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ABSTRACT

A LINGUISTIC DESCRIPTION OF SPOKEN BRUNEI
ENGLISH IN THE 1990s

The thesis discusses the variety of English that is spoken today 1in
Brunei Darussalam and assesses its status as a 'New English'. Using a
corpus of spoken data which was recorded and transcribed by the

author, the thesis attempts to produce an empirically based linguistic
description of the grammatical, lexical and discourse features found 1n
spoken Brunei English and to discuss the ways in which these features
differ from the equivalent features in Standard British English. The
final part of the study is concerned with the pedagogical and language
planning implications of recognizing the existence of a DBruneian
variety of English, and with proposing an appropriate English language
teaching model for the Bruneian education system.
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'‘Butler!" yelled Ellis, and as the butler appeared, 'go and wake that
bloody chokra up!’

'Yes, master.'
'And butler!

'Yes, master?’
'How much ice have we got left?'

' 'Bout twenty pounds, master. Will only last today, I think. I find 1t
very difficult to keep ice cool now.'

'Don't talk like that, damn you - "I find it very difficult!" Have you
swallowed a dictionary? "Please, master, can't keeping ice cool" - that's

how you ought to talk. We shall have to sack this fellow if he gets to
talk English too well.

George Orwell, Burmese Days (1934)

'So whose language is English anyway? The answer must be that it
belongs to everyone who wants it or needs it, and that it belongs
exclusively to no nation, no community, no individual.'

Peter Strevens, What is Standard English? (1982)



Chapter One

GENERAL AIMS OF THE THESIS AND AN INTRODUCTION TO
THE LINGUISTIC SITUATION IN BRUNEI DARUSSALAM

1.0 Background to the present study

Although the theoretical conceptualisation of non-native speaker

varieties of English goes back at least to the mid-1960s (Halliday,
MclIntosh and Strevens, 1964:296 ; Kachru, 1965), it is only in the last

fifteen years or so that the implications of the concept have been
widely discussed. Two conferences held in Hawaii and Illinois
respectively in 1978 advocated the setting up of theoretical and
applied research projects on the use of English as an international
language, reflecting the unprecedented increase in the number of
English users worldwide. In the early 1980s, it was noted that in a
growing number of countries, such as Nigeria, Singapore and Papua

New Guinea, English was regularly used not only 'internationally' for
communication with native speakers but also 'intranationally' (i.e.

within the country itself) for communication with other non-native
speakers. (See, for example, Platt and Weber, 1980).

It was also noted that the varieties of English being spoken
intranationally in these situations often contained lexical and syntactic
features which were different from the corresponding features found
in Standard British or Standard American English. The recognition by
linguists such as Platt and Weber (1980), Kachru (1982) and Smith
(1983) of these features as valid elements of linguistically legitimate
new varieties of English produced, and today still continues to

produce, debate and controversy both within the countries where
these new varieties have developed and outside.

Kachru (1985) has used the term the 'Outer Circle' to group the
countries which, he argues, have institutionalised English as an
additional language. The twelve countries included by Kachru in the
'Outer Circle' grouping are Bangladesh, Ghana, India, Kenya, Malaysia,
Nigeria, Pakistan, the Philippines, Singapore, Sri Lanka, Tanzania and
Zambia. Over the last few years, the English spoken in virtually all of
these twelve 'Outer Circle' countries has been examined and described
In varying degrees of detail. While the English language situation In
Brunei Darussalam would seem to have many features in common
with the situations in the twelve countries of the 'Outer Circle', Kachru



does not include Brunei in the grouping. One aim of the present thesis

is to compare the use of English in Brunei with that of countries
included in Kachru's 'Outer Circle'. As sub-section 2.5 below indicates,

very little research has so far been conducted on the English spoken in
the sultanate.

In order to begin to fill this gap, the thesis uses a collected corpus of
recorded spoken data (samples of which are given in the appendix) to
analyse the English spoken by Bruneians. While the main body of the
study (Chapters Four, Five and Six) is concerned with describing the
linguistic features of an emerging variety of English, Chapter Two
attempts to place the English spoken in Brunei within the
sociolinguistic context of the 'New Englishes', in particular those

varieties that have developed in South-East Asia. The final chapters

discuss the implications of recognizing a new Bruneian variety on the
teaching of English in the country.

