
traditional culture. Baker (2018) calls for a revival of outdoor play with traditional materials
from the UAEandhavinga traditional Emirati take on role play to reflect the culture. Al
Qinneh and Au-Ayyash(2020), also highlight the need for play to reflect local socio

cultural perspectives. They found that the family living situation provided extended play
opportunitieswith children playng with cousins who lived with them, highlighting the
communal aspect of Emirdiie. In this study Emirati mothers paced a high value on

children being taught social norms in early childhood settivgs academic valuesd they

did not see play as a learning towith many not speridg time playng with thar child (Al-

Qinneh & AbuAyyash, 2020)These studies have direct implications for a FS in this context

with regards to materials used and activities planned.
2.5 Wider context of the study

Thisresearctsits inseveral larger research themes which are beyond the scope of the current

study. Once such theme is the ideas of how countries develop and modernise. The theory of
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multiple modernities looks at modernisation, not as a uniform happening, but rather
something in which culture and history play a vital role (Eisenstadt, 2000; Fourie, 2012).
Those who advocate fdinis theory would suggest that Western ideas of modernity cannot be
fully transplanted to other cultures (Schmidt, 2006). Even within Islamic communities,
tensionhas been felbetween modernity and the boundaries set by the religion (Eisenstadt,
2000). Both religion and freedom are engaged togethtbemultiple modernities theory
(Fourie, 2012) and this can be seen in the UMkere these ideals both compete and
complemeneach other in global society.There is also the thought that the subject of re
colonialisation, where several powers seek to gain back power in an area, can be sought
through foreign influences in education systems (San®Q Sloan et al., 2017Although

this study will not explicitly touch on these topics, there is an appreciation of the wider
context where this study is set.

2.6 Summary

This chapter began by | ookscuwl taur ea amd nhheryi tp
t he I mpacdt iodn gdrmobtaHe country. Wapltewengethi
onSjFts cor ebeprdfnictisp |l eersd,ackdr awveb dc las tlo nkS bet w
and comwsateixoir.afFI nf or mati on on the curriculum
|l aid out which | ooked at the devel opment of
the schooling system, as GCheaplt ears 3powiilcly ptrreasn

her meneuti cal froert htohdeo | sotguyd yu. s e d
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Chapter 3 Methodology
3.1 I ntroduction

Tolook atthe lived experiences of staff in one school involved in adapting a Forest School

(FS) model to fit with the local culture and environment in the city of Al Ain, in the United

Arab Emirates (UAE) acase study approach with a hermeneutical interpretatésadopted

for this study. This chapter begiwith outlining the rationale behind using a qualitative

research approacfihen, the hermeneutical framewakd the case study methisd

discussed in relation to the purpose of the st&dyther to this, the chapter goes on to

highlight my personal experiences in the UiEelation to the studyglong withthe

proceduregor data collection, which were open ended sstnictured interviews and

document analysis. Next, the procedures for data analysis are described along with addressing

thetrustworthines®f the dataas well as ethical considerations.

3.2 Reapgpeproadbh

Qualitative research is 6study(ing) things i
or interpret phenomena in terms of the meani
2018, p43).Life experiences are at the core of qualitative research. The complexity of these
experiences, and the meanings created are what seeks to be understteyd3uillen,

2019).The researcher can delve into the world of the participants and even uncover aspects

of the area researched to which the participants are unaware (O'toole & Were, 2008).

Qualitative studies value the viewpoint of the participant, how they interact witmake

meanings within a given contexlick et al., 2004) and attemft interpet and explain

findings whilst considering the context of the situation under study (Banks, 2007; Creswell,
2003).Therefore, due to the desire to glean participants viewpoints and experiences, a

gualitative, case study methwagschosen for this study (Denzin & Lincoln, 2018),lagas

seeking to explore hermeneutically (Gadamer et al., 2004), the views of those adults who

have had the lived experience of partaking in FS, the meanings they are constructing from

this experience within the cultural contextd how changes are being made to the FS model.
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Merriam and Tisdell (201%. 37) describea case study dsan indepth description and

analysis of a bounded system' ainid the study of one particular case phenomena

(Merriam & Tisdell, 2015) that makes a case study approach suitable for this study. A case
study does not loo&t patterns, but rathext describingactivitiesandthe understanding of the
case being studied (Creswell, 2012), which is the aim of this sisdiyseeks to understand
lived experiences of staff involved in adapting@model to fit with the local culture and

environment in one private school in the UAE.

The school for this case study was chosen becahas # fully functioning FS in the city of

Al Ain. Creswell (22, p.465saysa ficaseo0 may be selected f
unusual and has merit in and of itself. When the case itself is of interest, it is called an
intrinsic case.In this situationthe case study school is one schéolte and limited to a

definite number of staff ithatschool, as advised by MerriaandTisdell (2015). Therefore,
considering thimndthe accessibility tanyself this made thehoserschoolsuitable for the

study, as advised by Creswell (2012). Remenyi et al. (2002) suggest that case studies have
more than once source of evidence, are focused on one particular issue, as well as providing
'meaning in contextThereforedata collected from the sa study school asgained from

both open ended sersiructured interviews as well as the analysisradschool document

This study useéa hermeneutical approach to understand the lived experiences of staff
involved in the FS projedh the case study schodlermeneutics first originated in religious
circles(Howarth, 1997). Gadamer is seen as the founder of philosophical hermeneutics
(Fuster Guillen, 20199ndGadamerian hermeneutisseks to investigate culture and societal
norms to experienceeflect and see how others view the world they liveMisgeld &

Nicholson, 1992)Therefore, context is vital, and no two people may integpgtven
experiencghe same way. Language and the sharing of meaning through words is key to the
hermeneutical process (Gilstrap, 2007; Greenwood & Lowenthal, 208&h is why this

study will employ open ended sestructured interviews to collect datGadamerian
hermeneutics urges the researcher to continually reflect on data, with questioning enabling
the matter under research to be understood in the light of prior knowlleldganget al.,

2003). Tke hermeneutical cycle is key to the interpretatioms this recognition of our
preconceptions in Gadamerian hermeneutics (Flemming et al., 2003; Grondin, 2015) and how
this interacts with the interpretation of the spoken wattere the meanirgpf the individual

parts are considered in light of the whole meamrilpe hermeneutical cycl[&adamer et al.,

or
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2004; Grondin, 2015; Kezar, 200Qvale, 1983. A hermeneutical approach to culture and
research may not give clear cut answersnterpretation is key anelventhis is often
ambiguougBruner, 1996). Hermeneutics is not an attempt to predict future events, but rather
a description of an event pasgetbwarth, 1997)thereforadt is suitable for this study

exploring the lived experiences of staff involved in the FS prajeitte cas study school

The researcher thenibés an intgral part of qualitative researchringing their ideas,

analytics, and prenderstandings tthe study(Lauterbach, 2018yicAuley 2004) aiding
understanding and interpretati@fiowarth, 1997)Therefore, 1prought mypersonal
characteristics inttheinterviews, and thiswasnot seen as a stumbling block but rather as
allowing me, aghe interviewerto become more fully emersed in the interview process
(Chirban, 1996), with past experiences allowing meaning to be made from new experiences
(McNess et al., 2019)iding interpretationBoth I, asthe researcheand the participants

share the similar experience of moving to the UAE and living and working in a culture which
is not our own. Shah (2008.260 adds that this Oshared cultu
to be built to facilitate the interview procedtew meaningsan bemade between researcher
and participant (Chirban, 1996) and even as one engages witkisexter, 2009)This is

contrary to more traditional models of qualitative interviewing and highlights the need for the
interviewer to be aware of his/her persort@macteristics (Chirbal996) be reflexiveand
understand how they are situated within the resg@igary, 2013). McNess et al. (2015)
highlight the need for research empathyuity understand those involved anddeate and
understand meaninglowever,prior knowledge about the topic in question, can lead to
presuppositions and mask what can be gained and learned from research findings (Cleary,
2013; Van Manen, 1990Bracketing can address this.

Husserl was anathematician and social scientist who is credited with using the term
Obracketingd when placing prior knowledge of
researchKlusserl, as cited byan Manen, 1990). Van Manen (1990175 describes
bracketing as 6the act of suspending one's Vv
study the essential structures of the worl do
knowledge(Atkinson et al.2001). As a result, the researcher is calledeatify prior

thoughts and ideas about the research topic and through this identification, is made more

aware of bias (van Manen, 1990). Fischer (2009) explains that even hunches should be
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bracketed for the researcher to have a fresh view of the data. Bracketing should occur
throughout the projecwvith researchers being reflexiv@nstantly aware of their
engagement with the findings, altering thoughts, having a mindfulness ab@xigineg
ideas and constantly checking back on the data to search for new c¢Rrabtsr, 2009).

The researchero6s personal experiences

Having lived in the Arabian Gulf since 201lhavehad opportunities to experience the host
culture andvitness the worldvievef Gulf Arabs.My British worldview andwvider
experiences must leeknowledgedio fully understand and make meaning from what is
expressed during this studyhrough mywork as aesearch assistammt the UAE since 2018

| had read extensivelgbout education within the UAE anelcognise that imeeds to be
contextualised to fit with the cultural and religiousnarmnd vi si ons of t he c
leaders. Therefore neeedto set aside the findings pfevious workand not let this prior
knowledge interfere with how | ceideredthe current study's findingghrough eadingon

the topic ofFS, | had formulated many personal ideasthis subject Thereforeas Cleary
(2013) suggest these prior experiences and backgrowgatiing ledo me having tdoracket
pre-formed ideasandthe consciouand unconscious bid$ad developedeectdto be set
aside to clearly see the meanings made by the participants in the study.

Although researchers can be terndedidebor dutsideb this term may be fluid antthe
researcher could be both at the same time depending on the group and theMohiegs et

al., 2015).1 know many families of children who attend the case study school and who have
also attended the FS programniédiere argositives tohaving these linksasthere is more
understanding of the context (Trowler, 20Iherefore, lamfamiliar with how theFSis run
andknowwhatc h i | @erceptians are ¢fSin the desert environment, atitese insights

led me taform preconceived idedkat the children enjolS in the case study school

Steps suchasanonwning t he school s name for publicat|
interviews follow the interview guides to stay on topic, as wedleking consent from all
participants will attempt to minimise some of the pitfalls which endogenous research can

have (Trowler2011).l am not aware of how much the staff from the case study school know
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about the customs and traditions of the UAE, how this impacts their prantideow they

perceive their teaching as being adapted for the local context

3.3 Site and participant selection

The site was chosen througtrposive and conveniensamplingandwasreadily accessible

for the study(Edwards & Holland, 2013Purposive convenience sampling was chosen due
to the uniqueness of the topic under stutlg participants met the inclusion criteria, were
willing to be included in the study, were accessiblm&(Creswell, 2012and had the
knowledge about the topic under resedf@thwand® Gates, 2018)Due tothis purposive

and convenience samplintpe potential sample is smalkkcause of theniqueness of the
situation under studyl-here is only one case study school which limits the sample and also,
only a smalhumber of classes in the lower junior school take part in the FS project, therefore
the number of staff involved is also smallthoughthere is no definitive answass to the
perfect sample siz@Baker& Edwards, 2012; Edwards & Holland, 2018)s important to
receive a range of responsakhougheven one, rich case study can expose thoughtful data
(Baker and Edwards, 2012). Teidyset outto interview and ascertain the perspectivea of

range of staff who are involved with the FS.

As suggested by Creswell (2002), formal permission to use the school as a case study was
sought, from the Junior school headteacher, who acted gattheepe(Appendix 2)

Permission taecruit TLAs wasgained viae-mail alsofrom the JunioSchool Headteacher
(Appendix2) and furtheremailsweresent to other members of staffio had an input into

the FSprogrammeinviting them to participaten the study. The headteacher forweddn
invitation email toTLAs (Appendix3) andtheheadteachealso received an invitation email
directly from myself (Appendix 4)All potential participantsvereemailed personalised
participant information sheetsonsent forms and privacy noticeall of which were

approved by the University of Strathclyde Ethics commiffeework within ethical
boundariesand maintain confidentiality of thaitial proposed samp]eiue to the small

sample size of the case study school, exact details of others who were approached to take part
in the study will nobe discussedn the final sampletwo openended semstructured

interviews with staff in the case study school wandertakerwho had received personalised
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participant information shee(RIS) (Appendices & 6), consent forms (Appendic@s& 8)
and a privacy notice (Appendy.

Results are presented through the main themes that arose in the interview transcripts.

3.3.1Schoolcontext

The case study school is a private school, teaching the National Curriculum of England. It
opened in 2013 and is part of a wider international schools gio@p14 it was reporteds

having only 255 students and in the 2014 inspection, 61% of students were Emirati, followed
by 17% British and 4% American being the next most popular nationalities. No data on the
number of teachers was included in the 2014 inspection report. In@83n=604) of

students were in the early years foundation stage (EYFES)ramary phases; in contrast to

only 148 students in 2014. The most recent inspection in 2018 for the entire sdhobl

runs from EYFS to six form, found that the school had 105 teachers and 899 students. The
most recent government data reports that the school has 64.82% Emirati pupils with the next
most popular nationalities being British (11.81%) and South Afi{8e8V%) (TAMM,

2023). The school has been given the highest rating from the government inspection board,
both in this latest inspection atite previous inspections.

The case study school prides itself on not only excelling academically, it also promotes the
holistic development of the pupils. The school culture encourages pupils to develop academic
skills, confidence, creative thinking, as well as interpersonal skiis school is well

resourced financially and has access to excetliessitefacilities. In the Junior school where

the study took place, the school encourages a hamdpproach to learning. This is in

contrast to many schools within the UAE whichl giifomote a very textbook driven, rote

learning pedagogy

The FS was started in 2017 by a teacher who was trained to FS,ledétI3 allowed her to
setupandrunaFSprogramme& cor ding to the Forest School

recommendations (Forest School Association, n.d.a).
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3.32 Patrticipantmclusion criteria

Firstly, all staff membersvho had airect input into the F& the case study school were
invited to participate in the studyLAs were emailed a set of criteria which allegithe
participants to seléelect if they wishdto participate in the studAppendix3). The criteria

werethatparticipants must

1 Have keen involved in the &projectin the case study schor at leasfive weeks
over the pasthreeyears or

1 Havecompleted=SLevel 1 training.

This sdection criteriawerechosen as the most viable way to access TlA&d did not have a

list of those TLAs employed in the case study school, nor was | aware of who was involved

in the FS projectAllowing participants to seléelect if they wished to participant in the study
avoided the need for myself to enter the school and arrange a meeting with TLAs to establish
who may be suitable for the studytherefore] had very little to no prior contact withese

TLAs, minimisingthe possibility of coerciofor TLAS to join thestudy. However, allowing
participantgo self-selectparticipationhasits downfalls aghere waghe potential that those

who have not met the criter@@ulddecide to join the study. By having no prior contact to

myself as the researcher, there is also the disadvantage that potential participants cannot ask
face to face questions about the study and rely upon the emailed documentation to glean

information on he study.

3.4 Methods and procedures of data col

3.4.1 Open endesemistructured interviews

Language is seen as key to a hermeneutical study, as through shared language and discussion
between a participant and interviewer, meaning and understanding can be constructed (Fuster
Guillien 2019; Gilstrap, 2007; Greenwood & Lowenthal, 200%ale, 1983. Therefore,

interviews were chosen as the most appropriate method of data colledggoretive

research, such as hermeneutics, uses-epdad semstructured interviews similar to the one
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designed for thisstudKval e (1983, p. 174) described a s
a free conversation nor a hriorgficedomthanauct ur ed
structured interview, but leaving room for openness and shamtegviews allovedfor the

free exchange of information during discussion and the abilitpnéto mould the interview

to each participant, within the parameters of the interview guities study usetheactive

term Oparticipant 6 (Edwards®& Hallasek 20b3ndnmoty i nt er vi e w
dGnterviewedasact i ve participation was necessary to
about the topic under researdtnere is value in gathering a variety of perspectives on a topic
(Cleary, 2013), therefore the purpose ofititerviews will be forthe lived experiences of

staff involved in adapting a3-model to fit with the local culture and environménthe case

study schooto be revealed and meaning behind these experiences explored (Kvale, 1983)
Participants hd unrestricted freedom to answer research questions (Creswell, 2002).

Interviews were recorded to allow an accurate representation of what was covered to be

analysed (Creswell, 2002).

3.41.1Interview guides

Interview guidesstructured around key themesgereutilised as recommended by Kvale

(1983) to allowmeto lead the interviepimit interviewer bas and allow certain themes to be
discussedseeAppendices 10 &11Van Maanen (1990) suggests that interviews should be
focused around the research question and not stray from this focus, whiclstodishe
interview guidesupportedVarious interview guides were designed and available for use,
depending upon which participants opted into the stlidg use of interview guides also

falls in line with recommendations from Creswell (2002) who suggested that there should be
a plan during the interview, whilst allowing some flexibilifjherefore, | identified key

guestions which | wanted to ask during the interview and marked them with asterisks on the
interview guide, as seen appendiced0and1l1. The questions composed for eaaterview

guide werecross checked with the original research question and sub questions to ensure the
guestions were applicable and would enable the participangsnain focused on the topic
(Fleming et al., 2003; Kvale 1983), whilst still permitting them to speak about their ideas.
Although the interview guide seeks to keep the interview focused, there is also a need for
flexibility in the order in which topics may be coverging, 2004)
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3.41.2Pilot Study

As advocate(d2®@&2)rlkestwestudy of the instrumen

clarity of the questi drhse, raed ivaalill idasy ainmi g L
i nstrThmeret .expatri at e tfeoapcehaarss owh e xhpaed i a&tn clee ¢
international schoolol wint kiem etdhe ocittakeofpaAlt A
i n ctahsee usdcyh beorhai | ed al | i nNpet oipeasdrttgidcyidpeasn ttso atn

invitedrtobvemdet caonstr dDoei ve CevddadRlnoesmeectct
t spartici pantFe efdbae kt avafsaace.cei ved in rel at.i
guestions weceramegqiigd sed by Lamntchouer chtangl
the meaning, after consultation with the pro

3.41.3The Interviews

Il nterviewd afnadlalrawed et owhobgd<Coeswed!|f 6200012 ¢

ended questions to allow participants to ful
identified the need to record the interview,
rel evant consent , for the researcher to be f

can be used as probes to gaitufeurttoh ero vii df drOn
restrictions, interviews were caetnedrouéewby
l ocati on. Each of t he t woe apcahratfit ceirp aretl s vvaenrt e |
was obt ®2iameéd ci pant 1dsutit ol Bn e e WaASssd erdr i e c
mi nut es. Participahfure warsdihastredefwed 4h mi8

asked during the interviews focused around s
information, country context, curriculum and
engagement. The generalinthemeisewerwi t hevasaima

guestions asked, to ma#Hewiatdallchpminitablveetwog
forhehet eachean abhdagpdnld@ mldsespectfully
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3.4.2 Documents

The analysis of documestan be used to gain meaning on a topic, tredpgulate other

collected data and to answer a specific research question (Bowen, 2009; Gross, 2018).
Documents are uninfluenced by the position of the reseai@Gness, 2018)removed from

their author KHodder 1994)andare not affected by feelings or emotions of participants which
Bowen, (2009p.3) descr i bes as tTherefore, ddduraentlkanalysis wase a c t i

chosen for this study to gain a winder understanding of the topic under research.

3.4.2.1Inclusion criteriafor selection ofjovernmentocuments to analyse

Whilst there were mangotentialdocuments availabl®r analysisas suggested bgross
(2018, inclusion criteria were developdor the government documents used in this study

These were afllows:

Documents must

Relate to the UAE education system or private schools in the Emirate of Abu Dhabi.
Be available in English
Contain insights and explanations regarding important cultural and heritage values.

Give an overview of the environmental concerns of4AE&.

= =4 A4 A -

Have been gblished within the lagenyears or be the most up to date version of the

document available

3.4.2.2Accessinglocuments

The majority of documents weeecessethrougha thorough internet seardiational and
Emirate level open access documents were chosen from government websites to gain a
variety of insightgo topics which related to the research questi@y word suchas:

education, education in the UAE, Abu Dhabi private schools, UAE school requirements,
UAE environmental concerns, UAE heritage and culture were used during a google Hearch.

appeared that government entities did not update many policies.

Oneopen accesdocument was receivetirectly from the case study schoad it related

directly to the FS project under studysection of the FS association website was also
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analysedwhich was the section on the expanded FS principles as well as the criteria for good
practice. This particular section was chosen as it had the most relevance to the topic under
study. Although these two documents do not meet the above inclusion criteriatiset for
government documents, these documents wergoearnmental, and both gave specific

information on FS.

3.5 Data analysi s

3.5.1Analysis of interview data

Interviewdata vasanalysedhrough thematic content analysis, used commonly with
hermeneutial studies (Creswell 2002; Greenwood & Lowenthal, 2005). The resulting text
from the verbatim transcription of interviewcordinggKvale, 1983wasbroken down into

0t ext saedgodesndendifi@dvhich is theprocesslescribedy Creswell (2002)

Within the thesis, these codaereferred to as suthemesFrom trese sukihemesit

became apparent that some could be grouped together to forntheraeg Charmaz, 2008;
Fleming et al., 2003; Howarth 1997; Kvale 1983; Misgeld & Nicholson, 199Pexample

of the subthemes identified from the interview text, and the main themes that then emerged

from these is providenh table 1
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Table 1 A extract of data frontheinterview with participant Ivhich demonstratean
example of the initial data analysis process.

Interview text Sub-themes | Emergent
main
themes

| think that whatever you do as a school you s§Community | Community
: . engagemen
your communityand you serve your community

as best you can, in terms of its history and its

Respecting
culture Culture of
Ain and rather than anywhere else actually the UAE
The city of Al

Ain

Culture and interest, etc... And | love living in A

because you've got more culture and history, |

think here in Al Ain morethanamyh er e e

Respecting
culture/History
culture and traditions genuinely live on. of the country

been anyway here or Ras Al Khaima, but here

| &m not (someone) éwho

Contextualise| Curriculum
education &
something. | actively rejected stuff that didn't fit pedagogy

because the government of the UK tell you to ¢

with what the children needed or what the
School

Community needed and compliance
with values,
laws and

try stuff out from the UK Government here in thregulations of

UAE. | think that the ADEK have it correct in | ¢ Sountry | Culture of
the UAE
ensuring that the traditions you know, through f

substantial money in ters of grants and stuff to

6my identityd prograrm

because if you think about it (hhe ¢ a me ) é
. Desert culture

Bedouin culture, Il  me

country in terms of Union.

The codebook used for data analysis can be seen in appendix 12.

As theresearcher conducedamnd transcribed bothniterviews, to allow maximum interaction
with the datg Edwards & Hollangd2020) The r esear cher seeks t

(0]

0
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and attempt, what Kvale (1988.18) d e s cr i b e 8theansanidgEirstly,¢hea di n g
interviewtextswereread over severdiimes toestablish an overall meaninbhen, the
hermeneutical circle continddy identifying themesvhich | checledagainst the

transcription as suggested yicAuley, (2004) Hermeneutical analysis could be never
ending however the researatr must decide to stop when there are no longer contradictions

and a sensible meaning has been established (Kvale, 1983).

