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ABSTRACT 

The research ascertained perceptions of pupils regarding the factors contributing to 

effective secondary school libraries and considered how far their opinions can be 

allied to the recommendations of published national guidelines when ftaming a library 

policy. 

A literature search revealed little relevant research on school library evaluation. Most 

projects concentrated on managers' point of view rather than highlighting pupils' 
contribution to policy development Guidelines published by the Library 
Association, the Convention of Scottish Local Authorities and the Scottish 
Consultative Council on the Curriculum were studied for information on research 
bases and on suggestions for pupil input but it was found that neither aspect was 

given significant emphasis. 

There was little guidance on appropriate methodology in the documents dealing with 

school libraries. Higher education projects yielded more helpful information and it 

was decided to use the Multiple Constituencies/ Stakeholder method which was 
already tested in New Zealand and the UK. A qualitative approach, this incorporates 

some quantitative methods which are used to indicate customers' preferences. 

Themes relevant to pupils' interests were identified by studying the published 
Standards and Guidelines and by individual interviews and discussion groups in six 
East Renfrewshire schools. 241 pupils completed a questionnaire consisting of 37 

statements, each being rated on a scale of one to seven. The resulting data yielded 
information on preferences, from which factors important to pupils were 

extrapolated, including a comparison of views of younger and older pupils and of 
boys and girls. Many of the Guidelines' recommendations were acceptable to pupils 
but issues relating to the teaching of information skills, reading promotion and pupil 
involvement in library administration were less appropriate. 

The value of the project for school and library management, school inspection, future 

evaluation of the Standards and Guidelines was assessed. 
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CHAPTER 1: DiTRODUCTION 

1.1 Background 

In recent years, an important facet of national debate about education has been the 

self-evaluation of quality in schools. The Scottish Executive encourages teachers and 

parents to consider the outcomes of teaching and learning methods and of school 
management in a more formal way than had been done before. This study is intended 

to add to the debate on secondary school effectiveness and its self-evaluation through 

consideration of the library as a department which is an integral part of the school 
provision, and thus to be assessed in the context of the school curriculum and ethos. 

School libraries share an important characteristic with all Idnds of libraries: they 
depend for their existence and justification on a parent institution which is, in this 

case, the school. The Library Association (1998) states (p. 2): 

"The school library resource centre is not merely a physical space in 

which various media are stored; it is a concept, a tangible expression of 
the school's ethos and values, its approaches to equality of opportunity, 
the moral and spiritual development of children and young people and its 

educational purposes. It has the potential to introduce young people to 
the world of literature and information and to enable them to develop 

skills that will enhance their lives as adults. The school library can 

provide ataff and pupils alike with an unrivalled resource with which to 

support learning in school. " 

The library's principal function, therefore, is to support the work of the school, with 
funding and staffing determined for that purpose. It would be futile, therefore, to 

gauge its effectiveness without first taking into consideration the aims of the school. 
Nevertheless, although the library is a whole-school resource, accountable initially to 

the Senior Management Team for provision of an appropriate, effective and high 

quality service, the literature review carried out for this study reveals that few 

Scottish documents aimed at teachers-as-managers have paid much attention to its 

role. 
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1.2 School library evaluation 

In the past 30 years, there have been some references to the library in documents 

issued by the predecessors of the Scottish Executive Education Department (SEED). 

For example, the Stimpson Report (SED 1976) on non-teaching staff in secondary 
schools, by devoting a chapter to the role of the library/resource centre and its 
librarian, influenced the development of school libraries in Scotland. More recent 
documents have included little on the topic. An FINII report on effective secondary 
school (SED 1988) simply indicated that management should ensure that the library 
is viewed as a school resource. The packs on Management Training for Headteachers 
(SOED 1990) included a unit on monitoring school effectiveness but ignored the 

contribution of the school library. The role of the library featured quite prominently 
in a report on information and study skills in Scottish secondary schools (SOED 

199 1), but the reports of IM inspections of schools carried out before 2001 do not 

necessarily refer to the standard of library service. As the Scottish Library 

Association reported (200 1), this has changed from 2001 onwards, since HMI will 
treat the School Library in the same way as a subject department, reporting their 
findings to the Head Teacher. In preparation for inspection, schools are asked to 

complete a library profile and to make relevant development plans available to 
Inspectors. The profile includes information on staffing, organisation, management 
and quality assurance and strengths of provision. The Chartered Institute of Library 

and Information Professionals in Scotland (formerly the Scottish Library 
Association) intends to monitor the impact of a development which it considers to be 

very important and which, the Institute anticipates, will lead to a more structured and 

evaluative inspection. 

Developments in school library service have also been influenced by more general 
government publications, a prime example being a series of documents on quality 
assessment. The most comprehensive is How good is our school?: seý(-evaluation 
usingperformance indicators (HM Audit Unit 1996) which sets out to guide schools 
in planning evaluation. As the document explains, schools are accountable to society 
and are involved in agreeing aims and policies to promote pupils' learning. It further 

suggests that self-evaluation is at the heart of a good quality assurance system, which 
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depends on the school knowing 

" what it is aiming to do 

" whether it is meeting its aims successfully 

" what needs to be maintained or improved 

" whether changes are working 

As part of this policy, the school should ask not only how well it is doing in the 

school as a whole and in the classroom, but also in departments. It may not be 

possible to compare the role and functions of the library directly with those of a 

subject department, since it does not follow a specific curriculum but adapts to the 

requirements of various disciplines within the school and is more informal in its 

contribution to teaching and learning. School libraries aim to provide a rich learning 

environment in terms of an appropriate range of resources and also to develop the 

learning skills of pupils. These aims are embedded in the context of the school's 

academic curriculum and also the wider curriculum which promotes skills in 

communication, numeracy, problem solving, information technology and working 

with others. Even the teaching of library and information skills carried out within 
the library itself is intended to relate to the needs of the specific subject areas which 
use its resources. The standards and guidelines for school libraries discussed in this 
thesis support this view. The Library Association (1998) pointed out that 
developing literacy both reinforces and requires good library use, that there is 

considerable focus within the curriculum on the skills and processes of learning as 

well as on content and that information, study and research skills may be cross- 

curricular. Similarly, the Convention of Scottish Local Authorities (COSLA) 

Standards (1999) describe the library as a centre where pupils can learn to develop 

information skills, including ICT skills, in the context of purposeful research. It also 

plays a key role in promoting literacy skills through the promotion of reading within 
the curriculum and for recreation. 

It can be argued, therefore, that the library is an essential service provided by school 
funds for the benefit and support of pupils and so should be included in the 

programmme of self-evaluation to ensure effectiveness in carrying out its functions. 
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1.3 Pupils' input to evaluation 

The present study is a continuation of research completed in 1996 for the degree of 
MSc in the University of Strathclyde and it aims to explore further some issues 

raised by this work (McLelland 1996,1997). The thesis was a study of the value 

and feasibility of using performance indicators as a means of measuring a library's 

effectiveness, focusing particularly on the views of librarians and teachers. As part 
of the conclusion, it suggested that an extension of the study should include other 
groups which use the school library, particularly pupils at various stages in their 

secondary education. Although guidelines for school libraries in the UK have been 

published since this research was carried out, it will be shown they have had little 

input from arguably the most important group of users (or stakeholders): the pupils. 
Similarly, there is scant acknowledgement of the role pupils can play in contributing 
to the policy for library provision. 

Since pupils are the principal users, it would seem obvious that expectations of a 
library service from their perspective should be ascertained, and this belief is 

supported by an important document which suggests that children have the right to 
be consulted. The Convention on the Rights of the Child was adopted in 1989 and 
ratified by all countries in the world, apart from the USA and Somalia. Article 17 

states that the child has a right of access to information, thus clarifying the role of all 
those working in the field of the mass media, including those concerned with the 
provision of children's books and other media. Article 12, dealing with children's 
rights to express their views freely in all matters affecting them, can be allied to 
Article 17, not only in the need to have necessary information for this purpose. It 
demonstrates that institutions are obliged to include the participation of children 
when taking decisions and formulating policy. The Convention obliges adults to take 
a child-perspective and to communicate and co-operate with them (Koren 1998). 

SEED recommends communication and co-operation with pupils, as did its 

predecessor, the Scottish Office Education Department (SOED), and has published 
examples of pupil questionnaires to be used in this activity (SOED 1992). It has also 
been reported (Buie 2001) that from session 2001-2 the Inspectorate of Education 
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(BNfle) will conduct a survey of pupil opinion as part of a school inspection. 

Considered an important innovation, the move is designed in part to meet 

requirements set out in the Standards in Scotland's Schools etc. Act 2000, which 

specifies that school development plans should consult with pupils in attendance at 
the school and "seek to involve them when decisions require'to be made concerning 
the everyday running of the school". The new questionnaire seems to go beyond 

everyday concerns, however, since the Chief Inspector has stated that "it will touch 

on things like the nature of the curriculum, the advice they get, the quality of learning 

and teaching, the nature of homework, and their views about discipline in the school". 
It has been stated (Ritchie 2002) that the new initiative on the inspection of school 
libraries will incorporate this practice. 

Nevertheless, these initiatives draw on pupils' existing knowlege and experience of 
library services and suggest that they will look for responses to questions formulated 

by the evaluators. The research carried out for this thesis attempted a more radical 

viewpoint by encouraging pupils to move away from acceptance of the familiar to a 

consideration and evaluation of those services which would benefit them most. 

That it is possible to go further in involving pupils is demonstrated by the American 
Library Association which, in its guidelines for school library media programs 
(American Association of School Librarians 1988), acknowledges that as partners in 

the learning process, students should have opportunities for regular participation in 

planning for school library media program activities. Students may serve on advisory 

councils and help in planning, evaluating and promoting school library media services. 
Whenever possible, students should have opportunities to participate in the selection 

and evaluation of materials, in the development of policies for use of the school 
library media center and its materials, and in the creation of new activities that serve 
learning needs. This displays a new and wider dimension to pupil involvement in the 

planning of library services. 
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1.4 Aim and objectives 

The present study, therefore, has the following aim and objectives: 

Aim 

To ascertain to what extent the published standards and guidelines relating to school 
libraries accord with pupils' views and how both may be used in framing a policy for 
development of the library service. 

Objectives 

* To survey pupils in one local authority to ascertain their perceptions of the 
factors which comprise a good school library. 

Using the results of the above studies, to consider to what extent guidelines 
published by the International Federation of Library Associations, the 
Library Association, the Convention of Scottish Local Authorities and the 
Scottish Consultative Council on the Curriculum correspond with pupil 
perceptions. 

- To consider the significance of any differences which may come to light 
between pupils' perceptions and published guidelines 

- To recommend how any such differences may be resolved within the framing 

of library policy for the benefit of pupils as stakeholders 

1.5 The research: its audience, approach and participants 

The target audience for this research, dealing as it does with policy and management 
aspects of a secondary school, is the policy makers and managers of school library 

services, the Inspectorate (both HMe and local), public library authorities (where 

appropriate), and an individual school's senior management team and librarian. 
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It was realised that the study would be essentially policy research, which is the 

process of conducting research on, or analysis of, a problem in order to provide 
policy-makers with pragmatic action-oriented recommendations for alleviating the 

problem. As Anderson (1990) explains, a legitimate purpose of policy research is the 

understanding of a problem in its context, and "most studies attempt to go beyond 
definition to the development of decision-altematives and recommendations based on 
probable consequences of a potential decision". Anderson makes a relevant point 
when he states that policy research is an attempt to provide information to decision- 

makers, the effects of which form the true test of its validity. The true effects, 
however, may not be known for some time. 

In the proposed study, by questioning pupils' expressed needs, the possibility of 
decision-making on strategies for library development would be offered. The effects 
of the possible strategies would also be forecast as a result of data gathered and, 

although not in itself action research, the process could be presented to school 
librarians as a starting-point for intervening in an existing situation, leading to their 

gauging the effects of policy change. 

This study had to fit into schools' annual and daily timetables, which could be 

especially difficult for pupils in Fifth and Sixth Years. As a consequence, a major 
constraint on the research was the time available to carry it out, especially since it 
involved interviews, discussion groups and questionnaires. The logistics of the 

study, therefore, led to the use of six secondary schools in one local authority as 
bases for the research. 

Permission was given by the Director of Education of East Renfrewshire to contact 
the Headteachers of the seven secondary schools within the district's Education 
Authority and access to pupils was granted by all of them. Although they are 
responsible to the Headteacher, school librarians are employed by the Community 

and Leisure Department and are part of the public library staffing. Permission to 
involve them was, therefore, sought and granted by the Chief Librarian. In the end, 
one school librarian was not able to arrange access, and so only six schools were 
included in the study. Because of confidentiality required by the Data Protection 
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Act, these schools are identified in the thesis only by letter in the range A to F. The 

smallest school had 590 pupils and the largest 1700 pupils. 

East Renfrewshire District lies just outside the southern boundaries of Glasgow, with 
a population of 88,000. It has a consistently high reputation for the quality of 
educational provision, and three of the schools are always highly placed in the 
Scottish Executive's league tables. It is true that many of the pupils are from fairly 

affluent home backgrounds, but all six schools have a wide catchment area, taking in 

children from privately owned housing, from local authority housing estates and from 

rural areas. It must be acknowledged that there were no inner-city schools included 

and it cannot be claimed that the sample is a microcosm of all Scottish education 
authorities. For the purposes of this research, however, there was the advantage, 
firstly, of accessing a small group of similarly resourced schools, whose pupils 
could demonstrate possibly divergent opinions on the factors which comprise an 
effective library. Secondly, it was an opportunity for testing the relationship 
between the guidelines and the situation in an individual local education authority 
which had a cohesive educational and curricular context. 

The study reviews the literature on evaluation of library effectiveness and on 
techniques for evaluation, including a study of standards and guidelines which 
particularly pertain to school libraries. The chosen methodology is then described 

and discussed. Thereafter, the results of the research are described in detail and are 
followed by a discussion which incorporates suggestions for development strategies. 
The final chapter assesses the value of the research and its relevance for school and 
library management for the Inspectorate and also to the process of evaluating 

standards and guidelines. 

It should be noted that the term "library" refers not only to the traditional book- 
based service but also to services variously described as resource centres, multi-media 
centres and leaming centres. 
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CHAPTER 2: 11TERATURE REVIEW 

2.1 Content and methodology 

One problem which became evident in the course of the literature search is that little 

library literature is research-based. Furthermore, there can be confusion about the 

concept of research literature, with any published literature, irrespective of origins or 
intentions, often being classed as research. Grey literature, such as conference papers 

and posters, undergraduate dissertations and Masters theses, is sparsely 
disseminated, so that many research results do not reach a wider audience. Also, 

research in librarianship tends to be carried out by individuals rather than by teams 

supported by approriate funding. This situation is often due to practising 
librarians' preference for information about practical problems rather than projects 

which contribute to a theoretical development of, for example, library management. 

As Eldredge (2004) notes, this has had the effect of preventing many research results 
from reaching a wider audience, with librarianshipjournals more likely to publish a 

study if it has produced dramatic results or is more favourable than critical towards 

the described programme. 

This means that for the present study research which presents negative results was 
difficult to locate, although it could have been helpful in providing warning signals, 

particularly in the design of the methodology. It can be seen, too, that there is a 

preponderence of localised survey-type research which, nevertheless, has gradually 

moved concepts of evaluation forward, especially with regard to user opinion. This 

could be called the foothills of library management research but a few mountains can 
be seen in the rarer larger-scale studies. 

Educational and librarianship databases, both print and electronic, were searched for 

relevant material, the principal ones being Library and Information Science Abstracts 
(LISA), British Education Index (BEI) and Educational Resources Information Center 
(ERIC). In an effort to trace Grey Literature, a call for current information was made 
via several electronic discussion groups on educational librarianship and on 
performance measurement in libraries, thus obtaining some useful responses. 
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Through attendance at meetings and conferences, contacts were made with other 

practitioners and researchers who had written papers and reports in the field. 

Additionally, an extensive personal collection of books and other material on 
educational librarianship was trawled for appropriate references. 

This review discusses five aspects of the research which had an important bearing on 
its development and implementation. The first section discusses the rationale for 

evaluating the effectiveness of library services in general and recent approaches to 
doing so. Secondly, some attempts at evaluating the effectiveness of secondary 
school libraries are assessed. The third section deals with studies of pupils' views on 
their school library. In the fourth section, published standards and guidelines for 

school libraries are discussed. Finally, techniques for evaluation used in public 
libraries and in higher education libraries are explored for approaches which might be 
helpful in the present research. Where appropriate, key points which helped to 

shape this research are noted. Although there is some overlap, it can be seen that 

there is a mixture of pure research, reports of studies and surveys which are aimed at 

practitioners wishing to solve particular problems, and publications which draw on 
previous studies to give an overview of a specific aspect of library management. 

2.2 Evaluation of library effectiveness in general 

A study of the literature shows that quality assessment of libraries of all types 
(public, academic, special and school) has been considered for some years, especially 
in the USA, and it is from there that much influential thinking on evaluation has 

come. A useful, although brief, checklist of "landmarl&' in the literature gives the 

earliest reference as 1948 (Cullen 1997), but the generally acknowledged starting- 

point is an article by Off (1973) in which he considered the relative advantages and 
disadvantages of qualitative and quantitative measures of library effectiveness. In an 

attempt to differentiate between the terms "quality" and "value", he proposed that 

quality should refer to the question "how good is the service? " and value to "how 

much good does it do?. Probably because the latter proposition refers to such long- 

term evaluation, only a few researchers have considered undertaking it and have 
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concentrated on the assessment of quality, regarding this as the key factor. 

Within recent years, efforts to determine the effectiveness of library services has 

taken two major approaches. One approach has concentrated on measuring library 

performance as objectively as possible by collecting data on such factors as the 

number of items acquired, the number borrowed, and the number of people registered 
to use the service. By relating this data to the cost of, for example, premises, staffing 
and material purchased, indications of efficiency can be computed. Comparisons can 
be made with previous years to gauge development of the service, taking into account 
such factors as the upward or downward cost of, for example, salaries, electricity, or 
the average price of books. Benchmarking techniques, which enable managers to 

compare one another's services (and particularly the processes which make up these 

services) demand access to such data to determine how far efficiency and quality 

march together. The most elaborate example of this was Keys to Success (Office for 

Arts and Libraries 1990), which aimed to help public libraries determine performance 
indicators and the statistical methods required to gauge performance. Education 
libraries have not followed this example to such an extent, but early standards for 

school libraries were slanted to the collection of statistics and comparison with 
recommended quantitative measures. 

A second approach, which has been selected as the focus for this thesis, has 
influenced thinking in the library quality / effectiveness debate by concentrating on 

user studies, especially an understanding of the behaviour of the library's clientele. 
As Hernon and Altman (1996) point out, thinking of library users as customers is a 

new concept for many librarians, but the trend is now to "empower the user". 
Powell (1988) wrote that 

"the performance of a library measured in terms of how well it is meeting 
the needs of its users, it has been suggested, is one of the most meaningful 

ways ofjudging the quality and effectiveness of a library's services ... 
User studies focus not on what libraries do but on what people do, or 

wish they could do if they could obtain the necessary information7'. 
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This thesis takes as its starting-point the view that Powell's statement can 
legitimately refer to secondary school pupils as users of their school library. 

2.3 Evaluation of school libraries 

If it is true that an understanding of pupils' library needs is important in evaluating 
the effectiveness of the school library, the researcher would expect a body of 
appropriate research to be available for study and guidance. It is noticeable, 
however, that in their book on quality management for information and library 

managers, Brophy and Coulling (1996) cite, very briefly, studies relating to 

government public and academic libraries, but include no reference to school 
libraries. Certainly, suggestions for evaluation criteria for school libraries have been 

produced by a variety of educational and library bodies or individuals, but the 

resultant body of literature demonstrates that research is, at best, patchy and has not 

yet resulted in an accepted methodology. 

Much of the earliest research on school library evaluation was carried out in the USA, 

with articles in the library press debating and describing possible approaches. That 

there are difficulties as well as potential benefits in evaluating performance was 
pointed out as early as the 1970s by Daniel (1976). She identified two, possibly 
conflicting, aspects of evaluation: the external one which emphasises accountability, 
and the internal one which enables the librarian to examine the library operation 
systematically, so that the activities and services most appropriate to the needs of 
the school are identifled. 

The external aspect is exemplified in an overview of the situation carried out by 

Marchant and colleagues (1984) from the Brigham Young University in Utah, USA. 
This was a brief survey of the literature of research into learning resulting from 

quality school library service. Concerned that the library is often scheduled for 

cutbacks when budgets are tight, the authors wanted to show principals, 
superintendents and teachers that a good school library enhanced the quality of 
education. Twenty studies published since the 1950s were reviewed, covering the 

areas of academic achievement and educational effect in general; language, reading and 
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library skills; mathematics; science; and social studies. It was proposed that these 

confirmed experienced librarians' views that good school libraries enrich learning 

Specific areas in which the effect appeared greatest were identified: the verbal 

component of the Scholastic Aptitude Test, and overall academic achievement. Also 

tied to library service but, the reviewers believed, with less substantial evidence, 
were the quality of reading, problem-solving skills, use of newspapers, word study 
skills, verbal expression, improved self-concept critical thinking, and the 

curriculum areas of science, mathematics and social studies. 

Aimed at a similar audience and more up-to-date, evidence was presented in research 
published in 1993 which was the first significant attempt to isolate and assess the 
impact of school libraries on student achievement (Lance, Welborn and Hamilton- 

Pennell 1993). Based on data collected by the Colorado Department of Education 

during the 1988-89 school year, the researchers studied the influence of community, 

school and media center variables on standardised test scores in reading, language and 
information skills. A number of factors were incorporated in the survey, the 

principal ones being data on the community and the size of the at-risk student 

population, teacher-pupil ratio, the qualifications of the teaching staff, the total 

expenditure per student for the school, the size of the school library collection, the 
level of involvement of school library staff in assisting students and teachers to use 
the library facilities and collection, the level of library use, the use of microcomputers 
in the school and the total expenditure on the library for each school 

The study found that more school library staff and larger collections contributed to 
higher academic achievement as measured by the test scores and that among school 

and community predictors of academic achievement, the combination of good staffing 

and larger library collections factors were second only to the absence of at-risk 

conditions, particularly poverty and low educational attainment amongst adults. 
Students who scored higher in the tests tended to come from schools where the 
librarian's instructional role was more prominent. It was also noted that funding for 

the school library rose and fell in parallel with other areas of school expenditure The 

researchers concluded that not only was the level of investment in the school library 

the best predictor of academic achievement it was also a major contributory factor in 
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countering social at-risk factors. 

There are various aspects of the study which can be criticised. It was, for example, a 
local study which may not be applicable outside Colorado. The size of the sample, at 
16% of students, was small, although it did use a range and variety of schools. It 

excluded differences in teaching styles and methods. Nevertheless, the Colorado 

study was an important piece of research by providing evidence that the school 
library can have a direct effect on academic achievement, especially on reading and 
literacy levels. Its facts and figures have been accepted in the USA as presenting a 
formidable argument for adequate provision and funding of libraries in schools. 

In contrast to this study, until the initiation of a recent project carried out in Robert 
Gordon University and discussed later (Williams and Wavell 2001 a, b), little 

research on effectiveness has been carried out in the UK, even although in England 

some school library services have been affected by the requirement to consider 

contracting out services and by the decision of some schools to opt out of local 

authority control. They have been forced to assess and cost their services and, by 
formulating performance indicators, to demonstrate accountability for cost- 
effectiveness. Also in England, several reports giving an overview of school 
libraries were issued by the former Department of Education and Science, such as a 
survey of secondary school libraries in six local education authorities (DES 1989a) 

and a pamphlet entitled "Better libraries: goodpractice in schools ", which includes 

both a list of factors which determine a library's success and suggestions for 

evaluation. (DES 1989b). However, the research basis for these reports is not 

evident 

The Library and Information Services Council For England's Working Party on 
School Library Services published a report on school libraries in 1984 which stated 
in the first chapter that they were convinced that school libraries and school library 

services had a vital role to play in the process of teaching children to learn. They 

were disturbed by evidence that this role was not recognised everywhere and by 

evidence of both underuse and lack of library resources in schools. It was not 
explained what this important evidence was, apart from a general reference to 
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surveys undertaken by various national and local bodies. The report then 

concentrated on describing the optimum conditions for the management, stock and 
siting of school libraries, but nowhere did it suggest methods of measuring their 

effectiveness in qualitative terms. 

The role of libraries and librarians was considered in reports by the Library and 
Information Services Committee (Scotland) and the Scottish Library Association, 
both of which appeared in 1985, but although there are discussions in both reports 
about the factors which lead to an effective library service, there are no suggestions 

regarding evaluation of effectiveness, nor are there indications as to how these 

principles were reached. 

A collection of case studies of school libraries which was published in 1985 had the 

purpose of creating a model of good practice from the collected data. The 
introduction explained that the cases were selected as examples which conformed as 

nearly as possible to all the recommended guidelines. The validity of the guidelines 
was not, however, discussed (McDonald (ed) 1985). 

It can be seen, therefore, that a number of studies are available for consultation by 

school managers and librarians who are interested in gauging the effectiveness of their 
library service. The drawback is that, in general, results which are stated to be based 

on evidence gathered in research is simply offered in the form of a model to be 

emulated. Original research is sparsely represented in databases and, apart from the 
Colorado study, it is unusual for the research data to be presented and conclusions to 
be drawn directly from them. They are compiled by providers and managers, such 
as librarians and teachers, and so could be more accurately described as "working 

partyll reports. It is noticeable that there is little obvious input from pupils, who are 
the principal customers. In the case of the British studies, it is obvious that their 
fmdings and recommendations contributed to the standards and guidelines discussed 
below, since they are referred to in these documents. For the researcher, therefore, 
there is little guidance on procedure, but the studies are interesting and useful in two 

aspects which may be viewed, paradoxically, as negative. Firstly, they show the 
dangers of presenting information without setting out supporting evidence, thus 

Page IS 



making it impossible for readers to assess either its validity or its utility in their own 

situation. Secondly, in the light of current thinking on the importance of consulting 

all stakeholders, they highlight the lack of input from pupils, whose needs form the 

rationale for the provision of libraries in schools. 

2.4 The pupils' viewpoint 

It cannot be claimed that pupil opinion of libraries has never been surveyed, but the 

emphasis has been on their attitudes to existing provision, rather than ascertaining 

what would be their "ideal" service. This attitude is exemplified in the IFLA/ 

UNESCO School Library Manifesto, ratified in December 1999, which takes no 

account of recommendations for consultation put forward in the Convention on the 

Rights of the Child, although reference is made to the United Nations Universal 

Declaration of Human Rights and Freedoms. The manifesto sets out briefly the 

mission of the school library, funding legislation and networks, the goals of the school 
library, staffing, and operation and management. It states that co-operation must be 

encouraged with teachers, senior school management, administrators, parents, other 
librarians and information professionals, and community groups, but there is no 

mention of participation by pupils in the decision-making process. This is a serious 

omission (IFLA 1999). 

There have been reports of small school-based surveys intended initially for internal 

use but published to help practitioners who wished to carry out a similar survey in 

their own school or to assess how the results could apply in their own situation. 
They could not therefore, be classified as pure research. A typical example is one 

reported in 1994 when, to help in framing policy, a librarian wanted to define the 

perceptions of staff and students by use of a questionnaire. The responses were 
used to rank uses in order of importance, the conclusion being that the perceptions 

corresponded with previously determined aims (Wright 1994). A similar study 
(Manson 1999) asked pupils about their use of the library, how successful they were 
in finding what they wanted, and home computer use, with each question having 

multiple choices. Pupils were also asked to write down one thing they particularly 
liked about the library and how the library had helped them at school. Apart from 
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the vagueness of some questions (for example, does the phrase "what you wanf ' 

refer to books, magazines, information? ), this type of survey is only of limited value 
in yielding some statistical information and, as the librarian recognised, many 

questions arose from the survey which would require to be followed up. 