2.0 Historical and Linguistic Background

This section examines the historical events which took the English
language to Brunei and the linguistic factors which led to its
establishment within the sultanate as a language of intranational and

international communication. The historical and linguistic factors

involved in the development of English in Brunei are discussed under
the following sub-sections :

2.1 The Languages of Brunei Darussalam

2.2 British Involvement in Brunei and the Earliest Uses of English in
the Country

2.3 The Use of English in the Bruneian Education System

2.4 The Domains in which English is used in Brunei

2.5 The Brunei Variety of English : Previous Studies

2.1 _The Languages of Brunei Darussalam

The sultanate of Brunei Darussalam (“darussalam' is Arabic for 'abode
of peace') is situated in the north-western part of the island of Borneo



and currently has a population of approximately 256,500 (Statistics
- Division, Economic Planning Unit, 1991). The country is divided into

two geographically separate sections by the Malaysian state of
Sarawak. The districts of Brunei-Muara, Tutong and Belait are

situated in the larger western section of the country, and the
Temburong district is situated in the smaller eastern section.

The largest ethnic group, which accounts for 69% of the total
p0p1flation, is Malay in origin. Approximately 18% of the population
are of Chinese origin and other indigenous groups (e.g. Dusun, Belait,
Murut etc.) make up 5% of the total population. The remaining 8% are
foreign workers from Thailand, the Philippines, Malaysia etc. More

than half the population of the sultanate live in the Brunei-Muara

district either in or near the capital, Bandar Seri Begawan. (The above
percentages are taken from Martin, 1990).

Brunei Malay 1i1s the dialect of Bandar Seri Begawan and its
surroundings and 1s also used in the main towns of each of the other
three districts (Nothofer, 1987). Brunei Malay is spoken by
approximately 85,000 people in the sultanate. Nothofer has used the
word lists of basic vocabulary items devised for lexicostatistical
glottochronological studies by Swadesh (see, for example, Swadesh,
1955) in order to determine the cognate percentages (i.e. degree of
lexical similarity) between the dialects of Malay spoken in Brunei.
Using this method, the researcher compares corresponding lexical
items from the Swadesh lists in two dialects or languages and then
calculates the number of related items found. If, for example, the
researcher finds that fifty of the lexical items in a one hundred word
list are cognates, he/she can then claim that Language/Dialect A has a
cognate percentage of 50% with Language/Dialect B. Using this method,
Nothofer found that Brunei Malay has a cognate percentage of 84%
with Peninsular Standard Malay. This percentage seems relatively

high, but, as Nothofer (1987) points out, significant phonological and
syntactic differences also exist between the two wvarieties.

A sub-variety of Brunei Malay is Kampung Air (alternative spelling =
Kampong Ayer, and sometimes called Balandih). It is spoken mainly in

the water villages along the Brunei River to the north of Bandar Seri

Begawan.  Kampung Air has a cognate percentage of 82% with

Peninsular Standard Malay and 94% with Brunei Malay (Nothofer,
1987).



Another variety of Malay spoken in Brunei is Kedayan, which has a

- cognate percentage of 80% with Peninsular Standard Malay and 94%
with Brunei Malay (Nothofer, 1987). Kedayan is spoken mainly in the

western parts of the Brunei-Muara district and in the easternmost
areas of the Tutong district.

In addition to the above varieties, Standard Malay also exists in
Brunei. Called 'Bahasa Melayu', it is very similar to Peninsular
Standard Malay (i.e. 'Bahasa Malaysia' or Malaysian Standard Malay)

but contains a number of typically Bruneian phonological and lexical
features. According to Nothofer, Standard Malay (‘Bahasa Melayu') is

used in all published written materials, in public speeches and other
formal situations by educated speakers. It was made the official

national language in the Constitution of 1959 (Nothofer, 1987) and it is

the variety of Malay used as one of the two media of instruction in
Bruneian schools.