With the advancements in technology, this has shaped the qualitative interview over the years
(Edwards & Holland, 2020) and due to Covid 19 restrictions within the UAE, the study used

Zoom to carry out and record the interviews which were then transeméoedtim. However,

added 6datad such as gestures and faci al exp
interviews occur face to face (Kvale, 1983) may have been missed out on. The audio

recording of the interview alloweadeto focus on the intervie and be an active listener and

removed the distraction of copious note taking (Edwards & Holland, 2013).

Ambiguities and o6an el ement of wuncer,taintyo
p.1987% however thisadds to the richness of the data and can be clarified and delved into by

the researcher (Kvale, 1983). It is paramount not only to gauge the meaning of the text, but

also what the author intended it to mean (Kvale, 1983). The meanings gained from gnalysin

a text are not subjective but will be different for each reader (Blee & Billings, 1986).

Therefore, the findings aranalysis of the study are specific tisttesearch (Howarth,

1997).

3.5.2 Document analysis

Bowen (2009p.27) descr i bes doasystamatid proeedugelfoy reviewingars 0
evaluating documentsb ot h  pr i nt e dDoeumehts eah \getd tvaluable idatatand

can range from public documents to private communication (Creswell, 2002; Dalglish at al.,
2021).Document analysis often a low cost, straightforward and time efficient method of

data collection, as many documents are available to the public (Bowen, 2009; Hodder, 1994).
However there does need to be an awarewé$sas in both the selection of documents and
how/when/by whom the document is written (Bowen, 2@®ss, 2018; Hoddet994) as

well as the purpose dfie documentalglish atal.202l)and it 6s original, [
(Bowen, 2009)Disadvantages of document analysis are that although documents are useful
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within their context, they have not been created for research purposes and may not fully align
with the research question (Gross, 2018). Also, there may be an element of author bias which
needs to be considered (Gross, 2018). Some documents can bet foifithe researcher to

access which is another drawback (Creswell, 200®refore, lsoughtto obtain documents

from a range of sourcés minimise author bias and gain a variety of views on the topic

under research. Documents were gathered §overnnent websitesvhich gave a variety of
government documentaritten by various government entitiele addition to this, a section

of the Forest School Association website arflowerPoint presentatiétom the case study

schoolwerealsochosen for analysis

Document analysis involves highlighting themes from the document and the utilisation of
codes to label these themes (Bowen, 2009; Gross, 2018). When documents are being
analysed alongside other methods of data collection, not as many documents areoneeded t
add to the data set (Bowen, 200Bjis is also the case when the research topic is extremely
focused (Dalglish et al., 2021), which this researchhereforethe sample of documents in
this study is relatively small. Bowen (2009) suggests readindgat@ments several times,

each time going deeper into the examination and interpretation process. The analysis of data
taken from documents is not confined to the end ofi&ia extractioprocessvhen the full
picture can be seehut also takes place as the researcher extracts the data (Dalglish at al.,
2021). Although there are little concrete systems to follow when analysing documents, it is
important that there is a process which is systentatensure trustworthiness in the process
(Dalglish at al. 2021; Gross, 2018). Thought needs to be given as to how themes within
documents are linked and tie in with the main research question (Gross, 2018). Since this
study is hermeneutic in nature, the analgsisgghtto developmainthemes and meanings

from the documents and how they relate to the FS project under discussion.

Bowen (2009p. 32) suggests that if the document analysis is not the sole data source in a
study, that oOpredefined codes magaseiithis used?©
study, severalmainthemeswith subthemeswere identified through reviewing the literature
(Gross,2018) prior to the document analysisthe government documerttking place
Thesemainthemes and suthemes weréhe basic guidelines during tivétial government
document analysigndare shown in Tabl2. However, his is not a definitive lishs the need

for additionalsubthemeshecameapparenturingthedocumentanalysis.
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Table 2Initial mainthemes andub-themes identified fothe analysis of government
documents

Culture of the UAE

National identity

Valuing community

Maintaining heritage and traditions

Moral behaviour

Family

Arabic language

Maintaintraditional values in the face of modernisation

Islam

Tolerance of other cultures and religions

Observacenational religion

Natural environment

Sustainable development

Environmental protection

Curriculum & Pedagogy

Schools required toperate within cultural values

Global society

Promotion of local culture

Initially, | read each document through more than once to gain a general understanding of the
contents. Following this, after reading documents additional times, thematic analysis sought
to identify general phrases within each document, which relateé todm predetermined

themes otulture of the UAEIslam, natural environment and curriculum and pedagogy and
their related sulthemeswhich were predetermined determined through reviewing the
literature(Table2). New subthemes also became apparenth@sanalysis process
progressedTlable 3 provides an example of initdtdcumengnalysis, the suthemes

identified and the main themes which emerged from one section of text from one of the

documents analysed
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Table3 An extract of data from UAE Vision 2021 (2018) docum&hich demonstratean
example of the initial data analysis process.

Extract of text from UAE Vision 2021 Sub-theme | Emergent
(2018, p. 7) main heme
We want the UAE's Arab Islamic roots to| Observance| Islam
be treasured as a profound and sacred of the
national Cultureof
element of our nation's rich heritage. The| religion the UAE
nation's progressive and moderate values
Islam will continue to support its traditiong Islam
of respect and openness in public and Tolerance of
privatespaces. A Spirit of religious other
tolerance will forge mutual understanding religions
and acceptance within the countries pool
diversity.
Observance
By preserving the core tenets of Islam, of t_he Islam
national
Emiratis will face the challenges of religion
openness to the world with sel§surance, The
confident that the homogenising effects o challenge of
globalisation cannot erode their moderate globdisation
(new sub
religious values. theme
emerging
Arabic will reemerge as a dynamic and Arabic Cultureof
9 y language the UAE
vibrant language, expresseverywhere in
speech and writing as a living symbol of t Observance | Islam
nations progressive Arab Islamic values. | of the
national
religion

This was aided by colour coding eaaibtheme and highlighting sections of documents with
the relevant colour (Bowen, 2009). It was clear that many cub¢hemes, paragraphs and
keywords which | made a note of as | read, could be grouped together undanaiider

themes otulture of the UAE Islam,the natural environment and curriculum goedagogy.
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Excerptgaken from the documents were pasted into a separate OneNote page for each of the
subthemes and for thenainthemego assist in interpretation. Thisocessvas then

completed for aljovernmentiocumentsData was then grouped under the-gegermined
mainthemes and suthemes as seen in taldeOn further analysis of these groughdmes,

| also noted new recurring sithemes which emerged each time after several readings

(Bowen, 2009; Dalglish et al., 2021yhich fitted within thefour main themes ofulture of

the UAE Islam thenatural environmerdand curriculum and pedagog®ther sub theme

titles were further refined to reflect how the data fitted the overall research questions. The
final mainthemes and suthemes which were used in the data analysis tailed in a table

andcan be seen in table

The PowerPoint document from the school, was analysed against the six FS principles, as
seen in figurel. The analysis of the section of the FS association website focused #reund
link in this study between FS and contextualisationlanokedat how the Forest School

Association addresses local contexts

3.6 Data trustworthiness

Triangulation caraddto thetrustworthines®f research data through collecting information
on the same subject area from différeources (Carter et al., 201Zhis also increases the
trustworthiness of thdata (Guba, 1981Ppocument analysis used in this studfor
triangulation to aid rigor and to prevent against bias when coupled with other forms of data
collection (Bowen, 2009; Dalglish at al., 2021; Gross, 2018). When analysing the data and
writing up the thesis, direct quotations fremrticipantsvere alsaised as Wilson (1997)
stipulates that this allows participants voices to be heanilot study of the instrument
helped improve clarity in theierview questionsSince the role of the researcher is also
fundamental in the trustworthiness of the st(idgrriam & Tisdell, 2015)bracketing the
researchés prior knowledge and calling for the researcher to be refleaise seeks to
increase thérustworthiness of the data, alongsidekidescriptions in interview transcripts
(Guba, 1981)Also, by acknowledging the limitations to the study, this also adds to the

trustworthiness (Glesne, 2019)
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37Et hi c all consi derati ons

Et hi cal considerations were accounted for fo
commi ttee recommendations as wel | as GDPR 20
ethics approval from the Universityadf Strat
specific categories of risk involved in this

t hat s omeer toifmayheebnesfrom a diffemgseghdubtoul dl
have had English as aoseicwieatdlk draamsgiaumagy ep. lo alihn s
Englaissit he mode of communicationedsuire@eganwnter
particiwanhéeé osmwhocul ture and | angunayg&nbackgr o
coubdder stwadbwhag asked. Al sousk wpsnawadg ¢
|l anguage hsswehl tasthe participants and gi ve
without jumping 1in. Due to the nature of th
potenti al paakl ci Hawewemwasi s the end, the tw
st wdoys poke English as a first | anguage and wt
This final small sample sizreeadismg |Iteadd he giown
t owarrdost € dhtei mqronymi ty of the study participa
had to ensure that the recruitment of partic
would not identify those participants who <c¢h

Regarding privacy and confidentiality of par
transcmybebdti bwas anoniymitsked. f Com,ev®fr epseudony
assignecdcttd vielmacr i pts and alble d&atoa ewla o ns eac yr
protected | apmyyh bdica tewhsieaah i mnluyse and then st
Strathcl yde OmhesDaawdklrarcamdnitnt erview recordi
to anyonenedthReSsr ohaded wiatrhfi @ pmtha soor dance
the Data Protection Act 2018 and t hewGener al
dat eliang twlharhmdt beed

Therewasa potential for researcher bias, as well as coengitimn this study Stepswvere

taken to minimise 0i ns iwkrethedpostive teslingshavei c h, i n
towards thé=S project, the knowledge regarding the background of the participants Wwhich
havegained from living in a small, clodenit community, as well as holnhaveseen the
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project received within the community. Bias was minimised through the design of the
interview guideswhich hadfocused, unbiased, specific questicafowing participans to
describe their experiencddias wasalsominimised through the analysis of the interview data
by myself continually coming back to the interview transcripts and cheekipgneanings

within the context of the interview transcripiding theinterpretation othedata | also
brackeedmy personal background in the Arab wowitlich allowed me to bmore reflexive
during the analysis and open to new and emerging ideas in th&dsiging the interviews
followedthe interview guides to stay on topic, as well as seeking consent (not using informed
consent) from all participantattempedto minimise some of the pitfalls which endogenous
research can have and minimise camrcParticipantsvere given time to reflect on whether
they want to take part or not and were reassured that participation is not required. | have no
direct involvement with the &staff nor do | have a management or leadership position at the

school.

This research project was not intended to elicit painful or traumatic memories slitbeat
involve any questions about negative experienégsr to conducing the interviewhhd

planned to immediately terminate an intervieywafticipants showedny signs of distress

and toaskthe participantf they wish to be referred to the school pastoral teafarane to
contacta friend or relativef their choiceio support themParticipants were informed that if
theydisclose& any unsafe or inappropra&practices in relation to child protection, this
informationwould be directly reported to the head of pastoral services of the Junior school or
to the Headteacher of tanior schoolThese concerns were not evident during the

interviews which | conducted.

38Summary

Thi s dhhlasptpeao wiad d d meulaet Ltaisveedsetsudyn and t he
her meneuti anawgrhoeaghe stecaTbe qohapteonhas al so
det ail la$ ipnagr ttioci pant raencarluyistirsd notd casnedmetdh® nt er v
selection and analwasd salodo Téheodsfeam$ ediumeg ndt lsa p
present the findings of the study.
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Chapter 4 Findings

4.1 I ntroducti on

This hermeneutical study lookstat lived experiences of staff in one school involved in
adapting a Forest School (FS) model to fit with the local culture and environment in the city
of Al Ain, in the United Arab Emirates (UAEJhis chapter presents the findings from two
openended semstructured interviewanddocument analysid he findings will be discussed

in the context of the developed themes andtheines.

4.2 Findings from Interview Analysis

4.2.1 Introduction

This section presents the results frivmo openrended semstructured interviews with staff
from the case study schodlhe extracts from the interviews have been edited to ease
understanding of the texwith some minor amendments made to phrases and punctuation.
However, much of the text remains the original or as close to this as ppssiitde still

representing the thoughts of the participants.

4.2.2 Demographiénformation

Two participants, one Teaching and Learning Assistant (TLA) and the Junior school
headteacher, responded to emails asking for their participation in the study (Appendices 3 &
4). The headteacher had been in school leadeirsiiie UK since 2006 and then in the case
study school, since 2016, whdreybecame headteacher of the Junior Schduy had
experienced FS in the UK and had been in the UAE since 2015. Thedd Been in the

position six months when the interview took platkeey area licensed teacher theirhome
country (United States) and had been in the UAE for a total of 4.5 years at the time of the

interview.
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4 2.3 Interviewdata

The analysis of the interviews will focus on sevenainthemes drawn out of the interview
transcripts as suggested by Creswell (2002) and Kvale (1983). During the interviews,
participants were asked a series of questions about their experiences living within the UAE,
ways in which they have observed or experezhaspects of local culture, questions about the
FS projecin the case study schoahd their practice as educational professionals in the UAE.
Severamainthemes emerged from the data:

1. Culture of the UAE
2. Curriculum and Pedagogy

3. Community engagement

There were also sdifnemes which were drawn from the interview data under tnese
themesThe code book used in the analysis of data can be seen in appeniie Iiterview

mainthemes and their relatedtsthemes can be seen in Figbre
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Figure5 Interviewmainthemes and suthemes
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424 Theme 1 Culture of the UAE

Theinterviewanalysis clearly highlighted the importance of culture to the people of the UAE

and can be grouped into several-tiidmesvhich became apparent.
The observance dflam

Both patrticipants highlighted the impact and the visibility of Islam in the country. Participant

2 had seen Islam expressed in prayer times, Islamic celebrations such as Eid and Ramadan, in
marriage and divorce, male and female interactions, the presattgadewives, honour and
revenge. There was also a recognition that Islam is more than just a religious pathway
followed by most of the country. Participants were able to identify ways in which they
perceived that Islam was integrated into daily life saln the laws, school systems and the

national anthem. Participant 1 shared how logistically the school facilitates Muslim students
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through prayer rooms being availabldneprominence of the Muslim community was also

noted by Participant 2, who shared how this could benefit the school:

I n I'slam it's very much about the communi
understanding, like the body of believers of Islam and so community, and | think the
more that can be connected commumvige whether it'éinguistically or culturally, it

can really be beneficial for staff and students and parents.

Arabic language

Both participants noted how their efforts to speak Arabic were warmly welcomed by parents
and Arabic speaking members of school stdfiticipant 2 felt that greeting people in their

national | anguage was 1 mportant and it made

Hospitality

In addition to the Arabic languagepdpitality isalsoa shared value of Arab culturidydell,

2018) andParticipant2 experienced how Emiratis were vevifling to shareabout their

culture and local traditions, such as teaching how to pour tea in the traditional way.
Participant 2 describes the hosting process
accompanied by set rituals to honour the guest (Sobh et al., 201&), Rarticipant 2 may

have experienceand articulated.

Family

The UAE is tribal in origin (Hear@ey, 2001)where family and tribal ties remain strong
Participant 2 ffaanitl yt hsaete msr & sop ébcet ibrog h cul t ur
care of your family first and that foll ows t
al so noted how 6Emiratis absolutely | ove fan
Islam or not As a result of this recognition, Participant 1 explained how the shhsol

reflected this valua the classroom:

that sense of belonging and the family va
that is important to theméFoundateaaddn St ag

the classroom where you have family photographs. Because it's about belonging and
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you've got the parents and the grandparen
that thgy 6 exended, because there are several generations of one family living there,

and that seems to be fairly commonplace.

Participant 2 descri bes t he c hobpitality, amilgs o6r i ch
history and the passing on of traditions from one generation to anbliestobserved elders

teaching younger children how to serve tea, placing family at the centre of hospitality.

Genderissues
Participant 2 noticed hotihey themselves do not mix with the opposite gender when in an
Emirati homeastheyarenot part of a family, thereby experiencing the gender divide in

Emirati society. Interestingly, Participant 2 thought that this could potentially reflect how

boys may relate to females in school: 61 thi
maynot know how to interact with womenbo.
Local dress

Both participants spoke about the importance of local dress and the positive reactions from
members of the local community when they wore it. Participant 2 shared how Emirati friends
saw the dress as cultural and not Islamic. Firglingicated that both participants link the

idea of dress, respect and culture. There is some division between the participants with one
seeing the local dress as being linked with the culture and religion and the other seeing
national dress as a culturadpgession rather thaan Islamic requirement. This division goes
some way to explaining the integral link between culture and religion within the UAE and
how one is difficult to distinguish from the other. The importance of dress reflecting the
local culture is also seen inWwdParticipant 2 noticed that Emirati girls wear leggings under
their school dresses, reflecting the place of modest dress in Emirati satiety filters

down to even the youngest pupils in school.
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Desertculture

The term é6Bedouind was ment i ompatdipanty r el ati on
Participant 1 speaks of Bedouin people in a sweeping way, lacking a distinction between

Bedouin people and urbanised peoples of this redieardBey, 2008) However,
Participant 2 had more distinction and share
theyperceive that not everyone is Bedouin. Therefore, there are some conflicting views

amongst participants as to the history of the people, what this may meanrfiveéseand

how they relate to certain aspects of culture. Regardless of the background, the desert is a
profound part of life in the UAE. Participant 2 expresses the relatiotisgyexperienced

between the desert and the Emirati people, having visited an Emirati desert farmnahé see
strong affiliation and appreci aTheypaiceifeor t he

that it is o6part of their culturebd.

History of the country

Participant 1 recognised that the country is a relatively young nation and that the founding
father, Sheikh Zayed, had a focus upon building the infrastryethieh included education.
Participant 1 does not expand on whitiey gathered this knowledge howevereynote that
alongside the current advancements, links to the past remain Sthism@articipant went on

to describéhe appreciatiorthey havedor the history of the nation which is evident in the

museums of the UAE.

Respecting culture

Findings revealed to some degree, that Participant 1 recognises the importance of culture and

how it relates to the school and the task of ensuring new members of staff know how to
respect culture and act appr ophatiyautmasthaveaol t h
cul tur al understanding of what is ehhgyect ed,
added that matters such as professional dress, etiquette, and behaviour both inside and outside
schoolarecovered in the staff handbookhey goontosharé&ir el i gi on and t he ¢
being absolutely crucial to what we do and how we plan everything from @itimd how

we behave withirfthe schoolland also outside thigchool , ref erring to teac
outside school hours artlde need for school staff to maintain professional standards at all

times. This finding demonstrates how the participant has understood some of the ways in
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which expatriates can be ignorant of the culture in the city and the importance of staff being

aware of cultural norms.

The city of Al Ain

Al Ain is a place of cultural importance and there has been considerable investment into
preserving culture in the city (Experience A
living in Al Ain and rather than anywhere else actually because you'vegetaulture and

hi storyé but here the culture and traditions
interactions with the culture in the city of Al Ain and has seen how this city may be different

to other more international cities within the UAE sashAbu Dhabi and Dubai.

4.2.5 Theme 2Curriculum and pedagogy

A multicultural school

Due to the influx of expatriates which make up much of the &ABpulation (GMI, 2020) it
is not surprising that Participant 1 revealed how multicultural the school was and felt that all

students should be working towards the same outcomes regardless of their culture:

| couldn't tell you, if there was a group of pupils thatcam&i wher e t hey're
because it doesné6ét matter because we're a

to be respectful éand that that is all tha

While the idea that everyone is on the one learning jourasyalugthere is some

discrepancy between ensuring equality for all, whilst still respecting cultures, particularly the
culture of the host nation. However, the sa
recently between 50 and 60 nationalities here @astihool) and making sure that culture is
embedded, and it has genuine resonance with

Contextualised education

The findings from this study indicated the tensions between overseas curricula and the local

context6t he Victorian topic that's traditionall:
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what chimneys (are) é those I|little nuances t
(Participant 1). However ,whdnoe'resuanmga par ti ci pa
predominantly British national curriculum, it must be interlaced with things that are going to

be relevant for every people. 06 Here we see t
means to be teaching an English nationaliculum in a norBritish context.Theyidentify

where this is problematic but also see the neethémrporating relevant content. Later in the

interview, Participant 1 shared hotlveywould like to see more Emirati pupils engdge

extracurricular activities such as performing arts, swimming and netball. However, these

ideas are not traditional to the UAE but are foreign leisure time pursuits, thereby highlighting
the O60foreignd nature of t Wisong20hhghlightsthdtn cont r
traditional poetry, arts and literature are culturally important pastimes in the cduAy (

Vision 2021, 2018).

There is recognition of how the UAE government has attempted to encourage schools to
incorporate | ocal values: OADEK have it corr
O0my identityo6 program in particthégovernmente pr es
educational program for promoting national identity in Emirati students (ADEK, n.d.). This

closely relates to the identification by the participant of the importance of promoting the local
culture within the schoand also how this partigantsaw the need for expatriate staff to

understand the importance honouring the culbart®within and outside school in the

community.

School compliance withalues laws and regulations of the country

The school employs an Arab community relations officer, as described by Participant 1, who
ensures that the school complies with loeglulations and customs. Participant 1 gave an
example how culturally inappropriate books were removed from the school lgrrery
admittedtheywould not have known that these books are inappropriate. Despite there being
cultural and religious regulations under which the school must opera&articipanshared

how, theyfelt that there was more freedom in the curriculum in the UAE complaegd

home countryfree from the constraintsgandardised assessments.
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The education in the group of schools which the school under study belongs tiescribed

by one participanrd s O hol i stic6é. This concept of a o6éhol
UAE government requigsschools to develop students not only academically but growing

pupils to become active citizem the world around them, whilst building national identity

(Abu Dhabi Education Council, 2014his participant contrasts this witheir home

country, which again demonstrates that they can see diffeednés being outworked in

education.

FS and the local culture

To model cultural adaptationsne participant ithis study identified how the school had

recently changed the name of the project fro

We just saw that was quite timelyandrelevarea al | yé because there'
it is desert discovery; it does describe

with moulding into the culture that we're in.

Participant 2 highlighted how the FS projatthe case study schdohd been adapted to fit

the local culture, such asinga local style grill, using local spices, local logs and local style
fencing made from parts of the date palm tree. The same participant went on to describe the
process as instilling a love of the desert for the pupils. Participant 2 also idethtfiede
important part of a traditional Oasis is a Falaj; a traditional water chandstiggestdthat

t he school 6 d9swasdahpve atap, whitheypérceivehas an attempt to reflect
local traditions.

The participants described the physical layout of the FS area. The school has a-&nge 28
campus which allows a dedicated area for the FS. Both participants mentioned the fire pit
however both did point out that it is not needed in the UAE as it ia oold climate. There

is the presence of palm trees which are nativedoeiion and sand, with considerable
amounts of sunny weather. However, blowing sand can pose its own problems which
Participant 2 compared to the wind and rain which would be @nudtic in the UK. They

have installed a shade due to the lack of natural protection from the sun, which would be
provided, as Participant 1 suggestayglthe forest canopy in the UK. The school have also

installed artificial grass. It was shared by Participant 1 that the planting area was curtailed due
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to lack of irrigation, which would be a normal response in the desert. With the lack of natural

resources found in sand, Participant 1 describes having toibniegources

you have to bring in thingséfor making sh
bought in, rather than pickeYourepotfrom the
cheating because it's probably best to that anyway don't be chopping bits of branch
from tree when you don't know how to chop and you don't know what you're doing to

the tree.