Another small-scale study was carried out in Scotland (Devoy 1999), investigating 

pupils' perceptions of librarians and including a question intended to measure what 
pupils thought was the most important factor in effective school libraries. 
Unfortunately, this question proved to be difficult for pupils, as they were asked to 
tick only one possibility from a selection. The majority thought that they could 

select all that they felt applied, as in previous questions, so that the responses were 
invalid and not included in the conclusions. As Devoy acknowledged, it would have 

been productive to allow selection of several answers. 

It can be seen, therefore, that many of these studies have been limited, both in scale 

and in value, possibly being of interest as examples of the kind of survey an 
individual librarian might consider undertaking but not offering an understanding of 
the wider aspects of evaluation. Although pupil opinion was sought, this was 
usually with reference to aims which were already agreed as being appropriate by the 

school management and the librarian. 

Even in larger scale studies, a similar attitude to pupils' views is the nonn. For 

example, an investigation into the key issues affecting the use of libraries 

questionned approximately 100 pupils at each of four London schools, asking them 

when and how often they visited the school library, the types of books they liked 

reading, the subjects for which they used the library most, help required from library 

staff and the value of information sourced electronically (Spreadbury & Spiller 1999). 

An attempt at consultation with pupils is contained in a study of the sixth form and 
libraries in 26 schools (Rudduck and Hopkins 1984), which was wider than the title 

suggests, having the airn of reconceptualising academic sixth form education in respect 

of its relation to books and libraries. The perceptions of teachers, librarians and 

students were documented by way of interviews, covering academic study in the 
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sixth form, pedagogy, books, libraries and the idea of independent learning. It was 
found that students thought of the library as "just a sort of refuge", "a haven", "a 

base camp", "a second home", "a bit of a punishment", "the only place where you 

can be yourself' or "a place to work quietly", and it was noted that "The students 
did not talk much about the library as a repository of knowledge and information7'. 
Although there are many quotations from students relating to such topics as learning 

one's way around the library, and the relationship between the main library and 
departmental libraries, there were only hints that the researchers recognised the need 
to involve students in improving library services. For example, they suggested that a 
possible response to the problem of shortage of books would be for students to take 
the initiative in urging purchase but they realised that few students seemed to have, 

or to exploit it if they had it, the right to recommend academic books. Their 

assessment of the project argued that dependence on what the teacher offered was 
enforced by circumstances as well as by habit. Library resources were, in general, 
depressingly poor, and so students did not, as they wrote, nurture intellectual 

autonomy. Librarians, however, tacitly acted as agents for the status quo and did 

not attempt to change attitudes towards the library. The only recommendation is 

couched in general terms: 

"Librarians might want to consider, in partnership with teachers, what 
training students need apart from a geographical and technical 
introduction to the paraphernalia of the library or resource centre. 
Beyond that we have to leave the task of reassessing the educational 

significance of the the library to librarians even as we have left the task of 

reassessing pedagogy to the teachers" 

Ten years later, Heeks and Kinnell (1994) reported on the changing and significant 
role played by the library in supporting delivery of the National Curriculum in 

England and claimed that staff and student questionnaires were illuminating in 

revealing both patterns of use and attitudes. The student questionnaire, administered 
in 12 secondary schools in ten local authorities, consisted of eight simple questions, 
ascertaining how often the students visited the library and for what purpose, how 

easy it was to find things, and how often the students found what they wanted. 
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They were also asked to tell about one thing they particularly liked about the library 

and to suggest one improvement they would like made to their library. It was then 

possible to compute the results, showing that the pursuit of school work was the 

chief purpose of library visits, that book borrowing, followed by computer use, was 
the most frequent use of the library, and that the success rate experienced in searches 
was high. However, as with most surveys of this type, the main results show 
reactions to existing services. Only the question on possible improvements seems to 

yield some information about a more effective library, possibly because it allowed a 
free choice. The responses, not all of which would relate to one school alone, showed 
a demand for a larger library, with more recent books and also for the provision of 
games, cassettes, magazines, computer programmes and videorIv facilities. New 
furniture and decoration were also requested, as were better organisation, better signs 
and guiding, new loan conditions and longer opening hours. For the present research, 
these responses offered some pointers in framing interview, discussion and 

questionnaire themes. 

It was reported that observation carried out in the libraries of all the project schools 
showed the rich variety of student use and revealed much about their attitude to the 
library, the librarian and school expectations. Nevertheless, the account of these 

observations is mostly a commentary on activity with only a few quotations 
portraying student opinions. Although an interesting study which attempted to be 
innovative by involving students as well as staff, the research tools were too simple 
to yield rich data. It should be noted, however, that the project was showing how 

librarians responded to new curricular programmes and the lessons which could be 
learned ftom such developments, rather than extending the methodology for 

ascertaining effectiveness. In an account of the project, Peggy Heeks (1994) made 
an important conclusion when listing the critical success factors which were 
extrapolated from the research. These were positive relationships with school 
managers, dependable service of quality, skilled leadership, and customer focus 

which, she wrote, "means more than reviewing use: it means designing the whole 
library service with a customer orientation, whether this manifests itself in library 
layout and guiding, stock selection or library publicity. Above all, it means staying 
close to customers". 
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Some of the information gathered from pupils in this study was supported by 

another carried out in 1999 by the School of Information Studies, University of 
Central England in Birmingham (Bates 2000). The aims of this research project were 
"to investigate how individual secondary school librarians approached the promotion 
of reading and to assess the impact of promotional strategies on children's reading. 
The project also explored children's reading habits, preferences and how they choose 
what to read". A total of 155 pupils, aged 11 and 13, were surveyed, based in three 
schools, using a series of open ended questions designed to elicit pupils' opinions 
about strategies employed to promote reading for pleasure. However, the stated 
aims were supplemented by the inclusion of questions which gathered opinions about 
the library in general. A notable omission in the research is the views of older 
pupils, although it is a generally held view among librarians in both school and public 
libraries that a decline in children's voluntary reading takes place between the ages of 
ten and sixteen. The explanation for this bias to the younger age-group is that the 

research was carried out in the summer term, when senior pupils were on study leave. 
Therefore, it cannot be regarded as a comprehensive survey and would require to be 

completed by further research. 

The major findings were that in order to encourage reading, a wide range of up-to- 
date stock and multiple copies of books aimed at the teenage market should be 
bought with pupils being involved in their selection. Extended opening hours would 
make access to the books easier, but computers with internet access would bring 

more pupils, especially boys, into the library. If the surroundings were bright, 

colourful and comfortable, the library would be more attractive. It was also noted 
that many pupils appreciated both the peaceful atmosphere in the library and the 
librarian's friendly assistance. It was felt, however, that better marketing and 

publicity within the library was needed. These were views which also contributed 
to the choice of themes explored in the present research. 

The most recent research, dealing with the impact of the school library resource 

centre on learning, was carried out at The Robert Gordon University in Aberdeen 

between August 1999 and Februaxy 2001 (Williams and Wavell 2001 ab). Funded 
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by Resource (The Council for Museums, Archives and Libraries), it was the most 
extensive investigation within the United Kingdom of libraries' impact on learning in 

its broadest sense. In this way, it contrasts with the Colorado project, which was 
solely an examinion of academic achievement. There is also a difference in 

methodology, since it used qualitative approaches, such as focus groups and 
questionnaires, to interact with pupils rather than dealing with data obtained from 

standardised test scores. It is a rare example of funded research intended to extend 
knowledge, to present objective data and also produce information which could be 
drawn upon by practitioners. 

The stated aim of the study was to assess the impact of a School Library Resource 
Centre (SLRC) on learning. There were three main objectives, the first being to 
develop frameworks describing pupils', teachers' and librarians' perceptions of the 

ways in which the SLRC contributed to the learning experience and also of the direct 

and indirect benefits to learning from a SLRC. Using the framework as a starting 

point, the second ob ective was to identify learning outcomes which could be used as j 
indicators of SLRC impact and the third was to assess the impact of a SLRC on 
specific aspects of learning. 

Concentrating on the Scottish educational system, two phases of the research were 
arranged: focus group discussions with teachers and pupils as users, and semi- 

structured interviews with librarians-as-managers which identified perceptions of 
how the resource centre can contribute to learning. The perceived learning 

experiences identified in the first phase were examined against learning categories 
described in various documents issued by the Scottish Office Education Department 

on the curriculum and assessment. This resulted in categorisation under headings of 

motivation to learn, progression, independence and interaction with one another. It 

was, however, recognised that this classification was a simplification of a complex 

process and in the course of the research they were found to be interrelated and 
interdependent. 

Ten schools were involved in the focus groups, with six of them going on to 

participate in the second phase, which was a series of case studies covering a broad 
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spectrum of activities involving the resource centre and most year groups. During 

the case studies, evidence for the four identified categories was sought together with 

methods of monitoring impact 

Several methods were identified as being potentially useful tools for monitoring the 
impact of of the resource centre in learning, including observation of pupils at work in 

the centre, examination of reader records (thus giving an indication of how resources 
were used in relation to particular courses or activities), examination of work in 

progress and also, if appropriate, written work, and discussion with pupils about 
their work both during and at the end of activities. Pupils were, therefore, involved 
in the research at three stages: in the beginning as participants in focus groups, as 

members of groups taking part in the case studies and as respondents to 

questionnaires. The emphasis, nevertheless, is on the potential outcomes from the 

teachers' and librarians' points of view. 

It was noted that the quality of discussion in the pupils' focus groups was variable, 
but the researchers felt that enough information was gathered to give useful 
perceptions. In each case, at the end of the discussion pupils were asked to 

complete an individual SLRC Use Sheet, which was divided into two sections, the 
first asking for examples of how the pupil used the SLRC and the services of the 
librarian. The second part asked the pupils to describe how they felt the SLRC and 
librarian might help their learning. In reality, the pupils found it difficult to 
distinguish between their use and learning. However, pupil use was identified as use 
of resources to gather information, although it was noted that computer and internet 

access was mentioned as a separate category by most respondents. The SLRC was 
also used as a study area and for accessing careers information. Personal use, for 

pleasure, relaxing and socialising as well as reading fiction, newspapers and 
magazines was listed. Finally, inter-library loans and extra-curricular activities were 
included. The librarians gave advice, taught new skills, helped with extra-cufficular 
activities, helped pupils to find information and to choose fiction and, in general, 
helped pupils with their work. 

It is briefly noted that in the lower school use of the SLRC was more for pleasure, 
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maldng new friends and playing on the computers. Older pupils were more aware of 
the need to study and the use of support material for their work- 

In the executive summary of the final report, it is noted that pupils participating in 

the focus groups found the concept of how the SLRC might contribute to learning 
difficult to grasp, and found it difficult to distinguish between library use and their 
learning. With prompting by the researcher, some were able to identify a range of 
potential learning impacts, described in the focus group discussions as "helping 
learning". The impacts are categorised as improved work and therefore improved 

marks; information to enable completion of work; wider general knowledge- 
development of skills, specified as ICT, study and library skills; developing an 
understanding of the need to work and the need for resources; confidence to work 
independently; enabling decision making; developing interpersonal skills; 
motivation through help by the librarian; enjoyment; and opportunity to borrow 

books. Younger pupils thought that the library could help them to make friends, an 
aspect which was interpreted as helping to develop interpersonal skills. 
However, this list is the result of interpretation during analysis and it is noteworthy 
that, unlike the teachers' and librarians' focus groups, feedback was not given to 

pupils. Although it is nowhere explicitly stated in the report, the problem of 
explaining the basic concept of the study resulted in less direct pupil involvement in 
later stages of the project. Instead, the pupil contribution was limited to observation 
of their activities in the library and to the completion of questionnaires as part of the 

case studies. In fact, the pupils became objects of study rather than active 
participants. 

Some of the case studies which followed the focus groups were subject-based, such 
as English, French, Geography and Biology. The stated aims were a mixture of 
acquiring specific subject knowledge allied to appropriate library/study skills. The 

other case studies were more general and dealt with reading for pleasure, library/study 

skills through the medium of a health studies topic, special events (such as a book 

week) and the use of pupil librarians. These had aims which were more firmly 

orientated to helping pupils' confidence in using the library and its resources. The 

questionnaires issued to pupils after the case studies were completed dealt 
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principally Arith the impact of carrying out at least some of the work in the library. 

As an example, the questionnaire for the French study covered such topics as 
enjoyment, using new resources, learning new skills and using the library 
independently as well as in class-time. Pupils were also asked for opinions on 
interaction with classmates, and on how well they were able to contribute 
information or ideas to the group. They were asked to write down the most 
important thing they did to help them find the information they needed, whether this 

was from a library resource, from the librarian or from a friend. They were also asked 
to consider one thing that they felt they needed to improve in order to find 
information more easily, the possibilities ranging from better computer skills to 

concentrating more and talking less. In one question, they were asked if they felt 

that their knowledge of France and the French had increased and the final question 
asked if they would like to go back to the SLRC to do something else. 

Although worded in different ways, all the subject-based case questionnaires covered 
similar ground. For the more general case-studies, no questionnaires were issued, the 

exception being Reading for Enjoyment. This questionnaire explored the influence of 
the library on choice of books, number of books borrowed and read (these two 

aspects are separated), and enjoyment of different genres of books. Pupils were also 
asked about discussing books read with family, friends, teachers and the librarian. 
They were finally asked if they thought the school library might have helped their 
learning in other ways, with the responses citing English language, understanding of 
words, and science or simply "other thingsý'. 

It is noticeable that the feedback from the case-studies, whether by study of pupil 

questionnaires or by discussions with teachers and librarians, was intended to inform 

the researchers and other professionals of the impact of the use of the library. It was 

assumed that the resources and facilities offered by the library, as well as the 

programmes of library/study skills teaching were appropriate. The pupils' views 
were used to gauge how well the aims framed for each each case-study by the 
teachers and librarians had been fulfilled, rather than being insights into the library 

service as a whole. 
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This can be judged to be a missed opportunity. Other weaknesses were admitted in 

the final report. For example, the researchers noted that the immaturity of some of 
the information users meant that some of them were unable to understand the 

purpose of the focus groups or, within the case studies, the questionnaires which 
attempted to ascertain the influence the resource centre had had on their 
investigations. The teachers' focus groups showed that most teachers, even when 
they had thought about the learning potential of the resource centre, did not develop 

this awareness beyond their own subject area and build it into an integrated approach 
across the curriculum. When planning the case studies, it became necessary to alter 
the intended approach, since it had become obvious in the focus groups that teachers 

and librarians had difficulties in identifying specific leaming indicators. Rather than 
being an evaluation of the leaming experience in the resource centre in relation to 

planned goals and previously identified indicators, each case study became a more 

open observation of the learning experiences of pupils, thus enabling more specific 

examples of learning and indicators to be identified. This change in direction, 

therefore, meant that the outcomes of the research were less detailed and more basic 

than anticipated. 

In their conclusion, the researchers recommended greater dialogue between teachers 

and librarian to explore the implications of learning in the resource centre context and 
to examine in detail intentions and expectations when using the centre. In particular, 
they stated that there must be a shared understanding of the resource centre's 

contribution to the whole learning picture and more specifically an in-depth 

understanding of the information handling process and how it related to curriculum 

goals. It is significant that although pupils' views were included in the initial research 

methodology, greater dialogue with them was not included in the recommendations. 

That there is unfinished business within the research is acknowledged in the 

statement that further work would be necessary to refine and develop the findings 
into a more practical package, to ensure that learning experiences were easily 
understood. It was also hoped that this extension would offer greater guidance in the 

use and appropriateness of the indicators of impact and methods of data collection. 
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For the reasons recognised by the researchers, therefore, it cannot be stated that the 

conclusions of the study are novel and, as has been noted, the perceptions of pupils 
were explored in a narrow way. The strength of the research lies in its presentation 
of supporting evidence, in contrast with other studies discussed above. Other useful 
aspects are the discussion of possible methodology and the suggested indicators, 

which mesh with evaluative techniques undertaken in other departments of a school. 

This study by Williams and Wavell is complemented and extended by the present 
research in its use of an alternative method of data collection. More importantly, it 

addresses one of its weaknesses by putting pupils in the forefront when attempting 
to determine library effectiveness. 

2.5 Standards and guidelines for secondary school libraries 

Parallel with these reports and surveys, sets of standards published by professional 
bodies have attempted to specify the desiderata, for the ideal school library. 
Resulting from the deliberations of working parties made up of experienced 
professional librarians and teacher-librarians, they have set out desired levels for 

provision of premises, furniture and stock, generally with an emphasis on the 

quantitative aspects of provision. For example, a school of a certain size should have 

a minimum of so many books per head, a certain level of staffing and a minimum 
amount of seating. Although they were not intended to be performance measurement 
tools, standards and guidelines have been used as such by both librarians and 
managers and it is generally considered by librarians that they are helpful in giving a 
contemporary review of service patterns, quantities and values. They are also 
offered to education managers as modcls of library service which represent good 
practice. 

In an article which discusses the use, rather than the basis for standards and 
guidelines, McElroy (1989, p. 96) has indicated that, used constructively, guidelines 
can identify a library's susceptibilities and can improve resource levels of fmance, 
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space and personnel, thus fulfilling the traditional role of such documents. 

Additionally, they claim to present a framework for action and implied criteria for 

judging performance However, Tilke (1997), previously the Library Association's 

Advisor on School and Youth Libraries has pointed out that, virtually without 

exception, the progenitor of reports, guidelines and policy statements was a working 

party consisting of librarians, headteachers, teachers and advisory staff who may 
have been invited to take part because they had views similar to those of school 
library service staff. The result, therefore, is a set of professional librarians' 

viewpoints which give a clear, though partial, view of the role of school libraries. 

Although it refers only to England and Wales, a mapping study of standards and 

guidelines, including those for schools, was undertaken by the Council for Museums, 

Archives and Libraries (Resource, 2001) and is interesting in displaying the attitudes 

of some users. It was reported that some organisations were very positive about 

standards and their application, since they provided a professional structure to 

underpin good practice and helped to focus on important issues. There were also 
some negative attitudes. For example, there were too many potentially relevant 
standards published, they were sometimes seen as being difficult to digest or out-of- 
date and it was also felt that evaluation of standards should be put in place. A 

number of factors were identified which facilitated the successful implementation of 
new standards or guidelines, including the involvement of practitioners in their 
development, the need for them to be driven by desired outputs or outcomes and 
followed by the provision of additional resources and training. 

Doubts had been cast on national guidelines in another project carried out in England 

which set out to investigate the effect of school libraries on teaching and learning and 
to suggest suitable performance indicators in this area. (Streatfield & Markless 1994). 
The researchers' findings were based on observation of library activities and 
interviews in "project schoole' with teachers, school managers, librarians and 
governors. They also carried out semi-structured group interviews with children and 
individual interviews with some library monitors. Approximately 200 children were, 
as the researchers wrote, "quizzed" fairly briefly about their use of the library, their 

reading habits and their favourite and most hated lessons. In spite of this input, there 
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is no evidence in the report that pupil opinion was considered as important as the 
information gathered from adults. 

Nevertheless, this programme led the researchers to question what they perceived as 
the unitary, or sole, model of an effective school library as championed by the 
Library Association, Schools Library Services, Her Majesty's Inspectorate, Local 
Education Authority inspectors and other professionals. Although they did not 
quarrel with the principles set out by these bodies, the researchers wondered whether 
the effective school library is necessarily this ideal school library, or whether 
different models of library provision are appropriate for different schools. They 

suggested that most school libraries are really variations on two basic types: a 
scaled-down version of the public library, with the reference and lending collections 

separated, and the learning resource centre, which has more emphasis on non-book 
materials and on individual study spaces. 

However, through conversations with teachers, the researchers further identified four 

main types of school, and their corresponding library provision. The first is the 
traditional/didactic school, with emphasis on formal teaching. The library is 

essentially a book store, seen as an adjunct of the English department, with pupils 
using it mainly for fiction. Secondly, there is the nominally flexible school, with 
formal teaching and some "independenf'work. The library is seen as a source of 
information and material, principally for lending, and used by pupils to ask the 
librarian for help in answering questions set by the teacher. Then there is the 
developmental school, where a variety of teaching and learning approaches are used 
and the library is regarded as a source of support and help by stocking audio-visual 
and other non-book material as well as books. Pupils are taught information skills. 
Increasingly, the library becomes a centre for IT access within the school. The fourth 

type is the resource-based school, where the emphasis is on cross-curricular 

exploitation of centrally-housed resources and on encouraging independent learning. 

The library resource centre features strongly in school development plans, will be 

open beyond normal school hours by a large clientele and is regarded by pupils as a 
gateway to outside resources. 
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In the context of the present research, the noteworthy conclusion is that, even 
without significant attention being paid to pupils' views, each library service 
responds to the needs of its own school and, importantly, to its pupils, and it is 

unlikely that national guidelines will be completely appropriate for any of them. 
Implicit in the findings is the question of the utility of such guidelines, since they are 
generally based on the opinions of "managers" rather than "customers" and are 
intended to be applicable in any circumstance, but there is no suggestion that further 

consultation with pupils as "customers" might yield significant data to support or 
refute this view. 

However, the importance of this possibility is supported by Altman and Hernon 
(1998): 

"Many librarians maintain that only they, the professionals, have the 

expertise to assess the quality of library service. They assert that users 

cannot judge quality, users do not know what they want or need, and 
professional hegemony will be undermined if they kowtow to users. 
Such opinions about service, in fact, are irrelevant. The only thing that 

matters is the customers' opinions, because without users there is no 
need for libraries except to serve as warehouses. After all, customers 
(present, potential and former ones) believe that the library's reason for 
being open is to meet their needs". 

In the light of the above discussion, three sets of standards/guidelines, available at the 
time as evaluation tools for secondary school library managers in Scotland, were 
examined for the present study, concentrating on two particular aspects. The first is 

their research basis. In this connection, it is interesting to note that a document on 
library performance indicators published by the International Standards Organisation 
(ISO 1996) excluded indicators for some areas of library service because they had not 
been thoroughly tested by widespread use in libraries or by explicit testing by 

researchers and subsequent documentation in the literature. The second aspect 
relates to evidence that pupil opinion was sought and used as justification for their 

recommendations. 
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The relevant documents were published by the Library Association (LA), the 
Scottish Consultative Council on the Curriculum (SCCC). and the Convention of 
Scottish Local Authorities (COSLA). 

2.5.1 Library Association Guidelines 

Over the last 20 years, the Library Association has issued a series of standards, 

although these are now referred to as guidelines and recommendations. In the earlier 
documents, quantitative aspects were emphasised, with provision for a minimum of 
240 pupils considered necessary, to allow for a reasonable range of services and 

stock. Later documents were less prescriptive and also included more discussion on 
the role and function of the library. Although there was still an emphasis on 

quantitative measurement, qualitative criteria were sometimes suggested in broad 

terms. The guidelines (LA 1998) current at the time of the research described in this 

thesis include a chapter on the management of monitoring and evaluation. A scan of 
the suggested measures, however, shows that research has not influenced recent 
thinking on the subject to any great extent. 

Quoting from the Library Association's previous set of guidelines (1992), this 
document claims that the guidelines, as before, were based on the best practice which 
was already a reality in some schools. It can be noted that there is no claim for a 

research basis for the guidelines themselves: 

"Thinking for the recommendations contained in this document is based 

on observation, experience and expertise in library provisioý throughout 

the UK. However, seminal research in secondary school libraries has 

identified a huge disparity of provision - from the excellent to the 

abysmally poor. These Guidelines benchmark good practice, allowing a 

range of service providers to evaluate their own provision and create the 

service pupils, parents and teachers should expect in each and every 

secondary school". 
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The seminal research cited in the above paragraph is a survey of UK secondary 

school libraries (Sheffield Hallam University, 1997), which was based on a 

questionnaire asldng librarians or those in charge of the school library to provide 

statistical returns relating to the school profile, library access, bookstock and other 

resources, borrowing, staffing, spending, curriculum development, inspection and IT. 

There was no input from pupils. 

The Library Association guidelines were drawn up by a specially convened group of 
its Youth Libraries Committee, comprising eight librarians from English School 

Library Services and the Senior Curriculum manager of the Qualifications and 
Curriculum Authority. The work was supported by a focus group which consisted 

of eight librarians, including representatives from Scotland, Northern Ireland and 
Wales, and, from England, an BMI and representatives from the Department for 

Education and Employment and from the Department for Culture, Media and Sport. 

The guidelines are arranged in three parts. Part one is aimed specifically at policy 

makers and those with senior management responsibilities but is still relevant to all 

readers. The first of its two sections deals with the school and its library, the 

principal topics being the library's contribution to educational standards and to 
literacy. The relevance of library provision to the curriculum, to information, study 
and research skills and to information and communication technology is also 

explained. Apart from individual schools, the role of other partners in education, 

such as local authorities, inspection agencies and central government in providing 

guidance and support is discussed. The second section is concerned more with the 

role and contribution of the library to the work of the school and how it can best be 

organised, briefly referring to aspects which are discussed in more detail in later 

sections. Examples of these are the contribution of the library and information service 
to overall school effectiveness, library policy, development planning, management of 

staffing, resources and services, accommodation, promotion of the school library, 

monitoring and evaluation, and information skills/skills for learning. 

The second part is more technical and detailed in nature and is aimed at practitioners: 

chartered librarians employed in schools, teachers, and others providing library 
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service. There are seven sections dealing with various aspects of management which, 

although repeating the general list in the first part, are more prescriptive. 

Part three outlines the role of the Schools Library Service, which is the support 
service for individual schools. Whilst the Service is referred to throughout the 
document, this part brings together its essential elements, for ease of reference of 

policy makers, education directorates and others. Its role, which includes inspection, 
is described, together with its aims and objectives 

Each part concludes with recommendations and references, and the guidelines 
conclude with the 1995 version of the Unesco Declaration on School Libraries, a 
glossary and a bibliography The references at the end of each section, as well as the 
bibliography, draw heavily on publications from such bodies as the Department for 

Education and Employment the Department for National Heritage, the Office for 

Standards in Education, the School Library Association and Leicestershire and 
Hertfordshire Education Authorities. 

As far as the Scottish dimension is concerned, there is a reference to a short document 

on information and study skills issued by SOED in 1991 and also to the 1985 

Publication by the Library and Information Services Committee (Scotland). Several 

general textbooks on managing school and children's libraries are also included 
Although reference is made to some research reports there is no direct connection 
between their findings and the guidelines. It is seldom possible, therefore, to state 
that certain recommendations are supported by specific research, and the members of 
the working party did not claim to have undertaken any research themselves, either 
individually or as a group, before framing their recommendations. There is an 
exception to this statement in Part Two, where eleven key characteristics of effective 
schools listed by Ofsted (Sammon 1995) are suggested as performance indicators to 
identify the contribution of school libraries: 

- Professional leadership 

Vision and goals, which should relate to the library's policy and development 

plan 
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" Learning environment, which is really a definition of the library 

" Concentration on teaching and learning: the library enhances learning 

experiences 

" Purposeful teaching, which involves the library in work with departments 

" High expectations, which should be expressed by librarians as well as other 
other people 

" Positive reinforcement, through support to individual pupils 

" Pupils' rights and responsibilities: can be outlined in the library policy, 
development plan and rules 

" Home-school partnership: the library supports project work and homework 

assignments 
" Leaming organization, which describes the learning resource centre, study and 

information centre or the library 

The rationale for including this list is not explained. 

In general, the focus in the guidelines is on the best way of serving pupils' needs, but 

there are only a few brief references to ways in which pupils themselves might be 
involved in the process and there is no indication that pupils were consulted for their 
views on the desirability of these suggestions. It is recommended that when a policy 
is being developed, a draft document should be circulated for consultation by a pupil 
council as well as by teachers; a library steering committee should encourage pupil 
input; trained pupil assistance in the library should be timetabled; pupils' needs 
should be monitored via suggestions, statistics or surveys, (particularly for fiction 

and recreational non-fiction), and the attitude of pupils should be included as a 

possible factor when evaluating the use of the library. Although the stated emphasis 

of the guidelines is on the concerns of service providers, rather than of users, they 

can be criticised for failing to suggest more strongly that pupils' directly-expressed 

opinions should be taken into account. 