Although the cognate percentages between Standard Malay and the

local wvarieties appear quite high, Poedjosoedarmo (personal
communication) points out that there are significant phonological,
morphological and syntactic differences between the local varieties
and Standard Malay which are not reflected in the word lists used for
calculating cognate percentages. Poedjosoedarmo argues that if
speakers of Standard Malay and speakers of the Brunei varieties have
had no mutual contact, they will find cross-dialectal communication
extremely difficult. This point is raised again in sub-section 2.3 below
in connection with the problems faced by Bruneian children in having
to acquire and use Standard Malay once they enter primary school.

The other medium of instruction in Brunei's education system is
English, which 1s the medium of instruction from the fourth year of
primary schooling (the beginning of 'upper primary') up to university
for all subjects apart from Islamic studies, history, art, Malay language

and literature, and physical education. The role of English in the
education system is discussed in detail in sub-section 2.3 below.

In addition to the varieties of Malay outlined above, a number of
other regional languages are spoken in the sultanate. Like Malay, these
languages are Austronesian and some have relatively high cognate
percentages with Malay. These six Austronesian languages are Iban,
Dusun (with two varieties), Tutong, Belait, Penan and Lun Bawang
(Nothofer, 1987). Martin (1990) estimates the total number of
speakers of these six languages to be approximately 25,000.



-~ As noted above, approximately 18% of the population are of Chinese
origin and speak various dialects of Chinese. The particular dialect

spoken generally depends on the place of origin of the speaker's
forebears. A study of Chinese students at Universiti Brunei Darussalam

by Dunseath (forthcoming) indicates that the most widely spoken
Chinese dialects in Brunei are Hokkien, Hakka, Cantonese, Hainanese

and Mandarin. Radio Brunei (RTB) broadcasts five and a half hours
daily in Mandarin.

Because Brunei is a Muslim country, Arabic is used i1n prayers,
religious ceremonies and in certain everyday greetings between

Bruneians. The language is taught at a number of religious schools in
the country but few Bruneians are fluent in conversational Arabic and

the general standard of spoken Arabic in Brunei is very much lower
than the general standard of spoken English.

2.2. British Involvement in Brunei_and the arrival of the English
Language in_the Country

It is thought that Islam came to Brunei during the early fifteenth
century at the time of the Majapahit empire (Government of Brunei,
1986). During the sixteenth century, Brunei rose to a height of political
power, never achieved before or since, under Sultan Bolkiah. This
sultan made a number of expeditions with his fleet to Java and
Malacca, and made conquests both in other parts of Borneo and in the
Philippines (Government of Brunei, 1987). The first European to write
an account of Brunei was Antonio Pigafetta, who visited the country in

1521 with the Magellan expedition. Pigafetta was impressed with the

opulence of the sultan's court and estimated that the capital contained
over 25,000 houses (Government of Brunei, 1992).

By the end of the eighteenth century, Bruneian power had fallen into
decline. In 1838, the British explorer, James Brooke, arrived in Borneo.

To repay Brooke for his help in quelling a rebellion and fighting
against piracy, the ruling sultan ceded him the area which is known
today as Sarawak and made Brooke the Rajah (Government of Brunei,
1987). In 1888, Brunei became a British protectorate, beginning an era
of ninety-six years of British presence (Ozog, 1992). While the royal
court continued to function in Malay during this time, the British
administration used English in its work. Bruneians who wished for
career advancement were therefore obliged to learn English. The sons



of the rulers and leading families were either educated privately or
- sent to English-medium institutions such as the Malay College in Kuala

Kangsar in Malaysia (Ozog, 1992). A knowledge of English thus became
associated with entry into the membership of the Bruneian elite.

According to Ahmad (1992), the British policy led to feelings of
separatism rather than to the development of a unified country.

Following a protectorate agreement between Britain and Brunei
in1905, a British Resident was appointed to advise the sultan on all

matters except Islam and Malay customs. This Residential period
continued until 1959, when a new constitution was written for Brunel.

The constitution declared the state to be self-governing, with its
foreign affairs, security and defence remaining the responsibility of
the United Kingdom (Government of Brunei, 1987). The post of
Resident was abolished and a High Commissioner was appointed by
Britain to advise the Sultan and his government (Ahmad, 1992).