This participanarticulatedthat hey f eel these adaptations are
the decision to do thighere is also a lack of knowledge regarding the proper methods to

collect wood in tle environmentsuggesting further training requirements.

Both participants shared that resourcegh as car tyres, pallets, small kitchens, kitchen
utensils, mortar and pestle, rakes, chalks, and other items which would not be naturally found
in the area, are in the FS. However, Participant 2 noted that the children stayed on task when

out in this esert area.

The risks of the desert were highlighted by Participant 1 who explained how they check the
area for dangerous animal life. This is a good example of assessing appropriate risks for the
natural environment which they are in. One rule the school made waildaen could only

go into the sand area if they had trousers on to protect them from jwegleicts is another
adaptation to the local environment.

Participant 1 reveals a desire for the child
ForestSchoolAs soci ati ondés goal for children to hayv
(Forest School Association n&lOne participantdescribes howheir Foundation Stage 2

class went out once per week dhdirrole was to interact with the children and challenge

their learning. This would be what the FS association would describe as collaboration

between children and FS practitioners (Forest School Assntia.db).

One participanshared how the addition of the FS project to this prigage studgchoo
gave it a unique selling point. On the one hand, schools strive to excel and provide excellent
services, but on the other hand, they operate in a competitive market for educational

provision.



70

Training

Findings from this study revealed that participants saw the benefits and importance of staff
training. Participant 1 had been FS trained, but it had expired and is seekitraio te
enablethemto train others. Throughout the Covid pandemic, other staff members training
expired but this participant shared the desire to continue to have a commitment to training
staff to both FS level one and level three, with |¢keteallowing the participant to lead FS.
Participant Zhadno training but saw the vaduand benefits of training amdlticulatedmore

than once thaheywereunsure iftheirideas merged with the FS philosophy.

EYFS philosophy and FS

Participant 1 was particularly passionate that the indoor and outdoor areas of the school
mirror each other and act as an extension of one another as an aspect of good practice of
EYFS.Participant Ishared how they perceived that the EYFS department follows a Reggio
Emilia philosophy which incorporates lots of natural materials in the classroom for the
children to interact with, as well as for display boards, which Participant 1 saw as linking
with FS.

Opportunities for development

Participant 2 identified opportunities to adapt the FS prajettte case study schairther

to align with Emiraticulture. For example, to have a Bedouin tent, offer opportunities for

students to interact with traditional desert animals, set up a traditional watering system

(Fal aj), grow more pal m duletewsr avh i tcrha cciotuil aln ale
and to incorporate role playing preparing local fobloereforethe participant recognises the

important of food in the local culturBarticipant 2 shareghere are a few things that engage

with the local culture, and | am wondering if we could do even more to have more

engagement and bring out some of the best of
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4.2.6 Theme 3 Communitgngagement

Although this theme had no stiftemes, it was something which was highlighted by both
participantsDespite minimal parental conta&grticipant 2 perceived that Emirati families

would enjoy FS as it explores the desert, which is part of their culture and identified ways for
communitydevelopment within the FS projeat the case study schodhey suggested

asking Emirati families which aspects of the local culture and heritage they would like to

share with expatriates and howifthéy(Esmmrat oul d be
families)are engaged in a way that they know they're really being honoured and their

invol vement is and information is ©Oeeally wan
participant highlightedhow, when the FS began in the case study scliloeteachers

presented the concept to parents face to face, as well as the benefits and reasoning behind the
project. This was an example given of how th
whatever you do as a school you serve your community, andgr@e your community as

best you can, in terms of i1ts history and it

This participant expressed a desire that, now that Covid regulations have been lifted, parents
can visit and experience tR&for themselves, however it was not clear whether the parents
could then influence the outcomes of the E8trently, @rents are required to dress children

in appropriate clothes for the days they have FS and Participant 1 saw this as parental
engagemenfThe school has previously had donations of resources for FS from the wider

community,demonstratingome level of engagement.

43Fi ndi ngosc ufmreonmt danal ysi s

The following documents were chogen analysisas they allowed for variation in different

areas of the topic.

Nationalleveldocuments

1 A Document of Conduct and Ethics of the Emirati Citizen. (Government of United
Arab Emirates, n.d.} highlights the responsibilities, values and characteristics of an

Emirati citizen.
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1 National climate change plan of the United Arab Emirates: 22050. (United Arab
Emirates Ministry of Climate Change & Environment, 20l Action plan to address
climate change.

1 UAE Vision 2021. (UAE vision 2021, 2018)a vision for healthcare, environment,
education, national identity, the judicial system and the econasihe UAE
approached its 30year in 2021

1 United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015)

T this document seeks to unify school inspections through the UAE.

Abu Dhabiemirate documents

1 The Abu Dhabi Economic Vision 203The General Secretariate of the Executive
Council et al., 2008)) strategy and goals for economic developmertbu Dhabi

Emirate.

Abu Dhabiprivate schooldocuments

1 Organising Regulations of Private Schools in the Emirate of Abu GJA&ki Dhabi
Education Council, 2013) rules for private schools in Abu Dhabi emirate.

1 Private school policy and guidance manual 20045 (Abu Dhabi Education
Council, 2014) standards and policies to aid quality improvement in Abu Dhabi

private schools.

Case study school document

1 Forest School Presentatioa PowerPoint presentation which was presented to

parents by the school FS lead teachehe case study school.
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Selectionfrom theForest School Associatiomebsite

1 What is Forest School[Forest School Associatipn.d.b)i expanded version of the

six FS principlesKigure4) along with criteria for good practice.

When analysinglocuments, the context and author of the document was consiDaitgtish
at al., 2021; Gross, 2018). Most documents, other than those relatedver&& thored by
a government agency, therefore they may tadiside voices and objectivity. The
government works under Islamic law which would influence all government documents.
Whilst there was considerable interrelatedness betweenaitmthemes and suthemes, the
analysis of these relations was beyond the scope of this Jtuelzodebook used foath
analysis can be seen in Appendix 12.

Four main themes were identified in government documents:

1. Culture of the UAE

2. The importance ofslam

3. Curriculum and pedagogy
4

. Natural environment

Eachmaintheme had several stthemes which can be seenTiable4.



Table4 Main themes and suthemes identified in government documents

National Policies

Emirate level policies

others

Document | A National | UAE UAE Abu Dhabi | Organising Abu Dhabi
name | document | climate | vision | school Economic | Regulations of | Private
of conduct| change | 2021 inspection Vision Private Schools| Schools
and ethics | Plan framework 2030 in the Emirate | Policy and
of an 2015/2016 of Abu Dhabi | Guidance
Emirati Manual 2014
Theme& sub-theme\ | Citizen 2015
Cultureof the UAE
Culture, N N N N N
customs&
national
identity
Sharing local N N N N N
customsand
culturewith
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National Policies

Emirate level policies

Documentname A National | UAE UAE Abu Dhabi | Organising Abu Dhabi
document | climate | vision | school Economic | Regulations of | Private
of conduct| change | 2021 inspection Vision Private Schools| Schools
and ethics| Plan framework 2030 in the Emirate | Policy and
of an 2015/2016 of Abu Dhabi | Guidance
Emirati Manual 2014

Theme& sub-theme\ | Citizen 2015

Family & N N N N

community

Behaviour& N N N N

moral values

The aabic N N N N

language
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Document name A National | UAE UAE Abu Dhabi | Organising Abu Dhabi
document | climate | vision | school Economic | Regulations of | Private
of conduct| change | 2021 inspection Vision Private Schools| Schools
and ethics| Plan framework 2030 in the Emirate | Policy and
of an 2015/2016 of Abu Dhabi | Guidance
Emirati Manual 2014

Theme& sub-themé\ | Citizen 2015

The importance ofslam

The doservance N N N N N

of Islam

Tolerance of | N N N N

other cultures

and religions

Curriculum & Pedagogy

School N N N N

compliance

with values,

laws and

regulations of

the country
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engagement with

environmental

concerns

Documentname | A National | UAE UAE Abu Dhabi | Organising Abu Dhabi

document | climate | vision | school Economic | Regulations of | Private
of conduct| change | 2021 inspection Vision Private Schools| Schools
and ethics| Plan framework 2030 in the Emirate | Policy and
of an 2015/2016 of Abu Dhabi | Guidance
Emirati Manual 2014

Theme& sub-theme, | Citizen 2015

The challenge N N N

of globalisation

Natural environment

Environmental | N N N N N

protection &

conservation of

natural

resources

Sustainable N N N N

development

Community N N N N N N
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4 3.1 Cultureof the UAE

Findings indicated that both National and Emirate level documents aelditiessultureof

the UAE Six documents were identified as having content related to this theme:

1 A Document of Conduct and Ethicstbe Emirati Citizen. (Government of United
Arab Emirates, n.d.)
UAE Vision 2021. (UAE vision 2021, 2018).
United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).
The Abu Dhabi Economic Vision 203Uhe General Secretariate of the Executive
Councilet al, 2008)

1 Organising Regulations of Private Schools in the Emirate of Abu OJA&ki Dhabi
Education Council, 2013).

1 Private school policy and guidance manual 20045 (Abu Dhabi Education
Council, 2014).

Several sulthemes were identified within the larger theméhaf culture of the UAERS seen
in table4.

Culture, customs, and national identity

Emirati identity has three areas of responsibility: nation, family and nation, and general ethics

and conductGovernment of United Arab Emirates, n.d\s part of national identity,

Emiratis are encouraged to have 6éan awarenes
2021, 2018, p9) and to develop and grow in their culture (UAE Vision 2021, 20187

Skills such literacy, traditional arts and poetry are seen as vital to the culture (UAE Vision
2021, 2018), and O6maintaining Abu Dhabi 6s va
the Abu Dhabi Economic Visio2030 The General Secretariate of theeEntive Council et

al., 2008). This also impacts the schooling systeitin thecurriculum in both government

and private schools striving to have o6l inks
Knowledge et al., 2015, p. 66chool curriculaa houl d hel p in &édpreservi |
identity of the UAE and i(AbsDhabuEducation€ouncil,r adi t i
2014, p. 5chools havearesponsibility to educate students in the culture. Al Ain is seen as

an area of heritage and cult(iiehe General Secretariate of the Executive Council et al.,

2008, p. 39), therefore, the schools have proximity to cultural sites within the city.
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Despite the benefits of globalisatidAE Vision 2021, 2018, p. 1@here is a desire to

maintain the culture in the facé change (UAEVision 2021, 2018), as tHature may

challenge familiesndnational identity (UAEVision 2021, 2018)with globalisatiorbeing

descri be-fil ast t(WAE ¥ikian 2021, 2018, p. 12The desire of the leaders is

for the country to be O6enriched rather than
(UAE Vision 2021, 2018, [42), despite potential difficulties:

There will be challenges to family ties that bind together the strong fabric of our
cohesive society, challenges to our economic competitiveness, challenges to our
national identity, challenges to health, education, environment and wellbeing. (UAE
Vision 2021, 2018, p. 4)

National identity must be preserved in the face ohtlticultural society and is described as
a O0soci aVisios2021p2018,ipt7y. 6

Sharing local customand culturewith others

Linked to increased multiculturalism in the country, each Emirati hasponsibility to share
and promote local customs with those of other nationa(l@@sernment of United Arab
Emiratesn.d. p. 1), whilst tourists themselves can appreciate the cultural and heritage sites
which further share the history of the nat{@ime General Secretariate of the Executive
Council, et al., 2008).

Family and community

As previouslynoted, family is considered essential to preserving local culture with elders
seen as role models (Khansaheb, 20&13ring traditions with younger generati®AE
(Vision 2021, 2018, ). Parents have the responsibility to bring their family up with an
awareness of customs and traditions to maintain national identity (Government of United

Arab Emirates, n.d. 1), with family being integrato society

Families are théving fabric of our culture and the guardians of our values. They

form a haven of security and a nurturing environment in which Emirati children can
growé in | arge extended households every
educating the youngn civic values and the importance of connectedness to the
community(UAE Vision 2021, 2018, p. 5)
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Model citizens are described asthedwsea ct i ons benefit O6common go
2021, 2018, p9), denoting the importance of communi@ne way to maintain culture and

community is through marriage between Emiratis (UAE Vision 20018, p.5).

Schools also have obligations towards famil./
it and to |l earn c¢cl osely ab@wtDhabiEdicatwoal ues and
Council, 2013, p.56)hereby inviting community engageme®thools are also charged with
contributing to society as well as engaging and benefitting from the wider community, who

may Ohelp provide Bddougbéstudesbsdbcessgi Ds,

the school and work experiengéDubai Knowledge, et al., 2015, p. 98).

Behavior and moral values

Arab culture is collectivistwvhere shame is avoided and honor is upheldd/ari, 2008;

Oghig 2015). This study found that morals and appropriate behavior are an important aspect
within this cultureThe duti es an Emirati citizen has t o\
are outworked in their 6cha (GavwrmnentiofdJhitedc s, man
Arab Emirates, n.d. p. IMoral behaviors extentb personal relationships in the community

(UAE Vision 2021, 2018, p. 4) with appropriate behaviors reflected in good manners,

honesty, honor, patience, tolerance of other religiongleabservance ofslam

(Government of United Arab Emirates, n.d. p.This also impacts schoolEhere is a moral

code which schools and school leaders should operate under, upheld by Islamic values (Abu
Dhabi Education Council, 2013, p.,Jbu Dhabi Education council, 2014).

TheArabic language

Arabic is central to the culturéslam and the identity of being Emirati (Hopkyns, 2016).

o’fhe UAEG6s distinct culture wild.l remain found
endowed with a rich Arabic language, to proudly celebrate rich Emirati traditions and
heritage while reinforcing nat iThecaolunitdreynotsi t vy
leaders have a goal to further strengthen the status of Aesbacliving symbol of the

nati onlos| @AmiabUAE &isiam 80219 2018, p. 7) drdesire th&JAE to be a

center of research and excellence for the lang(lag€& Vision, 2018) The spoken and

written word links the past@present6 Emi r at i s wi | | mai ntain a |



81

preserving and celebrating cultural anchors such as literature, traditional arts and poetry as
beacons of a moder n U7 ®which wquldl begshroogh thendediim, 2 0 1 8

of Arabic.

Arabic language and national identity are spoken of together and schools should foster these
ideas(Abu Dhabi Education council, 2014, p. 121). The teaching of Arabic must meet the
requirements set by the governm@duibai Knowledge et al., 2015), to both native and-non
native speaker@\bu Dhabi Education Council, 2013, p. 45).

4.3.2 The Importance ofslam

The importance ofslamis a theme in several documents:

1 A Document of Conduct and Ethics of the Emirati Citizen (Government of United
Arab Emirates, n.d.)
UAE Vision 2021 (UAE Vision 2021, 2018).
United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).
Organising Regulations of Private Schools in the Emirate of Abu [IA&bi Dhabi
Education Council, 2013).

1 Private school policy and guidance manual 20045 (Abu Dhabi Education
Council, 2014).

The doservance offslam

|l sl am is at the VheyUéA&de df sthaectubultaredown
progressive and moder at e | s |-lalamiccootvytabbeues éwe w
treasured as a profound and sacred el ement o
p.7).Thesel sl ami ¢ values are sought tobpe protect
preserving the core tenants of Islam, Emiratis will face the challenges of openness to the

world with seltassurance, confident that the homogenising effects of globalization cannot
erodetheirmodeat e r el i gi ous v al udnsadditiqnGodssipubicly 2 02 1,
referenced asking for his guidance in leading the coyt&E Vision 2021, 2018).

Families have the responsibility to bring their children up in the Islamic(f@kernment
of United Arab Emirates, n.d. o), however, it is not only the family who shouldesth

responsibility: édour educators wil/l instill
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religiond ( UAE p\23) and school2sbddithable &tildnBmp o s sess a
firm awareness of AbueDbhabid&dudation €durecim20t3, pci2). Ih ur e 6
schoo] students learn the importance of Islam to the \iEh Islamic education

compulsory for all MuslimgDubai Knowledge, et al., 2015chool policies should

incorporate Islamic vabs and UAE morajJsvi t h school s working under
the religion of Islambé (pb/ Dhabi Educati on

Tolerance of other cultures amdligions

The UAE is a melting pot for many different cultures and religionsEanulati citizens are

encouraged teespeceveryone in the community regardless of their background

(Government of United Arab Emirates, n.d. p.1), promotinddlaenic value of tolerance

(Afsaruddin, 2016).UAE Vision 2021 (2018) echoes thoughts of religious tolerance and

schools are encouraged to foster {fibu Dhabi Education Council, 2014, p. 17; Dubai

Knowl edge, et al., 2015, p13), which wil/ br
Emirati life (UAE Vision 2021, 2018, p. 6).

4.3.3 Curriculum angbedagogy

Findings from this study have indicated the importance of community, morals and Islam in
societyand schools must operate under these values, which impacts the curriculum and

pedagogyDocuments addressing this are:

UAE Vision 2021 (UAE vision 2021, 2018).
United Arab Emirates School Inspection Framework (Dubai Knowledge, et al., 2015).
Organising Regulations of Private Schools in the Emirate of Abu O{A&li Dhabi
Education Council, 2013).

1 Private school policy and guidance manual 20045 (Abu Dhabi Education
Council, 2014).
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School compliance with values, laws and regulations of the country

The UAE education system strives to provide excellent education to allow students to

contribute to the wider sociefyision 2021, 2018, p. 23J.here is an expectation that school
curricula are adaptedtd evel op studentsdé knowledge, under
heritage of the UAE. This includes Emirati traditions, culture and the values which influence

UAE s o ©Ouba Knpwledde et al., 2015, p. 68)ot only should there be specific

|l essons | inked to culture, but ALL | essons s
cul t ur e abDulzhi Keowledgeset al. 8015, p. 67) in studeAtseducation should
be carriedoutinawa whi ch preserves O0the national i de

traditi ons Aba Blhbi Educatiorocoundl, 2@14, p. $p fulfill this, schools

need to monitor learning materials such as books to ensure there is nothing offensive or
contradictory to the county's morals, religion or culture (Abu Dhabi Education council, 2014,
p. 67).

Within the Emirate of Abu Dhabi, schools are calledtp er at e under o6t he val
customs and cultured of the UAE afpdwhatisDhabi E
deemed acceptabl e i s measur e dibuaDhpabiiEdusationt he c o
Council, 2013, p.asetd gthical Vduessard princplea whgh aaerine 6

accordance with the religion of Islam and the values, ethics, identity and culture prevalent in

UAE soci ety and whi c AbuDhals Fdecationscounctl, B0d4.16). el i gi o
Staff behaviour is also addresséd.c hool st aff éshall exhibit goo
consistent with UAE soci ety 6sAbmbhalaEdscatiorval ues
council, 2014, p. J6as wel | as dress in a way which d6do
societybs val ues, mo Abau Disabi Educateon counal, 2014, ¢. 87).r ad i t

Other ways irwhich schools should respect the local culture is by respecting national
emblems, flying the national flaginging the national anthem daily and having photos of
leaders displayed in school (Abu Dhabi Education Council, 2013, p. 19; Abu Dhabi
Education council, 2014). There are repercussions for not adhering to local values. School
licenses can be cancelléat those schools not showing respect to the country, its security, or
religion (Abu Dhabi Education Council, 2013; Abu Dhabi Education council, 2014)
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The challenge of globalisation

Those in government who are responsible for polie@esacutely aware of the effects of

globalisation on traditional values and they seek to protect the nation against their erosion

(UAE Vision 2021, 2018). Despite this deep pride and dedication to protecting and

promotion national culture, schools in tHAE are called to be inclusive and respectful to the

global student body (Dubai Knowledge et al., 20i&¢pgniseheir diverse pupil population

(Abu Dhabi Education council, 2014, p. 17) at
prepared to face globahallengeé(Abu Dhabi Education Council, 2013, p. 12).

4 3.4 Thenaturalenvironment

FS promotes respect for the natural environment and encourages students to make
connections with natural surroundings (Forest School Association, n.d.b). The following

documents were analyd due to their promotion of environmental concerns within the UAE:

1 A Document of Conduct and Ethics of the Emirati Citizen (Government of United
Arab Emirates, n.d.)

1 National climate change plan of the United AEhbirates: 201i72050 (United Arab
Emirates Ministry of Climate Change & Environment, 2017).
UAE Vision 2021 (UAE vision 2021, 2018).
United Arab Emirates School Inspection Framework (Dubai Knowledge et al., 2015).
The Abu Dhabi Economic Vision 203Uhe General Secretariate of the Executive

Council et al., 2008)

1 Private school policy and guidance manual 20045 (Abu Dhabi Education
Council, 2014).

Environmental protection and conservation of natural resources

There is a responsibility placed upon UAE citizens to be aware of and manage natural
resources wiselgGovernment of United Arab Emiratesd.), as an important part of the
count r y(@retedfArali EEmirages Ministry of Climate Change & Environment, 2017, p.
5; Vision 2021, 2018, p. 25) and to creatuatainable environment (Vision 2021, 2018, p.
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1) The countryds gr @hysidalenwronmént (Fisiom POR1e 2008kpd t h e
school buildingshouldbe environmentally friendlyAbu Dhabi Education council, 2014, p.
195)to help address this.

Sustainablelevelopment

There is a need to balaneeonomic growttandsustainable development which is something
citizens should strive for and benefit frodvernment of United Arab Emirates, n.d. p. 1).

The government highlights their commitment to climate change and sustainable development
(United Arab Emirates Ministry of Climate Change & Environment, 2017, p. 19) with
environmental protection and economic grogittiing hand in handrpe General Secretariate

of the Executive Council et al., 2008, p. @hited Arab Emirates Ministry of Climate

Change & Environment, 2017, p. 7). The Abu Dhabi economic vision 2030 also stresses the
commitmentAbu Dhabi hago environmental sustainabilififfhe General Secretariate of the
Executive Council et al., 2008, p. 89)

Community engagement with environmental concerns

In an effort toachieve a sustainable environment, the UAE is aware that there needs to be
community engagement to achieve sustainability géads¢rnment of United Arab

Emirates, n.d. p. )nited Arab Emirates Ministry of Climate Change & Environment, 2017,
p.59;UAE Vision 2021, 2018, p. 25). There is a responsibility upon each citizen to act

responsibly towards the environmeamtdthis environmental awareness can begin in schools

(United Arab Emirates Ministry of Climate Change & Environment, 2017), who have a

respmsi bility to train students in dédenvironmen
r e s p on sbubaiiKhowledge) et &l., 201p. 44). Thisis one area which FS would

address as children foster a love for the natural environment through FS and could carry this

with them into adult years.

Summary

The findings from this study demonstrate ttinet culture of the UAPplays a key role in

many documents through aspects such as national identity, family, moral values and Arabic.
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Islam is closely linked with many of these facets and is central to the life of an Emirati. As
the country considers these aspects, alongside environmental concerns, it is evident from
these findings that international private schools in the UAE operateomplex dynamic

and should consider these aspects in all areas of school life.