The guidelines were promoted by the Library Association at the time of their 

publication, but there have been no accounts of their implementation andý until the 

present research was undertaken, no critique of their value. 
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2.5.2 SCCC Performance Indicators 

A significant document especially for school libraries in Scotland, is the publication 
by the Scottish Consultative Council on the Curriculum, Taking a closer look at the 
school library resource centre: seý'-evaluation usingperformance indicators (1999). 
The indicators suggested here support the integration of library resource centres into 

the general development planning process in schools. 

Based on How good is our school? se6C-evaluation usingperformance indicators 
(HM Audit Unit 1996), this set of materials was built on the partnership approach 

arising from the Quality Initiative in Scottish schools. It was designed for the use of 

staff in pre-five, primary, secondary and special schools. In the introduction, it is 

stated: 

"The indicators are offered as a toolkit for senior management and for 

teaching and library staff in schools to use in evaluating the quality and 
effectiveness of their library resource centre. Authorities and schools 
have taken a variety of approaches in developing school library resource 
centres and must therefore take into account their own context and stage 
of development when applying the indicators... The indicators identify 

good practice and outline a framework of provision that schools and 
authorities can work towards. These materials are intended for use as 
part of a whole-school approach to self-evaluation. They should prove 
useful in auditing practice and in identifying priorities for library resource 
centre developments. This approach clearly supports the integration of 
school library resource centre development into the development planning 
process in schools... Using one or two of these [indicators] will help you 
to focus on some of the most central issues relating to library use and 
developmenf' 

This document was developed by a working group, with the assistance of IM 
Audit Unit, the Scottish Library Association, the Scottish Library and Information 
Council and the Scottish Consultative Council on the Curriculum. The group itself 
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consisted of nine librarians, all senior staff from education authorities and library 

services. 

As Elizabeth Knowles, Chair of the Working Group, explained at a meeting organised 
by the School Library Association in November 1999 (but not resulting in published 
papers), two main issues underpinned the selection of indicators. Firstly, there was 
concern for the library's impact on pupils' learning, on literacy, on 
information/study skills, on independent learning and on the use of Information and 
Communication technology. The second issue concerned the effective managemant of 
the library. To address these issues, 13 key indicators from How good is our 
school? were identified as being particularly applicable to school library evaluation: 

1.2 Quality of courses or programmes 
2.3 Overall quality of attainment 
3.2 Quality of pupils'learning 
3.3 Meeting pupils' needs 
5.1 Ethos 
6.1 Provision of accommodation and facilities 

6.2 Provision of resources 
6.3 Organisation and use of resources and space 
6.4 Provision of staff 
6.5 Effectiveness and deployment of staff 
7.2 The development plan 
7.3 Implementing the development plan 
7.5 Effectiveness of promoted staff and senior teachers 

It is explained that for each indicator there are four possible levels of satisfactory 

provision: 
4 Very good 
3 Good - some improvement required 
2 Fair - significant improvement required 
I Unsatisfactory - urgent action required 
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Some guidance in applying the indicators is offered, but for detailed advice it is 

obviously expected that reference should be made to the "parenf' document. For 

each indicator, illustrations of Level 4 and Level 2 awards are given and then 

suggestions on how the level might be gauged, such as indicating some features which 
might be looked for, and some ways of finding out 

The most striking performance indicator in this respect is 3.3: Meeting pupils' 

needs. A Level 4 performance is illustrated by reference to such activities as 

consultation between the librarian and teaching staff to ensure that outcomes, tasks, 

activities and resources are very well matched to the needs and aptitudes of pupils. 
It is also expected that the pace of learning enables pupils to achieve appropriate 

outcomes and that the purposes of activities and contexts of library use are relevant 

and meaningful to pupils' experiences, interests and future development. Pupils 

undertaking independent study or following personal interests or goals have access to 

resources and support from library staff Finally, learning support staff contribute to 

coursework and pupil support in library-related activities 

One important point about this document is that more recognition is given to pupil 

opinion than in the guidelines issued by the Library Association or by COSLA, 

which is discussed below. In the following areas, it is made explicit: 

2.3 Overall quality of attainment: discussion with pupils. 
3.2 Quality of pupils' learning: Discussions with library staff, teaching staff 

and pupils. 
3.3 Meeting pupils' needs: Discussion Nvith pupils, teachers and library staff. 
5.1 Ethos: Discussion with / survey of pupils, staff and parents. 
6.1 Provision of accommodation and facilities: Discussion with users. 
6.5 Effectiveness and deployment of staff. Talk to pupils. 

Apart from this direct consultation, throughout the document there are hints that 

pupils are indirectly involved by the use of such phrases as "observation of pupils 
worldng in the library when not under the direct supervision of a teacher", "monitor 
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and evaluate the use of the library catalogue", "monitor librarian - pupil interactiore' 
"analyse requests and use of resources". 

The ways of finding out how well objectives have been achieved recommend 
discussion with pupils as just one of eight activities, the others being to review 
programmes and activities, look at pupils' folders, observe activities in the library, 

evaluate the timetable, monitor forward plans of library and teaching staff, review 
library publications and review course materials and worksheets. 

2.5.3 COSLA Standards 

A sub-committee to draft standards for school libraries was established by the 
Convention of Scottish Local Authorities in 1997. It Prepared and dated the final 

report in 1998 and published it on its web-site in 1999. (COSLA 1999). There has 

been little comment on its recommendations, but it is apparent that they complement 
the Library Association guidelines, albeit with particular reference to the Scottish 

educational background. 

The working group which produced this report was set up as a result of 

recommendations in the 1995 revision of the COSLA Standardsfor the public library 

service in Scotland, which had identified the need for close liaison to be established 
between schools and public libraries and also the need for a study of school library 

resource services to be carried out to identify a standard for services. Its 15 members 

consisted of librarians, representatives (often senior executives) from local 

authorities, COSLA, the Scottish Library Association, head teachers and HMIs- 

Dealing with secondary, pre-five, primary and special schools, the group had the task 

of reviewing the reports on the Schools Library Resource Services produced by the 
Library and Information Services Committee (Scotland) and the Scottish Library 
Association in 1985 in the light of later developments. It also had to examine the 
function of the Schools Library Resource Service both in school and from central 
resources support service, in relation to supporting curriculum work in schools, and 
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finally it was charged with preparing recommendations for the service both for an 
individual school and for the central resources support service 

Particular attention was given to the level and range of services required by schools to 

meet the needs of the curriculum and the needs of teachers, advisers and the education 
directorate. An assessment was made of the necessary numbers of professional, 

non-professional and technical library staff and their training needs, particularly with 

reference to their involvement in curriculum development centrally within authorities 

and in schools and additionally to their involvement in the school's information skills 

programme. The working party also considered the range of resources which should 
be provided in schools and the central services, together with the relevance of 

continuing developments in information technology. The effects of Devolved School 

Management on central services and in-school provision was another issue, as was 
the need to enter into co-operative arrangements with related services, which included 

links with public, college and university libraries and other information providers. 

The group gathered not only information about existing provision but also evidence 
about the changing needs of education services. Members produced issue papers, and 
a questionnaire to obtain statistical and structural information was circulated to each 
local authority. In addition, 12 visits were made to a number of authorities to see 
actual examples of provision, and responses to a call for evidence were received from 
39 bodies as diverse as Disability Scotland, the Scottish Music Information Centre, 

the Scottish Sports Council and Scottish Enterprise as well as libraries and 
educational bodies. Unfortunately, since none of this research material was in the 

public domain, it was not possible to evaluate how much it influenced the published 
recommendations. If pupil opinion was sought, it is not discussed within the 
document and no evidence of input from pupils is presented. 

Five of the final recommendations are listed under the heading Monitoring and 
Evaluation. Four of them refer to the need to examine the library as an integral part of 
inspections, the development of an integrated strategy by local authorities for library 

services to young people, the establishment of national mechanisms for collecting 
statistics to establish benchmarks, and the establishment by COSLA of a monitoring 
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process to co-ordinate the implementation of the recommendations. Only one 
recommendation in this section refers to individual schools, which are urged to adopt 
the performance indicators in How good is our school?: taking a closer look at the 
School Library Resource Centre. A recognition of the advantages of pupil input is 
included in only one instance (section 2.32), where it is stated that "pupils should be 

actively involved in the administration and organisation of the library. Also, the 
consideration of their views will help to establish a sense of ownership and develop 

responsibility" However, as with the rest of the document, this view is not 
supported by stated research outcomes. 

As with the Library Association Guidelines discussed above, the COSLA document 
is aimed at service providers. It is, however, more general in scope, emphasising the 
necessity for local authorities to provide a well-staffed and otherwise well-resourced 
service, rather than putting forward specific recommendations for space, levels of 
stock, for instance. For this purpose, reference is made to the Library Association 
document. 

2.5.4 Reviews of standards and guidelines 

Apart from articles in the Scottish library press raising awareness of the publication 
of the Standards (Arthur 1998, Baughan 1999), there has been a dearth of comment 
on its contents and recommendations. Boyd (1999) wrote for a wider UK audience 
in an article when she gave her personal views on where the document could be seen 
to be breaking new ground. Central to the document, she thought, was the list of 
learner entitlements which were based on the increasing emphasis on learning skills 

within the curriculum. She also noted that several of the recommendations mirrored 
the Libmry Association guidelines, namely the appointment of professional 
librarians, establishment of whole-school policies, the designation of a senior member 

of staff with responsiblity for the library, provision of a wide range of resources 
including ICT, and a regular review of funding. Additionally, three of the 

recommendations were outstanding in encouraging new developments: a review by 

the Scottish Parliament of the statutory position of school libraries; adoption of the 
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new performance indicators; the inclusion of relevant courses in librarianship degree 

courses. As yet, there has been no impartial evaluation of the standards. 

These recommendations from various sources represent the received wisdom of 
librarians and teachers and it should be recognised that they are all based on the 
lengthy and thoughtful experience of the progenitors, but the question which can be 

posed at this point is: how valid are they as recommendations for an effective library 

service which can be taken seriously (if they were ever to read them) by pupils as 
well as by the providers of support and finance? It has been argued that the research 
basis for the three sets of current standardstguidelines is weak and that input from the 

pupils, as important stakeholders, is minimal. Additionally, there is little 
documentation suggesting that the publication of guidelines for school libraries is 
followed by evaluation of their usefulness to library managers. 

The only feedback relates to the SCCC Performance Indicators, which is included in a 

research project undertaken at the University of Central England in Birmingham 
(McNicol & Elkin, 2003). Aiming to design a model for self-evaluation in school 
libraries in England, the researchers studied the SCCC document and interviewed a 
sample of librarians using the indicators. In general, the interviewees felt that the 
indicators helped them to improve the library service and, in the course of this 

process, were able to gain clerical assistance or secure a larger budget. However, in 

some areas a significant number of schools had not used the indicators. The librarians 
did not consider evaluation to be part of their job although the researchers point out 
that this attitude is becoming less common. In other cases, library staff had not 
received appropriate training. 

In many cases, librarians reported that the indicators had been readily taken on board 
by Senior Management because they were familiar with the approach, as exemplified 
in the parent document. This means that the library can be compared with other 
departments which are evaluated in the same manner. 

Described as feedback, the information in this report is not intended to provide a 
formal evaluation, but the fact that it exists only serves to highlight the lack of even 

Page40 



minimal information on the value of all the sets of standardstguidelines. How, then, 

can their validity as instruments of effectiveness be judged? Would attainment of 
their recommendations guarantee effectiveness? 

However, since one of the objectives of the research described in this thesis was to 
ascertain how far the guidelines and indicators correspond with the views of pupils, 
the three documents provided a useful starting-point for the themes used in the 
instruments devised for the research. 

2.5.5 Later guidelines 

Published after the research for the present study was undertaken, three further sets 

of guidelines did not inform its planning, but their recommendations were taken into 

account when assessing the research results. Relevant recommendations are, 
therefore, noted later, but a few points can be made at this stage. 

2.5.5.1 The IFIAXNESCO School Library Guidelines 

Issued in 2002, these guidelines were drafted by contributors from many countries in 

an attempt to satisfy the needs of all types of schools. Thus, they are very general in 

their recommendations, since they aim to inform decision makers at national and 
local levels around the world and so recognise the need to adapt them for use at local 

level. In short space, five areas of service are discussed, these being the library's 

mission and policy, resources (funding, space, furniture and equipment, print and 

electronic materials), staffing, programmes and activities, and promotion. 

When discussing the materials collection, the document recommends specific 

quantitative measures, such as the provision of ten books per student, with a 

minimum collection of 2500 relevant and updated items. At least 60% of the stock 

should consist of curriculum-related non-fiction resources. This is a curious 
throwback to older standards for school libraries, as it is noticeable in the more recent 
guidelines discussed below that such a directive is now less prevalent. In similar vein, 
a model for a study skills and information literacy programme is set out. 
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Some attention is paid to current thinking on pupil/student expectations of the 

library, since it is averred that students are the main target group of the school library 

and that co-operation with other members of the school community is important 

only because it is in the interest of the students. Input from students is briefly 

recommended in the section on monitoring and evaluation, where qualitative 
indicators are listed as user satisfaction surveys, focus groups and consultation 

activities. 

It is unfair to criticise these guidelines for their lack of a research basis, since they 

were compiled by experts as an outcome of discussion at the annual IFLA 

conferences and by use of email. Because of their global market, they are 
deliberately general. Nevertheless, they are a typical example of presciption by 

managers, with pupils designated as targets rather than as participants in planning the 

library service. 

2.5.5.2 CILIEP guidelines for secondary school libraries 

As indicated briefly above, the Library Association guidelines were current at the 

time of the present research and so contributed to its methodology. Since then, a 

revised edition has been published by the Chartered Institute of Library and 
Information Professionals (CILIP 2004), which is the successor to the Library 

Asssociation. Although this new edition was not relevant when the research was 

planned, its recommendations were noted when the results were assessed. 

As with the LA document, the guidelines were drawn up by a working party and it is 

noteworthy that, in the introduction, it is stated that important new policy themes 

were considered. These were the importance of young people's participation in 

library development, service definition and design, and the development of school 
libraries based on rigorous investigation of needs and self-evaluation. 

"CELIP believes that the school library must treat students as active 

partners - moving from engaging them in consultation on the development 

of services and resources to encouraging them to participate fully not just 
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in operational activities but in the whole range of library management 
activities. This way the library will truly be relevant to all learners in the 

school and effectively become the champion of the learner. 

In general, there is more evidence of a research basis for these guidelines than in those 
issued by the Library Association. Some recommendations are related to particular 

research, there are relevant references at the end of each section and, additionally, a 
bibliography included at the end of the document 

Chapter 5 of this thesis refers to recommendations which, in particular, differ from 

those made in the Library Association guidelines and an assessment is made of their 

relevance to the pupils' opinions. 

2.5.5.3 Department for Education and Skills. Improve your library: a self- 

evaluation process for secondary school libraries and learning resource 
centres. 

Issued in 2004, this document resembles that published in 1999 by the SCCC, both 
in its rationale and its format. It is intended to "provide school librarians with a clear 
way of assessing the quality of what they provide and measuring outcomes, 

providing evidence of achievement and identifying areas that could be improved. It 

also provides practical advice and suggestions for improving the way that the library 

supports pupil learning". 

Seven key questions are put forward, corresponding to those in the OFSTED 
framework for inspection (2001). Each is divided into strands. Areas to be 

addressed within each strand are identified and named as indicators. For each 

strand, provision is described as being at one of five levels equivalent to the Ofsted 

categories: 
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Dfu 
Excellent/very good Excellent 

Good Good 

Intermediate Satisfactory 

Emergent Satisfactory 

Needs development Poor 

The strands, which contain key questions, are: 
1. How high are standards? 
2. How well are pupils' attitudes, values and personal qualities developed? 

3. How effective are teaching and learning? 

4. How well does LRC provision meet pupils' needs? 
5. How well are pupils guided and supported? 
6. How effectively does the school work with parents and the community? 
7. How well is the LRC led and managed? 

Guidance is offered on the means of gathering evidence for each strand and there are 
summary sheets setting out the indicators for each key question. More detailed 

, guidance is available in a Support Booklet. No specific research supports the 

recommended evaluation tools, although a brief bibliography refers to documents 
discussed above, including the research carried ou by Streatfield and Markless (1994) 

and Williams and Wavell (2001). 

Several of the key questions are highlighted in the Discussion chapter of this thesis, 
but it can be noted here that, as in the SCCC guidelines, reference is made at some 
points to the value of encouraging pupil input to evaluation, with the most 
frequently recommended method being the preparation and analysis of user 
satisfaction surveys. 
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Key points arising from sections 2.3,2.4 and 2.5 

Following the review of the literature on school library evaluation in general and the 

role of published guidelines in particular, two points pertinent to the present study 
can be made. Firstly, seminal research on the evaluation of school library 

effectiveness has not been a major issue in recent years, the exceptions being, 

arguably, the Colorado study (Lance, Welborn and Hamilton-Pennell 1993) and the 

project undertaken by Williams and Wavell (2001) in Scotland. This is in contrast 
to the attention now being accorded to this area of management in other libraries, 

particularly in the Higher Education sector. There is, therefore, only a small body of 
published research which can be drawn on, particularly regarding methodology and its 
impact on desirable outcomes. 

As a result, it can be noted that the guidelines for school library services which were 
consulted in preparation for the research are strongly geared to the views of librarians 

and teachers, in spite of the promotion of evaluation in education and of pupil 
student input by government departments, including the Scottish Executive 
Education Department These factors indicate that the relationship between the 

measurement of school library effectiveness and the needs of pupils as library users 
deserved further research, but it has to be noted that none of the documents offer 
specific recommendations for deciding on the aspects of the library service which 
pupils might usefully evaluate. For some clues on this aspect, a study of research 
relating to libraries in further and higher education was undertaken, as discussed 
below in the section on techniques for evaluation. 

2.6 Techniques for evaluation 

Neither existing research on school library evaluation nor published 
guidelines/standards, as has been seen, offers sufficient information on appropriate 
approaches which could be replicated to achieve the objectives of the present 
research. Therefore, a study of work carried out elsewhere, particularly in higher 

education libraries but also in public libraries, was undertaken. The criterion in this 

search of the literature was an approach which focused on customer opinion, rather 
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than that of managers, as the central point when planning appropriate library 

services. The influence of the study of these sources is explained fimher in the 

Methodology chapter. 

Particularly in higher education, it is noticeable that the emphasis on user studies in 

libraries has resulted in an increasing interest in adapting techniques %,,, hich %Nwe 

originally formulated for commercial concerns. This can be exemplified in the book 

by Brophy and Coulling (1996) which devotes a chapter to "quality gurus" and 

points out that although the quality management movement emerged as part of the 

management of mass-production techniques in manufacturing industry, definitions 

of quality can equally be applied to non-profit organisations, such as libraries. 

Since they seemed to promise approaches and techniques which could be utilised in 

the present research, three approaches which have influenced library evaluation werc 

studied: the theory presented as Total Quality Management, Servqual, and the 
Multiple Constituencies/Stak-eholder Approach. Central to each of them is the idea 

that students are customers. 

2.6.1 Total Quality Management 

The key exponents of Total Quality Management (TQM) are three Americans: 

Philip I Crosby, W. Ed%%w& Deming and Joseph Juran. who developed their 

theories in the 1950s. Quality was defined by Crosby as "conformance to 

requirements", by Deming as "a predictable degree of uniformity and dependability, 

at low cost and suited to the market" and by Juran as "fitness for purposc'ý The 

applications and appropriateness of TQM in library management have been 

discussed predominantly by Brindley (1992), and Martin (1993). 

Brindlcy recognised that in a commercial environment a quality approach isjudged by 

hard results in the marketplace whcreas in a public service context, a TQM 

programme is less straightfor%N-ard. This is partly because the cost of implementing 

the programme in a support function (such as a library) within a public service is 

very difficult (and sometimes impossible) to assess in quantitative terms. 
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Nevertheless, she pointed out that the TQM approach is feasible in libraries because 

it "seeks to guarantee the consistent delivery of a specified quality of service, -which 
is not necessarily the same as the highest quality of %-, -hich the library is capable, 

rather %Oiat is sustainable on likely resources, and balanced with other priorities and 

objectives". The key, she said, was to define that quality, %vith three constantly 
changing factors to be balanced: customer needs and perceptions of the service, 
corporate objectives and priorities, and library capability. Only the last of these 

conditions is even partly under the library management's control, with the others 
requiring close, systematic and continuous study. 

Although Brindley %%-as writing principally about libraries in universities and in 

government dcpartments, it can be seen that the three factors cited can also be 

applied to school libraries, which operate within the objectives and priorities set by 

the education authority and the school itself. which serve a number of "customers" 

ft. managers, teachers, pupils) and which arc constrained by allocations of space, 

equipmentý staffing and rinancc. It should be noted that Brindicy (now Chief 

Executive of the British Library), when Chief Librarian of Aston University in 

Birmingharn, %vas a pioneer in advocating the service model of enabling access to 
information electronically, rather than by building up large colicctions of books and 
journals. The model does not immediately fit with the present service offered by 

school libraries, but with the expansion of computing capability in schools, it may 
well be one to which they could aspire. 

The document by Martin is published as part of a series entitled "Library & 

Information Bricrings", the purpose being to present to librarians who were 

convinced of its value some practical ways of applying the TQM style of 

management. lie emphasised the TQM philosophy of "getting it right first time" by 

aiming for systematic prevention of error and he stated that "in this context quality is 

defined as meeting the requirements of the customer ... and not as signifying 

excellence or high quality, although this may ultimately be the customer perception 
achieved" lie added that -in the library context, this makes a distinct contrast with 
the traditional approach of identifying user needs or even what the user should need, 
rather than user expectations. This also clearly emphasizes the importance of market 
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research to the successful implementation of TQK through understanding what 
users ý%-ant and tailoring service design and delivery to meet their expectations" 
For Martin, the most important key concept of TQM was that of continuous 
improvemcn% that is, the creation of beneficial change in response to identified 

customer requirements. A user-oricritated approach to service provision is thus 
necessary. He set out and detailed a quality management checklist for libraries in 4 

sections. The first is Quality Unity, which entails commitment from senior 
management, agreed definition of quality and thesaurus of common terminology, 
policy statement, and strategy and operation. Secondly, Quality Planning 
determines who the customers are, the requirements of these customers, 
development of provision and services to meet these requirements, development of 
processes to implement this provision, and the translation of plans into operation. 
Thirdly, Quality Improvement implies a project approach which includes costing of 
bcncrits and establishment of controls. Finally, Quality Control. or Evaluation of 
Performance compares it to goals, detects discrepancies, and determines action to 
meet planned level of performance. 

If, as Martin proposed, the identification of customer requirements is paramount, it 

can be argued that the most important part of the process is Quality Planning, on 
which all other activities of TQM dcpcnd. Ile starting-point, therefore, is the 

customer (or, in the present study, the pupil). 

2.61 Servqual 

As far as libraries are concerned, the TQM approach is theoretical rather than 

practical, offering a rationale for placing customer opinion in the forefront of planning 
and development. Howcver, another commercial ly-originated theory which has bccn 

explored by library managers in a more practical %%2y is Smqual, %hich is derived 

from the work of Parasuraman, Zcith=l and Berry (1988) and which has evolved as 
an instrument to measure service quality and what customers value as important. 
Quality is defined as -perceived quality" rather than "objective quality", dependent 

on the customer's perception of what they can expect from a service and what they 
believe they have received, rather than any "objective" quantitative standard as 
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determined by a profcssional group or in conventional performance measurement. 
Parasuraman and his colleagues defined five measurablc gaps bct%Nven customer 

expectation and perceptions: 

Gap 1: the discrepancy bet%%vcn customers' expectations and management's 
perceptions of these expectations 
Gap 2: the discrepancy bct%%, ccn management's perceptions of customcrs' 
expectations and service quality specifications 
Gap 3: the discrepancy between service quality spccifications and actual service 
dclivery 
Gap 4: the discrepancy betwcen actual service delivery and %%bat is communicated to 
customers about it. 
Gap 5: the discrepancy bct%%-een customer's expected service and pcrccivcd service 
dclivcred. 

The first four Saps contribute to the fifth gap, which has, until now, been the main 
focus of library research using the Servqual approach. The present research, 
ho%%-cvcr, deals more %kith the first gap, assuming that "management" is represented in 

the published standards and guidelines for school libraries. Tlus, the Scrvqual 

approach, as cxcrnplificd in librarianship literature, has limited value for this research, 
but some relevant aspects are discussed in the chapter on Methodology.. 
The method has been used in a %%ide range of service industries, such as advertising, 
health care and banking as %%-cll as in professional services such as medical, law and 
dental practices. Interest has been evident in libraries in the USA, particularly in 

academic libraries, %%ith suggested adaptations and the implications for library 

marug=cnt being discussed by, among others, Stein (1997) and Nitecki (1996, 

1997). 

Joan Stein carried out research in the Inter-Library Loan Unit of the Camegie Mellon 

University Libraries, Pittsburg, USA. As she explained, traditional service quality 
measures in such a unit have focused on quantitative measures: average turnaround 
time and success rates. With more emphasis being placed on a client-ccntred service, 
it became clear that these measures had to be interpreted in the more meaningful 
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context of user satisfaction The decision to choose the Scrvqual instrument to test 

this theory, ý%-as based on two principal considerations, these being a need for a user- 
based measure of service quality to guide an analysis of resource-sharing services, and 
the establishment of a relationship -*%ith customers which sho%%ed the library's desire 

to base services on users' needs and expectations. TIc instrument had also been 

thoroughly tested and sho%N-n to be applicable to academic libraries 

Stein reported that the results of the survey had been satisfactory, providing as it did 

a body of datawhich supported but in some cases refuted previously held 
impressions of quality service in the Intcr-Library Loans Unit. She also, 
importantly, described how the results would be used to improve the service, such as 
improving communication, offering instruction on making cffective use of the service, 

providing a time frame for performance, requesting additional resources, and 
investigating electronic methods of providing users with status information about 
their rcqucsts, and upgrading of staff training. In general, it was considered that the 

experiment had been successful as a tool for implementing continuous improvement. 

For other researchers, the report of the survey shows that users' opinions, if given a 
high priority, can lead to a more effcctivc service. 

Nitccki (1997) attempted to gauge the applicability of the Scrvqual method by 

accessing published analyses performed in eight libraries, including that in the 
Carnegie Mellon University descnlxd above, thus presenting an overview of the 

methodology as practised up to that time. For these studies, two questionnaires 

were prepared, each consisting of 22 pairs of statements. The first set measured 
userst expectations by asking them to rate, on a scvcn-point scale, how essential each 
item %%2s for an excellent library. The second measured the respondent's perceptions 
of the actual level of service given by the library. For each pair of statements, the 
difference between the ranked pcrccpfion minus the ranked expectation %%-as 
calculated, and the average of these gap scores yielded the Servqual overall quality 

score. According to Nitcck-i, the data collected in each case, by displaying close 
correlations between the results in each library, confirmed the general usefulness of 
the Servqual methodology. 
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In an earlier article (1996), Nitecki had covered similar ground, but she also spelled 

out the advantages of Servqual in library management. These included the analysis of 
data at the item level, thus suggesting practical implications for improvement of the 

service. By repeating the exercise, quality improvement can be measured over time 
The method is a means of shifting assessment of quality from the traditions of 
measuring collection size and incidence of usage to investigations of how the service 
relates to users" expectations It can also be a %vay of demonstrating the value of the 
library in proportion to its contribution to the success of the parent institution. All 

of these advantagesvmuld apply to school libraries as wc1l as to libraries in higher 

education. 