A rebellion in 1962 by dissident groups who fought for reunification
with Sarawak and the newly formed state of Malaysia was quickly put

down by British military forces. The dissidents were rounded up and
imprisoned.

In 1971, Brunei and Britain signed an amended version of the 1959
constitution, which made Brunei internally fully independent but with
defence still remaining in British hands. The position of High
Commissioner was converted from 1its previous advisory role to a
normal diplomatic position (Government of Brunei, 1987).

Brunei Darussalam became a fully independent and sovereign state on
Ist January 1984 under the leadership of His Majesty Paduka Seri
Baginda Sultan Haji Hassanal Bolkiah, the twenty-ninth sultan. In the

same year, Brunei joined the United Nations and the Association of
South-East Asian Nations (ASEAN) (Government of Brunei, 1987).

Oil was discovered in Brunei in 1929 and this discovery has led to
substantial economic prosperity for the country. It also brought the
Shell Petroleum Company to Brunei, which set up its local
headquarters in Seria, near Kuala Belait. The influx of European oil
workers into Brunei strengthened the use of English in the country for,
even though Shell is a Dutch-based company, English is generally the
lingua franca of employees working with Brunei Shell. In the
nineteenth century, Bruneians seeking career advancement had
needed English in order to work with the British administrators. Since



the establishment of the Brunei Shell company in the twentieth
- century, Bruneians have needed English for career advancement in the
country's most important industry and source of revenue. Thus, the
need for English continues to be significant in Brunei, and this need 1is
reflected in the use of the language in the Bruneian education system.
The following sub-section examines the role of English in Bruneian

schools both before and after the gaining of full independence and
sovereignty in 1934.

2.3 The Use of English in the Bruneian Education System

Ahmad (1992) assesses the period of British administration in Brunei
(1906 to 1959) as one in which separatism was fostered and in which
no attempt was made to formulate a national educational policy which
would create a common outlook and philosophy for the citizens of
Brunei. Immediately after the proclamation of the 1959 constitution,
the Bruneian Government asked two Malaysian educationists to draw
up a report examining the education system in terms of policy and
content. The recommendations of the Aminuddin Baki/Paul Chang
report (1959) were accepted by the government in principle but were
not actually implemented in the schools. Ahmad (1992) states that
the Baki/Chang report was the first attempt made to establish a

national education policy for Brunei. Among a number of other aims,
the report recommended :

making/using the National Language (Malay) the medium

of 1nstruction in all schools in the country (Ahmad,
1992:9).

Prior to 1959, English was generally perceived as having higher
academic status than Malay within the education system. From the
1930s onwards, private English-medium schools were set up and in

1952 the first government-run English-medium secondary school was
opened (Ozog, 1992).

As Ahmad (1989) and Ozog (1992) point out, English-medium
education was available only to those pupils who were thought to have
strong academic potential. Until the establishment of the bilingual
system 1n early 1985, the general pattern in secondary education was
for brighter pupils to go to English-medium secondary schools and for
less academically gifted pupils to attend Malay-medium secondary
schools. This division served to strengthen the belief amongst



Bruneians that English was a language with higher academic and social
 status than Malay.

In order to eradicate this belief and to establish Malay as the
language of instruction in Brunei, the Baki/Chang report of 1959 and

the 'Surohanjaya Pelajaran' (sic) Education Report of 1972 both
recommended the adoption of Malay as the main medium of

instruction in primary and secondary schools. However, these
recommendations were not implemented by the Ministry of Education
(Ahmad, 1992), and the belief in the superiority of English as an

academic language continued to exist amongst the DBruneian
community.

In order to raise the level of both Malay and English proficiency and
to instil the philosophy of M.I.B. ('Melayu Islam Beraja' or the 'Malay
Islamic Monarchy' concept) in Bruneian children, the government
introduced the 'Sistem Pelajaran Dwibahasa' (Bilingual Education

System) in January 1985. The aim was to replace the previous
division of English and Malay-medium education with one system for
all pupils which would encourage equal competency in Malay and
English. As Ozog (1992) notes, with the removal of the former English-
medium school system, which had accepted only those pupils who
were academically more capable, 'English has ceased to be solely the

language of the elite and has now become the second language of
everyone' (1992:151).