44Docunealkty sPewerfpPoesepratviaded by t he

school

The case study school provided one PowerPoint document which was analysed against the
six principles of FS(Figure4) and their expanded explanations (Forest School Association
n.d.b). ThePowerPoint presentation consisted of 25 slides and oullthe six FS princifes

at the beginning, which are from the FS association website (Forest School Association,
n.d.b).Only a selection of slides will be focused upon here, however the full PowerPoint
presentation can be seen in Apperi8x

Principle 1: Forest School is a longerm process of regular sessions, rather than oraff

or infrequent visits; the cycle of planning, observation, adaptation and review links each

session.

The PowerPoint does not stipulate how often the sessions will be held but it does
acknowledge thhermceasssbra® bhoaeagthe backbon

Principle 2: Forest School takes place in a woodland or natural environment to support

the development of a lifelong relationship between the learner and the natural world.

Multiple times throughout the presentation, there is reference to the natural world/natural
elements, however it makes little reference to what this looks like in the city of Al Ain or the
desert surroundings. Slide (Appendix13)d o e s s enairorenendat sbttng is

completely different for (school name) Forest School however the ethos and principles
remai n embedde dtddennotexpand how thecnatural setting will be

incorporated into the lessorhere is a diagram showing paretits FS siteand the natural
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elements involved which does point out the palm trees and sand, which would both be local

to the areaKigure6).

Figure6 Slide 11

_ Forest School Plans

| Plants growing along this area

Soil container

. Sand container

Sensory trail

Playground

There are many photos in the presentation showing varying activities however none of these

photos appear to be in natural environment of the Us&Eseen in Figuré
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Figure7 Slide 6

What do we do in Forest School?

= Games

= Construction
= Teamwork

= Crafts

= Identification
= Learning

= Skills

= Fire

= Tools

= Friendship

= Leadership

= Confidence

= Trust

= Sustainability
= Caring for the environment
= Creating
= Knot work

Slide 14 outlined suitable clothing and equipment.

Figure8 Slide 14

Clothing and Equipment

For health and safety reasons, it is vital that those attending Forest School sessions
are dressed and equipped appropriately. Individuals must obtain the following:

= Wellington boots or sturdy boots
= Socks and spare socks

= Long trousers

= Waterproof trousers

= Long sleeved top

= Waterproof jacket

Sun hat

= Insect repellent and sun cream

= Water

Items such as wellington boots, waterproof trousersaavaterproof jacket are not required
in an arid desert climate.
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Principle 3: Forest School uses a range of learn@entred processes to create a

community for being, development and learning.

The PowerPoint shares that children satecttheir activities and take their leaning in any

way they choose (slide 16ppendixt3) | i nking with FS principle
choicedéd (Forst School Association, n.d.b). F
inFigure7. Learning experiences shared are o6fire
identification, tool safety and ,h appeadiXl3)s hel t er
The specifics of how this would look in the desert are not expanded on. Collaborative group

work is also highlighted in slide {6ee appendit3).

Principle 4: Forest School aims to promote the holistic development of all involved,
fostering resilient, confident, independent and creative learners.

The FS association website (Forest School Association, n.d.b) expands on this saying:

Where appropriate, the Forésthool leader will aim to link experiences at Forest
School to home, work and /or school education. Forest School programmes aim to
develop, where appropriate, the physical, social, cognitive, linguistic, emotional and

spiritual aspects of the learner.

Slide 9(appendixi3)does hi ghlight that FS may be of be
classroom environment, SEN and EALG6 students
PowerPoint on slide 1&ppendix13), however there is no explanation as to how this looks
in the current context. Slide X&ppendixL3) does highlight that students are encouraged to

mentor new FS students, help with FS decision making and be creative in their activities.

Principle 5: Forest School offers learners th@pportunity to take supported risks

appropriate to the environment and to themselves.

Slides 15, 16, 17, 18, 19, 20, 21, 22, 23(&3pendixL3) all cover aspects of risk related to

FS. The importance of appropriate risk is explored irpteeentatiorand is focused on fire
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and tools. There is no reference to risks specific to the local environment, such as the

presence of scorpions in sand.

Principle 6: Forest School is run by qualified Forest School practitioners, who

continuously maintain and develop their professional practice.

ThePowerPoindoes highlight that FS will be run byneember of staffrainedto the FS
association Level gualification,which is the requirement set by the FS association (Forest

School Association, n.d.b).

Summary

The presentation reflecthe coreprinciples outlined by the FS association. However, there is

very little evidence of these ideas being adapted or contextualised to the UAE.
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Figure9 How the Forest School Association addresses local contexts

/

= HANDS ON EXPERIENCES IN A

NATURAL SETTING

» TAKES PLACE IN A WOODLAND

OR NATURAL ENVIRONMENT

« SUPPORT(S) THE DEVELOPMENT

OF A LIFELONG RELATIONSHIP
BETWEEN THE LEARNER AND THE
NATURAL WORLD,

o IF PRACTICABLE (FS)

ENCOMPASS(ES) THE SEASONS

« USES NATURAL RESOURCES FOR

INSPIRATION, TO ENABLE IDEAS
AND TO ENCOURAGE INTRINSIC
MOTIVATION.

HOW DOES FS ADDRESS
THE LOCAL CONTEXT?

« TRAINED PRACTITIONERS
AROUND THE WORLD
= ROOTS IN SCANDINAVIA

L&

FOREST SCHOOL LEADER
WILL AIM TO LINK
EXPERIENCES AT FOREST
SCHOOL TO HOME, WORK
AND /OR SCHOOL
EDUCATION

« WHERE APPROPRIATE, THE

« PLAY

« CHILD CENTRED
« HOLISTIC GROWTH
« EXPLORATION
« RISK TAKING
+ HELPS LEARNERS DEVELOP SOCIALLY,

PEDAGOGY )

N

J O\

EMOTIONALLY, SPIRITUALLY, PHYSICALLY AND
INTELLECTUALLY

TO THE WORLD

« SOLVING REAL-WORLD ISSUES
« HOLISTIC DEVELOPMENT
+ BASED ON THE OBSERVATIONS AND

91

+ INSPIRES A DEEP AND MEANINGFUL CONNECTION

COLLABORATIVE WORK BETWEEN LEARNERS AND
PRACTITIONERS

+ DEVELOP LONG-TERM, ENVIRONMENTALLY

SUSTAINABLE ATTITUDES AND PRACTICES IN STAFF,
LEARNERS AND THE WIDER COMMUNITY

+ FOREST SCHOOL USES TOOLS AND FIRES ONLY

WHERE DEEMED APPROPRIATE TO THE LEARNERS

LEARNERS,

« RESPONSIVE TO THE NEEDS AND INTERESTS OF

Taken fom the Forest School Association Website (Forest School Association, n.d.b)

The FSAssociation website addresses the physical location of the FS many times. It

highlights that it does not necessarily need to be in the forest, howeeris an emphasis

on

t he

6natur al

holistic development and which is child centred.S&8fare encouraged to link FS to the

c hi

| dés wi

der

envi

ronment

allows for various contexts to be considered.

The

refor e,

t

hi

s redourdednTgedpedagogy is bread,recoutagingt u r a |

S
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4 I6i nks between iIinter vmaetwh eamas dES ument
principles

There are several interconnections betweemtiiathemes which emerged from the
analysisof both the interview data and the selected documé&hese themes also relate to
the sk principles ofFS. This highlights the complexities ¢fie context in which the case
study school operatélis FS projectAn initial exploration of theseelations can be seen in
Figurel0.

Figure 10How interview and document analysminthemes relate to each other and to the
six F.Sprinciples

Related FS Links with other main
principle themes

Islam

2: takes place in a woodland or

N Natural environment
CULTURE natural environment Curriculum & pedagogy
OF THE UAE 3: uses a range of learner centered Natural environment
processes Community engagement

4: promotes the holistic development
of all involved

2: takes place in a woodland
or natural environment
3: uses a range of leamer centered
processes
4:promotes the holistic development of all
involved
5: offers learners the opportunity to take
supported risks

Culture of the UAE
Islam
Natural environment

CURRICULUM
& PEDAGOGY

)

> 6: Run by qualified FS practitioners
o
<<
E THE . Curriculum & pedagogy
E |MPORTANCE 2: takes place in ‘a woodland or Culture of the UAE
S OF ISLAM natural environment Natural environment
4. promotes holistic development of
w all involved
THE NATURAL 2: takes place in a woodland or Culture of the UAE
ENVIRONMENT natural environment Islam
Curriculum & pedagogy

3: uses a range of learner centered
processes Culture of the UAE

COMMUNITY
ENGAGMENT

Community engagement )
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47Summary

The findings revealed that participants had differing experiences of UAE culture and this has,
to varying degrees, influencdigeir educational practice and outlo@mne participant, who

had more integration into local culturdentified many ways in which the FS projatthe

case study schoabuld be developed to make it more contexsedli The other participant
identified ways in which the school curriculum was not catered to the local population,
howevertheystill appeared to lack understanding as to appropriate ways to integrate local
culture into the school curriculum. The FS itself had some aspects which reflect the local
culture, but thergveremary resources which do not appear naturally in this settsggl in

theFS projectThe government documents analysed highlighted many aspects of Emirati
culture which had implications for the formal schooling system in the UAE. The PowerPoint
document provided much information on FS, however it was not adapted to reflect the local
context, which the FS Association website promoted. The following chapter will discuss

these findings.



94

Chapter 5 Discussion

5.1 I ntroducti on

This chapter aims to discuss the findings of this study whigstigatedhelived
experiences of staff in one school involved in adaptingragtSchool (FS)model to fit with
the local culture and environment in the city of Al Ain, in thated Arab Emirate§UAE).

To answer this, the following research sub questions were addressed:

What have been the staff members experiences of the culture and religion of the UAE?

What adjustments have the school made to make FS in the case study school applicable

to the local environment and culture?

How do the staff view the adaptation of the FS project in the case study school?

What are key compeneontextf af FiShé nPase stu
1 What are the positive and negative aspects of running a FS project such as this, from the

perspective of staff in the castidy school?

To addresghese questions, two open ended, ssimictured interviews were carried oGne
with the Junior school headteachas well asith onewith ateaching and learning assistant
(TLA) at the case study school. Governmagotuments were also analysad wasone
document from the case study school and an excerpt from the Forest School Association

website to gain a wider understanding of the topic under research.

This chaptdemswi lolf t h-guestspradsiTda&lhlBmbs whi ch
emerfgream both saméd idotemewielwlanbad ytsbesd ful |y
under st ampd rtploes emaihAn ¢ thmma rsyt ualfy t he resul ts wi

end of the chapter.

5. 2l dA e s sriensge atrhceh questi ons

The following section will address the research-gqubstions based on the analysis of data

presented in chapter 4.
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5.2.1 Sub question 1 What have been the staff members experiences of the culture and
religion of the UAE?

Findings from the interviews with two members of school staff revealed that they were aware
of many aspects of local Emirati cultuaed had various experiences of how these were
outworked in everyday life within this conteXarticipant 2 was willing to share many
experiences they had of local culture outside the school environment. Participant 1 appeared
to have less of these personal encounters with Emirati people outside school. However, both
participants were able to sleibeways in which they encatered the religion of Islam as

well asaspects of culture, the Arabic langualgespitality, family, gender issuasational

identity and local dres3.hesesubthemesalong with others which emerged during the data
analysiswill now be expanded on.

The observance dflam

Islam within the country is built into almost every part of,lffem the education system to
the constitutions and laws and is a moral and ethical sygteMdnsoori, 2004Al-Rimawi,
2011;Cook, 1999; Nydell, 20185everal documents which were chosen for analysis also
highlighted the place of Islam within th&AE (Abu Dhabi Education Council, 2012014,
Dubai Knowledge et al., 201&overnment of United Arab Emirates, n.d.; UAE vision 2021,
2018). Unsurprisingly, both participants refl¢on their eperiences with this in the
interviews. The findings demonstrated that Islam was seen by both participants as something
which is visible within the community. Participahshared many ways in which they saw
Islam outworked in the society such as prayer times, family life and celebr&dinas
participant shared hoprayer roomsreavailable within the school for Muslim pupils to

pray in. Both participants haw®meawareness of the aincompassing nature of Islam
within the UAE,asthey have seen the manifestations of this in dailyalifdwhich Al-

Mansoori (2004p. 44) and Maksoud (199Pp,8) describe

The Arabic language

Both interview participants also experienced how members of the local community reacted
positively when they attempted to speak Arabic. This may be dumaonterwoven culture
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and language are for many (Oxfd&dGkonou, 2018)On a global scalérabicis seen as a
point of union between other Muslims and Arabsigda & Dahan, 2020; Findlow, 2008
HeardBey, 2001 Hurreiz, 2002Mi | | er | dr i s sPa&rickd20I2dnutre UAE, 201 1 ;
Hopkyns (2016) found thdhere is an inextricable link for Emiratis between the language of
Arabic and their cultural identityFurthermore, in the UAEhereis also a connection
betweenArabic and the religion of Islaifil-Issa & Dahan, 202, strengtheimg the desire

for Emiratis to keep Arabic prominent in the communithe English language has been
heavily promoted within the Arabian G§benman & AtMahrooqi, 2019Di Al-Qahtani &

Al Zumor, 2016)with Al-lssaandDahan (2011hoting thatthere is a threat to the Arabic
language within many Gulf nations due to the prominence of English in sobietyodern
times the Arabic language has acted as a syrabdradition and religiosit§(Findlow,

2008 p. 349. Similarly, Hopkyns (2016) found that students perceived Arabic as the
language linked with culture and religion, with English being seen as the language of
education and the globalond. Many other studies have also noted the increased use of
English over Arabidn general Al-Qahtani & Al Zumor, 2016; Denman, & Alahrooqi,
2019;Hopkyns, 2016). Clearly, there are tensions between the use of English and Arabic in
the UAE. The foundational place Arabic plays within society is highlighted in the UAE
Vision 2021 (2018), witlmtherdocumentgrom this studyhighlighting the requirement for it

to be taught to a high level in schools, to both native anehatiwe pupils (Abu Dhabi
Education Council, 2013, p. 45; Abu Dhabi Education Council, 2014, p. 21; Dubai
knowledge et al., 2015). Thereby, through paréinig making an effort to learn and speak
Arabic, they are acknowledging the place of Arabic within the local commuiotyever,

the study was caried out in an Englgteaking school, therefore there would be minimal
Arabic in the formal school day outside Arabic language lessathidslamic studies

Hospitality

Hospitality is an extremely important part of Arab culture (Fox et al., 2006; Nydell, 2018,
Sobh & Belk, 201; Sobh et al., 2013), is mandated in Islam (Sobh et al., 2013) and is
another opportunity for family homoto be promoted (AlOmari, 2008; Nydell, 2018).
Although hospitality practices between Emirati nationals and expataetagare

occurrence (Sobh et al., 201Barticipant 2 shared hotheyexperienced hospitality and

how older members of the family taught younger children to serve tgaingjiwith findings
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from Khansaheb, (2021) who notes how traditional cooking skills have been passed down
through generationg he same participant also described the formality of the hosting process,
which agreed with findings from Sobh et al. (2013).

Family

Several authors have noted the importance of family life to Gulf Arabs (Ahammed &

Cherian, 2014; Crabtree, 200Harrell, 2008f0x et al., 2006; HeardBey, 2008; Nydell

2018; Wang & assam, 2016)Interview participants also spoke on this topic ahderved

how family life and extended family was important to the local population of the UAE, with
one participant adding how the school tries to acknowledge this through family photos in the
classroomThis demonstrates how bgparticipants have come to wrdtand that Emirati

citizens place family high on their list of values. In fact, Fox et al. (2006) noted the vast
differences between Gulf Arab culture and American culture and placed the priority of family
as number one of the top fifteen core valugh@Arabian GulfSeveraknalysed

government documents further supported this idea that families and extended families have a
role to play, even in the modern environment of the UAE (Government of the United Arab
Emirates, n.d; UAE Vision 2021, 2018) anolw familiesact as 6éguar di ans of é
Vision 2021, 2018p. 9. This idea of the passing of traditions and values from one

generation to another is echoed in Vision 2021 (2018) and som&tnitigjpant 2 observed

in younger children being taught how to pour tea.

Culture and g@nder issues

There are distinct gender roles within the culture of the UAE which results in gender
segregation in many contexShammed & Cherian, 2014; Crabtree, 2007; Ebal., 2006)

Much of this has to do with the Islamic idea that women should be modest and should not be
seen uncovered outside members of her immediate family @abh2011).This

preservation of modestyhe resultant gender segregation Hredefore the preservation of

family honorin theUAE (Ahammed & Cherian, 2014; Crabtree, 2007; Foxl e2016)is
something thathildren would beaccustomed térom a young age. Studies have shown how
children demonstrate the cultural norms which they are familiar @iler§ & Eisenberg,
2012;Gauvain, 19952009). Chen (2012) notethatculture influences how children interact
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with each other, but in this studyarticipant 2 saw how culture may also have played a role

in child-adult interactions in the school setting. They shared how they perceived that this
cultural norm of gender segregation was brou
schoolsometim® young boys may not Kk n oThisdemonmstrates i nt e
t hi s p a thibking af pa cultutalsgender roles are adopted by young children early

on, which is a view supported Baker(2018, who faund that young Emirati girls often

played to role of the mother in traditional Emirati games

Nationalidentity

National identitywas addressed in many of the documents analysed (Abu Dhabi Education
Council, 2014 Dubai knowledge et al., 201&0vernment of the United Arab Emirates, n.d.;
The General Secretariate of the Executive Council et al.,; 2068n 2021, 2018
Documentsencouragedmiratisto adhere to their responsibilities (Government ofuhéed

Arab Emirates, n.d.) and act to the advantage of their nation whilst maintaining the culture
(Vision 2021, 2018ptudieshave pointed out the integration between dress and culture in the
Arabian Gulf and one way in which citizenghlight their national identitis through

wearing traditionalocal dresg(Akinci, 202Q Sobh et al., 2011).

Local dress

In the interviews, both participandsscussedhe topic of local dress and shared how

members of the local community enjoyed seeing them wear local dress. For women, this

would be wearing a traditional abaya and a scarf head covering, wiicé vgay, Bouvier
(2018,p188) says Ot hat | sl almkingdressivatimislamt y can be
Participant 2 saw how the requirements for modests in women (AQasimi, 2010;

Bouvier, 2018) spi#dover into girls wearing leggings under school dresses. This finding
revealed that this participant is making the connection between the religious obligation of
covering, preserving modesty and avoiding shameadimi, 2010) that is placed upon

Emirati nationals and how this is being implemented by parents in a school settnege

the girls typically wear knee length dresses.
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Desert culture and the city of Al Ain

For many, especially if the Emirati people are of Bedouin descent, the desert has formed their
very ways of life (Matsumoto, 201Both interview participants referenced the Bedouin

people who were the nomadic, desert roaming people of the area (Begr008) who

havea deep appreciation for the desert. Participant 2 experienced how Emiratis love the
desertWith approximately 93% of the country being deskuofmi, 2014) it is no surprise

that there is this bondhe desert areagemore suited to the date palms and camel herding
(HeardBey, 2017) and Participant 2 identifies this wiiegy comment hovEmiratisstill

enjoy being with their livestock inthedesarhd al so how t hey appear
Clearly this participant has identified this bond betwieir Emirati friends and the desert

Also, with the city being located geographically inland and surrounded by sandy desert, there
is close proximity to the desert from any location in the @itgl Ain. However,not all

people of the UAE are Bedouin (Akinci, 2008), &atticipant 2also noted this,

demonstrating insight into the cultural background of those living in the Al Ain region

Behaviour, moral values and respecting culture

Honour is highly esteemed in Arab societids-Qmari, 2008; Nydell, 2018nd how one
behaves not only reflects upon the individual &labon others they are associated with.
Such ideas are common in a collective society like the WEIhmed & Cherian, 2014; Al
Omari, 2008; Hofstede et al., 200@)th honour constantly being maintained and shame
avoided (Fox et al., 2008lydell, 2018; Prager, 2020). Appropriate moral behavior was
addressed in many analysed documents (Abu Dhabi Education Councjl20043
Government of the United Arab Emiratesd. p.1; Vision 2021, 2018), which could be

interpreted as a way to avoid shame. Document analysis also revealed that schools are

n

required to operate under values which uphol

Council, 2013, p16; Abu Dhabi Education Council, 201#)ny inappropriate behaviour

inside or outside school by a staff member, not only reflects on the individual member of
staff, but also upon the school and those associated with it, due to the collective nature of the
culture Kamp & Zhao, 2016)There needs to be a certain element of cultural awareness on
the part of school staff, as sharedRayticipant 1 andindings from this study demonstrate
thatone way this is addressed is through the staff handbdokhwutlines appropriate dress

and behaviour. This acknowledges the importance of appropriate moral behaviour and

avoidance of shame for those related to the school.
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Sharing local culture and customs with others and the city of Al Ain

Participant 1 shared how they hateracted with the culture and history in the city, reflecting
how Al Ain has been identified as a city which promotes the culture of the country through

its historical sitesThe General Secretariate of the Executive Council et al., 2008,.3.189)
participant went on to describe how they have a deep appreciation for the history of the
nation which is evident in the museums in the Up&nting towardghe increase in the
promotionof cultural sites and experiences, in an effort to promote the Emat#bdin and

preserve history and tradition (Khansaheb, 2021; Ledstrup, 2019). Findings indicated that this
idea of promoting the cultueend pr eserving heritage is in |
leaderg/Abu Dhabi Education counci2013,2014; Dubai Knowledge et al. 2015; UAE

Vision 2021, 2018). This could be in response to a continual undercurrent in then UAE

which some feel thajlobalisation is threatening traditions of the past (Ahammed & Cherian,
2014;Al-Khazraji, 2009pPartrick, 2012; Stette2012). This study found that whilst families

are called to be responsible for maintaining Emirati culture (UAE Vision 2021), this
responsibility also falls upon schools (Abu Dhabi Education Council, 2014; Dubai

Knowledge et al., 2015; The General Seamiate of the Executiv€ouncil et al., 2008).