Kinncll (1995) has pointed out that the difficulty with Servqual is the subjective 

nature of the concept of quality service: 

"Customers express their feelings about a service generally through 

artilides to it, while their swisfaction with the service is usually related to 

specific transactions... It is likely, therefore, that customers will vary in 

their expectations of a library service and also that the perception of 

quality will differ bct%%ten service deliverer and customers. Thistakcsus 

back to the quality imperative, who should define both the standards to 

which a service should aspire and the overall quality of that service, and 
how a library service can and should organize itself to achieve quality". 

2.6.3 Multiple Constituencies / Stakeholder Approach 

TQM and the Servqual approach have been influential on work on another theory 

currently in favour. This is the Multiple Constituencies, or Stakeholder, approach to 

quality evaluation, which was originally applied in the public library setting (Childers 

and Van House 1989). Their most influential research has been a study on public 
library cffectivcncssý which idcnfif-icd four general approaches to dcrining 

organizational effectiveness The first is the Goal Model, where cffectivcncss is 

measured by goal achievement, assuming that agreement on a finite set of goals is 
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possible. Then there is the Process or Natural Systems Model, which defines an i 

organization as a collective engaged in activities required to maintain itself as a social 

unit. Effectiveness is measured both by goal attainment and by internal processes and 

organizational health. Third is the Open Systems or System Resource Model, which 

emphasiscs that the effective organization responds to the demands of its 

environment. Morc appropriate and interesting in the present research has been the 
fourth approach, that of the Multiple Constituencies Approach, which defines 

effectiveness as the degree to which the needs and expectations of strategic 
consitutcricics, othcr%visc knov%n as stak-eholdcrs, are met. These constituencies are 
not necessarily the power elite. This approach may be particularly appropriate for 

the public sector, which needs to respond to a multitude of diverse groups with 
differing, possibly competing, preferences. 

The Public Libmry Effectiveness Study concentmted on the fourth of the above 

models, seeking data from representatives of seven key groups of pcoplewho would 
be expected to influence decisions about the public library both directly or indirectly. 

They mnged from local officials to libmry managers to users, and it %N-as 
hypothesized that there would be differences in the way these groups perceived the 
libmry's effectiveness. A Preference Questionnairc %%-as used with all groups and 
I ibmrian groups were also asked how their I ibrary rated comparedwith an "ideal" 

public libmry for the community. It had been anticipated that the greatest differences 
in indicator preferences would occur bct%%tcn constituents most cxtcmal to the 
libmry, such as local off icials; and those most intcmal to the libmry. such as libmry 

staff and that there would be a lesser difference bct%%, ccn such constituents as 
Trustees and Users. An analysis of the results showed that there was, after all, more 

similarities than dissimiMtcs among the groups. Although the User group appeared 
more distinct from the others, even here they correlated with other groups at 

moderate to high levels. 

Rcsul6ng from this research, Van House and Childers produced a document (1993) 

which applied the results of the study to the assessment of public libmrics and 
rccommendcd using it to represent the I ibrary organization to the Nmrious 
stak-choldcrs controlling the library's present and future. 

Page 52 



For academic libraries, the most prominent survey using this approachwas based in 

Victoria University of Wellington in New Zealand. Philip Calvert had already used 
the Childers and Van House methodology in a public libraries-based project carried 

out at the behest of the New Zealand Library Association (Calvert 1994). The initial 

purpose of this project %%-as the development of performance measures, but this aim 

was not fulfilled because the research team did not, in the end, have confidence in the 

ability of librarians, acting alone, to determine what should be measured. They also 

concluded that it was not performance which should be measured, but effectiveness. 
As a result, it %%-as maintained that it %2s, firstly, necessaiy to determine the social 

construct of libraries and secondly to use empirical evidence collected from 

stakeholder groups. 

Calvert went on to work %vith Rowena Cullen in the field of academic library 

research, applying similar methodology to that used in the public libraries study. 
11cir most prominent and influential work %%-as the New Zealand University 

Libraries Effectiveness Study, which covered all seven universities in the country 
(Cullen and Calvert 1995). There were two, research questions posed at the outset. 
Firstly, what are the key indicators of university library cffecfivcncss, as perceived 
by the di ffcrent constituencies in New Z=l and university libraries? Secondlyare 

there differences among constituent groups in their preferences among key indicators 

of cffcctivcness in New Zealand university libraries? 

The next stage of the study examined actual librwy performance as assessed by all 
library staff in the seven universities. Six key constituencies were identified: 

resource allocators. senior library staff, other library staff, academic staff, graduate 

students, and undergraduates. FolloAing the Childers and Van House methodology, 
500 indicators, later reduced to 99. were identified through a literature search and each 

stak-choldcr group %%-as asked to indicate on a scale of one to five how useful they 

considered each to be. Ranked lists of indicators were produced for each group and 
then compared with one another, thus displaying the similarities and differences in 

what each of the key constituencies expected from their library. Many of these 
differences are not easily reconciled, but knowledge of expectations of each group can 
provide bcttcr information on which to make and justify a shift of resources from one 

Page 53 



service area to another. The researchers, however,, %vere encouraged by the fact that 
there %N-crc many expectations in common and that a clearer view of of requirements 
had been obtained. 

A large-scale UK-%vide project based on this approach was carried out in Glasgow 
Caledonian Univcrsity (Pickering, Cra%Nford and McLclland 1996; Crawford 1997). 
Fifteen higher education institutions participated in the study, using the same 
methodology as in the New Zealand research. It enlarged this, howevcr, by 

suggesting %%-ays in which the resulting information could bc used. Based on the 
prefcrcnccs of each group, a library could undertake regular surveys of satisfaction 
for each one, %%bich %vould also be helpful for fonmard planning. For example, since 
student groups were particularly intcrested in the availability of multiple copies of 
books, the supply of electronic textbooks could be investigated as an aitcmativc to 

short-loan collections. The results could also be used by several universities as a tool 
for bcnchmarking, and recommendations for pcrformancc measures could thereby 
bencrit. 

A more localised study %vas carried out in seven Scottish Further Education Colleges 
(McCullough 1995), one of the aims being to determine exactly what the library's 

clients considered to be the most important aspects by which a library service should 
be judged and to compare their attitudes with those of college senior management and 
of library staff themselves. 11cre %%vre, there fore, only three constituent groups 
involved and it %%-as found that there %%-as remarkable unanimity across colleges and 
across respondent groups. The results of the survey were intended to be used by 

colleges in the framing of appropriate performance indicators, in the knowledge that 
they %%, ere measuring an aspect of the service which had bccnjudgcd to be important 
by a representative sample of users and managers. Although small in scale, this piece 
of research is useful as a replication of part of the larger Glasgow Caledonian 
University study, particularly as it generates similar priorities. It does not however, 

explore the implications and applications of these results very thoroughly, so that the 
impression is given that the research was carried out hurriedly and without sufficient 
thought about its objectives. 
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All the studies based on the opinions of stakeholder groups have, so far, shown that 

the expectations of the various groups are similar in many respects. The value lies in 

highlighting their differences, so that library managers can cndeavour to reconcile and 
fulfill as many expectations as possible. Since few libraries have the resources to 

change everything in their services, the aim of such studies is to obtain information 

which can help to prioritise what is important to groups of stakeholders and use this 
data to design an appropriate plan for improvement and development. 

2.6.4 Disadvantages and advantages of service quality models 

While, as has been shown, there has been great interest in libraries in adapting service 

quality modcls evolved in commercial settings, thcrc has been recognition that there 

are pitfalls in doing so. Quinn (1997), %,. bile rccognisingthc value of research by 

Nitccki and others to the quality assessment debate, set out some difficulties 

involvcdý particularly in academic libraries. For example, there is the problem of 
defining the customer in a non-profit setting, and the use of the word "customer" can 
imply that the user is a passive consumer of information rather than being actively 

engaged in the learning process. Then there is the attitude of professional librarians, 

who may have strong convictions about their work which conflicts with initiatives 

based on consumerism or commercialism. The question is also raised as to whether 

reliance on user opinion diminishes the role of the librarian's professional judgement 

in collection development in particular and managing the library more generally. A 

user survey instrument such as Servqual may be capable of revealing the gap between 

users$ expectations or wants but not necessarily their needs. This point may be 

important in reference to students' or pupils A-ants and needs. Abasicparadoxof 

educational librarianship is that by not always giving students what they %vant, 
librarians are performing a service by helping students to become more indcpcndent 

and scif-sufficicrit. 

It can be noted, however, that in spite of his criticisms of service quality concepts, 
Quinn stated that the possibilities of adapting them to the academic library 

environment may outweigh many of its limitations. For example, through surveys of 
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user needs, the collection can be made more responsive to them, improved 

merchandising techniques can bring appropriate books and electronic resources to 

their attention, and an attracfive physical environment can enhance appreciation of 

the libmry and its services. 

Key points arising from section 2.6 

When revic%ving the research on the qualitative approach and its practical 

applications it can be seen that there arc useful points which can be related to the 

present study. It is agreed that a meaningful %%2y of assessing the cffectivcncss of a 
library service is by ascertaining users' opinions, although it must be remembered 
that users', wants do not always coincide with their needs. Ho%vcvcr, this method 

must be allied to other factors, such as the parent body's aims and priorities and the 

capabilities of the library. Care should be taken not to diminish the experienced 
librarian's professional judgement, while the aim of adapting and improving library 

services must be kept in mindL 
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CHAPTER 3: METHODOLOGY 

3.1 Possible approaches 

Since the major element of the researchwas to ascertain pupils' perceptions of the 

factors which comprise a good school library, a methodology had to be devised which 

would allow the successful collection of appropriate infonnation. 

It was decided that a primarily qualitative approach was appropriate, since the 

purpose of the research was to study a real-life situation by recording and describing 

pupils' beliefs and feelings and thus to understand their perspectives. By collecting 

these perspectives directly, it would be possible to tease out underlying issues. Data 

would be drawn from the context or environment of the library itself and the 

researcher's knowledge of the situation, gained through prior experience of 

educational librarianship, would enable fuller understanding to be applied to this data. 

This approach also fits the social nature of libraries, where group and individual 

behaviour is an important factor in planning an effective service for a particular 

clientele. 

Several categories of qualitative research were considered as possible approaches, 
these being ethnographic, phenomenological, a case study, action research and policy 

research. One factor which had to be taken into account was the amount of time 

required to carry out the project successfully. 

Ethnographic studies seek to participate in participants' lives by integrating with a 

group and observing its behaviour, thereby collecting data to explain an existing 

situation. Apart from being time-consuming, this approach depends on acceptance of 

the researcher into the group being studied and so is less appropriate where an 

outsider is undertaking the work. 

The phenomenological approach focuses on observation of participants and the 
inspection of patterns which emerge from the data, thus aiming to understand the 
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meaning events have for the persons being studied. Conclusions can be drawn about 

cause and effect, but the best data is drawn from large groups, in order to take the 

variations of behaviour into account. Again, this is a time-consuming undertaking. 

A case study looks at group activity in an objective, systematic way, again with the 
intention of illuminating existing practice rather than influencing change. However, it 

can be very specific and limited in scope, whereas the proposed research was 
intended to study the situation in several schools and produce results with a wider 

application. 

In general, it could be seen that these three approaches might illuminate the 

background and reasons for an existing situation but, although it had to be recognised 

that pupils' perceptions of their experience of library use might colour their views, 

the principal thrust of the research was to consider the possibility of projecting into 

a future scenario. These approaches were, therefore, rejected. 

Action research came nearer to fulfilling the aims of the research since it looks to a 
future scenario which may be based on but not necessarily dependent on the existing 

situation. It is based on elements of a case study approach and involves cycles of 

action intended to review and improve practice. However, given the restraints on 
the time available and also the fact that the researcher could not directly influence 

developments, it was obvious that the cycle could not be completed. 

The final objective of the research, as set out in the Introduction to this thesis, was to 

recommend how any differences between pupils' perceptions and published 

guidelines could be resolved.. Thus, it was realised that the study would be 

essentially policy research with the first step being the development of a preliminary 

model, followed by the formulation of specific questions and by suggestions of 

recommendations which, following discussion, are analysed for implementation and 

effects. As Anderson (1990) explains, this is less prescriptive in method than most 

other forms of research. He also acknowledges that policy research may be criticised 
because it does not follow a generalizable method whose limitations can be identified 
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in advance. Additionally, the true effects may not be known for some time. 
However, policy research attempts to provide information to decision-makers, and 
decisions made with the benefit of information must be better than those made in 

ignorance. 

In the case of the present study, the model is already provided by the published 
standards/guidelines and the principal question is their validity vis-a-vis pupils' 
actual needs. To facilitate this, pupils' opinions and attitudes which related to these 
needs were, therefore, to be sought and examined. 

Unfortunately, these can be difficult to measure. Powell (1996) set out these 
difficulties succinctly when he pointed out that individuals may not have an opinion 

on a specific issue because they had not thought about it before or that a person may 

not have a single attitude about a library service but may feel differently about 
different aspects. Additionally, opinions may not be constant. The measurement of 

attitudes may be affected by question wording or by interviewer behaviour. He also 

stated that opinions cannot be directly measured but only inferred from a person's 

words and behaviour, but this statement is open to doubt since, as will be shown, 
inferences can also be drawn from quantitative data. 

The chosen methodology had to counteract these drawbacks as much as possible. As 
described in the Literature Review, several theories of measuring quality through 

surveys of library users' perceptions were studied but, for various reasons, 
especially the limitations of time, it was not possible to exactly replicate any of 
these user-centred approaches. However, it was seen that some aspects of each 
would provide useful pointers. In Total Quality Management, there is emphasis on 
the importance of market research through understanding what users want and 
tailoring service design and delivery appropriately. It was not possible to test three 

of Martin's (1993) quality components (unity, improvement and control), but the 
fourth component of quality planning offered insight into the requirement to 
determine the requirements of pupils-as-customers. 
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Gap One of the Servqual approach fitted the objectives of the research in its 
definition as the discrepancy between customers' expectations and management's 
perceptions of these expectations, if customers are identified as pupils and 
management as the authors of published standards/guidelines for school library 

services. This was the principal insight afforded by this approach, since it was 
realised from the report of the Williams and Wavell research that the methodology 
described by Stein (1997) and Nitecki (1997) would be too abstract for pupils to 

appreciate. However, it is significant for the present study that Nitecki stated that 

other methods of capturing customer perceptions, such as focus group interviews, 

should also be used. In this context, it is also important to note that more 
understanding is needed of the discrepancy between what customers expect of service 
excellence and what the service providers think they expect. 

3.2 The Multiple Constituencies/Stakeholder approach 

The Multiple Constituencies/Stakeholder Approach, as undertaken in universities in 
New Zealand by Cullen and Calvert (1995), offered the most useful model for several 
reasons. If younger and older pupils are regarded as two categories of "customer" 

and the writers of the standards/guidelines are seen as representative of managers, 
three groups of stakeholders are thus identified. By regarding boys and girls as 
separate categories in each age-group, further sub-groups of the pupil stakeholders 
can also be included. The two key questions posed by Cullen and Calvert fitted with 
the objectives of the research, since they sought to identify both key indicators of 
effectiveness as perceived by different groups and also the differences in perception 
between the groups. 

Since accounts of projects undertaken using this methodology were available, 
models of its implementation could be studied. For the present research, the 

principal difference lay in the indirect use of the opinions of the managers as 
expressed in the standards/guidelines, rather than through a questionnaire, and 
consequently the impossibility of ranking recommendations in order of preference. 
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However, since standards/guidelines are regularly issued for libraries of all kinds, the 

research would have an additional advantage of gauging how far they could be used as 

substitutes for managers-as-stakeholders in similar research elsewhere. Two benefits 

which were not available to previous research of this type, were the opportunity to 

access complete classes in schools, thus including non-users and reluctant users as 
well as users, and the likelihood of obtaining a high return of completed 
questionnaires. The method had the added advantage of breaking new ground by 

testing its validity with a younger age-group and lower educational level than before. 
It was decided, therefore, to devise an adaptation of the Multiple Constituencies 
Approach, using a questionnaire tailored to suit the level of understanding of school 
pupils, thus enabling a fast gathering of information from a large number of 
respondents. Specific issues relating to the library service would be presented, thus, 
it was hoped, encouraging a thoughtful approach to a variety of aspects. It would 
result in a rating of preferences which could be used to identify priorities for both 

younger and older pupils when planning the library service. Therefore, pupils' views 

could be translated into management concerns by the school's librarian and senior 
management 

For this purpose, there was an advantage in using some quantitative techniques which 

could present, for comparison within and between schools, the opinions of a large 

group of pupils. Precedents for this decision can be found not only in the Multiple 
Constituencies/Stakeholder Approach but also in the Servqual methodology as 
described in the Literature Review. The usual application of these methodologies is 

research into users' attitudes and thus basically a qualitative method of collecting 
data to demonstrate preferences, rather than merely the collection of statistics of use. 
A similar purpose was identified in the present study, employing statistics as a 

method of displaying preferences. By identifying the range of opinion relating to 

specific themes, it would also be helpful in comparisons with these same themes as 

presented in the published standards/guidelines. In some schools, there is also an 

advantage in providing data which could be used in making a case for developing 

aspects of the library service. 
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3.3 Research Design 

As noted above, the major component of the Multiple Constituencies/Stakeholder 

methodology is a questionnaire which lists a series of factors, or issues, and asks 
respondents to evaluate the importance of each one on a scale ranging from very 
unimportant to very important, with the purpose of producing a ranking of issues 

which show their importance to stakeholders. The main drawback to this method 
could be the inclination of respondents to assume that every issue is important by 

virtue of its inclusion in the list, but it was considered in previous research using this 

approach that a useful ranking and comparison could still be achieved. The resulting 
statistical data are not an end in themselves, with the purpose of producing a 
quantitative study, but are used as tools which are helpful in illustrating preferences. 

In order to identify appropriate content of the questionnaire, two preliminary 

phases were undertaken. 

3.3.1 Standards/Guidelines 

The first phase was a study of the standards/guidelines described in the previous 
chapter. As noted above, these would represent the views of one group of 
stakeholders, namely, the managers. However, drawing on information about student 
preferences reported in previous Multiple Constituencies/Stakeholder research, it 

was decided that the aspects included should be limited to those which pupils were 
likely to be interested in and knowledgeable about. Thus, management aspects such 
as timetabling and budgeting would be omitted. 

The services judged to be directly relevant to pupils were: 

" Perception of the role of the library 

" Accommodation 

" Opening hours 

" Bookstock 
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" Finding information 

" Careers information 

" Library/information skills 

" ICT use 

" Special events/reading promotion 

" The Librarian's role 

" Pupils' involvement in library administration 

For the purposes of the research, these were initially grouped as four main aspects, 
dealing with the general purpose of the library and its accessibility, library stock and 

services, ICT use, and the libmrian's role. 

3.3.2 Interviews and Discussions 

For the second phase, it was decided that, as an initial approach, some individual 

interviews would be helpful, with subsequent group discussions to amplify 
information thus gathered. These views would act partly as a pilot study to identify 

pupils' concerns and would give some indication of the aspects of the service which 

pupils thought important. It was also a means of getting a "feel" for the organisation 

and activities of the library, and so provide more layers and depth for understanding 
the situation. 

It was recognised, however, that the usual methods of interviewing adults would not 

necessarily be helpful when dealing with young people between the ages of 12 and 
18. Attendance at a one-day course on interviewing young people helped to identify 

some of the relevant issues, such as the interviewer's neutral stance, the importance 

of involving everyone in the group, being aware of different levels of response (which 

might include issues that respondents had not thought of before), the inadvisability of 

mixing pupils in different school years, and the use of incentives. The importance of 

preparing key themes was also stressed. 

Hazel (1995) pointed out that although valuable contributions to current debates and 
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future policies can be made by recognising and presenting the views of young people, 
there are methodological difficulties, principally the adult status of the researcher, 

who will have to find a means of crossing the cultural and communicative divide 

which has characterised the paternal adult-child relationship. One recommendation, 
in particular, was pertinent to the present study, this being the stimulation of 
discussion by asking participants to propose a solution to a practical problem, thus 

allowing an exploration of reasons and more abstract beliefs behind the solution. 
Hazel also suggested that prompts by the researcher can increase the flow of data, 

although care should be taken to be neutral. It is also helpful if participants are 

reassured that there are no correct or incorrect responses to any issues which may 

arise. 

Lewis (1992) advocated the utility of group child interviews as a method of revealing 

consensus views and of generating richer responses by allowing participants to 

challenge one another's views. She stated that many research topics in education can 
be understood better if both individual and consensus views are assessed. Group 
interviews can produce statements which are in line with group norms to a greater 
extent than happens on individual interviews, since individual responses are 

challenged and clarified and new ideas may be put forward. She also pointed out that 

children may be less intimidated if part of a group, particularly if the interviewer is 

not well-known to them. Although Lewis was discussing research techniques with 
children of primary school age, it could be argued that the principles would also 

apply to younger pupils in secondary schools and the research offered an 

opportunity to test these principles with older pupils. 

Lowden (1997) set out some relevant principles on group interviewing, stating that 

groups should consist of five to eight individuals, should be informed of the purpose 

of the research and that abstract questions should be avoided. 

Gordon and Langmaid (1988) pointed out that children between the ages of seven and 
11/13 have acquired the concepts of conversation, time, space, number and so on but 

they can only understand them when working with concrete objects since they are 
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not yet capable of working with hypothetical thought. Beyond this age-group, they 

can deal with abstract concepts and test hypotheses. The pupils being targeted for 

this research were being asked to engage in hypothetical concepts and although they 

were aged 12 and upwards, it was realised that some way of referring to a concrete 

situation, particularly for younger pupils, was necessary. For this reason, it was 
decided to ask pupils to imagine that they were being consulted about the planning of 

a new school library and that their suggestions about the ideal service would be 

helpful. 

Mauthner (1997) discussed other methodological issues, such as consent, access, 

privacy and confidentiality. Although children may be unable to give informed 

consent to participation in research, Mauthner stressed that consent should be sought 
from them as well as from the local authority, headteacher and parents. For the 

present research, consent was requested and given by the local education authority 

and from headteachers. The latter undertook to inform parents of the project by way 

of their regular newsletters. At each stage, pupils were told that there Nvas no 

compulsion to take part in discussions or to complete a questionnaire. 

Following the principles set out in these articles, small group discussions were 
arranged in two of the six schools involved in the study. Because of problems of 
access to schools and time constraints the first set of interviews and the first 
discussion group were treated as preliminary work, to be considered and modified 
before proceeding further. 

The semi-structured interviews with individual pupils in two schools were used to 

explore pupils' attitudes and concerns about the library. This was done by means of 

spending a half-day in the library, talking to pupils who were there at that time, 

whether as members of a class or as individuals. As noted above, the first school 
visit was treated as a pilot study, to gauge how much useful information could be 

gathered by this means. However, pupils' views were incorporated in the final 

results. Fourteen pupils (four boys and ten girls) were interviewed: five in First 
Year, one in Second Year, one in Fourth Year, four in Fifth Year and three in Sixth 
Year. Most of the questions dealt with the pupils' degree of satisfaction with 
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existing provision, but it was possible to extrapolate areas of concern which could be 

presented later in the questionnaire as factors which contributed to effectiveness. As 

explained previously, information sought was based on four specific aspects, dealing 

with the general purpose of the library and its accessibility, library stock and 
services, ICT use, and the librarian's role. These aspects were carried forward into 

the second and third stages of the research. 

The following questions were fi-amed for guiding the interviews: 

" What year are you in? 

" Are you with a group or alone? 

" Are you allowed to work with a group on a particular project, ie making your 

own arrangements outwith class time? 

" Are the opening hours OK? If not, when would you like the library to be 

open. Earlier before school starts? Later after school day ends? 

" Is the library open for supported study/homework clubs? 

" Do you find the library a comfortable place to work? 

" Do you come in at breaks or lunchtimes? 

" If so, Nvhy? To read for pleasure, find information for work, meet friends, 

play games on computers? 

" Are the resources adequate for you? 

" What would you like more of? 

" Can you usually find the information you want? 

" Do you think the library covers all the subjects you need information for? 

" What subjects do you use the library for? Most? Least? Are you happy 

about this? Would you like more books on subjects you use the library for 

least? 

" Do you use books more than electronic sources or vice-versa? 

" Do you have resources at home which help you with school work? eg books, 

internet 

" Do you think the library is arranged in a helpful way? eg arrangement of 
books on shelves 
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" Do you find it easy to use the library when you are on your own? ie not with 

a class group 

" If you are stuck, do you ask the librarian for help? If not, what do you do? 

" Do you think that anyone who came in could use the library easily? ie find 

their way around, use the catalogue easily 

" Do you use the library for personal interests? 

" Do you use the library for school work? 

" Do your teachers ask-you to use the library to find some information? 

" Do you feel that you get enough help in using the library? ie how to find 

books, how to use equipment If not, what would you like? 

" In general, how do you think the library could be improved? 

" Any other comments? 

For the next part of this preliminary stage, group discussion were arranged in the 

same two schools by the school librarians. None of the pupils involved in the initial 

interviews were involved in the groups. Again, the first group formed the pilot 

study, resulting in some changes to the management of the discussion but, as before, 

useful information was gathered which proved too valuable to disregard in a small- 

scale project These discussions were also semi-structured, and included data 

gathered from the first stage. To some extent, the groups were selected by the 

librarians because it was thought that they might have some useful opinions, but they 

were also dependent on timetabling arrangements. 

Three First-Year groups, totalling 16 pupils (six boys and ten girls) and two Sixth - 
Year groups, totalling 14 pupils (six boys and eight girls) were organised. To make 
the project less abstract, pupils were asked to imagine that a new library was to be 

designed for the school and that they were a consultative group, helping the librarian 

and architect to draw up the brief for a library which would incorporate all the factors 

they thought would ensure an effective service. Pupils were given some prompting 
to encourage discussion and reflection. The discussions, which lasted about half-an- 

hour, were recorded but, to ensure anonymity, identities were not noted. Verbatim 

transcriptions were made and analysed before the next stage. The analysis used 
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margin coding, whereby the four themes were identified, with letters used to 

represent them. This is an approach recommended by Vaughn, Schumm. and Sinagub 

(1996) as one which is usefid when only a quick survey of main ideas is required 

rather than a collection of extensive data. 

After a personal introduction, it was explained to pupils that the project was being 

carried out not only in this school but also in other schools in the district and that the 

particular focus was on finding out what pupils thought about school libraries in 

general and not the particular one they already used. The main interest was in 

finding out what they thought the ideal school library should be like in order to make 
it a useful and enjoyable place to be. Although the discussion was being taped, a 

guarantee was given that everything said would be confidential and no-one would be 

identified. For both younger and older groups, the initial pattern of discussion was 

similar, the guidance notes being as follows: 

Imagine that we are building a new library in the school and starting from 

scratch. You have been asked to help the planners by suggesting ways in 

which the library would supply the kind of stock and service that you think 

would be best for what you need to do in school. They might also want to 
know if you would like to use the library for personal interests, such as 
hobbies, or whether you would use the public library or bookshops for that. 

- All libraries always have books in them - but in school libraries are 
information books more important than fiction? 

- Computers - are they as important as books? If everyone had a laptop and 
free intemet access, would you use books so much? 

- What about learning how to use a library? What do you think might help 

people to find their way around and find information if the librarian is busy? 

[eg how to find a book, how to use a computer program] 
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- What about the actual space in the library? How would you like it to be 

arranged? Apart from shelves, computers, tables and chairs, what should 
there be? What would make the library a pleasant place to work in? 

Supposing that you did such a good job of advising the planners, that you 
were asked to advise about the library in a regular way. How could you do 

this? eg library connnittee, class representatives, discussions like this one, a 
questionnaire every year, help to run library, choose books / suggest books, 

suggestion box 

Older pupils were also asked the following questions to help in gauging whether or 

not attitudes towards the library changed as they moved up the school: 

Do you think that instruction in the use of libraries and how to find 
information changes as you go into higher classes? How would the way a 
library is organised help with this? How much help do you think a librarian 

can give you with infon-nation you need for particular subjects or individual 

research? 