Under the Dwibahasa system, pupils take three years of Lower
Primary education using Malay as the medium of instruction except in
English language lessons. Pupils then go on to take three years of
Upper Primary schooling during which time some subjects are studied

in Malay and others are studied through the medium of English. The
division is as follows :

alav-medium Subjects at the Upper Primarv Level

Malay language

Islamic Religious Knowledge
Civics

P.E.
Arts and Crafts



English-medium subjects at the Upper Primary l.evel

English language
Mathematics
Science
Geography

History (Ahmad, 1992:18)

A similar division is made during the five years of secondary schooling
up to GCE O Level, although a recent recommendation that pupils
should study history through the medium of Malay is soon to be

implemented. The philosophy behind the division is basically that
subjects relating to Malay culture will be taught in Malay and that
other subjects will be taught in English. Ahmad (1992) has calculated
that by the time a pupil reaches Lower Secondary level, 65% of
his/her time at school is spent studying through the medium of
English and 35% is spent studying in Malay. In order to strengthen the
position of Malay, the government insists that every student in Bruneil
has to obtain a credit (i.e. Grade 6 or better) in Malay at GCE O Level

before he/she can be accepted for tertiary level education. This
requirement contrasts with the Grade 8 minimum at O Level in English

language for students wishing to enter the sultanate's only university,
Universiti Brunei Darussalam.

Ahmad (1992), the Deputy Minister of Education at the time of writing

his 1992 paper, suggests that 'the general consensus of opinion
amongst Bruneians is that Dwibahasa is a progressive step in the right

direction’ (1992:25). As Jones (1992) points out, the implementation
of a successful bilingual policy in Brunei is more complex than some
educationists and language planners in the country realise. One of the
reasons for this is that the Bruneian child's first language is likely to
be Brunei Malay or one of the other indigenous languages in the
country rather than the school language, Standard Malay. As was
noted in sub-section 2.1 above, there are substantial phonological,
morphological and syntactic differences between Standard Malay and

the local varieties spoken in Brunei, which pose considerable problems

for many Bruneian children faced with acquiring Standard Malay
when they enter primary school.

In effect, if dialectal differences warrant describing Brunei

Malay as a separate language from Standard Malay, then the

first second language that many Bruneian children have to
learn is actually Standard Malay (Jones, 1992:137).



Jones, a lecturer in English at Universiti Brunei Darussalam, 1is
~currently involved in a longitudinal assessment of the Dwibahasa

education system at the request of the Ministry of Education. Jones's
research is scheduled for a fifteen-year period and will include

observation and analysis of selected school groups throughout their

school careers. The results of Jones's research should provide language
planners with a clearer understanding of both the effectiveness of the

bilingual education system in Brunei and bilingual education theory in

general. In a paper delivered at the 'Bilingualism and National
Development' conference at Universiti Brunei Darussalam in December

1991, and which appears in Jones and Ozog (eds.) 1992, Jones argues

(1992:142) that two of the most important prerequisites for successful
bilingual education already exist in Brunei. These are :

a.- The country's national language (Malay) is established and 1is

perceived to have as much prestige, albeit in different domains, as the
second language (English).

b. English is not perceived in the community as posing any threat to
Malay.

With regard to the level of proficiency Bruneian students are expected

to achieve in the two languages, Jones feels that equal Malay/English
proficiency is an unrealistic goal for the Dwibahasa policy.

A realistic objective of Dwibahasa is to maintain the first
language, Malay, while trying to achieve a satisfactory
level of competence in English, the second language. This
can be described as secondary bilingualism (i.e. where a
second language has been added to a first via instruction).
It would be wrong for anyone in Brunei to assume that
Dwibahasa will produce 'equi' or 'balanced' bilinguals - this
would be unrealistic (Jones, 1992:139).