Whole school adaptationschool compliance with values, laws and regulations of the

country

Despite the multicultural face of the Arabi a
accept ab al.e2006,(pB).orkeretorie, there is a very strong undercurrent of culture

and religion which directs how these countries ope€uéure is multifaceted and incudes

many elementsH{ofstede et al., 2005yuqul, 2014) which makes it a complex topic for
expatriates.Interviews revealed that the school has had to adapt in many ways to the local
culture,such agroviding prayer rooms for Muslim studenisis was seen by participants as

a way in which the Islamic requirement to pray five times per daydmitatered for

Several government documents analysed gdlaaaous requirements upon schools in order

to reflect and respect local cultusbu Dhabi Education Council, 201Bubai Knowledge et

al., 2019.
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Document analysis found that government documents not only placed a responsibility upon
the family to teach their children local customs (Vision 2021, 2018) and the Islamic faith
(Government of the United Arab Emirates, mpd.) but also the education system too must

play a rolethein religious and cultural growtbf children(Abu Dhabi Education council,

2013 2014;Dubai Knowledge et al., 2015; Vision 2021, 2018). Schools must teach Islamic
studies to all Muslim students (Dubai Knowledge et al., 2048 )have a responsibility to
encourage the Islamic values in schools (Abu Dhabi Education Council, 2013, p. 12; UAE
Vision 2021, 2018, p. 23). With globalisation challenging traditional values (Baker, 2018;
Cooke, 2014; Farrel | , )2thisdsBne wRyao/ceumter&ny O6 Do n n e |
negative effects of globalisation on the culture and relidibhH Vision 2021, 2018). This

is also in line withthoughts fronfFindlow (2008) who recognises that the desire for countries

to spiritually develogheir citizens fares a lot higher for Arab nations, than it does, in the UK

for example. This may be due to a tension throughout the Muslim world, where, due to
globalisation, there is an increased divide between the secular and the religious. This is a
tension linled with the concept of oneness (Tawhid) which is foundational to Islam, where all
aspects of life are intertwined and converge in Islam (Cook, 1999), is being pushed aside.
Cook (1999) highlights that this has been felt in the educational sector, wheern\es

secular ideas have been brough in to meet the needs of Islamic nations, but at the expense of
the Tawhid Participant 2 shared that the Muslim community could be of benefit to the school
and should be drawn upon

Previously, authors have identified how overseas educational ideas often lack the
understanding of the local culture when entering the Arab Wbittkson, 2013; Raven,
2011).0Other sudies have highlighted the importance of school curricula and materials being
relevant for the culture they are being usednd warn about foreign or inappropriate ideas
within curricula which may be contrary to the values of a countryRiatawi, 2011;

Godwin, 2006 HeardBey, 2017. BelhiahandAl-Hussien(2016)found thatan English
mediumcurriculum which was adopted in the city of Abu Dhabi, not only brought the
language, but also Western culture. The current study revealed how the case study school
addresses thi®articipant 1 noted how the community relations officer of the school censors
materialssuch as textbooks and removes anything deemed inappropriate, in line with
government requirements (Abu Dhabi Educatwuncil, 2014, p 67), which would be

aligned with Islamic principles.
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Surprisingly, despite the apparent restraints placed upon schools, one participant described
the education ithe case studgchool as holistic, which not only links into one of the six FS
principles Forest School Association, n.drgure4) but would also sit alongside the

Islamic outlook on educatiomith previous literature having identified how Islamic

education caters for not only the advancement of intellectual knowledge, but seeks to develop
good character arttie building of moral, spiritual andommunal valuesAl-Rimawi, 2011;

Bakar & Abdullah, 2015). Harris (2017) highlights the holistic benefits which FS brings, such
as environmental education, social skills, relationship skills;estdfermrandassessing risk

Many of the activities described in the PowerPoint docunfégie 7; appendix 1B8would

also seek to develop these skills. In additigure 9 also notes that the FS association states
that FS develops 6holistic growth (and) help
spiritually,p hy si cal | y a rrarestiSohbotAsdoaatian,una.iickvidould

overlap with these Islamic educational values. However, to make it applicable, the teaching

and learning does need to be carried out in a meaningful and contextualised way.

Contextualised education and the challenge of globalisation

Participant Jalso shared the difficulties of explaining the British concept of a chimney to

children who would not be familiar with this concept, as no home in the UAE has a chimney.
This is the educational Oreplicat 92pspeaksat her
about, when Arabian Gulf countries aim to fulfill national objectives, through imported
educational curricula, where the relevance to the context has not been taken into account
(Raven, 2011). This does not go as far as an educaiti@aafjoing against Islamic and

cultural principleswhich several studies speak about (Baker, 2018; Dickson, 2013; Kirk,

2015; Mrabet, 2010al-Rimawi, 2011), however it does not allow students to fully

understand the topic, as it is so far removed from their current comtextany multicultural

settings, school curricula can be somewhat removed from the experiences of the local
population(Al-Rimawi, 2011;Baker,2018;HeardBey, 2017; Ridge et al., 2017Here

there isanawareness that what is beitagight in some lessomsdifficult for the children to

graspdue to the cultural irrelevanemddd o es not draw upon the o6cul
local culture (Kirk, 2015, B88)ord oes not O6check for relevancy

2011, p.19). The same participant also desired for pupils to be engaged in what could be
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considered traditional British school extracurricular activities such as netball and swimming,

which again, would not reflect traditional values, particularly of modesty in local girls.

Tolerance in a multicultural school

Participant 1 described the tension betweemeetling to baware of the cultural

background of individual pupils, whilst also attempting to embed culture, in such a
multicultural environmentThis lack of distinction between cultures could be this
participant 6s o ubweeer, lksimaygmakefit difficall teefulfil somesof

the government requirements to promote and establish the local UAE culture, if school staff
are not aware of who is an Emirati and who is an expatriate. Documenysisaiab

revealed the importance of tolerance within the UAE (Government of the United Arab
Emirates n.d; UAE Vision 2021, 2018) and highlighted it as a virtue which schools should
foster (Abu Dhabi Education council, 2014 13; Dubai Knowledge et al., 2015,18), as it

is encouraged in Islan{saruddin, 2016).

5.2.2 Subquestion 2 What adjustments have the school made to make #® icase study
school applicable to the local environment and culture?

Forest School adaptationsontextualised education

The participants described the physical layout of tharéa.The natural environment of the
UAE is reflected in th@resence of both sand and local palm trees on the FS site. The palm
trees are marked out on the school PowerPoint presentgigomg6) and thisslidealso
acknowledges that the physical environment is different to a tradition&8ueSo the strong

sun for most of the day in the UAE gtechoohasinstalled an artificial shade over the area,
despiteParticipant 1 noting that shade is normally provided by the trees in a traditional FS.
With more trees, shade could also be given naturally by date pétinis this context.

Therefore there does seem to be some level of contasatain, but further adaptations such

as artificial grass, artificial shade and wood from outside sources are not in keeping with the
local natural environment. Participant 1 highlights a lack of knowledge about wood collecting
and that wood is brought into the site from outside. phiats towards a need for more
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context specifi¢raining. This study found that the FS association encourages practitioners to
focus on the natural surroundsand although FS was originally set up in a woodland
environment, there is an acknowledgement that any natural setting could be incorporated
(Forest School Association, n.dfgure9). The FS association speaks about holistic, child
centered growth, and the potential to link FS with home life and the use of natural resources
(Forest School Association, n.gdREigure9). All these facets are very specifacthe context

in which they are used, thereby giving freedom for much contesdtialh which Harper

(2017) and Lloyd et al. (2018) call for in FS.

Whilst the PowerPoint presentation shared by the school iderttikesite at the case study

school and the educational approach used on the $#® &ppendix 13 theapproach

could be seen as a combination of outdoor learning and FS. The FS school project in this
case study school does not truly occur in a natural desert setting. Rather, it is held4in a man
made environment within the school grounds, as can be seen in figuré/h Local

resources such as fencing, palm trees, as well as saedyéaw brought to the site in an

attempt to reflect the natural surroundings. Elliot (2015) described a similar situation in inner
city England where an area adjacent to the school was transformed into an area which could
be used for FS. Other studies hahewn similar concepts, where the local natural

environment is reflected in an outdoor area of the school on the school grounds, to encourage

children to interact with local and natural resources in their play (Cumming and Nash, 2015).

This hybrid approach of FS and outdoor learning is a response on behalf of the school to
many of the local regulations which make it difficult to regularly transport young children
outside the school setting, within the Emirate of Abu Dhabi. In addiémg, many within

the country are risk averse and there is a negative attitude to risk, which the children could be
exposed to in a natural desert setting. Therefore, ait@etting is easier to control the

level of risk which children are exposedatiad is therefore one way in which the school is

adapting to the local context.
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FS and the local culture

However, there aretheradaptations which have been made toRB@rojectin the case

study school. Lowenthal (2005) highlights filace of the natural environment in the

heritage of a country. The desert is an aspect of the natural environment, which is intertwined
with culture in the UAE, allowing for camel herding, growing date palms and falcon hunting,
which are part of the heage (Aspinall, 2001; Fox & Millekdriss, 2008; Heardey, 2017;
Ledstrup, 2019). Participant 2 identified how the desad part of Emirati culture and

Emirati friends were more relaxed in the desert environment. The dwsaiso recognised

the place of the desert in this culture. Therefore, one adjustment which the school made was
to rename the FS RabéeserntpabDitsdosvamwyd hamsd as
This name change definitely begins to align outdoor education to the culture in which it sits,
at least in name. Local UAE studies by Baker (2018) ar@QiAheh and Abu Ayyash (2020),
both call for an wareness of the local Emirati culture to be taken into account when
considering education, with Alhosani (2022) highlighting the impact which schools in the
UAE can have on young children with regards to culture. Even something as simple as a
name changeat only makes the idea more relevant imaty signal something of a change in

mindset on behalf of the staff.

Local health and safety concerns are considered by schooEstaffhions are common in the
deseriin Al Ain, and Participant 1 shared that they check the sand for wildlife, in addition to
taking precautions for blowing sand. Both examplesonstrate some degree of

understanding of the natural context in which the F#istedand the risks involved

Childrenare askedo wear long trousers to enter the FS, thereby allowing the children to take
supported risks by going into this environment, which is advocated by the FS association and

is addressed in one of the six FS principles (Forest School AssociationFigdras).

Other adaptations have been the incorporation of local resoBantigipant 2 identified the

use of local logs, spices, gribsd fencing as ways in which adaptations have been made, as
well as a water source, which was seen as an attempt to mimic a traditionahialaj.

concurs with several government documents which encourage schools to promote and
strengthen local culturépu Dhabi Education counci2013,2014; Dubai Knowledge et al.,
2015, as well as studies which show that there does neexldddvel of contextualisation to
the curriculum (HeardBey, 2017; Kirk 2015; Raven 201 rtefacts of the culture carry

meaning and children develop an understanding of this meaning through interaction with
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fellow members of the culture and can thereby respond in a culturally appropriate way
(Gauvain, 2009). Even the choice of toys in a setting can reflect which children will interact
with them (TrawickSmith et al.2015). Baker (2018, @.22)directly addressed the use of

natural materials in edueacheramnaynpusdEmBait t i ngs wi
Oplaythingsdéd such as sand and water in the <c
an inspiration for knowledge of the UAEOG6s ri

adaptations which the school has made are a liakdaeflection of the culturélowever,

other nonrlocal artifacts were also used in the FS area such as tyers and play kitchens, thereby
highlighting the tension beten adapting to the local context andesireto incorporate

other resources. This was also reflected in photos within the PowefRppendix13)

showing nomative resources={gure 7). The activities in this slidéFigure?7) were generic

and could be applied to any situation but details on how they would be outworked in this
context were not provided. The slide on protective clothiingufe 8) was also not adapted

for the UAE context.

Activities mentioned in the PowerPoint documédng(re 7) such as construction, teamwork,
craftsandcreating could all be incorporated into a constructive learning framework, which
previousstudies have attributed to FS (Harris, 2017; O'Bri@09% as well as contributing

to the governmentdéds desire to move towards
Vision 2021, 2018, p. 23). Despite the range of local andaxal resources used in the FS,
these activities woulledarandrow e notre rt ebdest porr cacnegses
School Association call for (Forest school Association, n.d.a). However, Romanowski et al.

(2018) point out that in the Arabian Gulf, learning has traditionally not been taught through

active engagement andleztion, but rather through a more formal approach. Therefore,

there may be some modifications required to constructivist approaches to education in this
context. In fact, Baker (201®.122 a d v o c rot-Emsrati teadchers ofdhe KG

community should learn about Ardélamic perspectives on play, so the rich cultural heritage

of the UAE can thrived.

Findings from the interviews revealdtht both participants pointed out that a fire pit is not

needed in the UAE as it is not a cold climate, despite the FS having a firehg@tcase study

school Although a fire pit is frequently a part of FS within the UK, it is not a necessity which

is stipulated by the Forest Schasisociatiow h o F@estSchodl uses tooland fires

onlywhered eemed appropriate to the | eaTlhismaysodé ( Fo

be an example of replicating educational practices from another country without adapting
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them to the needs of the pupils partaking in the Forest ScHuslpractice of implementing
educational ideawithout thought for the meaning of context in which the educational ideas
were initially created, is consistent with previous studies addressing thisBajier (2018;
Matsumoto, 2019Raven, 2011; Ridge et al., 2Q1khterestingly, Lloyd et al(2018) also
specificallyaddresses the inappropriate use of fire in outdoor education. They noted that in
Australig lighting a fire is not always apppriate due to the fear of bushfires and that the use

of fire in outdoor education needs to be carefully considered in light of the local context.

The PowerPoint document analyga@pendixl3) also echoed this idea of replication

without contextualisation, which is consistent with previous literagtagngthat there is a

fear that the formal idea of FS is being commercialised and standardised, which does not
allow cultural adaptations, which will influence how children play in the environment
(Leather, 2018). This lack of contextisalion reflected in both the interviews and

PowerPoint documeriappendixl3) are in stark contrast with tlatawhich this study found
when analysing a sectiar the Forest School Association website (Fig)teThis analysis
revealed a pedagogy which is very flexible and encourages practitioners to be child focused,

adapting to the natural environment and local context of the children involved.

5.2.3 Sub question 3How do staff view the adaptation of tR& project in the case study
school?

EYFS philosophy and FS

There was a desire by participant 1 to share how the outdoor environment mirrored the indoor
environment with &aheysaavsS asfjooBYESpiactiae, limkiecar ni n g 6
with the early years Reggio Emelia philosophkis is an interesting concept, as it

extrapolates a very specific Italian curriculum, which was developed in a very specific

cultural and environmental area in Italy, to a new context and area of the world. Whilst the
topic of Reggio Emelia was not thectes of this research project, it is interesting that this
participant brought it up in relation to natural materials in the classroom and how they viewed
the links with tle FS projectin the case study scho@andersSmith and Cordoba (2022)

adds that Reggio Emilia is more than classroom dispiiaysat this educational philosophy

is based on place and surroundings being used as educational opporBekieeg2015)

notes the aesthetic nature of Reggio Emilia, which is somet¥high Participantl touches
onduring the interviewhowever thiss saturated in the aesthetic appreciation which the
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Italian culture promotes (Sande®snith & Cordoba, 2022)Reflecting on the context in the
UAE, Baker (2015) shares that after her visit to the area of Italy famous for the origins of the
Reggi o Emilia approach, she would desire for
childhood education in the Emirate of Abiabi. She noted how this approach was very
research based and how it was not a superficial philosophy but rather a complete way of
thinking about education and the educational space. Baker (20tEs)the contrast between

the Reggio Emilia educational approach and the didactic technology driven, performance
driven approach to education in Abu Dhabi. Hewett (2001) adds that Reggio Emilia elevates
the role of the child in their learrgrtotake an active role. There is an opportunity for this

style of hand=n learning, potentially in the FS, to reflect the traditional learning through
apprenticeships which wetsed as ways to learn skiltsthe pastthroughout the Arab

world (Alhebsi et al., 20L5Vorrison, 2021), however this deep understanding was not

expressed in this study.

Opportunities for development

Althoughone of the participantsad minimal experience in the settioigthe FSthey
perceived that many aspects whichiamportant to culture within the UAE, such as desert
animals, Bedouin tents, growing palm trees and traditional cooking opportucttigs be
incorporated into F helpit have more synergy with the cultuRarticipant 2 specifically
mentioned a potential role play of making lugquaimat (a traditional datert)pnstrating their
knowledge othe importance of food and hospitality in the cultuvlich agrees with
previous research whidtighlights the prominent place of food in Gulf Arab hospitalif{
Omari, 2008 Khansaheb, 202Bobhet al, 2011 Sobh et al., 2013)

Community engagement

This participant also thought that community engagement was important. They could see
ways for community developmemarticularly within the Forest School projecithe case

study school.An idea from this participant was asking Emirati families which aspects of the
local culture and heritage they would like to share with expatriates and how this could be
incorporated into the project, therelbhgnouringthe opinion of Emirati familiedt is

interesting that this participant recognises the importance of honouring members of the local
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community as fonour is an important aspect of Emirati lfgaker, 2018; Fox et al., 2006;

Nydell, 2018).Document of conduct and ethics of an Emirati CitiZzBoernment of United
Arab Emirates, n.d.), encourages Emirati nationals to share their traditions witlatnamals
and this could be something which could link local values with education.

5.2.4 Sub qiestion 4 What are key components of a FS in the context of the case study
school in the UAE?

Contextualised education

Findings from the PowerPoint analy$fsppendix13) indicated that the FS desires to offer a

range of activitiesigure7) whi ch i nclude 6écaring for the e
teamwor k, games, confidence, | eadership, tru
FS principles Forest School Association, n.d.Ragure4). However, from the analysed
PowerPoin{Appendix13) there is no explanation of how this will look in the UAE.

Although the focus here is the formal schooling system, historically in the Islamic Middle
Easteducationwas ofen in the form of learning skills such as thge of the bow and arrow,

to swim, how to work the | and,pébra . dherefore¢ beého
the country contextf the UAEwould lend itself to harglon, skills-basedearning in an

outdoor environmentlthough this idea was not shared by participants in this.study

Supported risk is one of the components of FS (Forest School Associatiahandlwas
generally spoken about many times within the PowerPoint preseniapipendix 13)

analysedbutit did not address context specific risks

Environmental protection and conservation of natural resources

However, the need to promote care for the environment, which FS encourages (Forest School
Association, n.d.b), does fall into line with the findings from the document analysis, which
demonstrated how the government are aware of environmental concerns(@avieof the

United Arab Emirates, n.d; The General Secretariate of the Executive Council et gl., 2008
UAE Vision 202 2018 United Arab Emirates Ministry dElimate Change & Environment,

2017) and the PowerPoi(Appendix13) analysed also addressesstim a general way. This
echoes a study conducted ByrnsandManouchehri (2021) on outdoor education in another
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|l sl amic country, which adds that o&édnature sch
ways it is equally possible within an Islamic worldview that recognition of divine care of
nature i s coupl ed wibehhviobrandieamikg withihthaude8ynsr opr i a
& Manouchehrj 2021, p.10, further confirming the place a FS has within an Islamic context.

Training

Not directly addressing a FS lesson, but something which is seen as foundation&CasgS,
Study school, n.diy that it is always run by trained leaders (Forest School Association,
n.d.b) This was also highlighted in tlrterviews and thechool PowerPoinappendixl3).

Both participants reported the importance of staff trainBme participanhad been

previously trained and was seeking further training, whisbther, being a relatively new
member of school staffiad no training and articulated that they were unsure if their ideas
fitted with the FS philosophy. Appropriate training would equip practitioneitgtioer
understanchow the FS philosophy and principles could be applied in the context of the UAE
However this would need to be expanded to include some intercultural competencies, as
many expatriates may not have had a chance to interact with the Emirati community and gain
understanding about their cute (James & Shammas, 2013).

5.2.5 Sub @estion 5 What are the positive and negative aspects of running a FS project
such as thidrom the perspective of staff in the case study s¢hool

Both participants were positive about the FS project in the case study school, and this reflects
literature by Barfod and Bentsen (2018) who identify the need for school leadership to be on

board with outdoor learning. One of the interview participantsteaeWS as giving the

school an added dimension when it came to private schools, who compete for affluent

families who are able afford the high fees (Ridge et al., 2015). Mohamed and Morris (2021)
warn that Gulf countrieswbifitkbnadpumohasebd ad
transaction, and do not consider effectiveness. Therefore, the findings in this study differ

from the thoughts from Mohammed and Morris (2021) in that one participant had the desire

for children t o albdeawd$a asa way ef fosteribgththis.nAnother e 6

participant felt that children were on task whilst in the FS, thereby making it not only a point
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of difference between other private international schools but also somethingtidich

children engage with.

Community engagement

Another positive aspegthich wasshared through the interviewsasthe intentiorto have

more community involvement. Participant 1 added thaiGweid, parents were invited to
attend a FS presentation in the school ang¢heol would now like to have parents visit to
project on site again. This would sit alongside findings from the document analysis which
found that parental visits to schools should be encouraged (Abu Dhabi Education Council,
2013, p. 56).

Very few negative comments were made by participants otizer theneed to be mindful of

blowing sand Rarticipant 1)

5.3 Summary

The aim of this study was tovestigatethe lived experiences of staff in one school involved
in adapting a FS model to fit with the local culture and environment in the city of Al Ain, in
the UAE.The subthemes which emerged from the data analysis went on to answer each of

the subguestions anthis can be summariséa figure 11.
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Figure 11 Research suljuestions and correspondisgbthemes from data analysis
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Results found that although there had been some adaptations made to the FS, these did appear
to be minimal, with the FEowerPoint documenfppendix13) also reflecting little of the

UAE. This is in contrast to the flexibility afforded B{5,asseen irthe section of the FS

association website analysed in this thesis. Lived experiences of staff were investigated and
results found that one participant has more local cultural interactions than the/atth@us

aspects of culture were shared through the interviews which were also reflected in

government documents. It was also clear through the analysis of governmentmiscume

related to schools, that there were various ways in which the school had to adapt to the

context and had the responsibility of ensuring that staff were also aware of expectations

placed upon them by the culture. The following chapter will outline asras and

recommendations from the study.
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Chapter 6 Conclusion and Recommendations

This chapter presents a conclusion of the findings from this study along with
recommendations for stakeholders involved in adagtiRgrestSchool (FS)model to new
contexts. It will then go on to describe potential areas for further research. This study
investigatedhe lived experiences of staff in one school involved in adapting a FS model to

fit with the local culture and environment in the city of Al Ain, in the UAE.

6.1 Summary of the findings

Data was collected through the analysisnad semistructured interviews as well as the

analysis okeveral document3hefindingsrevealed that thease studgchool had made

several adaptions to th&lproject to make it applicable to the local environment and culture.
The FS had local palm trees, sand, local spices and logs incorporated into thevaaka it

an applicable outdodearning contextThis begins to align the FS with findings in many of

the government documents analysed, which encouraged the promotion of local culture and
heritage in school©ne of the most notablaptations which the case study school
implemenedwas t he change in name Diramotwefesrée st Scl
the local setting. Howevedgespitestaff members having had experiences ofakal culture

and living in proximity to many cultural sites, the adaptions to the FS project were limited
and the projedhadsomenontlocal resourcesuch as an artificial shade, tyres and pallets.

There was also a fire pit despite the warm weather in the UAE, signalling the replication of a
traditional FS in Europe, where fire would have been needed for warmth. Similarly, the
PowerPoint document frorhéschool revealed little contextualisation to the presentation to
make it relevant for the UAE. In contrast, through the analysis of a section of the Forest
School Association website, it was found that FS offers a very flexible approach, allowing FS
staffto adapt to the local environment. Several findings from interview data pointed towards
the need for further staff training to understéuty, the values of FS. Staff felt positively
towards the FS, with one participant sharing many ways in which tbaghh it could be

further contextualised.
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The study also found thataéf members had varying degrees of interactemmexperiences
with Emirati culture and religiorDocument analysis highlighted the foundational role which
Islam plays in theountry, which was also reflected in the case study scHdm.community
reacted positively to participants attempting to speak Arabib,documents analysis also
echoingthe place of Arabic in this contexhterviewsidentifiedthe placewhich national
identity has in the culture, along with modest dress and gender Palggipantsand

document analysiseflected on the role of familyrarticipants also identified many ways in
which they experienced whole school adaptations to being a British schbelUAE

however, one participant gave an example of how the wider school curriculum was not

adapted to meet the local population.