- How much should the library cater for private study? Should there be really 
quiet areas for example, or a separate collection of books? 

I am also interested in how your ideas might have changed from when you 
were in First year. Do you think you would have made the same suggestions 
when you were younger? Do you think that First year pupils could also 
help in the planning in a useful way? Do you think that you need to have 

used libraries a lot before you can make useful suggestions? 
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3.3.3 The questionnaire 

The third stage, and principal component, of the study was the questionnaire, based 

on themes included in the published standards / guidelines, together with information 

gathered from the interviews and discussion groups. The purpose was to produce a 

rank order of issues important to pupils with data for each issue which could then be 

compared with the guidelines/standards' recommendations. As noted above, care 

was taken to include only factors considered directly relevant to pupils' interests. A 

Likert scale was appropriate for this purpose, since it could afford a better analysis 

of attitudes, perceptions and opinions than could a simple yes/no response. It could 
also be used to generate quantitative data which would possibly be advantageous to a 

school management's proposals for policy development. 

The questionnaire consisted of 37 statements (or issues) and respondents were asked 

to rate each one on an ordinal scale of one (very unimportant) to seven (very 

important). This scale was adopted as a result of a recommendation in the report of 

the research based in Glasgow Caledonian University (1996), where a pilot study 

showed that a uesful spread of opinion would be obtained, since responses tended to 

be positive rather than negative. The questionnaire was arranged in four sections and 
dealt with the general purpose of the library and its accessibility, library stock and 

services, ICT use, and the librarian's role. Dividing the list in this way also made the 

questionnaire appear less daunting. Six schools took part in this part of the study. 

The librarian in one of the schools used in the first stages undertook the pilot study 
by issuing the questionnaire to a group of pupils who were asked to provide feedback 

by identifying questions they could not understand or which were too vague. This 

resulted in a few minor changes in wording to improve pupils' understanding of the 
issues presented. 

Because it was advantageous to target pupils who had some experience of using a 

school library and so could be expected to have formed some measurable opinions, it 

was decided that although younger pupils accessed towards the end of the session in 
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May and June would be in First Year, those accessed at the beginning of the 
following session, in September and October, would be in Second Year. Thus, they 
had a similar exposure to library services. Sometimes the questionnaire was issued in 

the library with a scheduled class and sometimes in a classroom, usually during an 
English class as far as the younger pupils were concerned. Older pupils were 
sometimes in a class but often were in a study group, either in the classroom or in the 
library. Some were individuals using the library for private study. On each occasion, 
a brief explanation of the purpose of the questionnaire was given orally to pupils and 
it was stressed that they were not being asked to assess their own school library but 

to say what they thought an ideal library would be like. They were also told that the 

exercise was not compulsory but, in fact, none refused to complete it. 

The advantages of this method were twofold. Firstly, the groups, covering all ranges 
of ability, were not selected but formed an opportunity sample, depending on school 
timetabling and availability. Secondly, a 100% return of questionnaires was 
achieved. 

The questionnaire took the form of 37 statements, each to be circled as appropriate 
on the ordinal scale of I (very unimportant) to 7 (very important). The final 

version is included as Appendix 1. All the issues presented originated in at least one 
source. These are noted here (but not in the original questionnaire) as 

I Interviews D Discussions L Library Association Guidelines 
C COSLA Standards S SCCC Performance Indicators 
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I THINK THAT A SCHOOL LIBRARY 

SHOULD: 

1. Help me with my school work 
2. Have a quiet area where I can study 
3. Have a photocopier which I can use 
4. Have areas where groups can work 

together 
5. Have an informal area where I can relax 

and read 
6. Be a place where I can meet friends 

7. Be a place where I can eat and drink 

8. Be open in the morning before school 
9. Be open throughout the school day 

10. Be open after school 
11. Be open in the evening 
12. Be open at weekends 
13. Be open during the holidays 

I THDW THAT A SCHOOL LIBRARY 

SHOULD: 

14. Concentrate more on information 

books than on fiction 

15. Include books on hobbies and 

personal interests 

16. Teach me library/information skills 
in first year 

17. Teach me library/information skills 

every year 
18. Teach me how to find information for -- 

specific projects set by the teacher 
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19. Include information about careers 
20. Help me to find relevant information 

from sources outside the school 
21. Include books which can be borrowed for 

only 3 days if they are very popular 
22. Have many copies of books needed 

for projects and assignments 
23. Have special events, eg, book weeks 

and visits by authors 

I THINK THAT A SCHOOL LIEBRARY 

SHOULD: 

24. Have computers which take the place of 
large reference books (eg encyclopedias) 

25. Have computers which have access to the 
internet, 

26. Have computers which allow me 
to use CD-ROMs 

27. Have computers which allow me to 
find books which are in other libraries 

28. Have computers which allow me to 
fmd out about higher education 

29. Have computers which allow me to 
find out about careers 

30. Have computers which allow me to 

play games 
3 1. Provide computers for personal work 
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I THUCK THAT THE SCHOOL UEBRARUN 

SHOULD: 

I 

32. Always be there whenever 
the library is open x x 

33. Know about the school cufficulum xxxx 
34. Be able to help me use the computers x 
35. Have a library assistant 

who is an adult, not a pupil xx 
36. Have a team of pupil helpers xx 
37. Ask pupils for suggestions 

about the library xxxxx 

3.4 Analysis 

Since responses were sought on a scale of one to seven, a possible middle or neutral 

score of four could be identified, with a score of one, two or three being regarded as 
less important and five, six or seven as more important to the pupil. Where 50% or 

more of the pupils circled an issue listed in the questionnaire, this was taken as the 

most important indication of importance. 

As stated above, one purpose of the questionnaire was the production of a ranking of 
issues, thus showing their importance to pupils vis-a-vis the published standards / 

guidelines. One way of doing this would be to use the median, ie, the rating which 
falls in the middle position. However, since there were only seven ratings and most 

respondents used only a spread of about four of them, it was realised that this would 
be impractical for the purpose of differentiating between the most important issues. 
Therefore, it was decided to rank the issues in order of frequency of ratings of seven 
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(most important), then six and so on. Where two or more issues received the same 
rating, the next rating was taken into account when ranking them. Once these 

calculations were done, it was seen that only four issues were circled seven (very 

important) by at least 50% of the total number of pupils. It was decided that in 

order to obtain a more valid insight into pupil opinion, a more helpful approach was 
to consider the issues circled as important to some degree (ie, 5,6 and 7) by over 
50% of pupils. This generated a longer list of issues capable of useful comparison. 

Initial analysis was made on an iMac computer, using the spreadsheet component of 
Clarisworks. Although the imbalance of response numbers in the two categories of 
S 1/2 and S5/6 made it impossible to make direct links between their respective 

rankings of issues, by scanning the rankings and by comparing them with the total 

responses, it was possible to reach general conclusions about high and low priorities. 
A comparison was also made between the responses in the six schools. 

Further analysis used chi-square testing, the starting-point for which is the 

supposition that there is no difference between two groups and that there will be 

agreement by the same proportion of each group. The testing calculates the 
difference, if any, allowing for the size of the sample. It thus measures the distance 

between what would be expected and what has actually been observed, making it 

possible to see if there is any significance in the findings. In particular, because boys 

and girls follow the same curriculum, it was reasonable to expect that their opinions 

would be similar but it was important to verify this supposition. 

Comparisons with the recommendations in the guidelines then showed how far 

pupils agreed with them, a practice which would enable the librarian to highlight 

pupil preferences when planning development of the service. 
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CHAPTER 4: RESPONSES TO THE QUESTIONNAIRE 

4.1 Introduction 

As described in the Methodology chapter, there were two preliminary phases to the 

research: a study of the published standards/guidelines, and interviews and 
discussions with pupils in two schools. Both of these contributed to the 

compilation of the questionnaire which was issued to pupils in six schools. This 

presentation of the results, follows the model of the Multiple Constituencies/ 

Stakeholder Approach by detailing the outcomes of the questionnaire. A fuller 

analysis of the findings is presented in the next chapter, together with information 

from the preliminary phases in order to illustrate the complexities of the study 

Since the main thrust of the research was to ascertain the factors which contribute to 

the effectiveness of the library service, those which pupils considered important are 

seen as paramount to the determination of library policy by school managers and are 

given more prominence in this and the next chapter. When planning the service, 
however, managers would find it helpful to know which issues were less important 

and so could be given a low priority or even discarded. Neutral issues can also be 

informative, since they would indicate that further research would be required to 
determine the priority to be accorded them as part of the planning process. 
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4.2 Response to Questionnaire 

The questionnaire was issued to 147 S1/2 pupils and 94 S5/6 pupils, making a total 

of 241 pupils. The numbers responding in each school were: 

SI/2 S5/6 Total % of School Population 

SchoolA 24 12 36 7 

SchoolB 23 26 49 5 

SchoolC 24 7 31 3 

SchoolD 26 11 37 3 

SchoolE 31 20 51 4 

SchoolF 19 18 37 6 

The responses from boys and girls were also studied as a separate factor. Altogether, 

115 boys and 126 girls completed the questionnaire: 

SI/2 S5/6 Total 
Boys Girls Boys Girls Boys Girls 

School A 13 11 3 9 16 20 

School B 10 13 10 16 20 29 
School C 11 13 4 3 15 16 
School D 11 15 5 6 16 21 

School E 18 13 14 6 32 19 

School F 9 10 7 11 16 21 

For reference, Appendix 2 presents a summary of all responses, in terms of the 

actual numbers and percentage of pupils indicating their preferences on the scale of 

one to seven. Each question is presented separately and gives the total responses, 
followed by the responses for each school. SI/2 pupils and S5/6 pupils are given 
separately, with each group further divided by gender (B and G). Since most of the 

computer analysis resulted in lengthy numbers following the decimal point, the 
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numbers preceding the point were rounded up or down. In some cases, therefore, the 
total percentage is 99 or 101, rather than 100, but since the statistics were being used 
principally to indicate how pupils' preferences compared, this was not considered 
important. Much of this information is summarised in various ways throughout the 

next chapter. 

4.3 Ranking of issues 

In order to identify the issues most important to pupils, those circled 7 by all pupils 

surveyed, by Sl/2 and by S5/6 can be ranked as follows. As explained in the 

previous chapter, where 2 or more issues received the same rating, the next rating 

was taken into account to determine the order. 
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RANEING OF ISSUES BY ALL PUPILS 
RANKI NO. 1 

- 
QUESTION % 

T I 
1 25 Access to internet 69 
2 26 CDROMs 57 
31 29 Computers/careers 56 
4 19 Information about careers 55 
5 34 Librarian help with computers 48 
6 24 Computers/reference books 43 
7 2 Quiet area for study 43 
8 2 Computers/higher education 43 
9 31 Computers/personal work 42 
10 22 Many copies 39 
11 1 Help with school work 39 
12 32 Librarian there when library open 39 
13 27 Find books in other libraries 37 
14 9 Oven throughout day 37 
15 37 Ask for suggestions 37 
16 1 

-19 
Teach information for specific projects 33 

17 33 Librarian knows about curriculum 30 
18 10 Oven after school 27 
19 30 Computers/games 27 
20 5 Informal areas to relax & read 25 
21 23 Special events 24 
22 20 Relevant information from outside school 21 
23 35 Adult assistant 21 
24 4 Areas for gMyp work 19 
25 

-- - 
13 Use of photocopier 19 

26 T6 1 Place to meet friends 19 
27 8 1 Open be ore school 18 
28 ;1 1 Borrow books for 3 days only 16 
29 1.15 1 Include books on hobbies 15 
30 36 Pupil he pers 15 
31 16 Libr information skills teaching/ I st year 15 
32 7 Place to eat and drink 14 
33 1 pen in the evenipg 12 
34 17 Library skills teaching eve! y year II 
35. 12 . Open at weekends 11 
36 14 Concentrate more on information books 10 
37 13 Open during holidays 
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RANKING OF ISSUES BY Sl/2 PUPILS 
RANK I NO. 1 QUESTION % 

I I 
1 25 Access to internet 71 
2 26 CDROMs 55 
3 29 Computers/careers 50 
4 34 Librarian help with computers 48 
5 31 ComputejVpersonal work 45 
6 2 Quiet area for study 

_ 
44 

7 19 Information about careers 43 
8 24 Computers/reference books 42 

- 9 22 Many copies :: t 41 
10 32 Librarian there when library open 41 
11 37 Ask for sug estions 40 
12 27 Find books in other libraries 39 
13 1 Help with school work 39 
14 18 Teach information for specific projects 39 
15 28 Computers/higher education 38 
16 30 CompRters/games 36 
17 9 Open throughout day 33 
18 23 pecial events 32 
19 33 Librarian knows about curriculum 31 
20 5 Informal areas to relax & read 30 
21 35 Adult assistant 26 
22 10 Open after school 25 
23 6 Place to meet friends 24 
24 8 Open-before school 23 
25 4 Areas for groR work 20 
26 15 Include books on hobbies 20 
27 ý6 Pupil helpers 18 
28 16 Library/information skills teaching/Ist 18 
29 20 Relevant infonnation from outside school 17 
30 3 Use of photocopier 17 
31 7 Place to eat and drink 17 
32 21 Borrow books for 3 dqs only 16 
33 17 Lib! ýý/infqrmation skills teachip&ýyqgyqr 14 
34 11 Open in the.. evening 12 
35 12 Open at weekends 12 
36 14 Concentrate more on information books II 
37 13 1 Open during holidays 

. -- 17 
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RANKING OF ISSUES BY S5/6 PUPILS 
RANK NO. 1 QUESTION 

1 19 Information about careers 74 
2 2ý[A-c ýcýess to internet 67 
3 29 1 Computers/careers 65 
4 26 CDROMs 60 
5 28 Computers/higher education 51 
6 34 Librarian help with computers 48 
7 9 Open throughout day 44 
8 24 Comput rs/reference books 41 
9 2 Quiet area for study 41 
10 1 Help with school work 39 
11 31 Computers/personal work 37 
12 22 Many copies 35 
13 32 Librarian there when library open 35 
14 27 Find books in other libraries 34 
15 37 Ask for suggestions 33 
16 10 Open after school 30 
17 33 Librarian knows about curriculum 30 
18 20 Relevant information from outside school 28 
19 3 Use of p otocopier 24 
20 _ 18 Teach information for specific prQjects 23 
21 
22 

5 
4 

Informal areas to relax & read 
Areas for group work 

18 
18 

23 21 Borrow books for 3 days only _ 15 
24 35 Adult assistant 15 
25 11 1 Open in the evening 13 
26 16 1 Library/information skills teachingýl st year 12 
27 23 Special events 12 
28 30 Computers/games 12 
29 13 Open during holidays 12 
30 36 Pupil helpers II 
31 6 Place to meet friends 11 
32 12 1 pen at weekends II 
33 8 Open before school 10 
34 7 Place to eat and drink 10 
35 14 Concentrate more on information books 9 
36 15 Include books on hobbies 
37 17 Libraryýmformation skills teaching every year 
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Overall, only four issues were circled 7( very important) by at least half of the total 

number of pupils: 

Question 19 Infon-nation about careers 
Question 25 Access to internet 
Question 26 Computers with facillity for CDROMs 
Question 29 Computers giving information on careers 

4.4 Three categories of responses 

Thus, to obtain a better insight into pupil opinion, it was realised that a more helpful 

approach was to collapse the responses into three categories: important (circled 5,6, 

7), neutral (circled 4) and unimportant (circled 1,2,3). A summary of the results is 

displayed in the following pages, since this was the starting point for analysis. For 

reference, the complete results of this exercise, which were used for further analysis, 

are included in Appendix 3 where, as in Appendix 2, each question is presented 

separately and gives the total responses, followed by the responses for each school. 
S 1/2 pupils and S5/6 pupils are given separately, with each group further divided by 

gender (B and G). 

It was thus possible to produce a list of issues circled as important to some extent 
by at least half of the pupils. This cut-off point was chosen in order to highlight the 

areas of interest or concern to the majority of pupils. The results for all 

respondents, SI/2 and S5/6 are shown on page 87. 
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QUESTIONNAIRE SUMMARY: 1-3,4,5-7 
1 THINK THAT A SCHOOL LIBRARY SHOULD 

ALL ALL SI/2 S1/2 S5/6 S5/6 
TOTAL % TOTAL % TOTAL % 

1. Help me with my 1-3 17 7 10 777 
school work 4 34 15 18 14 16 17 

5-7 186 77 115 78 71 75 

2. Have a quiet area 1-3 15 7 12 933 
where I can study 4 21 10 12 10 9 10 

5-7 194 84 112 82 82 86 

3. Have a photocopier 1-3 40 19 23 18 17 18 
which I can use 4 55 24 40 29 15 16 

5-7 129 58 68 54 61 66 

4. Have areas where 1-3 36 18 18 16 18 19 
groups can work 4 45 20 25 19 20 22 
together 5-7 140 62 86 64 54 58 

5. Have an informal 1-3 43 19 20 15 23 25 
area where I can relax 4 33 15 14 12 19 20 
and read 5-7 150 66 99 73 51 55 

6. Be a place where 1-3 116 51 60 46 56 59 
can meet ffiends 4 38 16 22 16 16 17 

5-7 77 33 55 38 22 23 

7. Be a place where 1 1-3 124 56 71 53 53 57 
can eat and drink 4 27 12 14 11 13 14 

5-7 69 33 43 36 26 29 

8. Be open in the 1-3 74 34 40 33 34 -37 

morning before 4 40 17 22 16 18 19 
school 5-7 112 49 70 52 42 45 

9. Be open throughout 1-3 14 6 10 844 
the school day 4 22 10 14 11 89 

5 11 -7 197 83 115 81 82 87 

J0. Be open after 1-3 46 20 32 24 14 14 
school 4 34 15 20 15 14 15 

5-7 153 65 87 61 66 70 
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QUESTIONNAIRE SUNEAARY: , 4,5-7 1-3 
ALL---'- ALL S1/2 _ S1/2 _ _ 

. 
S. 5/6 

. 
___ S5ýCý 

TOTAL % TOTAL % TOTAL % 

11. Be open in the 1-3 121 52 78 56 43 46 
evening 4 39 18 20 16 19 20 

5-7 68 30 36 29 32 34 

12. Be open at 1-3 161 69 95 69 66 71 
weekends 4 23 10 14 10 9 10 

5-7 44 20 25 22 19 20 

13. Be open during 1-3 168 71 109 76 59 64 
the holidays 4 28 12 12 9 16 17 

5-7 40 17 22 16 18 19 i 

14. Concentrate more 1-3 65 29 42 32 23 25 
on information books. 4 96 41 51 36 45 48 
than on fiction 5-7 67 30 41 33 26 28 

15. Include books on 1-3 43 18 23 18 20 21 
hobbies and personal 4 55 24 26 19 29 31 
interests 5-7 133 57 88 63 45 48 

16. Teach me library/ 1-3 70 31 36 29 34 36 
information skills 4 47 20 32 22 15 17 
in first year 5-7 115 48 70 50 45 47 

17. Teach me library/ 1-3 115 48 61 42 54 57 
information skills 4 51 22 28 21 23 24 
every year 5-7 66 30 49 36 17 18 

18. Teach me how to 1-3 34 14 20 15 14 15 
find information for 4 34 15 20 14 14 15 
specific projects set 5-7 165 70 99 70 66 70 
by the teacher 

19. Include information 1-3 8 4 6 4 2 2 
about careers 4 20 8 19 13 1 1 

5-7 204 88 114 83 90 96 

20. Help me to find 1-3 23 11 16 13 7 7 
relevant infort-nation 4 47 20 36 25 11 12 
from sources outside 5-7 161 69 85 62 76 82 
the school 
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QUESTIONNAIRE SUMNIARY: 1-3,4,5-7 
AIL 

. 
ALL SI/2 SI/2. M/6 

. 
Wo 

TOTAL % TOT4 % TOT4 '/6 

2 1. Include books which 1-3 93 41 63 45 30 32 
can be borrowed for 4 43 19 15 12 28 3Q 
only 3 days if they 5-7 92 41 56 43 36 38 
are popular 

22. Have many copies of 1-3 17 7 12 7 5- 5 
books needed for 4 25 10 15 10 - 10 11 
projects and 5-7 194 82 115 81 79 841 
assignments 

23. Have special events, 1-3 64 27 22 16 42 44 
eg book weeks and 4 41 18 24 17 17 18 
visits by authors 5-7 127 56 92 67 35 38 

24. Have computers 1-3 9 5 5 4 4 4 
which take the place 4 29 12 17 12 12 13 - - 

of large reference 5-7 194 83 116 82 78 83 
books 

25. Have computers 1-3 5 3 2 3 
which have access to 4 11 8 6 5 5 
the internet 5-7 216 91 130 93 86 91 

26. Have computers 1-3 8 4 7 5 1 1 
which allow me to use 4 12 5 9 7 3 3 
CD-ROMS 5-7 216 91 126 88 90 97 

27. Have computers 1-3 18 9 13 10 5 5 
which allow me to 4 23 10 16 12 7 7 
find books in other 5-7 194 82 112 79 82 87 
libraries 

28. Have computers 1-3 15 7 11 9 4 4 
which allow me to 4 18 8 14 11 4 4 
find out about higher 15-7 199 85 113 80 86 92 
education 

29. Have computers 1-3 15 6_ 13 9 2 2 
which allow me to 4 9 5 7 7 2 _ 2 
find out about careers 5-7 203 89 114 84 89 97 

30. Have computers 1-3 73 33 31 25 42 45 
which allow me to 4 44 20 26 20 18 19 
play games 5-7 108 47 75 54 33 35 
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QUESTIONNAIRE SUMMARY: 1-3,4,5-7 
AILL A. LL S1/2 SI/2 S5/6 S5/6 

TOTAL % TOTAL % TOTAL % 

,31. 
Provide computers 1-3 16 7 5 4 11 11 
for personal work 4 21 9 13 10 8 9 

5-7 193 83 118 86 75 80 

I THINK THAT THE SC HOOL LI]BRA RIAN SHOULD: 

ALL ALL S1/2 S1/2 S5/6 55/6 
'TOTAL % TOTAL % TOTAL % 

32. Always be there 1-3 32 15 20 17 12 13 
: whenever the library 4 25 11 14 11 11 12 

is open 5-7 174 74 103 72 71 75 

: 33. Know aboutthe 1-3 26 12 16 12 10 10 
school curriculum 4 32 14 24 17 8 9 

5-7 173 75 97 71 76 81 

34. Be able to help me 1-3 26 13 18 14 8 8 
use the computers 4 22 10 12 10 10 11 

5-7 179 78 105 76 74 80 

35. Have a library 1-3 71 32 39 29 32 35 
assistant who is an 4 40 17 21 15 19 20 
adult not a pupil 5-7 120 51 77 57 43 46 

136. Have a team of pupil. 1-3 81 35 42 31 39 43 
helpers 4 49 21 30 21 19 20 

5-7 99 44 64 48 35 38 

: 37. Ask pupils for 1-3 38 17 20 16 18 19 
suggestions about 4 26 11 11 8 15 17 
the library 5-7 167 72 106 77 61 65 

----- ---- ---- 

Page 86 



RANKING OF ISSUES CONSIDERED IMPORTANT TO SOME 
EXTENT BY AT LEAST 50% OF ALL RESPONDENTS 

IN S1/2 AND S5/6 
NO QUESTION SI/2 S5/6 1 

-------- 
AM. BOYS, GIRI_ AILL 

. 
BOYS, S GIRL 

I Help school work 7 8 13 15 14 15 
2 Quiet study area 1 5 8 3 - 
3 Photocopier - 26 19 21 19 
4 Group work areas 21 4 22 21 23 22 
5 Informal area 15 17 17 22 22 20 
8 Open before school - - 25 
9 Open all day 6 10 7 6 9 6 
10 Open after school 20 24 20 17 18 18 
15 Books on hobbies 19 23 21 20 
16 L ib/info skills: I st Year - - 27 - - 24 1 
18 Teach info for projects 16 18 16 18 17 16 
19 Info. about careers 9 4 9 2 2 2 
20 Info: outside sources 22 19 23 11 11 14 
22 Many copies 5 7 8 9 8 11 
23 Special events 18 20 18 - - - 
24 Computers/ref books 4 5 6 10 10 10 
25 Access to internet I 1 1 5 5 4 
26 CDROMs 2 3 2 1 1 
27 Books in other libraries 10 16 4 7 7 9 
28 Computers/higher educ. - 9 12 4 6 3 
29 Computers/careers 8 2 10 3 4 1 
30 Computers/games 24 21 - - - 31 Computers/pers. work 3 6 3 13 13 13 
32 Libn there when fibr open 14 15 15 16 12 17 
33 Libn knows about curr. 17 14 24 12 15 7 
34 Libn help With computers 13 12 14 14 16 8 
35 Adult assistant 23 - 19 - - 23 
36 
37 

Pupil helpers 
ns A ked for s esti 12 

- 
13 

28 - - - 
o s ugg 11 20 19 21 
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As the above table demonstrates, seven issues were in the "top ten" of pupils, 

whether boys or girls, in both age groups. It can be seen that these are predominantly 

computer-based services, together with information about careers: 

The library should be open throughout the school day 
The library should include information about careers 
The library should have computers which take the place of large reference books 
The library should have computers which have access to the internet 
The library should have computers which allow me to use CD-ROMs 
The library should have computers which allow me to find out about careers 

The tables display some differences amongst the groups, to - be highlighted in the 

next chapter, which presents the information generated by these statistics in an 
arrangement of themes. It must be emphasised that the statistics were produced 

primarily to be used as guidance in identifying areas of library service important to 

them. 

4.5 Unimportant issues 

In general, it can be seen that the majority of issues, especially those referring to IT, 

were considered important to some extent, but there were some which can be noted 
as predominantly unimportant. 

When scanning the issues circled 1, and thus very unimportant, it can be seen that 

only one of them was circled by a majority of pupils in SI/2. This referred to the 

opening of the library during the holidays, an idea which 56% of them rejected, 
However, it is interesting to note that no other issue was considered so emphatically 

as being very unimportant by either group. 

Again relating to opening hours, there was one other issue which was given a low 

priority by a sizeable minority. For 47% of SI/2 pupils and 48% of S5/6 pupils, 
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the proposition that The library should be open at weekends (Qu. 12) was not 
appealing. 

The most striking issue relates to S5/6 pupils, with 33% of them giving the lowest 

rating to the proposition that The library should teach me librarylinformation skills 
everyyear (Qu. 17), although this is considered an important library service by the 

standards/guidelines. 

As with the important issues, those circled 1,2 and 3 were accumulated in the 
survey, and so a list of issues unimportant to some extent for over 50% of pupils can 
be identified. As the following table shows, they were largely confined to opening 
hours and to social uses of the library, apart from the rating given to the teaching of 
information skills every year by boys in S5/6. It should be noted, too, that 49% of 
girls in this age-group circled 1,2 or 3 for this issue. 

ISSUES CIRCLED 1-3 BY OVER 50% OF RESPONDENTS 

STION I S112 I 
- S5/6 

ALL BOYS GIRLS ALL BOYS GIRLS 

raw: % raw: % raw: % raw: % raw: % raw: % 

6. Place to meet friends 56 59 30: 70 26: 51 
7 Place to eat & drink 75: 53 36 : 52 3 : 55 53 : 57 27: 63 26 : 53 
II Open in ey ning 81: 56 40: 56 41 : 55 
12 Qpen at weekends 100 : 69 49: 68 51 : 69 66 : 71 29: 68 37 : 73 
13 open during hoUdays 1 111: 76 

_ 
1 55 : 77 56: 74 59: 64 26 : 63 33 : 65 

17 Lib/info skflls every . year i I 
- 1 4: 57 29: 68 
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4.6 Neutral responses to issues 

The neutral response of 4 on the scale was seldom favoured, and no issue was circled 
4 by over 50% of the pupils. The most noteable was the response to question 14, 

regarding the balance between information books and fiction where, apart from S 1/2 

boys' views, the neutral rating was in the majority. 