Although a testing instrument to measure the comparative English
language proficiency of undergraduates entering Universiti Brunei
Darussalam on a longitudinal basis was introduced in 1988 (Cook and
Cane, 1988), Jones's notion of a 'satisfactory level of competence in
English’ has not been established by the Ministry of Education in
specific performance terms. Until a testing mechanism is established

w!ﬁch could compare the Malay/English levels of Bruneian students
with secondary bilinguals in other parts of the world, it will not be
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possible to make an objective judgement in comparative terms about
the effectiveness of the Dwibahasa system of education in Brunei.

Edwards (1992:53) briefly raises the question of the variety of English
that should be taught under the bilingual education policy in Brunel.
Edwards recommends the implementation of a nation-wide survey on
the policy which, among seven other question areas, would ask :

...questions about the type of English to be taught, and
about the perceived and desired utility of English

competence. It would also be interesting here to consider
the matter of an emerging Brunei English.

The question of which variety of English should be selected as the

language model for Bruneian schools is discussed in detail in Chapter
Seven below.

In contrast to the bilingual policy in Bruneian primary and secondary
schools, the country's only university, Universiti Brunei Darussalam

(UBD), continues to run separate Malay-medium and English-medium
study programmes. Students who are training to be teachers at the

Lower Primary level, where the medium of instruction is Malay for all
subjects except English language, and students training to be teachers

of Malay language, Malay literature, religion and history all study
through the medium of Malay at UBD. However, in addition, these

students have to take (but not necessarily pass) eight units of English
language during their four-year degree programmes.

All the other degree and teaching certificate programmes at UBD are
studied through the medium of English with the exception of a
compulsory two-semester course for all students in M.L.B. (the Malay

Islamic Monarchy philosophy). As was noted above, students must
achieve a credit pass (Grade 6 or better) in GCE O Level Malay
language before they are allowed to enter tertiary education in Brunei.
Once they have a place in an English-medium programme at UBD,
undergraduates must take and pass at least eight units (two
semesters) of English language before they are permitted to graduate.
There is, however, no requirement for English-medium students to

take courses in Malay language skills development while they are
studying at the university. Thus, the requirement for entry into

E‘nglish-medium programmes at Universiti Brunei Darussalam is
higher for Malay (Grade 6 at O Level) than it is for English (Grade 8 at

O Level) but, while English language study continues for all
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undergraduates at UBD, further study in Malay 1s not required for
“ English-medium students.

Universiti Brunei Darussalam was established in October 1985. In the
first two intakes (1985 and 1986), Malay-medium students

outnumbered English-medium students. However, in all subsequent
years, this weighting has been reversed.

2.4 The Sociolinguistic Domains_in_which English is used in
Brunei in the 1990s

In a survey of 570 Bruneian respondents carried out by Martin and
Ozog (reported in Ozog, 1992), English was perceived as being the most
important language in the country by 30.5% of those questioned. This
figure was higher than that for the official language, Bahasa Melayu
(Standard Malay), which only 21.9% considered the most important
language in the country. Brunei Malay scored highest in the Martin-
Ozog survey, being considered the most important language by 41.4%
of those questioned (0zog,1992:152). As stated in 2.1 above, while
Bahasa Melayu (Standard Malay) is the country's official language and
is used in education and in the mass media, Brunei Malay is the
language of everyday communication amongst Bruneians and acts as a
sign of a speaker's wish to identify himself/herself as a Bruneian.

English has two official domains : education (see sub-section 2.3
above) and the law, where the language is used both as a language of
legal statutes and as the language of the courts (Ozog, 1992). English is
also used in the Bruneian mass media. The country's only daily
newspaper, Borneo Bulletin, publishes articles in both English and

Malay, but the majority of articles, including those on the front page,
are in English.