6.2 Conclusi on

The study identified ways in which the FS model was addptétwith the local culture and
environment in the city of Al Ain, in the UABnda number of conclusions have been drawn
The FS itself had palm trees, local fencing and sand which reflected the local natural
surrounding, however this wasjuxtaposed with artificial grass underfootamon-sandy

area and aartificial shade over the F$herefore, some local adaptations have been made.
There was an awareness of the dangers of the desert with the area checked for dangerous
wildlife and children encouraged to wear long trousers to enter the FS. One of the most
obvious efforts to contextualise the project was the name chamgd-firest School to

Desert Discovery.

The FS program had a fire pit which was not necessary for the function of providing warmth
and is not stipulated ashacessityn FS Forest School Association, n.d.b). However, a fire

pit is common in some F&ntexts, indicating a replication of an overseas idea without

taking the local context into accouldilk, 2015, p.92). The PowerPoinappendix13) also
reflected this 'replication’, echoing thoughts of Leather (2018) who has concerns that the FS
model is becoming standardised and commercialised. This was contranaialysed

section of the F&ssociationwebsite which reflected a pedagogy which was flexible and

open ended (Figur®. In fact, the FS association is adaptable with the location andnaes
which are used for F§-0rest School Association, n.gdfigure9), therefore there could be

more contextuadation of the current project, whilst still aligning to the FS ethos
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The educatioal approactof the school was described as holistic by one participant which
links well with FS Forest School Association, n.gragure4; Figure9), as well as an

Islamic educational philosophyk-Rimawi, 2011Bakar & Abdullah, 2015)however tlese
connectios werenot made by participants. The schBawerPoin{appendixl3) also

highlighted holistic activities (Figuré) although these were not contextualised for the UAE.
The FS association encourages links with home life and also spiritual life if appropriate
(Forest School Association, n.dfigure9), thereforgleavinganyadaptationsnadeopen

for local cultural connectionglowever,these connections were not made in the current
study. The focus on natural surroundings, learning skills, and care for environment does fit
into an Islamic educational model and also links wisikiis-basededucation which was
prevalent in the Arab world through traditional apprenticeships many years ago (Alhebsi et
al., 2015; Morrison 2021)

One participant identified training needs and also ways in which this FS could be further
adapted and gave an example of role playing the preparation of a traditional sweet dish. This
participant had shared many firsthand experiences of Eroidagire,andthis is a

demonstration of expatriates haviogjturalexperiences, meaning being mauctel this being
outworked into contextualising educational experiendéth the city of Al Ain being

identified as a city of cultural relevanceng General Secretariate of the Executive Council et
al., 2008, p. 39) the case study school and staff are in proximity of cultural sites, from which
staff would have opportunities to explore Emirati cultdiee findingsindicate thaglthough

both participants had seen the outward expressions of Islam from living in the UAE, neither
shared how Islam encourageddwers to take responsibility in care for the environment

(Sarkwi et al., 2016) despite this aspect of Islam being a direct connection to FS

Based upon the findings of the study, there were several adaptionsgon an Arab,

Islamic contextvhich impacted the school as a whdigerviews revealed that staff had
observed ways in which adaptations naturally occurred due to cultural influences, such as
girls wearing leggings under school dresses and the relationship between young boys and
how they relate to women outside their inthate family. The importance ofioral

behaviour was highlighted in the document analysis and was reftacteh the interviews

in how the staff handbook outlined moral behaviliis is one stewhich the school has
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taken to ensure the school staff are made aware of appropriatebetwasiourin the context

of the UAE Surprisingly, one participant felt thiktey did not need to distinguish between
studens and their ethnicitydespiteschoolsbeingrequired tgpromoteEmirati culture Abu

Dhabi Education Council, 2014; Dubai Knowledge et al., 2015; The General Secretariate of
the Executive Council et al., 2008yhich may require staff to know which students were

from that backgroundrhis highlighted a lack of knowleddem this member o$taff

regarding theeoncernwhich Emiratishave that their culture ishreatenediue to

globalisation (Ahammed & Cherian, 2014-Khazraji, 2009Partrick, 2012; Stetter, 2012).

Previous authors have noted the place of Arabic within I$fdrissa & Dahan, 2020as

well as the governmets requirement for it to be taughtsohools Abu Dhabi Education
Council, 2013, p. 45Abu Dhabi Education Council, 2014, p. 21; Dubai knowledge et al.,
2015). Both interview participants made some efforts to speak Arabic and this was
appreciated by members of the Arabic speaking communutyever, it was not determined

if the teaching of Arabic spilled over into the FS project or if any adaptations were made to
include the Arabic languade FS as the case study schaehs anEnglish-speakingschool.

In terms of wider community impaaine participant advocated for having more community
involvement in the future by asking Emirati parents what aspects of culture they would like to
see reflected in the F¥his would negate many of the cultural barriers which expatriate staff

face and would enable cultural adaptations to be put in place in an appropriate way.

6.3 Contribution to knowl edge

Research hasentified how the&=Smethod has often not been contextsalito thesituation

in which it has been placed (Harper, 2017; Leather, 2018; Lloyd et al.,. 201B)

considerable research having beadertaking in many other settings around the world on

how FS is used in various contexts, (Austin et al., 2013; Barfod & Bentsen,RA018; &

Manouchehri, 2021Coat es & Piml ott Wil son, thi&€ubd ; Mast e
begins to address the gaps in knowledge regarding contextualisation of the FS approach

within the UAE.This study is one of the first to considke lived expegnces of staff in

adapting a FS model to fit with the local culture and environment in the city of Al Ain, in the
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UAE. The findings add to an understamglof what steps can be taken to adapt a FS

approach to the context of the UAE particular,the need for the physical landscape to

reflect local surroundings, as well as the use of a contextualised name for the project. It also
revealed ideas to adapt the FS further, such as community involvement and the incorporation

of more local resources.

6.3.1 Key contribution

This study finds that the lived experiences of staff in one school involved in adapting a FS
model to fit with the local culture and environment in the city of Al Ain does impact the way
staff members approach pedagogy. Staff members who took part inenemwere able to
highlight their experiences of culture and religion in the UAE. Staff members had
experienced Islam, the Arabic languadesert culturegender issues, hospitality, Emirati's
viewsonfamily, behaviour and moral valuess well as othesispects of the local culture.

They were able to identify ways which the wider school had been adapted to reflect the
local culture and environment tife UAE. This ranged from providing prayer rooms for
Muslim students to use, censoring reading materials to being aware-lofcabnoncepts

which may be used in teaching topics in a British schiduy were also able to identify

ways in which the FS was adapted to the local context.

In addition, this study revealed that FS offers a very flexible pedagogy which can in fact be
adapted to fit with the local culture and environment of the UAE. The promotion within FS
pedagogy of developing the child in a holistic manner as well as catesftocal

environment is also reflected the religion of Islam. The focus within FS on the use of a local
environment whichin this case, could be the desert environment but also within the city of
Al Ain could be a local date palm oasis, sits side Qg svith the desires of the Emirati
government to promote and preserve local culture and heritage. The adaptations which the
case study school made in order to adapt the FS to the local environment were through the
use of traditional fencing, the presendéelate palm trees, the use of natural herbs, as well as

a more contextualised name.

Interviews revealed that staff experienced the implementation of thigaitional FS

within the case study school in a variety of ways. The member of staff who had more
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interactions with the local community could identify ways in which the project could be

further adapted to fit with the local culture and environment. They were also able to identify

ways in which items which were present within the $t&h as a water source and herbs,

could be a reflection of the local environment. The staff member with the least local cultural
interactions outside the school setting was able to identify fewer ways in which the project

was aa@dpted. However, both members of staff spokdtpaty about the implementation of

the FS project within a netmaditional settingBoth see the value of it within the local

context with the change of name being described

and the FS projeets a whole was se@s encouraging children to love the desert.

6.4 | mplications of the research

These results build on existing evidence which demonstrates F$approachs being used
effectively in a variety of noftraditional contexts. Practically, this study found that FS can be
adapted to the dry, desert context of the UAE. The findings suggest that FS is an educational
activity which could align itself closely with amy of the values of the UAE and sit alongside

the promotion and preservation of UAE cultufée lived experiences of staff in this study

were reflected in how they viewed the project and its links to the local culture and heritage.
Therefore, staff withincreased cultural awareness can see how the local culture can be
reflected in an outdoor settinghe results should be considered when schools within the

UAE desire to fulfil the governmedst objectives to promote and preserve local culture

through outdoor learning.

65Recommendati ons

6.5.1 Recommendations within the wider field of research

In the wider context, there are implications for FS staff who work intramtional FS
settings.Through the analysis of a section of the FS websitay&Sshown to offea very

flexible approach to learnin§Sstaffneed to be aware of this and refrain from replicating
practices from other countries, but rather embrace the FS principles and contextualise them to

the location in which they work. To implement this effectively, FS leaders need to have



119

advice and input from a member of the local commuiityconsiderable knowledge of the
local culture to manage resources correctly and implement artefacts in an appropriabe way.
line with FS principles, this study recommends that staff training for FS should be a priority

to empower staff to fully understand the FS contefsad or assist lessons appropriately.

6.5.2 Recommendations fétSstaff in the case study school

In the case study school, to improve the current situaticeganmendation would be that

natural shadeould be provided through the planting of more local palm teeewell as

increasing the numbéwmcal artefacts placed in the FS area to facilitate play which replicates

the local culture and heritage. In the context of the UAE, the connection between Islam and
mands care of the environmen inthevase stsdg solmol hi n g
should be made aware, &b acknowledge the potential links FS could have within an Islamic
context. The concept of holistic education was revealedsrsthdy, which ties closely with

FS principles as well as Islamic education. School staff should be made aware of these
connections to plan lessons which focus not only on the academic aspect but rather in

developing the pupil as a whole.

6.5.3 Recommendation®r wider school staff

The results indicated a deep level of intricacy whibEmirati culture possesseghis study
recommendtercultural training for stafin the case study schotd, allow all staff

members to appreciate the cultural aspects which may spill over intosahdol

accommodate these appropriatéypvernment documents highlighted the deep need to
promote and preserve Emirati culture through school life. Therdgf@school leadership
teamneed to be aware of this and encourage the cultural ties within the curriculum, ensuring

the curriculum is meaningfulelevant and accessible to all students.

6.5.4 Recommendations for school management in the case study school

Analysis of the schodowerPointalong with interview analysieevealed thathosestaff
from the case study school who were intervievagd not show an awareness of the policies

which emphasise the need for promotion of the culture, heritage and religion of the UAE and
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the implications of this for dato-day practice in a whole school and FS setting. Therefore,
those who administer these policies in a school setting need to take this into account and

encourage knowledge of the requirements at a classroom level.

66LIi mitations of the study

It is undeniable that COVIE19 had an impact on this study. Within the UAE, schools were
shut forall pupils fora considerable length of timi#om mid-February2020 to a staggered,
gradual return, with only selected lessondanuary 2022Teachers had to quickly switch to
100% distance learning. This led to high levels of stress within the teaching profession as
well as increased workloads, as teachers and school administration developed their skills in
distance learning. | feel that thisas one of theeasons why there was low participation

within the study, as individuals in all aspects of school life had little extra time to take part in

a study.

In addition, due to the school being closed in the COGY®pandemic, the FS projdtad
only been open faa short time when the interviews took pladéis may have played a role
in the views and opinions which were shared during the interviews, as they may not have

been recent experiences.

Due to the restriasianseuaitdeoionmeehdemt adya
interviews were carried outethaloufgdhhe lm@aenk Wi
was amll elami.cs feadblekhel pful when conducting
(Kval e)Onéd 8dBi sadvantage to the Zoom interview
which often occurred due to temp@aser ary |l diasr u
picpareotfireakinwg. This inteersptednthasf iveivl
paceThesdéd are fact ons0 pwhd ecslecsGl'hefadnice sesti oanls.’ C

i nt erAnctwser | i mitation was the availability
Policies become outdated quickly, and access
chall enge.

In this hermeneutical studgy traditions and ideaasthe researcher plaga part in

constructing the meaning (Howarth, 1987@refore there ithe limitation of researcher bias
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asmy previous experiences living and working in the UAE played a role in the interpretation
of the data.lf this research were to be repeated, | would delve into the positive aspects of
researcher bias and explore my own thoughts more, as although this bias can be negative, it
can also have a positive role in adding depth and understanding to the topicesrdech
(Howarth, 1997). In addition to this, whilst the documents analysed were uninfluenced by the
researcher (Gross, 2018), they were not wittioeir own level of bias. Each of the

documents were written by a specific entity for a specific purpose. The majority of the
documents analysed were writtendmwernment entities and therefore had their own level of
bias and their own intentions and purposes. If the project were carried out again, it would be
of interest to exploréhis biasmore and gain a wider distribution of documents written by

non-governmental sources to further minimise this bias.

The study findings cannot be generalised to
speci fisetctuilbtaggsreadl i n ondhicasetdodydgp cach onl
providing definitedansWwkbustrbhue meadahengsai MGr
Lowent hal, 2005; Kvale, 1983).

Further to this, only two participants chose to partake in the study, which limited the data
collected from interview In the hermeneutical interview, the experiences and understanding

of the researcher are developed as the research progresses, however with the small sample in
this study, | only had two interviews and was constrained in my ability to develop more
undersanding as the interviews progress@ae participant was a relatively new member of

staff at theschool andhad limited experience @ndinfluence inthe FS project under study.
Therefore, It made i1t particularly difficult
component s oDueta thdligitet matre of thi® €tudy, it was not possible to

return to the interview participants and interview them a second time to gain more clarity and
depth of data.

For the document analysis, pitefined themes and stbemes were initially chosen,
however if this study were to be repeated, | would nothessepre-defined themes but allow

themes to emerge as the document analysis progressed.
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67Recommendati ons for future research

Due to the small sample size of this research, it would be of interest to interview other
members of staff involved in this project to gain a wider distribution of data and to interview
these participants more than once in order to build upon ideas gleameiditial interviews.

Further research could analyse the FS lesson plans within this school, to determine if links are
made to the local culture and context. Similarly, FS lessons within this context could be
observed for links and connections to teatext.Another study could survey Emirati parents

of children partaking in this project in order to gather their opinions on the links between the

FS and the local culture.

In a wider context, this study has taken the stance that, in accordance with literature,
education should be tailored to the context in which it is taught. Howewecoumtry like

the UAE, it would be of interest to ask Emirati parents if they desire fautiieulumto be
morecontextualised or do they choose British schools for the children because the curriculum

is imported directly from Englard
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Appendices

Appendix1 A table of Emirati proverbs which use the natural environment to convey

meaning.

Proverb Translation

Meaning

He who has his hands in dates is
unlike the one who has his hands i
fire

The lack of empathy or understanding displayet
by those who live itomfort towards those who
are undergoing great adversary

You eat the date and | count its se(

This proverb highlights the disparity between
those experiencing a dilemma or a form of
adversity, and those who feel far removed from

Like an animal that ate dates and
drank meris (beverage made of daj
soaked in water)

In rendering a service he unintentionally did an
injury. To make things worse

Keep the quilt on the back of the
shecamel

Keep the issue hidden

A friendship of camels

In the Emirates, camels come together when th
are fed, but move apart when traveling with the
owners.This proverb describes a person whose
friendship never lasts since he travels around a
isn't able to sustain relationships.

He fell in the valley

This expression describes an old person who st
losing their memory.

Like a palm tree which gives fruits
to the outside

This proverb describes someone whgasd and
generous to strangers and stingy when it comes
his or her own family members

Honor the guest evenyfou can only]
offer him dates and coffee

The importance of hospitality

He gets the camel with its load

He quit while he was ahead

When the camel falls down, the
butchers are abundant

A proverb said when someone makes a mistake
gets into trouble, and consequently faces blame
and severe criticism from others.

(He is) like the baby camel, if he
looks up, he will find the breast, (of
his mother) and if he looks down hi
will find the grass

He lives happily and he enjoys his wealth.
Someone who enjoys luxury and health

He is unaware of what the differeng
is between sh7aam and ngh@aio
kinds of dates in the UAE)

He is completely lost!

The true good of rain is when we s
trees' fruits

The blessing of rain is the fruit

No oneadmits his dates molasses i
sour

Everyone likes his own things best. The trader
praises his goods in order to sell them

Rather cutting the noses than

abandoning the customs

Emirati people highly values its customs and
values

Takenf r om t WPe plud ak

®#roverbs An Entrance

t

0

E mi
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Appendix2 E-mail asking grmission to use the school as a case stidé Junior School

Headteacher

University of

Strathclyde

Glasgow

Dear(headteacher name),

| am writingagainto you to kindly ask if you wouldive your permission for the

Junior School of (case study school) Al Ain to be used as a case study for my masters
dissertationn Education at the University of Strathclyde in Glasgow. The shirdg

to understand how living in a foreign culture and teaching in an international school,
results in staff members making changes to the Forest School curriculum to
contextualise the Forest School model in Al Ain. The study will also look at how staff
members in(case study schoglfl Ain seek to adapt to the culture of the UAE and Al
Ain.

As part of this project, wish to interview (anonymised for privacy and ethical
reasons). All interviews will be over zoom at a time convenient to the particifpant.
the interviewd will ask questions aboyt a r t i wiews amthe §drest School
project in(case study schoaBI Ain, as well as on the culture generally in Al Ain and
the UAE, and how these two interact.

| would require yourself to forward armaail to junior school teaching and learning
assistants along with consent forms and participant information sheets. They can then
decide independently if they wish to take part of bk project has received ethics
approval from the School of Education at the University of Strathclyde.

If you think this would be possibledo let me know by-enail before Friday 22 April
2022.

Yours faithfully

Elaine Wright
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Appendix3 Invitation Email for Teaching and Learnirgssistants

INE W
University of %

Strathclyde

Glasgow

Dear Teaching andearning Assistant gtase study schoaofjl Ain.

| am writing to you to kindly ask if you would be interested in taking part in a research
project | am conducting as part of my Masters course of study in Education at the
University of Strathclyde in Glasgow.

The studyaims to understand how culture impacts international schooling.
Specifically, how this results in staff members making changes to the Forest School
curriculum in Al Ain. The study will also look at how staff membergcise study
school) Al Ain seek to adapt to the culture of the UAE and Al Ain.

As part of this project, | wish to interview you, over Zoom, at a time convenient to
you, if you have been involved in the Forest school project, for at least 5 weeks over
the past 3 years or have Forest School Level 1 training. The interview will last
appoximately 4560 minutes and | will ask questions abgatrr views on the Forest
School project iffcase study schooll Ain, as well as on the culture generally in Al
Ain and the UAE, and how these two interact.

If you are interested in taking part in the project, please find more information in the
attached participant information sheet and privacy notice. Feel frem&i ene with

any queries or questions about the study. The project has received ethicalapprov
from the School of Education at the University of Strathclyde.

If you think you would like to take part in an interview, please sign the attached
consent form and return it to me(egmovedor confidentiality)beforeFriday 8"
May 2022.

Yours faithfully

Elaine Wright


mailto:elaine.wright@strath.ac.uk

151

Appendix 4 Invitation Email for the Junior School Headteacher

University of

Strathclyde

Glasgow

Dear(name removed for confidentiality)

| am writing to you to kindly ask if you would be interested in taking part in a research
project | am conducting as part of my Masters course of study in Education at the
University of Strathclyde in Glasgow. The stualyns to understand how living in a
foreign culture and teaching in an international school, results in staff members
making changes to the Forest School curriculum to contextualise the Forest School
model in Al Ain. The study will also look at how staff mbers in(casestudy

school) Al Ain seek to adapt to the culture of the UAE and Al Ain.

As part of this project, | wish to interview you, over Zoom, at a time convenient to
you, as the Junior School Headteacher. The interview will last approximat8ly 60
minutes and | will ask questions abgour views on the Forest School project in
(casestudy school)Al Ain, as well as on the culture generally in Al Ain and the UAE,
and how these two interact.

If you are interested in taking part in the project, please find more information in the
attached participant information sheet and privacy notice. Feel frem#a ene with

any queries or questions about the study. The project has received ethicalapprov
from the School of Education at the University of Strathclyde.

If you think you would like to take part in an interview, please sign the attached
consent form and return it to nag(removed for confidentialitypeforeFriday 6" May
2022.

Yours faithfully

Elaine Wright
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Appendix5 Participantinformationsheet for the Junior School Headteacher

University of

Strathclyde

Glasgow

Name of department: School of Education

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit
with the local culture and environment in one private school in the Middle East.

Introduction

My name is Elaine Wright and | am a MPhil student at the University of Strathclyde, UK. | am British
by background and have been living in Al Ain for over 5 years. As part of my programme of studies, |
am interested in Emirati culture and how this interacts with education here in the United Arab
Emirates. The masters dissertation which | will write from the data collected in the interviews will count
towards my MPhil degree.

What is the purpose of this investigation?

This study aims to understand how living in a foreign culture and teaching in an international school,
results in staff members making changes to the Forest School curriculum to contextualise the Forest
School model in Al Ain. The study will also look at how staff members in (case study school), Al Ain
seek to adapt to the culture of Al Ain. There is very little research into how an educational model, such
as the Forest School, is being used within the United Arab Emirates.

Do you have to take part?

Participation in this investigation is entirely voluntary. You are free to ask the researcher any
questions about the study to help you decide if you want to take part or not. If you do agree to
participate in the project, you will be asked to sign a consent form. You will be able to keep this
participant information sheet for future reference. If you do not wish to take part in the study, you will
not be penalised. You can also withdraw from the study at any time without giving a reason and can
request the destruction of any and all personal data collected to that point at any time, up until the
completion of the fieldwork.

What will you do in the project?

As the Junior School Headteacher, if you do decide to take part in the project, you will participate in
an in-depth interview lasting approximately 60-90 minutes over Zoom, at a time convenient for you. If
you agree, the interview will occur in January/February 2022. You will be asked about your views on
the Forest School project in (case study school) Al Ain, as well as on the culture in Al Ain and the
UAE in general, and how these two interact. | am interested to hear how this plays a part in your role
as a headteacher in Al Ain. There are no right or wrong answers. | am interested in hearing your
opinions and thoughts.

| will video record the interview to allow me to transcribe the interview. If you would rather the video
be turned off, this can be arranged.

There are no incentives or rewards for taking part in this study.

Why have you been invited to take part?

You have been invited to take part in this study as you are the only headteacher in the city of Al Ain
who has been involved in a Forest School on the school grounds in this desert environment and have
a unigue experience to share.
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What are the potential risks to you in taking part?

This interview is not designed to cause any discomfort to yourself as the participant. However, if there
are any distressing topics uncovered, the interview can be immediately terminated and signposted
towards the school pastoral team or the researcher will offer to call a family member.

What happens to the information in the project?

The results from the study will be analysed and used to write the thesis project for my MPhil degree
and potentially to write articles for academic journals or for conference presentations. All data will be
anonymised to protect your identity.

The digital recording and the written transcript of the interview will be stored securely on my password
protected | aptop and also on the University of Strath
be accessible to the researchers in this project. All data will be destroyed after 5 years.

The University of Strathclyde is registered with the
implements the Data Protection Act 1998. All personal data on participants will be processed in

accordance with the provisions of the Data Protection Act 1998.You will also receive a privacy notice

along with the consent form.