Question 14: A school library should concentrate more on information books 

than on fiction 

Sl/2 S5/6 

1-3 4 5-7 1-3 4 5-7 

raw: % raw: % raw: % raw: % raw: % raw: % 

ALL 46: 32 53: 36 47: 32 23 : 25 45: 48 26: 28 

BOYS 20: 28 20: 28 31 : 44 13: 30 21 : 49 9: 22 

GIRLS 26: 35 33: 44 16: 21 lo: 20 24: 47 17: 34 

There was some variation to this pattern in individual schools regarding this question. 
For example, in School B, there were differences between the views of boys and girls 

and although the girls in both age-groups were consistent, the boys' views changed 
between S 1/2 and S5/6 as shown in this table. 

Question 14 (School B): A school library should concentrate more on 
information books than on fiction 

SI/2 S5/6 

1-3 4 5-7 1-3 4 5-7 

raw: % raw: % raw: % raw: % raw: % raw: % 

ALL 8: 36 12 : 55 2: 10 4: 16 13 : 50 9: 35 

BOYS 5: 55 4: 44 0: 0 2: 20 3: 30 5: 50 

GHU, S 3: 23 8: 62 2: 16 2: 12 10: 62 4: 25 
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S5/6 girls in School D were also unusual, regarding both the general trend and the 

views of their male colleagues: 

Question 14 (School D): A school library should concentrate more on 
information books than on fiction 

S5/6 

1-3 4 5-7 

raw: % raw: % raw: % 

ALL 4: 36 6: 55 1: 9 

BOYS 1: 20 4: 80 0: 0 

GIRLS 3: 50 2: 33 1: 17 

In School E, there was a contrast between the views of boys and girls in S5/6, where 
the majority of boys were neutral and the majority of girls circled 5-7.: 

Question 14 (School E): A school library should concentrate more on 
information books than on fiction 

S5/6 

1-3 4 5-7 

raw: % raw: % raw: % 

AILL 8: 40 8: 40 4: 20 

BOYS 8: 57 6: 43 0: 0 

GIRLS 0: 0 2: 33 4: 67 
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4.7 Gender and age differences 

The research was primarily intended to afford a general view of pupil opinion across 

an education authority. Nevertheless, it was realised that it would be useful to study 
two particular areas and note relevant similarities or differences: 

responses by boys and girls (Gender differences) 

opinions of younger and older pupils (Age differences) 

A summary of both factors is included at this point, but attention is drawn to 

possibly significant areas in the next chapter, together with differences in responses 
from pupils in the individual schools. 

By calculating the average percentage given to all issues in the questionnaire which 

were circled 5,6 or 7 and thus considered important, the comparative responses of 
boys and girls, with reference both to the overall responses and to those in individual 

schools can be displayed. Because the number of respondents varied from one school 
to another, percentages were used as the base figures. Some differences in views 
between boys and girls will be noted in appropriate sections, but it can be seen that, 
in general, there was little difference between the responses of boys and girls. If a 
difference of 5% is taken as being significant the main differences are seen to be 

among pupils in Schools B, E and F. 

Average percentage of all issues circled 5,6 or 7 by boys and girls 

ALL A B c D E F 

SI/2: B 65 67 42 69 60 72 71 

Sl/2: G 66 65 61 69 63 59 70 

S5/6: B 61 60 57 64 60 66 53 
S5/6: G 65 73 61 68 65 55 66 
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Calculated in a similar way, the following table highlights age differences amongst all 
the respondents, without regard to gender. Again percentages are used. 

Average percentage of all issues circled 5,6 or 7 by younger and older pupils 

ALL A B c D E F 

S1/2 65 65 52 65 59 66 68 

S5/6 63 67 58 64 60 61 60 

It might be expected that, with the benefit of experience, older respondents would 

regard more issues to be of some importance than did younger pupils, but this proved 
to be a false premise when all respondents are taken into account, although the 
difference between the groups was only 2%. Schools A, B, and D reversed this 

downward trend from Sl/2 to S5/6, although only School B showed a difference of 

more than 5%. Of the three schools which did display the downward trend between 

the younger and older pupils, only School F had a difference of more than 5%, thus 

suggesting that further investigation within the school would be appropriate. 

Further information on agreements and differences between the opinions of younger 

and older pupils is noted in the next chapter, but it is interesting to highlight these in 

order to trace a possible progression of viewpoint as pupils mature. 

Issues circled 7 highlight some agreement as well as differences of opinion. Seven of 

the "top tere' preferences, with the percentage of pupils favouring them ranging from 

39% to 74%, were the same: 

Question 2 Quiet area for study 
Question 19 Information about careers 
Question 24 Computers to replace reference books 
Question 25 Access to internet 
Question 26 Computers with facility for CDROMs 
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Question29 Computers giving information about careers 
Question 34 Librarian help with computers 

S 1/ 2 also included the following in their 'lop ten7 

Question 22 Many copies of books for projects: assignments 
Question 31 Computers available for personal work 
Question 32 Librarian there when library open 

The three extra issues included in the "top ten" by S5/6 pupils were: 

Question I Help with school work 
Question 9 Open throughout the day 

Question 28 Computers giving information about higher education 

In the "bottom ten! " there was agreement on five issues by the two groups, with the 

percentage of pupils favouring them ranging from 6% to 18% 

Question 7 Place to eat and drink 

Question 12 Open at weekends 
Question13 Open during holidays 

Question 14 Concentrate more on information books 

Question 17 Library/information skills teaching every year 

Five other issues were included by S 1/2 pupils in the "bottom teif': 

Question 3 Use of photocopier 
Questionl, I Open in the evening 
Question 16 Library/information skills teaching in I st year 
Question 20 Relevant information from outside school 
Question 21 Borrow books for 3 days only 
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S5/6 pupils also included in their "bottom ten": 

Question 6 Place to meet friends 
Question 8 Open before school 
Question 15 Include books on hobbies 
Question 30 Computers: games 
Question 36 Pupil helpers 

The information gathered by means of the questionnaire is discussed in more detail in 

the next chapter. 
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CHAPTER 5: STANDARDS/GUIDELWES AND PUPILS'OPIMONS 

5.1 Introduction 

The most important objective of the research was to consider how far pupil opinion 

corresponded with the standards / guidelines. The purpose of this chapter is to 
discuss noteworthy features highlighted by a scan of the results presented in the 

previous chapter and in the appendices. To this end, some tables set out responses 
in more detail or refer to individual schools and are stated as such. Chi-square tests 

which yielded significant results are noted. Quotations from the preliminary 
interviews and discussion groups which took place in two of the six schools are 
included to support some of the issues. 

The questionnaire, concentrating as it does on factors of immediate interest to pupils, 

grouped together questions dealing with the general purpose of the library and its 

accessibility, library stock and services, ICT use, and the librarian's role. However, 
in the following account the interests of those using the results of the research are 
recognised by presenting the information generated by the statistics in an arrangement 

of themes corresponding to the sections of the Library Association guidelines, since 
these were the most wide-ranging of those considered. 

The themes are: 

" School Library Policy 

" Management of Human Resources 

" Management of Accommodation 

" Management of Learning Resources 

" Management of Promotion 

" Management of Monitoring and Evaluation 

- Skills for Learning 

The information is based on the numbers and percentage of respondents to each 
question in the questionnaire. 
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For comparative purposes, reference is made to appropriate data in a document 
issued by the Chartered Institute of Library and Information Professionals (CILIP) in 

October 2002. This survey of secondary school libraries was compiled by the 
Survey and Statistical Research Centre at Sheffield Hallam University, with the aim 

of building up a picture of current secondary school library provision and identifying 

good practices and resourcing implications for secondary schools. Scottish schools 
were included in the survey, generating a 53.5% response to a questionnaire. For the 

present discussion, this data is used to highlight similarities and differences between 

national and local views. 

5.2 School library policy 

The Library Association guidelines (p. 12) state that the school library "is a central 

resource which supports the school curriculum and ethos ... 
It is an integral part of 

teaching and learning and other activities in school" The COSLA standards (section 

2.32) agree with this view. the library "should be integral to the development of a 
positive climate for learning, an important element in the school's approach to 
providing effective learning opportunities for all its pupils" 

Thus, although there is an emphasis in the LA and COSLA documents on the 
importance of the library as a learning environment which supports the school 
curriculum and ethos, less than half of the pupils, by circling 7, considered that the 

most important function of the library was to help me with my school work (Qu. 1). 

Question 1: A school library should help me with my school work (circled 7) 

SI/2 S5/6 

raw-. % raw: % 
AIL 58: 39 37: 39 
BOYS 29: 40 10: 23 
GIRLS 29: 39 27: 53 
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Only girls in S5/6 seemed to be the exception to this view, in marked contrast to the 
boys in the same group. However, a chi-square test which was carried out on the 

total responses of boys and girls in S5/6 showed that, at a probability of 0.022, there 

was, in fact, no significant relationship between the views of boys and girls. 
The library was deemed important for their school work to some extent by 77% of all 

pupils who circled 5,6 or 7 but there were some significant differences of opinion 
amongst the schools. In school B, the largest percentage of S 1/2 pupils circled 4 and 
the same percentage circled 5, showing some neutrality, but among S5/6 the largest 

percentage circled 7. In contrast, this opinion was reversed in school F, with the 
largest percentage of S1/2 pupils circling 7 and most S5/6 pupils being neutral at 4. 

Question 1: A school library should help me with my school work. (circled 1-7) 

School B 

SI/2 S5/6 
Rating raw-. % raw-. % 

1 1: 4 0: 0 
2 0: 0 0: 0 
3 0: 0 0: 0 

4 6: 26 4: 15 

5 6: 26 4: 15 

6 5: 22 3: 12 

7 5: 22 15: 58 

School F 

SI/2 S5/6 

raw: % raw-. % 

0: 0 0: 0 
0: 0 2: 11 

1: 5 0: 0 

2: 11 6: 33 

2: 11 5: 28 

5: 26 2: 11 

9: 47 3: 17 

In no school did more than 52% of S 1/2 and 5 8% of S5/6 consider this issue to merit 

a rating of 7. The highest percentage among S 1/2 who considered this issue as 
important to some extent by circling 5,6 or 7, ranged from 57% to9l%andamong 
S5/6,, the range was 56% to 86%, as shown in the following table. 
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Question 1: A school library should help me with my school work 
(circled 5- 7) 

A B c D E F 

raw: % raw. -% raw: % raw: % raw: % raw: % 
Sl/2 20: 84 16: 70 20: 84 15 : 57 28: 91 16: 84 

S5/6 9: 75 22: 85 6: 86 8: 72 16: 80 10 : 56 

Chi-square tests carried out for all schools in S 1/2 and in S5/6 showed a probability 
of 0.068 and 0.012 respectively, thus showing that more investigation into the views 
of SI/2 pupils in School D would be appropriate 

Comments made in the discussion groups, especially among older pupils, backed a 

prevalent view that the libraries were, in general, inadequately resourced, or that they 

were not appropriately resourced for the needs of a particular group of pupils, even 
in cases where the financial provision was satisfactory. There were complaints 
about a lack of new books and about poor quality, and it was also felt that there 

should be more copies of popular books. 

All the standards / guidelines recommend that the librarian should attend relevant 
meetings within the school, particularly those dealing with curriculum decisions and 
with teaching/learning matters, so that appropriate resources and activities can be 

planned. However, as the the Sheffield Hallam University survey shows, this is not 
always the case. Possibly this is a reason for pupils' narrow perception of the 
library's role. In Scotland, librarians attended curriculum development meetings: 

Not at all 53.2% 

Rarely 17.3% 
Sometimes 22.4% 

Most of the time 7.1% 
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In spite of this lukewarm response, it was obvious that pupils were able to identify 

elements of the service which were important to them. Many pupils would have 

agreed with the Library Association guidelines (p. 23), which recommend that pupil 
input to a Library Steering Committee should be encouraged, and also with the 

statement in the COSLA standards (section 2.32) that consideration of pupils' views 

would help to establish a sense of ownership and develop responsibility. The IFLA 

guidelines (Section 2.7) recommends that material for leisure purposes should be 

selected in co-operation with students to ensure it reflects their interests and culture. 

Pupils thought it important or very important that The librarian should askpupils 
for suggestions about the library (Qu. 37), thus showing that they would like to have 

some input into the material and services available to them. 

Question 37: The school librarian should ask pupils for suggestions about the 
library (circled 5- 7) 

SI/2 S5/6 

raw-. % raw. % 
AJLL 112: 77 60: 64 
BOYS 53: 74 27: 63 

GIRIS 59: 80 33 : 65 

The nature of this contribution to the library is difficult to delineate, however, since 
there were mixed opinions in the discussion groups about the possibility Of Pupils 
making suggestions, most of them being doubtful if pupils would fill in questionnaires 
or take part in discussion groups. On the other hand, members of one First-Year 
discussion group thought that pupils who did not use the library could be encouraged 
to contribute helpful ideas. 

Sixth-Year pupils in discussion groups liked the idea of having pupil representatives 
who could have discussions with the librarian. Although they felt that not enough 
pupils would be interested in discussing library matters, that only a minority would 
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fill in a questionnaire or use a suggestions box and that few pupils would be willing to 
be assistants, there was enthusiasm about suggesting books for purchase. 

Interestingly, one group's discussion threw up a misconception about general school 

management, when some of them said that they were "not really" asked to give an 
opinion on this when, in fact, there are elected pupil councils. 

5.3 Management of human resources 

In this section of the Library Association's guidelines it is stated ( p. 25) that it is 

vital that the library's service to the school is managed effectively. Thus, the 
librarian needs to know and understand how the school works, what its structures 
and networks are and where the power bases lie. 

"Me librarian is responsible for the ongoing management of the library: 
daily administration, procedures and the timetabling of library staff and 
classes, and so on. Clerical and technical help are required in order to 

enable the librarian to carry out management and professional functions. " 

Given this description of the librarian's function within the school, pupils were 
asked their opinions about the ways in which the librarian's role impinged on their 

use of the library. A majority of boys and girls in both age-groups felt it important 

to some extent that The librarian should always be there whenever the library is open 
(Qu. 32). 

Question 32: The school librarian should always be there whenever the 
library is open (circled 5- 7) 

SI/2 S516 

raw-. % mw: % 
ALL 105: 72 71: 75 

BOYS 51 : 72 34: 80 

GIRLS 54: 73 37: 73 
Page 101 



However, the overall figure masks the fact that in some schools only a small 

percentage rated this issue as very important and there were some differences in the 

responses between boys and girls. This was particularly noticeable among S5/6 in 

School B, where only 23% circled 7 and where only 50% of girls, compared with 
80% of boys circled 5,6 or 7. In only two cases did the highest percentage amount 
to more than 50 for the top rating: 54%ofSI/2inSchoolDand57%ofS5/6in 

School C. 

The Library Association guidelines (p. 25) state that ideally the librarian has "an 

overview of the curriculum, is not identified with a specific subject area and has 

knowledge of relevant school policies". 

Although this issue was placed quite highly by S5/6 pupils, particularly by the girls, 
in those issues ranked by over half of the respondents, and although the general view 
of SI/2 pupils was also favourable, analysis of the questionnaire displayed some 
mixed reactions to the proposition that The librarian should know about the school 
curriculwn (Qu. 33). 

Question 33: The school librarian should know about the school curriculum 
(circled 5-7) 

S1/2 S516 

mw. % raw-. % 
AJLL 103: 71 76: 81 
BOYS 52: 73 31 : 72 

GHUS 51: 69 45: 88 

School E showed the largest discrepancy between the two groups of pupils where, 

although the largest percentage of S1/2 circling 7 amounted to only 29%, this figure 

rose to 60% of S516. A Chi-square test gave a probabilitY of 0.169, thus showing 
that there is a significant association between age and opinion in this school. 
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In every school, a large number of pupils in both groups thought it very important 

that The librarian should he able to help me use the computers (Qu. 34), with only 
the largest percentage of S 1/2 pupils in School B circling 6, rather than 7. 

Question 34: The school librarian should be able to help me use the 
computers (circled 5- 7) 

SI/2 S5/6 

raw-. % raw-. % 
ALL 108: 76 74: 80 

BOYS 53: 77 30: 74 

GHUS 55: 74 44: 86 

There was less interest in the suggestion that the librarian should have some Idnd of 
assistance, although this is a point made in all three sets of standardstguidelines. The 
SCCC performance indicators (p, 25) specifically mention that support should be 

available from administrative and technical staff. More girls than boys in both age- 
groups rated it as important to some extent that the librarian should have a library 

assistant who is an adult, not a pupil (Qu. 35) but, as is shown in the table ranking 
issues as important by at least 50% of respondents, this one was not placed high in 
the list. 

Question 35: The school librarian should have an assistant who is an adult not 

a pupil (circled 5- 7) 

S1/2 S516 

raw-. % raw: % 
ALL 81 : 57 43 : 46 
BOYS 33: 47 15 : 35 

GIRLS 48: 65 28: 56 
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Overall, among the older pupils, the highest percentage (20%) circled 4, but there was 
a variety of responses in different schools, the most unexpected possibly being those 
in School D, where the highest percentage of 27% was achieved by both I and 7. 

There was little interest in some schools in the suggestion that The librarian should 
have a team ofpupil helpers (Qu. 36). It has been a practice in many schools to 

recruit a team of pupil assistants. This has been considered useful to the librarian 

not only for carrying out routine tasks, such as the issue and return of material, but 

also as a method of gaining feedback from pupils about the service. The perceived 
value of employing pupil assistants is recognised in the standards/guidelines, with the 
COSLA standards (section 2.32) stating that pupils should be actively involved in 

the administration and organisation of the library. The SCCC performance indicators 
(p. 17) refer to pupils volunteering to support work in the library. However, the 
findings of the questionnaire reinforced the impression that a minority of pupils 
wished to be involved in this way, the exception being a small majority of girls in 
SI/2. 

Question 36: The school librarian should have a team of pupil helpers 
(circled 5- 7) 

SI/2 S5/6 

raw. % raw-. % 
AIL 69: 48 35 : -38 
BOYS 31 : 43 16: 38 
GIRLS 38: 52 19: 38 

In the preliminary survey, girls in one First-Year discussion group liked being library 

assistants and were knowledgeable about the pros and cons of the library's electronic 
management sytem. They also praised an older pupil who could help others to use 
the library's computers, but thought that assistants 
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"should have a wee badge saying library assistant and be walking 
around So the person sees your badge and can askfor help" 

There was also a suggestion that two of these assistants should have a notebook in 

which they could write down people's opinions of the library and of the books and 
that the team should meet up from time to time. They had other ideas, too: 

"People couldput down their opinion ofthe library andput it in a box " 

"Pupils could design posters, laminate them andput them up" 

Among SI/2 pupils, there was some interest in all schools, with the highest 

percentage circling 4 in two cases, 6 or 7 in three cases, but both I and 5 in the 

remaining school. Generally, the response from S5/6 pupils was at the lower end of 
the scale, with the rating of 6 being given by the highest percentage (27%) in School 

D, but the others falling below this. In School C, the highest percentage (43%) rated 
this issue at 1, as very unimportant. 

5.4 Management of accommodation 

The Library Association and CILIP guidelines and the COSLA standards all 
recommend that the library should be promoted as a flexible space which, in the 

words of the latter document (section 2.35): 

"should be able to accommodate a number of user groups at any time ... 
Effective practice indicates that the creation of distinct areas within the 
library for particular purposes helps pupils find their way around the 
library and encourages purposeful activity by separating different 

activities. Authorities and schools should consider the following when 
designing any library or resource area: 
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" Fiction area 

" Non-fiction and reference area 

" Study area - for individual study 

" Area for class groups and project work 

" Additional tutorial: small group space-rooms preferable' 

The Library Association guidelines recommend that consideration should be given to 
informal seating areas which might include easy chairs, cushions or bean bags. It is 

also noted that additional space, either within the main library or close to it, would be 

needed for use of videos, class or group work, private study, small group work and 

sixth-form use. 

Among the SCCC performance indicators, several refer specifically to the flexibility 

and convenience of accommodation. For example, it is recommended (p. 13) that 

within the library pupils should have the opportunity to work independently or to 

work together on group tasks and projects. This facility is also included in the IFLA 

guidelines (Section 2.2). 

These recommendations were all important for pupils. In one S6 discussion group it 

was agreed that a separate room should be available as a quiet area: 

"Ifthere is something important you've got to get done, the common room 
is no use, and then lots offirst Years come in [to the library] to change 
books " 

This view was supported by the more general opinion that The library should have a 

quiet area where I can study (Qu. 2), with over 40% of both groups rating this at 7 

and a total of ratings 5,6 and 7 give the following result which is consistently high 

except in two instances: S1/2 boys in School B and S5/6 girls in School E 
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Question 2: A school library should have a quiet area where I can study 
(circled 5- 7) 

ALL A B c D E F 

raw: % raw: % raw: % raw: % raw: % raw: % raw: % 

S1/2: B 55: 77 12: 92 5 : 50 10: 91 7: 63 14: 78 7: 78 

SI/2: G 62: 86 9: 82 11: 84 12: 92 12: 80 9: 90 9: 90 

S5/6: B 4 0: 93 3: 100 8: 80 4: 100 5: 100 14: 100 6: 85 

S5/6: G 42: 83 9: 100 14: 87 3: 100 5: 84 2: 34 9: 81 

Chi-square tests were carried out for both of the seeming anomalies and it was found 

that with a probability of 0.769, the reasons for the views of S 1/2 boys in School B 

would be useful. For S5/6 girls In School E, the probability was 0.305, thus 

showing that further enquiry would also be required here. 

The rating given to the totalled 5,6 and 7 shows that a majority thought that The 

library should have an area where groups can work together (Qu. 4), but this masks 
the fact that the general trend was towards the lower or neutral rating of 4 and 5, as 
this table shows. In no school did the majority rate this issue at 7. 

Question 4: A school library should have areas where groups can work 
together (circled 1-3,4-59 6-7) 

S1/2 S5/6 
1-3 4-5 6-7 1-3 4-5 6-7 

raw-. % raw: % raw: % raw: % raw: % raw: % 

ALL 22: 16 61: 43 56: 40 18: 19 42: 46 32: 34 

BOYS 13: 19 27: 39 29: 42 9: 21 21 49 13: 30 

GUH, S 9: 13 34: 49 27: 39 9: 18 21 43 19 : 38 

That The library should have an informal area where I can relax and read (Qu. 5) 

was also important to the pupils, almost equally to boys and girls, who circled 5,6 or 
7, although, as the following table shows, there is a noticeable difference between the 
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attitudes of Sl/2 respondents (73%) and S5/6 pupils (55%), possibly reflecting both 

the emphasis placed on reading development (and thus access to library books) 

among younger pupils and the examination pressures of older ones. It is noticeable, 
however, that the highest rating of all S5/6 pupils was 6. 

Question 5: A school library should have an informal area where I can relax 

and read (circled 5-7) 

SI/2 S5/6 

raw-. % raw-. % 

ALL 102: 73 51: 55 

BOYS 49: 73 24: 56 

GERLS 53: 73 27: 54 

Two of the issues relating to accommodation refer to practices generally discouraged 

by librarians, who may be relieved to learn that they were not given a high priority 
by pupils, whether one looks at the totals or at individual schools. Socialising in the 
library was, generally, not favoured enough by either age-group for them to circle 5,6 

or 7. That The library should be aplace where I can meet firiends (Qu. 6) was 
favoured by under half of boys and girls in either age-group. 

Question 6: A school library should be a place where I can meet friends 

(circled 5-7) 

Sl/2 S5/6 

raw-. % raw. % 

ALL 56: 38 22: 23 

BOYS 31: 44 8: 19 

GERLS 25: 33 14: 28 

Only in the CILIP guidelines is there a reference to eating and drinking in the library. 

It is pointed out that many students concentrate better when snacking or drinking, 
but this does not seem to be the case as far as the majority of East Renfrewshire 
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pupils are concerned. The possibility that The library should be a place where I can 
eat and drink (Qu. 7) appealed to only 36% of S 1/2 and 29% of S5/6 respondents 

and is notable as being one of the few issues circled 1,2 or 3 (i. e. as unimportant) by 

over 50% of all pupils. These points are displayed in the following table. 

Question 7: A school library should be a place where I can eat and drink 

(circled 1-3.4,5-7) 

S1/2 S5/6 

1-3 4 5-7 1-3 4 5-7 

raw: % raw: % raw: % raw: % raw-. % raw: % 

ALL 75: 53 15: 11 50: 36 53: 57 13: 14 26: 29 

BOYS 36 : 52 7: 10 26: 38 27: 63 4: 9 12: 28 

GIRLS 39: 55 8: 11 24: 33 26: 53 9: 18 14: 28 

In one of the SI discussion groups there was some disagreement on this point: "I 

think there should be a social area ", countered by "No- the library is meant to be 

quiet ". 

By circling 5,6 or 7. respondents gave some support to the suggestion (included in 

the COSLA standards) that The library should have a photocopier which I can use 
(Qu. 3), especially among S5/6 girls in all schools. 

Question 3: A school library should have a photocopier which I can use 
(circled 5-7) 

SI/2 S5/6 

raw: % raw: % 
ALL 76: 54 61 : 66 
BOYS 49: 50 25: 58 
GHULS 41 : 56 36: 72 
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5.5 Management of learning resources 

The Library Association guidelines state (p. 40): 

"Changes in education have made many and varied demands on school 
library provision. The pace and nature of these changes have involved 

both the need for extra funds and the widening of resource boundaries. 

For instance, all students are now expected to be computer literate and 

ought to have access in the library to multimedia facilities, which need 
frequent updating in order to meet the increasing demands of new 
technology. Literacy needs also have resource implications. 

Librarians should be clear about their resource requirements, which they 

must communicate to school managers in order to secure appropnate 
funding., " 

5.5.1 Bookstock 

The range of books stocked can be a crucial bait to encourage pupils to use the 
library. Due recognition is given to this area in the standardstguidelines. The 

Library Association guidelines (p. 40) contain recommendations that the stock should 

meet curricular and extra-curricular needs and also leisure interests, including fiction 

for pleasure, and that there should be a balance of stock between fiction, non-fiction 

and a variety of media. One of the SCCC's performance indicators (p. 23) refers to 

access to appropriate resources for pupils pursuing personal interests or goals. The 

COSLA standards (section 2-3) state that the library should stock a range of fiction 

to promote literacy, reading for pleasure and the reading habit. The IFLA 

guidelines (Section 2.7) recommend that the library should acquire materials for 

leisure purposes. The CILIP guidelines are more specific, stating that the ratio of 
fiction to non-fiction should be 1: 4 or 1: 5, depending on the priorities of the school 

and the school library. 
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It is recommended by the Library Association that pupils' needs should be 

monitored via suggestions, statistics or surveys, particularly for fiction and 

recreational non--fiction. Surveys on pupils' reading interests and preferences are 

commonly undertaken, both in individual schools and on a wider basis but this 

questionnaire simply asked a few general questions on this topic. There was no 
decisive response to the suggestion that The library should concentrate more on 
information books than onfiction (Qu. 14), and it can be noted that this issue 

received more neutral responses than any other in both groups. The largest 

percentage of all SI/2 and S5/6 pupils circled 4, with an even division of opinion on 

either side. Only boys in S1/2 did not fit this pattern. 

Question 14: A school library should concentrate more on information books 

than on fiction (circled 1-3,49 5-7) 

S1/2 

1-3 4 5-7 

raw: % raw: % raw-. % 
AILL 46: 32 53: 36 47: 33 
BOYS 20: 28 20: 28 31 : 44 
GH; ULS 26: 35 33: 44 16: 21 

S5/6 

1-3 5-7 

raw: % raw: % raw: % 
23: 25 45: 48 26: 28 
13 : 30 21-49 9: 22 

10: 20 24: 47 17: 34 

Rather than neutral, possibly the response could better be described as even-handed, 
as exemplified in one school where, in a discussion group, a First-Year pupil said: 

'7 think they are equally important. You should be able to enjoyyourseýf 
in the library as well as getting information " 

In another school, two First-Year pupils in a discussion group agreed that 
information books were more important because 

"When you are doing your homework you need to research something in 

the library. Thefiction books arejustfor reading 
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Books which were a hybrid of information and fiction were enjoyed by members of 
one First-Year discussion group: 

"I like the Horrible Histories [series]. They arefiction but give youfacts 

as well" 

A pupil in one Sixth-Year discussion group was damning when he remarked that 
"the books [in the school library] are partly dated". This group also favoureda 

separate collection of books for Fifth and Sixth Year pupils, which included more 
new authors. 