In the Martin-Ozog survey (see Ozog, 1992:158-160), the researchers
found that, of the 570 Bruneian citizens who took part in the survey,

393 (69%) used English regularly in their daily lives. Of these, 297
(75%) were under the age of thirty-five, suggesting that at least the
occasional use of English is widespread amongst young Bruneians. The
view that English is much less used by older people is supported by

the fact that fewer than 19% of those surveyed who were over forty-
five said that they used English regularly.
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The Martin-Ozog survey also examined some of the unofficial domains
~in which English is used in Brunei. The domains selected were the

following : home, friendship, employment, shopping, government
offices and private sector offices. The following results were obtained :

Domain Percentage of respondents claiming

that they use English at certain times
in this domain

a. Home 18.0%
b. Friends 61.1%
c. Traditional Market 0.0%
d. Small shop 27.7%
e. Supermarket 84.0%
f. Government office 33.4%
g. Private sector office 75.6%
h. At work 62.0% (Ozog, 1992:158-160)

It can be seen from these results, therefore, that some use is made of
English in all of the above domains except at traditional markets. As
Ozog (1992) points out, English is seldom used by Bruneians in any of
the domains mentioned in long monolingual stretches. It is far more

common for Bruneians in these unofficial domains to code-mix with
Malay.

In addition to broadcasting throughout the day in Malay, Radio-
Television Brunei (RTB) has a separate radio service which broadcasts
in Chinese (Mandarin) from 8.30 am. to 11 am. and 4 p.m. to 7 p.m. ;
in English from 6 a.m. to 8.30 a.m., from 11 a.m. to 4 p.m.,, and 8 p.m.
to 10 p.m. ; and in Gurkhali from 7 p.m. to 8 p.m. daily. The Chinese
and Gurkhali transmissions are intended for listeners of Chinese and
Nepalese origin (i.e. not for Brunei Malays). People of Chinese origin
constitute 17.7% of the total population (Economic Planning Unit,
1991), and a regiment of Gurkha soldiers (The 6th Queen Elizabeth's
Own Gurkha Rifles) is stationed in Seria with reserve units based in
the capital, Bandar Seri Begawan. The English language broadcasts,
however, are aimed at both expatriate native speakers and English-
speaking Bruneians. Virtually all the announcers and listeners who
take part in record request programmes and phone-in interviews
broadcast on the English service of RTB are Bruneian citizens of Malay
or Chinese origin, demonstrating that English is recognized by the
media as a language of intranational communication in Brunei.
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There is one television channel in Brunei, which is also controlled by
"RTB (i.e. by the government). A daily news bulletin is broadcast in
English at 7 p.m. and feature films, cartoons, sports programmes and

documentaries are regularly shown in English, generally with Malay
sub-titles. Although it is true to say that RTB continues to broadcast

some television programmes in English every day, the number has
decreased in the last five years. This change coincides with a very

noticeable rise in the government's public support of Islamic values
during the same period. Another fairly recent change is that, in

general, programmes in English are no longer shown during the peak
viewing hours of 8 p.m. to 10 p.m.

2.5 The Brunei Variety of English : Previous Studies

In his 1992 paper on the unplanned uses of English and Malay in the
sultanate, Ozog suggests that the variety of English used by Bruneians
in unofficial contexts is not the Standard British English which is
supposedly the variety taught at school but what he calls 'Brunei
Colloquial English' (1992:151). The linguistic features of this variety

are not discussed in the 1992 paper, but Ozog and Martin have
described one feature of it (the use of the 'bah' particle) in detail 1n a

paper published in Singapore in 1990. Ozog discusses other aspects of

the variety in 'Brunei English : A New Variety' in a forthcoming book,
Linguistics and Oral Tradition in Borneo, to be edited by J. Collins and

published by the Borneo Research Council. These two papers are the
only studies concerning the Brunei variety of English that have been
published heretofore, although a book entitled Language Use and
Language Change in Brunei Darussalam is currently being edited for
future publication (probably in 1994) by Martin, Ozog and
Poedjosoedarmo. This book will contain five chapters on various
aspects of Brunei English by McLellan (on written discourse), Ozog (on
the unplanned use of English), Mossop (on certain phonological
features), Cane and Rosnah Haji Ramly (on the views of DBruneian
bilinguals concerning suitable linguistic role models for Brunei) and

Cane (on syntactic features) as well as reprinting the 1990 Ozog-
Martin article on the functions of the 'bah' particle.

The above studies represent all the work published so far on the
Brunei variety of English. None of the above attempts to deal with the
subject 1n a detailed, descriptive manner in the way that, for example,
Singapore English has been described by Platt and Weber (1980) or
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