Thank you for reading this information 1 please ask any questions if you are unsure about what is
written here.

What happens next?

If you do decide that you would like to take part in the project, you will be asked to sign the consent
form and return it to me.

After the thesis has been completed, you can contact me at any time to receive a summary of the
findings.

If you do not wish to take part in this project, | thank you for your time.

Researcher contact details:
If you wish to find out more information about the project at any time, please do not hesitate to contact
me (Elaine Wright). My e-mail address is (removed for confidentiality).

The university of Strathclyde School of Education can be contacted at:
(removed for confidentiality)

Chief Investigator details:
Dr Eugenie Samier (first supervisor)
(further details removed for confidentiality)

This investigation was granted ethical approval by the University of Strathclyde Ethics Committee.
If you have any questions/concerns, during or after the investigation, or wish to contact an
independent person to whom any questions may be directed or further information may be sought
from, please contact:

Prof David Kirk
(contact details removed for confidentiality)
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Appendix6 Participantinformationsheet for Teaching and Learning Assistants

University of

Strathclyde

Glasgow

Name of department: School of Education

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit
with the local culture and environment in one private school in the Middle East.

Introduction

My name is Elaine Wright and | am a MPhil student at the University of Strathclyde, UK. | am British
by background and have been living in Al Ain for over 5 years. As part of my programme of studies, |
am interested in Emirati culture and how this interacts with education here in the United Arab
Emirates. The masters dissertation which | will write from the data collected in the interviews will count
towards my MPhil degree.

What is the purpose of this investigation?

This study aims to understand how living in a foreign culture and teaching in an international school,
results in staff members making changes to the Forest School curriculum to contextualise the Forest
School model in Al Ain. The study will also look at how staff members in (case study school), Al Ain
seek to adapt to the culture of Al Ain. There is very little research into how an educational model, such
as the Forest School, is being used within the United Arab Emirates.

Do you have to take part?

Participation in this investigation is entirely voluntary. You are free to ask the researcher any
guestions about the study to help you decide if you want to take part or not. If you do agree to
participate in the project, you will be asked to sign a consent form. You will be able to keep this
participant information sheet for future reference. If you do not wish to take part in the study, you will
not be penalised. You can also withdraw from the study at any time without giving a reason and can
request the destruction of any and all personal data collected to that point at any time, up until the
completion of the fieldwork.

What will you do in the project?

As a teaching and learning assistant, if you do decide to take part in the project, you will participate in
an in-depth interview lasting approximately 45-60 minutes over Zoom, at a time convenient for you. If
you agree, the interview will occur in January/February 2022. You will be asked about your views on
the Forest School project in (case study school) Al Ain, as well as on the culture in Al Ain and the
UAE in general, and how these two interact. | am interested to hear how this plays a part in your role
as a teaching and learning assistant in Al Ain. There are no right or wrong answers. | am interested in
hearing your opinions and thoughts.

| will video record the interview to allow me to transcribe the interview. If you would rather the video
be turned off, this can be arranged.

There are no incentives or rewards for taking part in this study.

Why have you been invited to take part?
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You have been invited to take part in this study as you are a teaching and learning assistant in the city
of Al Ain who has been involved in a Forest School on the school grounds in this desert environment
and have a unique experience to share.

What are the potential risks to you in taking part?

This interview is not designed to cause any discomfort to yourself as the participant. However, if there
are any distressing topics uncovered, the interview can be immediately terminated and signposted
towards the school pastoral team, or the researcher will offer to call a family member.

What happens to the information in the project?

The results from the study will be analysed and used to write the thesis project for my MPhil degree
and potentially to write articles for academic journals or for conference presentations. All data will be
anonymised to protect your identity.

The digital recording and the written transcript of the interview will be stored securely on my password

protected | aptop and also on the University of Strath

be accessible to the researchers in this project. All data will be destroyed after 5 years.

The University of Strathclyde is registered with
implements the Data Protection Act 1998. All personal data on participants will be processed in

accordance with the provisions of the Data Protection Act 1998.You will also receive a privacy notice

along with the consent form.

Thank you for reading this information 1 please ask any questions if you are unsure about what is

written here.

What happens next?

If you do decide that you would like to take part in the project, you will be asked to sign the consent
form and return it to me.

After the thesis has been completed, you can contact me at any time to receive a summary of the
findings.

If you do not wish to take part in this project, | thank you for your time.

Researcher contact details:

If you wish to find out more information about the project at any time, please do not hesitate to contact
me (Elaine Wright). My e-mail address is (removed for confidentiality).

The university of Strathclyde School of Education can be contacted at:

(details removed for confidentiality)

Chief Investigator details:
Dr Eugenie Samier (first supervisor)
(details removed for confidentiality)

This investigation was granted ethical approval by the University of Strathclyde Ethics Committee.
If you have any questions/concerns, during or after the investigation, or wish to contact an
independent person to whom any questions may be directed or further information may be sought
from, please contact:

Prof David Kirk
(removed for confidentiality)

t

he
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Appendix7 Consenform for the Junior School Headteacher

3

x
Universityof <&

Strathclyde

Glasgow

Name of department: University of Strathclyde School of Education

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit
with the local culture and environment in one private school in the Middle East.

A

A

>

I confirm that | have read and understood the information sheet for the above project and the

researcher has answered any queries to my satisfaction.

I understand that my participation is voluntary and that | am free to withdraw from the project at
any time, up to the point of completion, without having to give a reason and without any
consequences. I f exerci
which have been collected from me will be destroyed, up until the completion of the fieldwork

I understand that | can withdraw from the study any personal data (i.e. data which identify me
personally) at any time, up until the completion of the fieldwork. | understand that any information
recorded in the investigation will remain confidential and no information that identifies me will be

made publicly available.
| consent to being a participant in the project

s e

my data tp betuset, any datat hd r aw

| consent to being audio and/or video recorded as part of the project

(PRINT NAME)

Signature of Participant:

Date:

an
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Appendix8 Consenform for theTeaching and.earning Assistants

Universityof "<&

Strathclyde

Glasgow

Name of department: University of Strathclyde School of Education

Title of the study: The lived experiences of staff involved in adapting a Forest School model to fit
with the local culture and environment in one private school in the Middle East.

A

A

pN

> >

I confirm that | have read and understood the information sheet for the above project and the
researcher has answered any queries to my satisfaction.

| understand that my participation is voluntary and that | am free to withdraw from the project at
any time, up to the point of completion, without having to give a reason and without any
consequences. I f exercise my datatg betused,anydatat hdr aw
which have been collected from me will be destroyed, up until the completion of the fieldwork

I understand that | can withdraw from the study any personal data (i.e. data which identify me
personally) at any time, up until the completion of the fieldwork.

I understand that any information recorded in the investigation will remain confidential and no
information that identifies me will be made publicly available.

| consent to being a participant in the project

| consent to being audio and/or video recorded as part of the project

(PRINT NAME)

Signature of Participant: Date:

an



Appendix9 Privacy notice for participants in research projects

Introduction

The University of Strathclyde is committed to transparency and to complying with its responsibiliies
under data protection legislation. This privacy notice sets out important information regarding how we
use your information and your rights under the legislation. This privacy notice relates to individuals
participating in research projects led by the University of Strathclyde.

Please note that this standard information should be considered alongside information provided by the
researcher for each project, which is usually in the form of a Participant Information Sheet (PI5). The
PIS will include further details about how personal information is processed in the particular project,
including: what data is being processed, how it is being stored; how long it will be retained for, and any
other recipients of the personal information. It is usually given to participants before they decide
whether or not they want to participate in the research.

Data controller and the data protection officer

The University of Strathclyde is the data controller under data protection legislation. This means that
the University is responsible for how your personal data is used and for responding to any requests

from you in relation to your personal data.

Any enquiries regarding data protection should be made to the University’s Data Protection Officer at

dataprotectioni@strath.ac.uk.

Legal basis for processing your personal information

If you are participating in a research project. we may collect your personal information. The type of
information that we collect will vary depending on the project. Our basis for collecting this information is

outlined below:

Type of information

Basis for processing

Personal information and associated research
data collected for the purposes of conducting
research.

It iz necessary for the performance of a task
carried out in the public interest.

Certain types of personal information such as
information about an individual's race, ethnic
origin, politics, refigion, trade unicn membership,
genetics, biometrics (where used for ID
purposes), health, sex life, or sexual crientation
are defined as ‘Special Cateqory” data under the
legislation.

It iz necessary for the performance of a task
carried out in the public interest and

It iz necessary for scientific or historical research
purposes in accordance with the relevant
legislation (Data Protection Act 2018, Schedule 1,
Part 1, Para 4).
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Criminal conviction / offence data Itiz necessary for the performance of a task
carried out in the public interest and

is processed in accordance with Article 10 of the
General Data Protection Regulation and the Data
Protection Act 2018, Schedule 1, Part 1, Para 4.

Datails of transfers to third countries and safeguards

For some projects, personal information may be processed outside the EU. This will normally only be
done when research is taking place in locations outside the EU. If this happens. the University will
ensure that appropriate safeguards are in place. You will be fully informed about any transferring of
data outside the EU and associated safeguards, usually in the Participant Information Sheet.

Sharing data

If data will be shared with other individuals or organisations, you will be advised of this in the PIS.

Retention of consent forms

If you participate in a research project, you may be asked to sign a participant consent form. Consent
forms will typically be retained by the University for at least as long as the identifiable research data
are retained. In most cases they will be retained for longer, the exact time frame will be determined by
the need for access to this information in the unfortunate case of an unanticipated problem or a
complaint. 5 years after the research is completed will be suitable for many projects, but beyond 20
years will be considered for any longitudinal or “high risk’ studies involving children, adults without
capacity or a contentious research outcome.

Data subject rights

You have the right to: be informed about the collection and use of your personal data; to request
access to the personal data we hold about you; you are entitled to request to have personal data
rectified if it is inaccurate or incomplete; you have the right to request to object to your data being
processed and you can request to restrict the processing of your personal information. To exercise

these rights please contact dataprotectioni@strath. ac. uk.

However, please note - in some research projects, it may not be possible to provide these rights
because doing so would prevent or seriously impair the achievement of the research purpose. For
instance, if you are participating in a focus group with multiple participants, if the research has
progressed to a later stage of analysis, or findings have been published, it may not be possible to
remaove any one individual's personal data without having an adverse effect on the entire dataset.

Right to complain to supervisory authority

If you have any concernsfissues with the way the University has processed your personal data, you
can contact the Data Protection Officer at dataprotection@strath.ac.uk. You also have the right to

lodge a complaint against the University regarding data protection issues with the Information

Commissioner's Office (https:(fico.org. ukfconcerns’).
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Appendix 10Interview guide for the Headteacher

* * *

= key questions

U Theme: Per sonal i nformati on

i

i

Gen

= =4 =4 -4 -9

Take a moment to introduce yourself. Whe
Tel labmaut how you came to arrive in the
How | ong ago was that

How have you found |
Where in town do you
Expat? Emirati?

g in Al Ain?
e? What is the

Theme: Country context.

= =

E

|l am curious to know your thoughts abou:
What aspects of culture have you encoun:
about these?

Have you had much opportunity to experi.
What aspects of Islam have you encountered in the UAE? What do you think

about these?

*** Have you noticed any differences between Islam and the traditional local

culture here in the UAE?

**What does the culture here mean for yc
change in yourself since you came to thij

Theme: Curriculum and Pedagogy

X X X X X

ral background to the project

**Tre | | me about howthé@decsgslkhoodl roost swxt h
Al Ai n.

**How have aspects of culture i mpacted t
example of this.)

**How have principles, values and pract.i
(Could you give 2ne an example of this

Tell me how the forest school came about.

What were the driving factors for this project.

Who was involved? What training was involved?

How long did the project take to set up?

When did the forest school @ase Study School nama)en?
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1 As a headteacher, what has your part been in the Forest School project here in Al

Ain?

T **Have you noticed any culturally differ
Do you have?any exampl es

1 How has this affected Forest School her

Changes the headt eadhhaepirrahcatsi cheaad t o make to

T **What has the culture here meant for you

UAE?

T **Have there been any I sl amic practices w
headteacher in your | eadership?

T I's there anything you have had to change
T **How has your | eadership changed in this
T How does the culture here impact how you
FS?
T How do you find that?
1 **Are there any aspects of Emirati cul tur
school project and the school as a whol e”
O Theme: Community/ soci al engagement

T What have been the reactions of parents/
headteacher ?

T Do you use the community as resource for

T How do you feel pad emttébmp m@aveupetces?ed th

T **What values have you seen that parents

T **How have these values, held by I ocal pal
| ead?

T And what

about the values from the expat
|l eader ship?
do
e

T How wel | you think FS is working for E
1T Have ther been any challenges when engag
over come?
Cl ose

T Before we finish, is there anything el se
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Appendix 11 Interview guide for Teaching and Learning Assistants

Cl

= =4

E R

*** = key questions

Theme: Personal Il nf ormati on

Can you introduce yourself and teldl me hc
What is your role in the FS project?
Theme: Country context.

What are the key componehagseoéxpggewiranhcedH®t
What do you think about these?

What aspects of Islam have you encountered in the UAE?

What do you think about these?

*** Have you noticed any differences between Islam and the traditional local culture

here in the UAE?

1 ** How havethese had an influence on the school?

Theme: Curriculum and Pedagogy

**What are the key components of a FS in
**What changes have been made specificall"
Al Aiuwd €ou give me an example of this.
Have there been any barriers in your opin
How do you see Forest school contributing
Al Ain?

0 Theme: Community/ soci al engagement

T I'n your opinion, how has this project bee
(case stuudy school)

T How have the parents perceived the | earni
T Have there been any challenges when engacg
over come?

ose

T Before we finish, i's here anything el se



Appendix 12Codebook used in data analysis

Islam

Followers are not necessarily
but can be Arab. Observancg
& practice of Islam. Islamic
values. Respect for Islam
Celebrations and practices
related to the religion of
Islam.

Main theme | Subtheme SubthemeDefinition Example & reference
Culture of | The The official religion of the @General ethics and
the UAE observance of| UAE. Practiced by Muslims.|conduct s é

shoul déab
work according to
Islamic values and
principle®
(Government of
United Arab
Emirates, n.d.)

dslamic nature and
the religion, you
know, maybe more
than other religions
in other countries
needs to be utterly
respected, and so it
should bé
(Participant 1

&Ramadan and Eid ig
somet hing
experienced
(Participant 2

Tolerance of
other cultures
& religions

Respect for and tolerance of
religions other than Islam.
Tolerance for other cultures
within the UAE.

Al Schools must
showrespect to all
religions and
encourage respect,
tolerance and
understanding for
cultural diversity
(Abu Dhabi
Education council,
2014, p.17)

The Arabic
language

Arabic is the official languagg
of the UAE. Arabic has a
central place in Islam. Arabig
Is closely linked to Emirati
culture & heritage. Promotior
of the Arabic language
Speaking Arabic.

QArabic will
reemerge as a
dynamic and vibrant
language expressed
everywhere in
speech and writing g
a living symbol of
the natio
progressive Arab
Islamic valueé

(UAE Vision 2021,

2018, p. §
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Main theme

Subtheme

SubthemeDefinition

Example & reference

And | dve
interact in Arabic
with parentgé they
seem to appreciate i
their face lights up
and they talk to me &
little bit in Arabic
again | 6m
learn and | love to
greet people in their
national languagé.
(Participant 2)

0 M Arabic after
seven years here is
dreadful, but the
words | can say
when you try it and
even if you get it
badly wrong the
Arabic speaking staf
or parents love it
theysayfi o h
fant@astic
(Participant 1

Hospitality

The practice of being
welcoming to others, both
friends and strangers. Can
include offering food to gues|
in a homePractices of
hospitality.

0 fie hospitality has
been hugePart of
that has been
drinking tea and
coffee and learning
the ritual that goes
along with that. How
to receive it, and alst
how to serve i
(Participant 2

Family

Can include both the nuclear
family and the wider family
circle. Cultural outlook on
family. Importanceof family

in Emirati culture

d~amilies are the
living fabric of our
culture and guardian
of our value(UAE
Vision 2021, 2018,

p. 5)

0 Rere's a high
regard in my
understanding in
Islam, of your family
and taking care of
your family, family

first and that's that
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Main theme

Subtheme

SubthemeDefinition

Example & reference

follows the tribal
cultural mentality as
well6(Participant2)

0 Mat sense of
belonging and the
family valueg And
they only have big
families...that's that
is important to them
and | like the fact
that the family

val uesé h
are big and that
they 6 extended,
because there are
several generations
of one family living
there, and that seem
to be fairly
commonplacé
(Participantl)

Gender issues

Differences between male ar
female roles within Arab
culture.Islam and gender
roles.Lack of mixing betweer
nonrelated males and

femalesCulture and gender

Or'here is a pretty
stark difference in
between men and
women interactiorts
(Participant 2

But | 6m- n
the male and female
dynamics, | don't
believe itsays in
Islam, you cannot
look at a woman in
the eye, there are
certain parameters
for men and women
in Islamo
(Participant 2

Local dress

Traditional clothing for Gulf
Arabs- Kandora, Abaya, hea
covering, Islamic dress,
modesty in dresglothing and
culture

orou wear a Kandors:
on certain days, yes
wonderful because it
is respectful and you
are sort of obviously
being very respectfu
to the culture as a
whole, very

important and
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Main theme

Subtheme

SubthemeDefinition

Example & reference

religiond Pafticipant
1)

0 fie dresss fairly
conservative for
local Emiratis,but
they've actually told
me that is not Islamiq
that's culturab
(Participant 2

Desert culture

Natural sand deserts of the
UAE, desert & culture,
Bedouin

&Everybody loves the
birr (desert)
everybody loves the
deserts and going to
the azbah (desert

farm)d( Participant
2)
History of the | Reference to past leaders, th But you know 197,
country formation of the country, the | it's such a young
trucial states, forts and other| country but it's got
historical sites, museums in | such a rich history
the UAE, history of the UAE | and such I love to gg
learning about the local to the particular
history. museuma
(Participant 1)
Respecting Showing respect to local d think the most
culture heritage, culture and custom; important thing is
Acting in culturally that you must have g
appropriate ways. Maintainin| cultural
honor and preventing shame understanding of
when dealing with the local | what is expected,
culture. what is polite, and
what is what also
what is offensivé
(Participant )
The dty of Al | Al Ain as a city, Al Ainas a | éAnd | love living in
Ain place of cultural significance| Al Ain and rather
within the UAE. than anywhere else
actually because
you've got more
culture and
hi storye.
the culture and
traditions genuinely
live onS(Participant
1)
Culture, Culture of the UAE. Customs oThere will
customs & which reflect the heritageanib e éc hal | e
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Main theme

Subtheme

SubthemeDefinition

Example & reference

national
identity

culture. How national identity
is viewed. Facets of national
identity. Heritage.

our national identit§
(UAE Vision 2021,
2018, p 4).

drhe Government
has identified nine
pillars that will form
the architecture of
the Emira
political and
economic
futur eé Ma
Abu Dhabi
culture and heritage
(The Government of
Abu Dhabij 2008, p.
5)

Orhe education
system will prepare
graduates to enter th
workforce and be
competitive in the
global society, while
preserving the
national identity of
the UAE and its
culture, traditions
and custom®(Abu
Dhabi Education
council, 2014p. 5).

Sharing local
customswith
others

The promotion of local
customs, culture & heritage t
other nationalities.

OA citizen

s h o uBedateful
to define the Emirati
customs and
traditions and
highlight their
genuine traditions to
people of other
nationalities with
respect to form and
substancé
(Government of
United Arab
Emiratesn.d.,p. 1)

Community

The local community. The
Emirati community and the
wider population of the UAE.

6 W want well knit
communities to
remain as central

pillars of a vibrant
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Main theme

Subtheme

SubthemeDefinition

Example & reference

society. As well as
providing an
essential safety net
against social
exclusion,
communities are the
collective space
where children reach
out beyond their
families and take
their first steps into
societybUAE Vision
2021. (2018. p. 6).

dr'he school makes
significant and
sustained social
contributions to the
local, national and
international
communitieg

(Dubai Knowledge e
al. (2015, p. 97).

Behavior &
moral values

How an individual acts
towards another. The values
and beliefs a person holds
which affects their actions,
particularly in Emirati culture
Characteristics of morality in

Emirati culture.

6rhedocument of
Conduct and Ethics
of the Emirati
citizenéa
bringing up a new
Emirati generation
that is aware of its
responsibilities and
duties towards its
nation, family and
community.This
document comprises
the most important
characteristics,
manners, values ang
skills which Emirati
citizen should be
distinguished witho
(Government of
United Arab
Emirates, n.d. p. 1)

oAl I educ
practices and school
operations shall be

governed by a moral

168



Main theme

Subtheme

SubthemeDefinition

Example & reference

obligation. School
staff in the field of
education shall
exhibit good moral
character, consistent
with UAE
morals, values,
customs and
traditions.Schools
must develop a cleal
statement of guiding
moral principles and
communicate it to

s t a Abu Dhabi (
Education council,
2014, pp. 16 & 17).

Curriculum
& pedagogy

A
multicultural
school

A school which has a range
nationalities. An ethnically
and culturally diverse school

d couldn't tell you, if
there was a group of
pupils that came
iné where they're
from becausé
doesnot
because we're all
going towards one
goal and we're
learning to be
respectful you know
effective adults and
that that is all that
matter®(Participant
1)

m

d haven't counted
butrecently between
50 and 60
nationalities here at
(case stu
(Participant )

Contextualised
education

Education which reflects the
local context. Adapting the
curriculum to fit the
cultural/religious/geographica
situation. Education which
takes into account pupil
experiences. Can also inclug
examples of non
coniextualised education.

ANith the Victorian
topic that's
traditionally in the
UK, in year 4, you
have to explain to
children, what
chimneys are
becausethy do
havethem here so
again it's just those

little nuances that
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Main theme

Subtheme

SubthemeDefinition

Example & reference

aren't going to mean
a great deal to
childreno
(Participant 1

School
compliance
with values,
laws and
regulations of
the county

Legal requirements for
schools to follow locally set
guidanceand operate under
this. Schools to offer a
culturally appropriate
curriculum. Schools
respecting and culture and
heritage of the country.

0 Rere's some books
behind me here
which we've taken
out of the library
because | wouldn't
have known but
they're not
appropriate for the
culture and faith
(Participant 1

FS &thelocal
culture

Waysin which the FS has
been OR has not been
changed to fit the local
culture

@Most of the time
that 1 06ve
we've had spices for
spice painting and
they're normally
local spices
(Participant 2

0 T lelce that goes
around the desert
discovery area that
kind of sets it off
apart, it sets it apart
from the rest of the
playground, That
looks very local
style, fencing, by the
way, | think it comes
from date palms the
branches so things

| 6ve sedn
apartb(Participant 2

Training

FS training, the need for
training, training
opportunities, lack of training

ONe are putting
money into the
trainingd (Participant
1)

d have not had

of ficial
wonder if it might be
even more of an
enriching experience
if we knew a little bit
more of the
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Main theme

Subtheme

SubthemeDefinition

Example & reference

philosophy
(Participant 2

EYFS
philosophy &
FS

EYFS philosophy, EYFS
ways of teaching, EYFS

pedagogy.