A comment in a First-Year discussion group could contradict this view- 

"There seem to be certain books that are not allowed and that's what 
interests us " 

However, this pupil's next remark showed agreement with the older pupil's attitude: 

"There are lots oftlassics, which we're not interested in nowadays" 

On the other hand, by circling 5,6 or 7, at least 61% of S 1/2 pupils thought that The 
library should include books on hobbies andpersonal interests (Qu. 15). 

Question 15: A school library should include books on hobbies and personal 
interests (circled 5-7) 

Sl/2 S5/6 

raw. % raw-. % 
ALL 91 : 63 45: 48 
BOYS 45: 65 26: 60 
GHUS 46: 61 19: 37 
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Particularly in S5/6, there was a noticeable difference between the views of boys and 

girls. The latter were fairly evenly divided on this issue, but the majority of boys 

circled S. 6 or 7. 

Question 15: A school library should include books on hobbies and personal 
interests (circled 1-3,4,5-7) 

S5/6 

1-3 4 5-7 

raw: % raw: % raw: % 

ALL 20: 21 29: 31 45: 48 

BOYS 4: 9 13 : 30 26: 60 

GIRLS 16: 32 16: 31 19: 37 

This statistic is supported in the list of issues ranked by at least 50% of respondents, 

where it can be seen that boys and girls in S 1/2 and boys in S5/6 placed this one at a 
fairly low level and that it does not feature among those ranked by half of the girls in 

S516. 

A good majority of boys and girls in each age-group thought that it was important 

that The library should have many copies ofbooks neededforprojects and 
assignments (Qu. 22). 

Question 22: A school library should have many copies of books needed for 

projects and assignments (circled 5-7) 

S1/2 S5/6 

raw. % raw-. % 

AILL 119: 81 79: 84 

BOYS 58: 82 37: 86 

GHtLS 61: 81 42: 82 

Page 113 



There was less interest in the idea that The library should include books which can be 
borrowed for only three days ifthey are verypopular (Qu. 2 1). 

Question 21: A school library should include books which can be borrowed for 

only 3 days if very popular (circled 1-3,49 5-7) - 

Sl/2 S5/6 

1-3 4 5-7 1-3 4 5-7 

raw: % raw: % raw: % raw: % raw: % raw: % 

AILL 66: 45 17: 12 63 : 43 30: 32 28: 30 36: 38 

BOYS 33: 46 10: 14 28: 39 20: 46 10: 23 13 : 30 

GRUS 33: 44 7: 9 35: 47 10: 20 18: 35 23 : 46 

This was an issue where some differences between the opinions of boys and girls 

were obvious. Although under 50% of all pupils considered this as important to 

some extent, over 40% of girls in both age-groups circled 5-7, whereas the majority 
of boys circled 1-3. 

There was also some divergence among schools. Among Sl/2 pupils, the largest 

percentage in Schools A, E and F rated this issue at 6 or 7, whereas in the other 
schools the largest percentage circled 1,2 or 4. In five schools, the largest 

percentage in the older group were neutral and, in the case of School C, rated it 

as unimportant at 3. 

There was some discussion about this in a Sixth-Year group, where it was agreed that 
there should be more copies of popular books, but that for a project, a longer loan 

period than three days was required. 
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5.5.2 ICT and electronic-based resources 

Undoubtedly, this was one component of library service which was seen as most 
important to a majority of pupils, with six out of the eight relevant questions relating 
to computer access being given high ratings. Pupils were enthusiastic, both about 
general use and about the possibilities of accessing information and, apart from 

question 30, which referred to the playing of games on the computer, the largest 

percentage of both younger and older groups circled 7 throughout this section. 

This attitude concurs with the COSLA standards (section 2.32) and the Library 

Association recommendations, the latter (p. 9) stating that "the library should be a 

centre for ICT ... Vtj will be adept at harnessing and making available for the whole 

school the following: Internet, CD-ROM and multimedia applications and flexible 

access to the library (and the schools's) resources via an automated catalogue" The 

SCCC performance indicators (p. 15) include ways of measuring use of ICT in general 

and, in particular, pupils' access to the National Grid for Learning and the World 

Wide Web. 

In describing the outcomes of this section, it must be recognised that this is an area 
which continually progresses, with the expansion of computing capacity resultant on 
government initiatives and also with more databases and full-text material aimed at 
schools becoming available. Therefore, it can only be claimed that this part of the 

questionnaire gives a general pointer to the ways in which computers are and will be 

utilised in school libraries 

There was general agreement among pupils that The library should have computers 
which have access to the internet (Qu. 25), with more than 50% of most pupils rating 
this at 7 as very important as this table shows. 
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Question 25: A school library should have computers which have access to the 

internet (circled 7) 

Sl/2 S5/6 

raw: % raw: % 
AILL 103: 71 63: 67 
BOYS 54: 77 31: 72 
GHtLS 49: 65 32: 63 

In general, there was some ambivalence about the proposition that The library should 
have computers which allow me to use CD-ROM (Qu. 26), with the highest 

percentage of all pupils rating it as very important although, again, the highest 

percentage (compared with lower ratings) was sometimes under 50% For example, 
in School B, only 41% of Sl/2 pupils circled 7, whereas 58% of S5/6 did so. The 

largest percentage of the younger group in School D also scored only 46%, compared 

with 55% of S5/6. There was a reversal in School P, where 68% of Sl/2 circled 7 but 

only 44% of S5/6 did so. 

Question 26: A school library should have computers which allow me to use 
CDROMs (circled 7) 

A 

raw: % 

BCDEF 

raw: % raw: % raw: % raw: % raw: % 

S1/2 12: 50 9: 41 15: 62 12: 46 19: 61 13 : 68 

S5/6 7: 58 15: 58 7: 100 6: 55 13 : 65 8: 44 

There was some disparity between the views of boys and girls who circled 7 

regarding this issue: 
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Question 26: A school library should have computers which allow me to use 
CDROMs (circled 7) 

A B c D E F 

raw-. % raw: % raw: % raw: % raw: % raw: % 

Sl/2: B 7: 54 4: 44 8: 73 8: 73 14: 78 7: 78 

SI/2: G 5: 45 5: 38 '7: 54 4: 27 5: 38 6: 60 

S516: B 3: 100 7: 70 4: 100 2: 40 10: 71 4: 57 

S5/6: G 4: 44 8 : 50 3: 100 4: 67 3 : 50 4: 36 

On the other hand, the difference between year groups or between boys and girls is 

not so significant when those who also circled 5 and 6 are taken into account, thus 

showing that they gave the issue some, although not the highest, importance. 

Question 26: A school library should have computers which allow me to use 
CDROMs (circled 5- 7) 

A B c D E F 

raw. -% raw: % raw: % raw: % raw: % raw: % 

SI/2: B 11: 85 16: 56 11: 100 10: 91 15: 83 9: 100 

SI/2: G 11: 100 11: 85 12: 92 13 : 87 12: 92 8: 80 

S516: B 3 : 100 10: 100 4: 100 5: 100 14: 100 7: 100 

S5/6: G 8: 89 14: 88 3: 100 5: 83 6: 100 11: 100 

High scores were also given to material accessible electronically although it is 

noticeable that pupils in S 1/2 did not give the highest importance to the view that 
The library should have computers which allow me tofind out about higher education 
(Qu 28). The highest percentage (55%) of those who circled 7 were girls in S516, as 
this table shows 
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Question 28: A school library should have computers which allow me tofind 

out about higher education (circled 7) 

S1/2 S5/6 

ravr. % ravr. % 
ALL 55: 38 48: 51 

BOYS 27: 38 20: 47 

GIRLS 28: 37 28: 55 

However, all pupils thought this issue important enough to rate it in the higher end of 
the scale by circling 5,6 or 7, thus giving the following result. 

Question 28: A school library should have computers which allow me to find 

out about higher education (circled 5- 7) 

S1/2 S5/6 

raw-. % raw-. % 
AILL 172: 80 86: 92 

BOYS 58: 81 38: 89 

GIERLS 59: 79 48: 94 

Issues dealing with access to computers for more immediate use were, in general, 
favoured, although a rating of 7 was only given by a majority (51%) of boys in S516 

for the proposition that The library should have computers which take the Place of 
large reference books (Qu. 24). A pupil in one First-Year discussion group 

recognised one advantage of using CDROMs for this purpose: 

"[computers] are as important [as books] because ofCDROMs. Easier 

to store as well becausefor the space ofsay 100 books you could have 

all that on one CDROM" 
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When those circling 5,6 and 7 are taken into account, there was more interest: 

Question 24: A -school library should have computers which take the place of 
large reference books (circled 5-7) 

S1/2 S5/6 

raw-. % ravr. % 
AILL 121: 82 78: 83 

BOYS 60 : 85 35: 82 

GIRLS 61: 81 43 : 85 

Since some libraries permit pupils to do so at morning and lunch breaks, it is 
interesting to note that when considering that The library should have computers 
which allow me to play games (Qu. 30), the total number of pupils circling 5,6 and 7 

showed a decrease in interest between the older and younger groups and also, in 

general, less interest among girls, as seen in the following table. 

Question 30: A school library should have computers which allow me to play 
games (circled 5-7) 

S1/2 S5/6 

raw-. % raw-. % 
AIL 78: 54 33 : 35 

BOYS 46: 64 18: 43 

GIRLS 32: 44 15: 30 

This latter point is particularly exemplified in School E, where 89% of boys in SI/2 

circled 516 and 7, compared with only 18% of girls. There was a large differential 

also in S5/6 in the same school, with 50% of boys and no girls thinking this issue of 

some importance. 

A reasonable number of pupils considered that The library shouldprovide computers 
forpersonal work (Qu. 3 1), although the highest percentage circling 7 reached over 
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50% only in Schools A (57%) andE(58%)f6rSl/2. It can be anticipated that this 

percentage will fall in the future as computers become more common household 

purchases, but at the time of the survey, there was high interest in this issue among 
boys and girls in each age-group who circled 5,6 or 7. 

In School C, it would be worthwhile investigating the difference in views of S5/6 

pupils since, although 57% of these pupils circled 7, it is noticeable that 100% of 

girls but only 25% of boys did so. 

Question 31: A school library should have provide computers for personal 

work (circled 5-7) 

SI/2 S5/6 

raw-. % raw-. % 
AIL 123 : 86 75: 80 

BOYS 58: 83 33: 77 

GIRLS 65: 89 42: 82 

A Sixth-Year discussion group made some shrewd comments about the place of 
computers as information sources in the library: 

"They are essential nowadays " 

"You can't have hooks on everything" 

"Mey are also attractingpeople to the library. A lot morepupils are 
using the library since computers came in " 

"As it becomes more accurate, there might not be so much needfor 
books " 
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"It's easier tofind things. You don't need to go through an entire book to 
find one smallpart. It makes itfaster " 

It should be noted, however, that in the discussion groups, even in the one cited 
above, pupils did not consider that print material would become redundant. Some 

older pupils felt that they did not have the expertise in computer use that younger 
pupils were having the opportunity to acquire. 

"You need hooks to take home. Ifyou don't have the internet at home and 

you're doing something at school, you need the book to continue it " 

"The internet is not always accurate and not always timely - not always 

up-to-date information, and books are sometimes more reliable " 

Even some First-Year pupils in a discussion group were unsure of the advantages of 

computer use: 

"We don't always get the chance to go on the computer, but books are 
always there " 

A pupil in another First-Year group thought that computers would take over from 

books but was contradicted by two others: 

"It's hard on the eyes, watching theflashing lights - 

and (firmly) 

'Y'd rather read a book". 
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5.5.3 Careers information 

It should be noted that most of the material relating to careers, including IT-based 
information, is supplied and funded by a Careers Service or by the schools' 
Guidance Department, but since it is housed in and administered by the library, this 
fact is not obvious to pupils. 

It is noticeable that although the Library Association guidelines (p. 44) refer to the 

possibility of careers information being included in library collections, and the 
COSLA standards (section2.3 1) mention it briefly, the SCCC performance 
indicators make no particular mention of such information. However, provision of 
this material was appreciated by a large number of pupils. As one pupil in a 
discussion group said: 

"Yhe careers library is good - well stocked They could extend it because 

it's a bit cramped" 

Both groups agreed that The library should include information about careers 
(Qu. 19) and indeed the largest percentage of both groups in all schools rated this 
issue at 7. As previously noted, this issue was rated as second most important by 

over half of all S5/6 pupils. In each school, more of the older group rated it highly, 

but there was a striking gender difference in School B, where it was rated at 5,6 or 7 
by 40% of boys and by 92% of girls in S 1/2. On the other hand, the respective 

percentages in S5/6 were 100% of boys and 93% of girls. 

Question 19: A school library should include information about careers 
(circled 5-7) 

S1/2 S5/6 

mw: % raw: % 
ALL 121: 83 90: 96 
BOYS 41: 85 41 : 98 

GIRLS 60: 80 49: 97 
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Apart from the collection of printed material on careers, school libraries offer 
electronic access to relevant information and have computers which allow me tofind 

out about careers (Qu. 29). As might be expected, high importance was given to this 

service by S5/6 although it can be seen that the percentage among boys fell between 

the younger and older groups. 

Question 29: A school library should have computers which allow me to find 

out about careers (circled 7) 

SI/2 S5/6 

raw-. % raw: % 
AIL 73: 50 60: 65 

BOYS 42: 60 23: 55 
GHtLS 31: 41 37: 73 

5.5.4 External resources 

The Library Association affords little guidance on the use of resources outwith the 

school's own stock, apart from a reference to the provision of online databases and 
the internet. However, the CILIP guidelines add that the librarian should be able to 

access resources available from external sources, not only locally but also nationally 
and should be able to judge the cost effectiveness of accessing these resources in 

relation to the demand within the school. The COSLA standards (section 22.3 1) 

state that the library should "provide access to information on resources for staff and 
pupils, using external agencies, such as school library services and localmational 

networks" The SCCC document (p. 21) also includes a performance indicator for 

resources borrowed from outside agencies where appropriate. 

There was interest, particularly among older pupils, in the idea that The library 

should help me tofind relevant informationfrom sources outside the school (Qu. 20), 
but there was no general agreement among schools. 
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Question 20: A school library should help me to rind relevant information 

from sources outside the school (circled 5-7) 

A B c D E F 

raw: % raw: % raw: % raw: % raw: % raw: % 

S1/2: B 8: 61 4: 50 7: 63 6: 55 15 : 83 6: 66 

S1/2: G 5: 45 8: 62 7: 53 11: 74 8: 61 5: 50 

S5/6: B 3 : 100 8: 80 4: 100 5: 100 12: 86 3: 43 

S5/6: G 8: 88 14: 88 3: 100 3: 50 4: 67 9: 81 

In all schools, a high majority of boys and girls in both age groups thought that the 

proposition that The library should have computers which allow me tofind books 

which are in other libraries (Qu. 27) was important enough to give a rating of 5,6 or 
7 as in the following table. 

Question 27: A school library should have computers which allow me to find 
books in other libraries (circled 5-7) 

S1/2 S5/6 

raw-. % raw: % 
AJLL 114: 79 82: 87 

BOYS 50: 71 38: 88 

GIRLS 54: 86 44: 86 

The results highlight some of the frustration expressed in discussions with pupils, 

with the necessity, according to some pupils, to bypass the school library altogether 
in their search for study material. For example, in one of the Sixth-Year discussion 

groups, there was considerable argument on this question. They were asked if they 

thought that they needed more help within the school library in finding information 

for a particular project when in Fourth, Fifth or Sixth year. The replies are revealing: 
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went to] the local library, the Mitchell [Reference Library], or the 

computer at home ". 

"Yhe Mitchell doesn't have any books about my authors but they got stuff 

off the internetfor me ". 

"A girlphoned tp [The Mitchell] earlier and told them what authors we 

were doing and theyfound the informationfor us ". 

Two questions arise from this conversation. Does the school library have access to 

similar databases? Why did the pupils not use the school library as the first port of 

call for information? It may be significant that although a sizeable majority (85%) 

of S5/6 in this school rated the questionnaire's first issue (The school library should 
help me with my school work) as important to some degree, only 5 8% of them 

considered it important enough to circle seven. 

A pupil in a First-Year discussion group recommended a practical approach to 
fmding informatiorr 

"[The library] should have a list of topics. In [the community 
library], ifyou're researching a topic, there's a list of all the books in 
the library [catalogue]" 

It must be noted, however, that this service is offered in at least one other school in 

the survey. 

5.6 Management of promotion 

The Library Association guidelines recommend (p. 48) that a variety of methods 
may be used to promote the school library and the various services it offers. One of 
these would be a fostering of the reading habit and the widening of pupils' reading 
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through such activities as storytelling and book-talks, book fairs, library weeks and 

author visits. 

Traditionally, school libraries have had close links with the English department's 

remit to encourage the promotion of literature. Reading for pleasure, as well as for 

information, is included in the curricula for 5-14, Standard Grade and the National 
Qualification in Higher English, Intermediate I and Intermediate 2. The four sets of 

standards/guidelines also support this aspect of the library's service. The COSLA 

standards (section 2.32), for example, recommend that "school librarians should play 

a pivotal role in promoting reading, both working directly with pupils and supporting 
teachingstaff'. It is suggested that this is done most effectively by "promoting 

reading for enjoyment through the creation of a "book-rich" environment; working 

with authors and storytellers; providing a range of reading activities; andmonitoring 

pupils' personal reading". This recommendation is supported in the IFLA guidelines 
(Section 4.3), with the suggestion that activities to encourage reading should involve 

cultural as well as learning aspects. 

However, among all the issues presented in the questionnaire, this one displayed the 
largest divergence of opinion. Younger pupils were more enthusiastic than older ones 

about the "extra7' services offered by the library. For example, 67% of SI/2 thought 
it important that The library should have special events, eg book weeks and visits by 

authors (Qu. 23), as compared to 38% of S5/6,44% of whom circled 1,2 or 3 for 

this issue 

Question 23: A school library should have special events eg book weeks and 
visits by authors (circled 5-7) 

S1/2 S5/6 

raw-. % raw: % 
AIL 98: 67 35 : 38 
BOYS 46: 65 15: 35 

GUILS 52: 69 20: 40 
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This trend is confirmed in the table of rankings by at least 50% of respondents, 

which shows that for S 1/2 pupils it was ranked at 20 out of 24 by boys and at 18 

out of 28 by girls, whereas this issue is missing from the rankings by pupils in S5/6. 

Individual schools also exemplify this trend. It was particularly striking in School E, 

with the largest percentage of S 1/2 (7 1 %) rating this issue at 5,6 or 7, whereas the 

largest percentage of the total of S5/6 pupils (50%) rated it at 1,2 or 3 as being 

unimportant. There was also a contrast between boys' and girls' views in S5/6 in 

this school, with 36% of boys and 83% of girls rating this issue as unimportant. 

In School F, the largest percentage of S 1/2 respondents (79%) rated it at 7, but a 

similar percentage of S5/6 (78%) rated it as 1, with boys and girls in both age-groups 
having similar views. 

Reference to the Sheffield Hallarn University survey yields information about 

promotional activities in Scotland in general, although no indication is given of which 

age-groups these are aimed at Based on the evidence of the East Renfrewshire 

survey, these activities are principally for the younger pupils: 

Book club 52.1% 
Book week 37.0% 
Web site 22.6% 

Poetry day 35.6% 

Newsletter 17.1% 
World book day 82.9% 
Other 34.2% 

The other principal activities throughout the UK were identified as reading clubs, 

supported study, ICT/computing activities, games (mainly chess). Other significant 

responses related to summer school activities, breakfast clubs and literacy support. 
A few schools reported writers' groups, quiz nights, and clubs devoted to debate, 

poetry, and films. 
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In East Renfrewshire's discussion groups, First-Year pupils were more positive 

about this kind of library service, with pupils in one discussion group speaking 

enthusiastically about their "passporf 'scheme: 

"You get a stickerfor every bookyou read andyou write a review ofit ". 

"We get a period ofreading every week in our English classes. Wecan 

pick a bookfrom the library so we don't need to go to a bookshop or the 

community library" 

Yet some younger pupils did not like posters which exhorted them to read, and 
Sixth-Year pupils in another school were scathing: 

"We used to have a period ofEnglish when we came down here and they 
forcedyou to takeout a book It oftenjust got stuck somewhere until you 

had to bring it back It should be your own choice " 

Older pupils tended to disregard obvious ploys, such as reading passport schemes, 

and they were less enthusiastic about special events, such as book weeks and author 

visits, which are arrangements generally intended to encourage an interest in reading. 
On the other hand, in the interviews and discussion groups there were hints that the 
library could undertake more active and focused promotion of books or genres since 
there is some interest in opportunities to look at books and to learn something about 
them before making a selection. 

"When Ottakar's [the local bookshop] came in with a selection ofbooks 
for RPP, that was good" 

"That was good They toldyou about the books " 

"Yes that was good -and it promoted them too. There were books we 
don't have in school " 
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5.7 Management of monitoring and evaluation 

The Library Association guidelines state (p. 52) that library evaluation should focus 

on the aims of the institution, the aims of the library, a guiding principles for library 

provision and services, and, importantly for the present study, agreed minimum 
standards and appropriate targets for library provision and services. Measures for 

evaluation focus on staffing, accommodation, organisation and administration, 
resources, use and promotion. It is recommended that specific criteria should be 
identified from other chapters in the guidelines, most of them being of interest to the 

managers rather than the pupils. However, it is only in this section that there is 

mention of opening hours, an aspect which can be important for pupils. 

None of the standards/guidelines prescribe or recommend a pattern of opening hours, 

with the Library Association guidelines (p. 54) being typical in simply stating that 

((use will focus on opening hours that match school requirements: neede'. The 

research results support the advisability of this stance. In the preliminary 
interviews, the general consensus that the opening hours (and thus accessibility) were 

adequate enough for the ideal library was confirmed by the results of the 

questionnaire. 

A high number of the total number of pupils in both groups thought that The library 

should be open throughout the school day (Qu. 9), although it is noticeable that in 

only two schools did this issue receive the rating of 7 by at least 50% of pupils: 
55% of SI/2 in School E and 50% of S5/6 in School A. However, in general the 
largest percentage of boys and girls in both age-groups circled 5,6 or 7. 

Page 129 



Question 9: A school library should be open throughout the school day 

(circled 5-7) 

Sl/2 S5/6 

raw: % raw-. % 
AJUL 119: 81 82: 87 
BOYS 58: 80 36: 85 
GIRLS 61: 81 46: 91 

The ranking of issues by at least 50% of respondents who circled 5,6 or 7 shows 
that Question 8: The library should be open in the morning before school (Qu. 8) was 
located at 25 out of 28 preferences only by girls in S 1/2 and was, therefore of less 

interest to the other groups, albeit a sizeable minority. 

Question 8: A school library should be open in the morning before school 

(circled 5-7) 

Sl/2 S5/6 

raw-. % raw. -% 
AILL 75: 52 42: 45 

BOYS 34: 48 19: 44 

GIRLS 41 : 57 23: 45 

It can be noted that in School F, there was a spread of opinion in S 1/2 over the 

ratings, with IS% allocated to 1,3,5 and 6. In the same school, however, the largest 

percentage (28%) of S5/6 was neutral. 

Among all pupils, at least 60% agreed that The library should be open after school 
(Qu. 10), and this percentage was fairly evenly balanced within each age- group. 
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Question 10: A school library should be open after school (circled 5-7) 

Sl/2 S5/6 

raw-. % raw-. % 

ALL 90: 61 66: 70 
BOYS 43: 60 29: 68 
GIRLS 47: 62 37: 73 

In contrast, the idea that The library should be open in the evening (Qu. 11) attracted 

no more than 38% of any group. 

Question 11: A school library should be open in the evening (circled 5-7) 

SI/2 S5/6 

raw-. % raw-. % 

AJLL 41 : 29 32: 34 

BOYS 19: 27 13: 30 

GURLS 22: 29 19: 38 

An even smaller percentage favoured the idea that The library should be open at 
weekends (Qu. 12). 

Question 12: A school library should be open at weekends (circled 5-7) 

SI/2 S5/6 

raw-. % raw-. % 
AJLL 31 : 22 19: 20 
BOYS 16: 23 7: 17 
GHULS 15: 20 12: 24 
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Another issue in this section: The library should be open during the holidays 
(Qu. 13), also received a very low score. 

Question 13: A school library should be open during the holidays (circled 5-7) 

SI/2 S516 

raw-. % raw. -% 
ALL 23: 16 19: 19 

BOYS 10: 14 7: 17 
GHUS 13: 17 11: 22 

The pattern of ratings in both cases shows a decided bias towards the lowest and, in 
fact, questions 12 and 13 were among the few rated at 1,2 or 3 by over 50% of 
pupils. The low score given by S5/6 might be surprising, since access to the library 
during the pre-examination Easter vacation might be considered attractive, but it can 
be seen that the general trend with the older pupils was towards the lower end of the 

preferences, with altogether 64% of S5/6 circling 1,2 or 3 and 17% circling 4. It 

may be that this issue should have been further clarified in the questionnaire, since it 
is possible that some Pupils thought it referred to the summer vacation only. 

When an average was taken of the percentages awarded by pupils to questions 8,11, 
12 and 13, which refer to opening outwith the normal school day and immediately 

afterwards, the following results were obtained, thus confirming that the demand for 

this facility had a low priority for boys and girls in both age-groups. 

Questions 8,11,12,13 (averages for circled 1-3.49 5-7) 

S1/2 S5/6 
1-3 4 5-7 1-3 4 5-7 

ALL 58 13 30 55 17 29 
BOYS 60 12 28 54 20 27 
GIRLS 56 12 32 55 14 32 
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It is obvious, however, that in East Renfrewshire opening outwith the normal school 
day and immediately afterwards was of low interest to pupils. This can be compared 

with the findings of Sheffield Hallam University's survey where it is stated that, 

compared with the UK as a whole, Scottish schools were more likely to be open 
before school, after school hours and during holidays, although less likely to be open 

at break times. Of the 149 Scottish schools included in the survey, the proportion 
opening at various times was: 

before school 71.8% , 
at break times 49.7%, 

at lunch times 95.7% 

lesson times 100% 

after school hours 89.4% 

at weekends 2.7% 

during holidays 18.4% 

It can be seen that the findings in East Renfrewshire regarding weekend and holiday 

opening are consistent with the general trend in Scotland. 

5.8 Skills for learning 

There are few schools which do not arrange a programme for teaching library and 
information skills to pupils, particularly those in First Year who may be using a large 
library for the first time. A progressive programme may also be offered throughout 
the school. It is often considered more appropriate, efficient and effective to have a 

stand-alone programme for younger pupils, to teach general skills applicable to any 

area of study, but it is acknowledged by librarians that this is an especially 
challenging aspect of their work since it is difficult to present the programme as 
both interesting and relevant. 

All the standards/guidelines strongly support such programmes. Both the Library 
Association and the CILIP guidelines recommend that schools approach the learning- 
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skills curriculum in a whole-school, co-ordinated manner, with a regular curriculum 
audit being carried out to identify information-skills rich curricula and areas where 
action is needed. The IFLA guidelines (Section 5.4) point out that they provide 

students with a learning process that is transferable across content areas as well as 
from the academic environment to real life. The COSLA standards (Section 2.32) 

state that the importance of developing skills in accessing, handling and evaluating 
information is widely recognised and recommend that authorities and schools should 
be explicit about the key role School Library Resource Centre staff can play in 
developing information and study skills. Support within the library for study skills 
and reference skills courses is also included in the SCCC indicators, particularly in 
indicator 3.3: meeting pupils' needs. 