0 ¥u'rethinking
about not just
academic subjects
you're thinking aboul
desert discovery
active learningd
(Participantl)

0 e main thing that
(the lead EYFS
teacherjand her team
and bought in, in the
lastfour yearshas
been the Reggio
Emilia inspired
curriculum which
again is all about,
particularly with
Reggi o
natural use of
material(Participant
1)

Em

Opportunities
for
development

Ways to further develop the
FS project, ideas for the futu
of the FS.

d would love to see
maybe a tent a smal
tent put up
somewhere, becaus
we have a lot of
Bedouins here, and
think that would be
amazi ngeé.
be pretty amazing if
we could figure out
how to put a falaj in
thered(Participant 2

Thechallenge
of
globalisation

Other cultures and ethnic
groups coming to and living
in the UAE and the challenge
associated with this.

By preserving the
core tenets of Islam,
Emiratis will face the
challenges of
openness to the
world with self
assurance, confident
that the
homogenising effect
of globalisation
cannot erode their

moderate religious
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Main theme

Subtheme

SubthemeDefinition

Example & reference

value®(UAE Vision
2021, 2018, P. 7)

Community
engagement
(interview
analysis
only)

Including the wider
community in school events.

d've been
wondering, could we
engage the parent
community and go,
fwhat do you want
your children to
know what do you
think it would be
good for others from
other nations to

k n od&fRarticipant
2)

Natural
environment
(document
analysis
only)

Environmental
protection &
conservation
of natural
resources

The protection and
preservation of the natural
environment and its resource
strategies to promote
environmental protection

@ur goal isclear: to
build

an economy that
protects

the environment and
an

environment that
supports

the growth of the
economy(United
Arab Emirates
Ministry of Climate
Change &
Environment, 2017,

p. 7)

Sustainable
development

Acting responsibility towards
the environment and

encouragement of sustainab
development within the UAE

dnfrastructure
Development and
Environmental
Sustainability-
Developing
appropriate
infrastructure, while
preserving the
environment, forms
the third

pri or i(Thg
General Secretariatg
of the Executive
Council et al., 2008,

p. 6)

Community
engagement
with

The encouraging of the der
community within the UAE,

both nationals and expatriate

orhe UAEOS
awareness raising
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Main theme | Subtheme SubthemeDefinition Example & reference
environmental | to be aware of and involved | and communications
concerns the consideration of campaign on climate

environmental concerns.

change will be basec
on an aspiration to
create an informed
society that is
supportive and
willing to take action
on climate change. I
will be achieved
through the
following objectives:
A Enhance
awareness and
understanding of
climate change, and
instil the need for
action and
responsibility to ac&
(United Arab
Emirates Ministry of
Climate Change &
Environment, 2017,
p. 59).
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Appendix B3 PowerPoint document from the case study school

Slide 1
Forest School
Slide 2
oy o
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b P

“The best cldssroom and the richest
cupboard is roofed only by the sky.”
(McMillan, c1925)
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Slide 3

Fresh Air Life

The origin of Forest School can be traced back to Scandinavia, the Norwegian
expression ‘Friluftsliv’ meaning ‘fresh air life’ is deeply embedded within their culture
and curriculum. The outdoor environment provides a greater degree of freedom to
investigate and explore without the restrictions experienced within an indoor
environment. Forest School encourages kinaesthetic learning by using the human
body to explore the world through direct contact with the natural elements.

friluftsliv / free-lufts-liv /

-. (Norwegian) “open air living”

-

Slide 4

An intfroduction to Forest School

Forest School is a long term holistic outdoor learning approach conducted within a natural environment.
Consistent, long term sessions encourage individual led learning; a catalyst is provided which ignites this

pedagogic approach.

Forest School is supported by scientific research which celebrates and proves the impact on physical,
personal, social, emotional development and mental health.

Sessions are conducted by two trained Level 3 Forest School Practitioners and provide opportunities for
individuals to discover their preferred learning style through creative, holistic, logical and hands on
experiences.

Forest School is conducted in all weather conditions excluding high winds and weather deemed unsafe. In
these cases, Forest School will be accommodated through indoor activities correlated to the outdoor theme.
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Slide 5

Forest School Principles == e

In 2011, the UK Forest School community agreed six core principles clarifying the ethos of Forest School.

The six core principles which represent the ethos of Forest School are:

<+ Forest School is a long-term process of regular sessions, rather than a one-off or infrequent visits; the
cycle of planning, observation, adaptation and review links each session.

< Forest School takes place in a woodland or natural environment to support the development of a
relationship between the learner and the natural world.

+» Forest School uses a range of learner-centered processes to create a community for being, development
and learning.

+» Forest School aims to promote the holistic development of all those involved, fostering resilient,
confident, independent and creative learners.

<+ Forest School offers learners the opportunity to take supported risks appropriate to the environment
and to themselves.

< Forest School is run by qualified Forest School practitioners who continuously maintain and develop

their professional practice.

Slide 6

What do we do in Forest School?

Games
Construction
Teamwork
Crafts
Identification
Learning
Skills

Fire

Tools
Friendship
Leadership
Confidence
Trust
Sustainability
Caring for the environment
Creating

Knot work
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Slide 7

What are the benefits?

= Increased self esteem

= Building confidence and independence
= Feeling empathy for others and nature
= Teamwork

= Resilience

= Health benefits

= Physical fitness

g BN,

Nature

For: Improved mental and physical health, lower anxiety, stress and biood
pressue, iinesses.

= Exposure to manageable risk

= Learning by experience

= Improving mental health

Dosage: Consume with your senses, preferably with fresh air. Take at least one
= Better sleep and mood doee 3oy,
behaviour, lfe satisfaction and happiness. |

Warning: Keep within reach of children.
Ingredients: Biodiversity.

Slide 8

Learning Experiences Gained

Individuals will gain essential survival and life skills which can be implemented in everyday life.

Fire Safety and Implementation

Forest School teaches safe sitting, lighting and management of a campfire. Individuals learn the components
necessary for a successful fire, effective tinder material, how to safely extinguish a fire and the safe handling and
removal of debris formed by a fire.

Flora and Fauna Identification

Individuals will acquire identification skills to correctly asses and name a variety of flora and fauna.

Tool Safety and Use

] Confident knowledge and understanding of safe checking, cleaning, maintenance, :Srage and use of tools will be
achieved. From this, individuals will learn how to make a range of items using natural woodland materials.

Shelter Construction and Rope Work

Forest School teaches survival skills and the ability to assess a situation and use the knowledge gained to collect
appropriate materials, erect a shelter and implement a variety of knots appropriate for the situation to survive infa
weather conditions.
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Slide 9

Who would benefit from Forest School?

» Individuals interested in and/or accepting of the outdoors

» Those who struggle to conform to the classroom environment
» BSED

» Individuals who would benefit from understanding boundaries
» SEN

» EAL

Slide 10

UAE Forest School i

The environmental setting is completely different for ||| | |} ovcver the ethos and
principles remains embedded in our teaching.

#Forest School is a long-term process of regular sessions, rather than a one-off or infrequent visits; the
cycle of planning, observation, adaptation and review links each session.

#Forest School takes place in a natural environment to support the development of a relationship
between the learner and the natural world.

+Forest School uses a range of learner-centered processes to create a community for being, development
and learning.

#Forest School aims to promote the holistic development of all those involved, fostering resilient,
confident, independent and creative learners.

#+Forest School offers learners the opportunity to take supported risks appropriate to the environment
and to themselves.

#Forest School is run by qualified Forest School practitioners who continuously maintain and develop
their professional practice.
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Slide 11

B orest School Plans
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Slide 13

Forest School Training

= “All our Forest Schools courses are an ideal opportunity for people who work with
children, young people or adults to use the outdoor environment as a valuable learning
tool. You will develop strategies, through the application of accelerated learning
principles to create a safe environment in which to develop play, personal development,
and education. Research has demonstrated the therapeutic benefits of the outdoor
environment, especially woodlands.” FSE

= Entry Level: Forest Schools Entry Level
= Level One: Forest Schools Skills Award
= Level Two: Assistant Forest Schools Practitioners Award

= Level Three: Forest Schools Practitioners Award

Slide 14

Clothing and Eqguipment

For health and safety reasons, it is vital that those attending Forest School sessions
are dressed and equipped appropriately. Individuals must obtain the following:

= Wellington boots or sturdy boots
= Socks and spare socks

= Long trousers

= Waterproof trousers

= Long sleeved top

= Waterproof jacket

= Sun hat

= Insect repellent and sun cream

= Water
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Slide 15

‘Play & choice are an integral part of the Forest School learning process...”

‘.wopportunities are designed to build on an individual’s innate motivation, positive attitudes &/or interests.
ses natural resources for inspiration, to enable ideas & to encourage intrinsic motivation.’

‘..aims to develop, where appropriate, the physical, social, cognitive, emotional, social & spiritual aspects of
the learner.’

a long term process of frequent & regular sessions...rather than a one-off visit.”

- ‘..uses tools & fires where deemed appropriate...’

- ‘A learner-centred pedagogical approach...responsive to the need & interests of learners.’
- ‘Rﬁﬂectlve practice dl d their achi develop emotional intelligence...

- ative work b learners & practitioners...”

self-esteem
confidence. achievement, respect of others

= ‘..support the development of a relationship between the learner & the natural world.”
= ‘..aims to develop, where appropriate, the physical, social, cognitive, emotional, social
& spiritual aspects of the learner.’

love and belonging
friendshi p. fﬂmi\y. intimacy, sense of connection = ‘Al sessions follow a risk-Benefit process managed jointly by the practitioner
& the learner that is tailored to the developmental stage of the learner.’
> |+ <..aims to develop, where appropriate, the physical, social, cognitive,
emotional, social & spiritual aspects of the learner.”
* ‘..establish physical & behavioural boundaries...”

Students must ensure that they are appropriately dressed for the
woodland & the weather.

They will take responsibility for making their own food & warm
drinks & also for planning & constructing shelters.

safety and security
health, employment, property, family and social stability

Slide 16

Students have a choice of activities in which they can
participate or are able to choose their own.

Many activities begin with a single stimulus and then
students are able to develop this in anyway they choose,
creating independence of mind.

Opportunities for students to learn in their own
intrinsic way.

‘Play & choice are an integral part of the Forest School learning process..."

+ ‘..opportunities are designed to build on an individual’s innate motivation, Self- actualization
positive attitudes &/or interests.

‘...uses natural resources for inspiration, to enable ideas & to encourage

intrinsic motivation.”

‘...aims to develop, where appropriate, the physical, social, cognitive,

emotional, social & spiritual aspects of the learner.’

Once practitioners are qualified, students will be trained
with & then trusted to use tools & light fire.

Students are seen as the ‘experts’ by visitors to the site.
They are able to mentor any new Forest School students.
During reflection activities, students are encouraged to

‘...uses tools & fires where deemed appropriate...’

- A leamaf—cenmed pedagogical approach...responsive to the need & interests of Self-esteem on what th Ives & others have done well.
EEﬁrﬂEﬂi- . . - Students are involved in decision making along with the
. .Reﬂe.ctwe practice...understand their achievements, develop emotional practitioners.
intelligence...’

‘...collaborative work between learners & practitioners...”

Students help to plan the layout of areas such as the fire
circle to help further develop a sense of ownership & pride in

+ ‘...support the development of a relationship between the learner & the natural the woodland.
world.} . d 1iab i i i
- ‘..along term process of frequent & regular sessions...rather than a one-off Love & belonging ggudt};_::z;:’egmuml p;imr_o work tively , In a variety

visit. - All opinions are listened to.

Students & placntloners complete a visual & verbal risk |
assessment at the beginning of each session.
Clear physical boundaries are agreed at the beginning of each

+ ‘...aims to develop, where appropriate, the physical, social, cognitive,
emotional, social & spiritual aspects of the learner.’

|
1
N n — - activity.
- ‘All sessions follow a risk-Benefit process managed jeintly by the practitioner & - Clear rules are in place for behaviour & fire strikes are issued if |
the learner that is tailored to the developmental stage of the learner.” they are not followed. 1
- “..aims to develop, where appropriate, the physical, social, cognitive, Safety & security I + Students help to set the rules for each game & to discuss and 1
emotional, social & spiritual aspects of the learner.” adapt them each time we play.
- _‘..establish physical & behavioural boundaries. .’ |+ Students are free to choose whether or not to participate in !
1 activities. Other options are offered as alternatives or students 1
- are able to lead their own learning. 1
- Students must ensure that they are appropriately dressed for the woodland & . L L L L . D o e e S Y e e e e e e e e e
the weather. o o o o o o o
- They will take responsibility for making their own food & warm drinks & also Physiological needs » Students are responsible for arriving for Forest School sessions
for planning & constructing shelters. i
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Slide 17

FIRE STRIKE

YOU ARE PRIVILEGED TO BE PART OF FOREST SCHOOL SESSIONS

= To enjoy your experience in Forest School you must follow rules that are
given to you by the Forest School Leaders. If you do not follow the rules given
you will be given the following

= A warning - this can be about your behaviour, your language or not
following instructions given.

= A fire strike No. 1 - this will be shown to you on a behaviour board
= If you behaviour does not improve, Fire strike No.2 will be given.

= Again if you behavior does not improve, Fire Strike No. 3 will be given and
you will not partake in Forest School the next week.

/11

Slide 18

Supporting and Managing Risk

Any form of outdoor learning involves aspects of risk, for a child and/or young adult to
develop they must explore and take appropriate risk, this is part of a process which aids
cognitive thinking through assessing a situation and taking appropriate action to manage
the dangers and or hazards involved.

All Forest School learners are actively involved in the risk management process, this
involves analysing and understanding what risk is, what elements within the session
could cause harm or risk to the group, how risk can be managed, risk —benefit and the
policies and procedures implemented to support and where possible control risk.
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Slide 19

Risk Management

= a hazard is anything that may cause harm.

= the risk is the chance, high or low, that sumebocr:_lg could be
harmed by these and other hazards, together with an indication
of how serious the harm could be

Step 1: Identify hazards, i.e. anything that may cause harm.
Forest School Leaders and staff involved have a duty to assess the health and safety risks faced by all. Forest School Leaders and staff
involved must systematically check for possible physical, mental, chemical and biclogical hazards.

Step 2: Decide who may be harmed, and how.
Forest School Leaders and staff involved must identify who is at risk, and from this, conduct regular reviewing of work
routine in the various locations and situations.

Step 3: Assess the risks and take action.

Forest School Leaders and staff involved must study how likely it is that each hazard could cause harm,
this will determine whether or not the level of risk should be reduced. Once precautions have been made,
some risk remains, a decision must be made for each remaining hazard whether the risk remains high,
medium or low.

Step 4: Make a record of the findings.

Forest School Leaders must record in writing the main findings of the risk assessment, the record
should inchude details of any hazards and action taken to reduce and/or eliminate risk. This record
provides documented proof that the risk assessment was conducted and will then be used as the
‘basis for future reviews. As this is a working document, this should be easily accessible.

Step 5: Review the risk asseasment.

All risk assessments must be reviewed to ensure the safe working practice for all
is intained. Reviewing ensures all new polices, procedures, laws and protocols
are understood and adhered to.

Identify
who may
be harmed
and what
that harm
might be

Evaluate the Record your
risks and » findings and
decide on implement

precautions them

Review your
assessment
and update if
necessary

Identify the

hazards

Slide 20

Risk Benefit Analysis: this is a FS Leaders measure the risk against the Risk activities are based around
form of documentation to —| benefits to justify the incorporation of ——| the developmental stage and
measure the benefit to the risk. this activity within a FS session needs of the individuals.

Risk Assessment Policies and || Forest School Leaders —— Individuals gain — Individuals participate 2
Procedures: Completed by the build a trusting responsibility in supported risk

Forest School Leaders. This relationship with the through positive a ties which is

ensures all leaders are group through regular FS and desired supported by the FS

confident in managing risk. sessions. behaviour. leader, group and self.

Qualified Forest School Leader: has received The FS Leader builds and The leader delivers a clear and
professional training and understands the ensures the group detailed explanation to the health
process of introducing supported risk. The .| cohesion is strong before | and safety risks when introducing risk
Forest School Leader will be qualified in introducing risk activities activities. The leader will redeliver
Outdoor First Aid, this is a requirement when and supported risk to the and embed this talk within all
obtaining level 3 FS accreditation sessions. sessions which involve risk.

I Forest School

Group Risk Assessment
Analysis :completed by the
entire group befare the

implementation of every FS

session. Analysis of the
hazards and risks of the
vertical and horizontal land

Through regular group
risk assessments,
individuals become
confident in
understanding how to
analyse and look out for
potential hazards within

Learners become
leaders within this
process of managing risk
and take responsibility
of protecting the group.
This can be applied to all
aspects of life and is an

This form of risk

— assessment analysis
applies to a multitude
of FS areas, including
weather conditions,
clothing, boundaries,
tool and fire use.

structure. the area. essential life skill.

Forest School Risk: Activities
planned and implemented by
the FS Leaders will have risk
assessment documentation

and appropriate support. The

Activities of higher risk
will be introduced
gradually, for example,
when implementing
tools, the group will

Incorporating fire will be conducted in stages,
individuals will learn the health and safety aspects,
lighting process using correct materials and the
management will be done on a high staff to
student ratio. Rules including the ‘respect position’

FS leader is confident the
group are at a stage where
‘risky activities “ and
‘supported risk’ can be
implemented.

ally use peelers and
progress on to the use of
knives. This process is
necessary to build
responsibility and trust.

will be embedded and understood by the entire
group before the use of fire. The entire group
understand that fire is a privilege and the group
must conduct themselves in a sensible manner and
adhere to the Forest School rules.

Risk Benefit: Individuals gain confidence, self-belief, self-esteem, independence, thinking ski

leadership skills, behaviour management, communication skills, respect and success.
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Slide 21

Fire and Tools

The use of fire and tools are introduced gradually within Forest School sessions and is done in a controlled
and safe environment which qualified Forest School Leaders. Learners will only be allowed to use tools

and/or fire under direct supervision from a Forest School Leader who has gained their level 3 accreditation.

Entrance O O

This is a diagram of a fire circle, there must be an
entrance and exit to the circle and the seating used to
frame the fire circle must be at least 1.5 meters away
from the fire square. The fire square provides a
protective wall to the fire and each side must be at
least 1 meter in length.

The practitioner must ensure that surrounding area
has enough opened canopy to avoid smoke staying
within the central area of the fire square. A container
of water, fire blanket and fire gloves must be located
within the campfire area at all times. The fire must be
supervised continuously be a Level 3 Forest School
Practitioner.

The fire must be sited at least 10 meters from trees and

bushes. Try to find an area where there is natural
windbreak , this will avoid spread of flames and hot
embers.

Slide 22

Carry the bow saw by your side
‘with the blade pointing
downwards.

Heold the top part of the frame in
the middle like a handbag

The blade detaches by releasing
the clamp and undoing a wing
nut.

‘When carrying the tool, ensure
the protective cover is over the
blade.

Exit

The bow saw can be used
individually or with a partner.

Before using the tool, ensure
wou are a safe distance away
from others,

Begin by resting the blade on
the wood; make a groove in the
wood by only cutting in one
direction for three strokes. Once
a groove is formed, begin a push
and pull stroke and continue
this until the object is cut.

Two people operate the bow saw
by placing their gloved hand
through the gap in the middle
and crossing over to sturdy the
wood. This technique uses the
arm as a barrier and avoids the
possibility of the blade falling
and harming those using the
tool.

‘When working with a partner,
the leader of the task must
direct the movement of the bow
SAW.

Used for cutting branches or

wood up to 6 inches in diameter.

1.5 Metres

Keep the blade facing
down; turn the handle to
offer to the other person.

or

Place the bow saw on the
ground with the
protective cover on to
allow the other person to
pick up the tool.

1 Metre

Do not wear a glove on the hand operating
the bow saw.

A glove must be worn on the non-saw
hand.

‘When not in use for a short period of time
or when adjusting the object being cut,
place the bow saw on the floor with the
blade facing inward to your knee.

If not in use for a longer period of time,
place the protective cover on the blade,
place on to the ground with the blade
facing inward to your knee.

Keep blade covered when in storage.

Once not in use, return to the designated
tool box or area.
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Folding Saw

Slide 24

Sheath Knife

arry loppers close to your side,
with your hand on the bottom
handle to avoid them opening
during transporting.

Make sure the beak is facing down
and both handles are tucked under
your arm like a clutch bag.

A folding saw is a portable saw which
has a locked blade.

Treat the blade with gun oil to
prevent rusting.

Store in a dry place.

Keep the blade facing downwards.
and hold by your side when
transporting this tool.

Check that the blade is attached
firmly to the handle.

Ensure the blade is rust free and
clean.

pocket

way the blade is pointing.

Treat the blade with gun oil to
prevent rusting.

Store in a dry place.

Sheath until hearing a click, place in

‘The shape of the sheath shows which

Requires only one person to use
this tool.

Before using the tool, cnsurc you
are a safe distance away from
others.

Anything smaller than the
circumfercace of your thumb is
suitable for the loppers to cut.

Do not foree the loppers to shut as
this may bend or break the metal.
Requires only one person to use this
tool.

Before using the tool, ensure you are
a safe distance away from others.

Hold the handle and press the
‘button to release the blade.

Begin by resting the blade on the
wood; make a groove in the wood by
only cutting in one direction for three
strokes. Once a groove is formed,
begin a push and pull stroke and
coatinue this until the object is cut.

When folding the saw away, always
ensure the blade has locked in.

Used for cutting small branches and

twigs

Requires only one person to use
this tool

Before using the tool, ensure you
are a safe distance away from
others.

Whittling or peeling bark.

Sit in the respect position when
using this tool.

Use this tool by the side of your
body.

Always cut downwards and away
from the body, with your hand in
the hammer hold position.

Requires only one person to use this
tool.

Before using the tool, ensure you are
a safe distance away from others.

Used for whittling, pecling bark or for
cutting string.

Sit in the respect position when using
this tool.

Use this tool by the side of your body.

Always cut downwards and away
from the body, with your hand in the
hammer hold position.

Place the loppers on to the
ground with the beak
closed to allow for the
next person to pick the
toal up.

Keep the blade facing
downwards, hold the top of
the tool and turn the handle
towards the other person.

or

Place the folding saw on the
ground with the blade
locked to allow for the next
person to pick the tool up.

Keep the blade facing
downwards, hold the top of
the tool and turn the
handle towards the other
person.

Place the peeler on the
ground to allow for the
mext person to pick the
tool up.

Holding the sheathed part,
offer the handle to person
wanting the tool.

Place the sheath knife on the
ground to allow for the next
person to pick the tool up.
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When finished with the tool, return to the
designated tool box or area.

Do not wear & glove on the hand operating the
folding saw.

A glove must be worn on the non-saw hand.

Once closed and locked, return to the designated
tool box or area.

Do not wear a glove on the hand operating
the peeler.

A glove must be wora on the non-tool hand.

Once task is complete, retura to the
designated tool box or area.

Do not wear a glove on the hand operating the
sheath knife.

A glove must be worn on the non-tool hand

Once task is complete, return the sheath knife
to the designated tool box or area.
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