Three of the issues included in the questionnaire referred to the programme of 
library/ information skills teaching and can be particularly interesting as reflecting the 

views of pupils involved in the programme at the time of the survey and those who 
had, presumably, benefited throughout their school career. 

In the discussion groups, there was lukewarm interest in the learning of 
library/information skills, and one Sixth-Year group declared that they did not 
remember getting instruction in first year, although, in fact, they had done so. The 

other group thought that the instruction they received in First Year had been 

sufficient for their needs, but First-Year pupils in the discussion groups 
recommended methods which could be (and generally are) employed to help pupils 
find their way about the library, such as signs to indicate fiction and non-fiction 
books, and a list of topics. 

Overall,, a survey of ratings 5,6 and 7, when totalled, shows that only 50% of Sl/2 

and 47% of S5/6 thought that Yhe library should teach me librarylinformation skills 
infirstyear (Qu. 16ý A more detailed examination shows that the majority of 
pupils by circling 4 or 5 were fairly neutral. The table of issues ranked by at least 
50% of respondents shows that no boys are included in that category and that girls in 
SI/2 ranking it as 27 out of 28 and S5/6 girls ranking it, at 24, at the bottom. 
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Question 16: A school library should teach me library/information skills in 

first year (circled 1-3,4-5,6-7) 

Sl/2 S5/6 

1-3 4-5 6-7 1-3 4-5 6-7 

raw: % raw: % raw: % raw: % raw: % raw-. % 

AILL 43: 29 61: 42 43: 30 34: 36 37: 39 23 : 25 

BOYS 23: 33 23: 32 15 : 35 21: 49 14 : 33 8: 19 

GDUS 19: 26 38: 50 18: 24 13: 26 23: 46 15: 29 

There was some variation in the views of pupils in individual schools for this 

question. For example, in School C, no S5/6 pupils circled 6 or 7. The same age- 

group in School D recorded higher scores, with 60% of boys and 83% of girls circling 
6 or 7. In School B, only 10% of boys and 8% of girls in Sl/2 circled 6 or 7 and in 

School E5 5% of boys but no girls in the same age-group . 

There Nvas even less interest in the proposition that The library should teach me 
librarylinformation skills everyyear (Qu. 17) and the emphasis among all pupils was 

on the unimportant end of the scale. It can be noted that the question does not figure 

in the list of those ranked by at least of 50% of pupils as being of some importance. 

Admittedly, pupils in S 1/2 had not experienced further instruction, but even among 
the older group, who might have been expected to assess its benefit, the largest 

percentage of S5/6 pupils rated the issue at I in Schools C (43%), E (50%) and F 

(39%) and at 4 in Schools A (25%), B (3 1 %) and D (27%). 
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Question 17: A school library should teach me library/information skills every 
year (circled 1-3,4-5,6-7) 

Sl/2 S5/6 
1-3 4-5 6-7 1-3 4-5 6-7 

raw-. % raw: % raw: % raw: % raw-. % raw: % 
XLL 62: 42 54: 37 30: 20 54: 57 32: 34 8: 8 
BOYS 28: 40 26: 36 17: 24 29: 68 12: 28 2 :5 
GIRLS 34: 45 28: 37 13: 18 25: 49 20: 39 6: 12 

On the other hand, the proposition that The library should teach me how tofind 
informationfor specific projects set by the teacher (Qu. 18) was more highly favoured 

by pupils in both groups and in every school the largest percentage of SI/2 and of 
S5/6 pupils rated this issue at some level of importance. Among S1/2 pupils circling 
5,6 or 7, School B, at 56%, had the lowest percentage of those who placed this issue 

in the "importanf 'and upwards part of the scale, and School F, at 90%, the highest 

percentage. At the same end of the scale, S5/6 pupils ranged from 50% in School E to 
83% in School D. 

Question 18: A school library should teach me how to rind information for 

specific projects set by the teacher (circled 1-3,4-5,6-7) 

Sl/2 S5/6 
1-3 4-5 6-7 1-3 4-5 6-7 

raw: % raw: % raw: % raw: % raw: % raw: % 
AILL 23: 15 40: 27 84: 57 14: 15 33 : 35 47: 50 

BOYS 12: 17 22: 29 39: 54 5: 12 17: 40 21 : 49 

GRUS 11: 15 19: 25 45: 60 9: 18 16: 32 26: 51 
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Since a prerequisite for planning such an approach is the receipt of curriculum 
information from staff, it is interesting to note that the Sheffield Hallam University 

questionnaire asked if the person responsible for the library received schemes of 

work from subject departments. Compared with those in England and Northern 
Ireland, Scottish schools were the least likely to state that they received copies of 
schemes of work all or most of the time: 

All or most of the time 3.7% 

Some of the time 65.8% 

Never 30.4% 

A similar survey within the schools of East Renfrewshire might offer a clue to the 
disinterest of pupils in the acquisition of library / infonnation skills and would be an 
important part of data collection for the development strategy. 

In the next chapter, methods of developing school library development strategies, 
based on the above analysis, are explored. 
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CHAPTER 6: DISCUSSION 

6.1 Development of strategies 

As previously explained, this study is essentially policy research, with the aim of 
determining how far pupils' views on an effective school I [brary coincide with the 

recommendations put forward in published standards/guideline. In the chapter on 

methodology, it was noted that Anderson (1990) defined such research as the 

questioning of a preliminary model, with the purpose of providing information for 

decision-makers and thus leading to improvement. Anderson further stated that 

analysis will suggest recommendations which are formulated for discussion and then 

analysed with respect to implementation and effects. This can involve predicting 

potential consequences of the recommendations and an estimation of the probability 

of implementation. 

To complete the process, therefore, possible approaches to the development of 
strategies are now put forward which could lead to changes in policy where 
necessary. The general approach is to suggest to managers strategies which could 
lead to the resolution of differences for the benefit of pupils, many of whom showed 
a preference for choice, independence and flexibility within the service offered. 

Although keeping these principles in mind, it is important to recognise that the 
library's development policy should be based on the agenda of the whole school and 

should coincide with the school's planning cycle. If the school's development plans 

specifically prioritise the raising of literacy levels, for example, or maximising the 

learning opportunities offered by ICT, there should be explicit references to ways in 

which the library can contribute. However, it must be recognised that some desirable 

areas of development will not be possible because, for example, resources, 

particularly money, are not immediately available. It must also be kept in mind, as 

noted earlier, that pupils' wants and needs may not always coincide and decision- 

makers would need to recognise that input from other stakeholders, such as education 

authorities, and schools' senior management would also be necessary. In particular, 
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the needs of teachers must be regarded, whether these relate to their own 

requirements for self-development or to their instructional role. 

The natural starting-point for evaluation and policy development by school librarians 

and managers is a consultation of published standards/guidelines, but it is difficult for 

them to gauge how far this would lead to an effective library service for all pupils in 

their particular school. The East Renfrewshire survey presents evidence on the 

extent to which these standards/guidelines correspond with pupils' perceptions of an 
effective school library service and identifies those areas which require further 
investigation, either generally or in individual schools. It also presents for other 
authorities and schools some areas which might be of concern and which should be 

given priority when library policy is being determined. In any case, a school's senior 
management team would require to decide on the relevance of the recommendations 
presented. Throughout this discussion, it is recognised, therefore, that the 

recommendations are not prescriptive but should point to important elements of the 
decision-making process. 

Some of these strategies derive from practice in higher education libraries, where the 

methodology of the research originated, and thus suggest a transfer of successful 
programmes to secondary school level. Support for this opinion can be found in a 
book on learning centre development (Oyston, ed. 2003), in which the following 

checklist of students' needs is put forward. It can be argued that much of this list 

could be equally applied to education and libraries in secondary schools: 

access to the full range of information and learning resources appropriate to 
individual courses of study. 

access to IT resources that now underpin almost every aspect of students' 
learning experience. 

the skills to use these resources effectively. 

a study environment to accommodate different modes of learning, including 

interaction with other students or teaching staff. 

staff support to resolve individual problems and offer more general guidance 
to enable students to use the resources effectively. 
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an awareness on the part of students of the facilities, resources and services 
available and the means to influence provision 
access to these facilities, resources and services at the times of day and days 

of the week compatible with students study, family and work commitments. 

A study of the latest guidelines for secondary school libraries (CILIP 2004) also 
highlights some appropriate suggestions for policy making which were not included 

in the earlier edition (Library Association 1998) and these are noted in the following 

discussion. 

6.2 Implication of pupils'opinions for forward planning 

When considering the implications of the East Renfrewshire survey results, it is 

difficult to separate them into categories, since many of them impinge on one another. 
For example, an expansion of IT materials and facilities would have an effect on the 

teaching of library/information skills, on the range and type of resources stocked and 

also on the planning of the library space itself Where possible, such connections are 
indicated in the discussion and possible strategies proposed. It is useful, however, to 
follow the sequence of the survey results: 

" School Library Policy 

" Management of Human Resources 

" Management of Accommodation 

" Management of Learning Resources 

" Management of Promotion 

" Management of Monitoring and Evaluation 

" SIdlls for Learning 
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6.2.1 School library policy 

One apparent difference between the documents and the pupil perceptions was that 

regarding the principal role of the library. All the standards / guidelines agree that 

the school library should support the curriculum and ethos of the school. From the 

pupils' point of view, this means support for their school work. Yet, as noted 
previously, only 77% of all pupils thought it important to some extent that the 
library should fulfil this role. 

Although this issue forms the nub of the whole rationale for providing library 

services, not all pupils accepted the view that libraries are an essential support for 

the curriculum in the widest sense. On the other hand, it should be noted that 

components of the service which contribute to this prime aim, are important to 

pupils. With hindsight, the explanation for the dichotomy can be explained by the 

wording of the first statement in the questionnaire. "Helping with school work7 

may be too general a concept for pupils, particularly the younger respondents in the 

age-group surveyed, whereas specific questions relating, for example, to computer 

use, careers information and provision for quiet study are more obviously applicable. 
It is salutary to note, also, that using the library for socialising or for playing 

computer games was less favoured, particularly by older pupils, thus suggesting that 

they realised that the library service should be geared more to curriculum-related 

activities. 

Given this situation, it could be considered that further research within a school 
would be required in order to find out why many pupils did not perceive the library 

as contributing to their learning and then put in place strategies for effecting a change 
of attitude. Alternatively, if it was discovered that the curriculum and teaching 

methods in the school did not merit comprehensive provision, the library service 
could be tailored to match the school's needs. Support for this approach is 

contained in the project discussed earlier (Streatfield and Markless, 1994), whereby 
the proposition is made that national guidelines are unlikely to be appropriate for all 
types of school. On the other hand, such guidelines tend to assume that the library, 

as the Library Association guidelines state, is an integral part of teaching and learning 
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and other activities in the school. For the individual school, this is a challenging 

statement which may need to be thoroughly analysed and discussed. 

It has been suggested that a solution might lie in a strategy of marketing the library's 

services more strongly to pupils. For example, the Library Association states that 

the entire school community should be aware that the library exists as a whole school 
resource, open to all as a central part of the life of the school, as an essential part of 
the learning environment, and as a crucial provider of materials for independent 
learning. It could be questioned if this is a true perception of marketing, which 
actually entails research into customers' needs, a commitment to supplying these 

needs and then a programme of raising awareness of an appropriate service. 

The Robert Gordon University project (Williams and Wavell 2001) recognised the 
true concept of marketing but recommended a target other than pupils. Considering 

the influence that teachers have on pupils' use of the library, the research reported by 

this project suggested that it could be productive for librarians to market the library 

by targetting teachers, seeking to ascertain their needs in regard to their pupils. Focus 

groups indicated that teachers' ambitions for their pupils included the acquisition of 
information to complete a subject specific task, along with the development of 
library, information, ICT and reading skills, including their cross-curricular transfer. 
They also aimed to motivate pupils to produce a piece of work, to encourage 
independent learning, to develop social and interpersonal skills and, in general, to 

offer an enrichment of their school life. It could be argued that if the school library 
fulfilled teachers' ambitions (which may vary from one school to another), then 

pupils' needs would also be satisfied to a large extent. 

The present research does not completely concur with the viewpoints of either the 
Library Association or of the Robert Gordon University researchers, but it could be 

recognised that teachers' influence is important and that their requirements should 

also be given priority. However, although marketing its services could result in a 
higher profile for the library, it could be proposed that this exercise should be 

preceded by a survey of pupils' views on their needs, giving information which 
would shape the library's policy. It can be noted that a good majority of Sl/2 
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pupils (77%) and of S5/6 pupils (641/o) thought that they should be able to offer 
suggestions about the library. Discussions with older pupils showed that they 

would like to have informal contact with the librarian regarding library matters and, in 

particular, to be able to suggest books for purchase. An obvious starting-point, 
therefore, is to involve pupils in such aspects of decision-making. 

The CILIP guidelines make a good point when they state that it is important that 
feedback is given to pupils about their opinions and that the library should 
demonstrate that they are valued and acted upon. This would increase pupils' 

ownership of the library and encourage them to participate in future consultation. As 

described previously, this was an aspect of the pupil surveys which the Robert 

Gordon University project failed to do. 

6.2.2 Management of human resources 

Issues included in the questionnaire referred particularly to the librarian's role as it. 
impinged on pupils' use of the library. As the analysis shows, it was considered 
important to some extent by over 70% of pupils that the librarian should be present 
whenever the library was open, although this was not thought to be of the highest 
importance. Help with computers was also very important for most pupils. 
However, when taking into account the other issues presented in the discussion 

groups and the questionnaire, it can be seen that the librarian's role and influence is 

wider than pupils realise. Although reference is made, in general terms, to managers 
throughout this study, it is the librarian who represents "the managemenf' in the 
library on a daily basis in every school. 

There were mixed reactions to the proposition that the librarian should know about 
the school curriculum, with this issue being important to some extent when the 

responses of all pupils are examined, but seemingly less important for S1 /2 pupils in 

one school. It may appear that this is a less important aspect of the librarian's role 
than the standards/guidelines suggest. On the other hand, it could be argued that this 

part of the librarian"s role is hidden from pupils who do not realise that it impinges 
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on much of the library's service. The range of resources to be purchased, the 

activities for promoting reading or the most effective programme for 

library/information skills teaching depend on the librarian's expertise andjudgement 
in relation to the school's curriculum and teaching methods. The fault may lie with 
the school's management if the librarian does not possess such expertise. As the 
Sheffield Hallam University survey shows, librarians are not necessarily included in 

relevant meetings. It can be proposed, therefore, that the development strategy 

should investigate this position, to find out if the status quo is acceptable as a means 

of informing the librarian about curriculum matters. 

On the question of assistance in library administration, the standards / guidelines 

recommend some pupil input, either in a practical or an advisory role and it has been 

noted that most pupils would welcome consultation by the librarian. The research 

showed, however, that a minority of pupils were interested in becoming involved in 

the administration of the library in a practical way. Older pupils generally had little 

interest in it. It was obvious in the discussion groups that some younger pupils 

could be enthusiastic assistants, an attitude reinforced by the questionnaire, in which 
52% of Sl/2 girls thought that there should be a team of pupil helpers. 

This is an area which deserves further investigation within a development strategy, 

with several points being particularly considered. It can be asked what attracts 
pupils to become library assistants. Although the survey did not attempt to answer 
this question, it has highlighted a difference in perceptions between younger and older 

pupils and also shown that a traditional way of securing pupil assistance for the 
librarian may not necessarily be an appropriate constituent of the library's 

management policy. An alternative strategy could be considered by managers by 

attempting to identify the factors which attract some pupils. For example, do they 
like the feeling of being in a friendship group? Do some of them like the idea of 
having some authority within the school? Do they see possibilities of contributing 
to the acquisition of personal and social skills? Importantly, why has this interest 

waned by the time pupils reach Fifth and Sixth Year when, in fact, some of them 

might appreciate that a training programme with appropriate assessment and a 
concomitant recognition of skills acquisition could enhance career prospects? 
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On the other hand, it would be valuable to find out what pupils think about being 

served by fellow pupils, whose expertise is necessarily limited, as opposed to that 

offered by trained adult staff. From the school management team's point of view, it 

could be asked if pupil helpers provide an effective and efficient service when 

compared to the time needed to recruit, train and supervise them. It is noticeable that 
in the UK higher education libraries student assistants are usually employed only to 

shelve returned material. It is acknowledged that students require skilled assistance 

rather than an opportunity to gain personal and social skills. In the present survey, 
the question on adult assistance was intended to balance that on pupil assistance, 

with the intention of finding out which would be preferred by pupils. Marginally, 

adult rather than pupil assistance was preferred, but neither was particularly 
favoured. It could be considered within each school where the balance should lie 

and for what reasons, and an appropriate policy then framed. 

6.2.3 Management of accommodation 

Keeping in mind the caveat that respondents often refer to their actual experiences of 
library provision, it could be argued that in some schools, at least there appears to be 

no pressing need for separate spaces for private study, for group work or for 

relaxation. However, it could also be noted that a fairly high interest among 
respondents indicates that many pupils would indeed agree with the 

standards/guidelines that separate areas for independent study would be an asset. A 

development strategy which would be open to discussion between managers and 

pupils, would take into account, as far as pupils are concerned, the amount of free 

time they are allowed for private study, the necessity for older pupils to remain in 

school rather than go home when they have free periods, and the school's policy 

regarding pupils' activities at break and at lunch-time 

There was a fairly indifferent attitude to the provision of areas for group work. The 

principal consideration here is the structure of teaching methods within the school, in 

particular the interest in some subject areas to encourage group work, and also the 
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demand from teachers for library-based research. Again, the research by Streatfield 

and Markless is relevant here. 

The theme of accommodation which was explored in this part of the questionnaire 

was also included in the survey undertaken by the University of Central England 
(Bates 2000), and it is interesting to note that there was also a division of opinion 

among pupils: 

"Many pupils appreciated the quiet atmosphere in the school library and 
found it relaxing.... The quiet atmosphere ... was, however, seen to be a 
negative feature of school libraries by an equal number of pupils 
describing what they least liked about their school library. " 

On the other hand: 

"many others were not happy about the noise generated by people 

working on the computers and about the fact that pupils talked in the 
library"' 

Demand for a variety of usage within library accommodation could be a problem 

within existing libraries, since many are basically open-plan spaces, thus assuming 
that dedicated areas are not necessary. This is also generally true in the planning of 

new libraries in refurbished or rebuilt schools. Yet,, the demand for quiet study areas 

was high among pupils in East Renfrewhire, apart from the S5/6 girls in School E, 

where the development strategy would require to investigate the reasons for this 

anomaly, especially since the boys in the same year-group were totally in favour of 

such a facility. Sometimes, it may be possible to utilise adjacent areas to create a 

quiet study or a seminar room for group use and for tutorial purposes, but here the 

question of supervision arises. 

An additional factor to be considered would be appropriate accommodation for 

expanded IT facilities. Drawing on the experience of libraries in higher education, it 

can be seen that separate areas are essential, particularly in order to cut down on the 
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nuisance of noise and movement. On the other hand, pupils may also require to have 

easy access to the bookstock. 

By circling 5,6 or 7, over 50% of respondents gave some support to the suggestion 
the the library should house a photocopier for their use. This was especially 
favoured by 72% of girls in S5/6. As a facility for independent study, this is a 
suggestion included in the COSLA standards (section 2.35), but it should be noted 
that the question of cost was not included in the questionnaire, and surveys of higher 

education students suggest that charges for such a service can influence popularity. 

Although more than half of all pupils wanted to have an informal area for relaxation 
and reading, demand for this is usually higher during lunch breaks, when it is possible 
to make the library available for this purpose, so that a separate section would not 
be essential, especially given the the low interest in using the library as an area for 

social gatherings. As previously described, more than 50% of all pupils thought that 
facilities for eating and drinking were unnecessary. Nevertheless, it should be noted 
that 44% of boys and 33% of girls in S 1/2 favoured using the library as a place to 

meet friends and it could be speculated that more pupils might be attracted into the 
library if it incorporated or adjoined an informal area. The possibility of allying this 
interest to special events, as described later, could usefully be investigated. 

This is an area where closer study of higher education facilities may be helpful. For 

example, Oyston (2003), notes that the modem academic library service will be 

targeted explicitly at meeting learning, not just information needs: 

"The underlying shift of emphasis from teaching to learning has 

significant implications for the way students study and the skills they 

need to succeed. They must adopt more varied learning styles, such as 
group work, grasp the potential of e-learning and generally become more 
independent learners, capable of self-management". 
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Consequently: 

"In accommodating different styles of learning, group study facilities will 

notjust be more extensive but will be accepted as integral, notjust as an 

add-on to individual quiet study. As a consequence, the general study 
environment Mll be markedly different: there will be a greater acceptance 
of noise as the sound of students collaborating on work, notjust enjoying 
a social chat, and tolerance of some eating and drinIdng in line with the 

working environments that students vvill encounter in their subsequent 
careers. This general approach is not for everyone, but elements of it sre 
rein-ant to academic services everywhere. ". 

It can be noted that the CILIP guidelines support Oyston's views and it is worth 

quoting the relevant sections in full (p. 25) since, compared with the Library 

Association's document, they present a radical view. 

On noise: 
"Many students, particularly in secondary schools, need music or noisy 

environments to think and remember better. Conversely, there will 

always be some students who need near silence to concentrate and work 

effectively. The learning environment of the library should cater for all, 

perhaps with a sound system for soft background music for downtime 

and reflection or listening posts and portable CD players which can be 

used by more analytic learners to block out other noise and by auditory 
learners needing music to aid concentration. Alternatively, consider 
having quiet times advertised during the day. It is worth researching the 

cffccts of music on learning, as the wrong kind can destroy learning even 
for auditory learners. Used correctly, it can aid information intake and 

processing, spark connections, stimulate the imagination, reduce brain 

stress, integrate both sides of the brain and create that state of 'relaxed 

alertness' vital for learning to happen. Mozarý Vivaldi and rhythmic 
baroque music are all recommended. Students for whom noise is 

important will often need to talk and discuss with other learners". 
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On eating and drinking- 

"Many students concentrate better when snacking or drinking while 

others find it inhibits the learning process. It may be necessary to be 

flexible vdth the traditional "library rules'. A constant supply of water 

enables the brain to make more and better connections and improves 

memory. Serious thought should be given to installing cool water 
dispensers". 

A completely new strategy for accommodation may be necessary, therefore, 
incorporafing not only the study accommodation requirements expressed in the 

survey but also the implications of the other issues raised by pupils. It would 

certainly be worthwhile when planning a new library to carry out some in-depth 

consultation with pupils, thus ensuring that the space meets their needs, rather than 

trying to adapt usage to suit a predetermined layout. 

6.2.4 Management of learning resources 

6.2.4.1 Bookstock 

T"he survey showed no particular bias to%vards either information books or fiction by 

either older or younger pupils, %vith more neutral responses by both age-groups. In 

the discussion groups, the main finding related to the provision of separate fiction 

collections for each group. In general, the older groups liked having a collection 
specifically aimed at their interests, whereas younger pupils obviously felt aggrieved 
that they %%rrc being prevented from reading certain books. Both groups agreed that 

too many books which were out-of-date and an over-provision of "classics" made 
the library less attractive to them. 

The majority of pupils thought that the library should stock books on hobbies and 

pcrsonal intcrests, although girls in S5/6 were less in favour of this. Often, the 

provision of this material is included as an attraction for pupils, particularly for 
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reluctant readers. The development strategy could usefully investigate further the 

reasons for the lack of interest among older girls, considering, for example, whether 
the books are inappropriate for them or whether their needs are satisfied by the local 

public libmry. 

In fact, many librarians do undertake surveys of reading interests, NNhich include 

hobbies and other out-of-school activities, and try to satisfy pupils' preferences, but 

there are restraints particularly on the choice of fiction. For example, the budget has 

to cover a %vide variety of resources, including information books necessary for 

curriculum support. In a secondary school, there is the problem of selecting material 
appropriate for less mature minds as %vell as for young adults. Fiction recommended 
by teachers must also be available. 

As stated previously, the survey did not explore reading interests in any detail but 

comments made in the discussion groups revealed that it is oncwhich is worth 
investigation within the school. It is an area, too, which impinges on pupils' desire 

to have some involvement in the library administration, particularly the possibility of 

making suggestions about the resources available to them. Encouraging pupils' input 

to the framing of a book-supply policy would be a method of ensuring that their 

needs NN= served. 

As a corollary to this section, it is interesting to note that one of the schools included 
in the survey featured in a short newspaper report (Buie 2001), immediately after the 

release of Higher examination results in August 2001.17his school reversed the 

national trend of boys" under-perforinancc, %Nith the headteacher crediting the 
turnaround largely to the encouragement of more reading. He was quoted as saying 
that the school's resource librarian played an important part: 

"She encourages boys in their reading by finding them more books by a 

particular author they have enjoyed or more books on a particular subject. 
Extra funding has been directed to buying books that appeal to boys" 
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At least 8110'ý of boys and girls in both age-groups thought that it was important that 

libraries should have multiple copies of books needed for projects and assignments. 
In small libraries, there is al%%-ays the problem of purchasing several copies of a book, 

only to find that they are not required the follo%Nring year and so constitute surplus 

stock One amver might be to return such stock to the headquarters of the School 

Library Service, thus making it available to the same or other schools in the future. 

Unfortunately, collections of books held centrally, but generally available, have 

become less common in recent years because of financial restraints, but the survey 

%%vuld suggest that a strategic plan should reconsider this policy. 

Ile question of popular books having a restricted loan period of three days generated 
some differences in opinion amongst schools, between age-groups and between boys 

and girls. It %%-as not possible to arrive at a consensus on this subject although 
comments in one discussion group would suggest that restricted loans, if for a longer 

period, would be welcome. Ho%N-cvcr, when a survey is made of the percentage 

circling 5,6 or 7, it seems that there is a sizeable minority interested in a service 

which may be unknown to them at the moment although common in further and 
higher education libraries. Librarians in schools may also think it worthwhile 
assessing the popularity of organising short-loan collections in relevant sub ect areas. j 

If the questionnaire had included a more general question, not specifying a particular 
loan pcriod4 the result might have been more conclusive, and it can be recommended 
that a more thorough investigation of this issue should be part of the development 

strategy. In East Renfrewshire, co-operative investigation with the public library 

service could be helpful, since branch libraries now offer a two, -week loan period 
(instead of the normal four --vceks) for topic books provided for school work. 
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6.2.4.2 ICT and elect ronic-based resources 

Results of the research show that the published standards(guidelines offer 

appropriate guidance in this area, which was given a high rating by the majority of 

pupils. For example, all the documents stress that the library should be a centre for 

ICT, should provide access to on-line information and also independent access to 

computcrs. 

It was noted previously that this is a growth area within schools and it is obvious 
from the research that pupils are interested in gaining and using computing expertise. 
In a Sixth-Year discussion group, it was said that younger pupils benefited from a 

more thorough introduction to computing than they had received, and so it is likely 

that as pupils move up the school they will appreciate an expansion of IT facilities 

in the library. Much of the opinion gathered for this research was confirmed by a 

study concurrently undertaken by the Research, Economic and Corporate Strategy 

(RECS) Unit of the Scottish Executive Education Department (Condie, Simpson, 

Payne & Gray. 2003). As part of the assessment of the impact of ICT initiatives, 

the pcrceptions and experiences of pupils were surveyed and it was found that for 

over 50% of S2 pupils, computer use inside school ranged from writing material for 

projccts, making drawings, searching for information on a database or on the Web / 

interna, and using spmadshects. 

It can be noted that internet access %%-as favoured by over 60% of all respondents in 

East Rcnfrewshirc, including 71% of SI/2 pupils, and also by 65% of S2 pupils 

surveyed for the RECS project Research on ICT use in secondary school libraries in 

Glasgow, recently carried out by Glasgow Caledonian University (McLclland and 
Crawford, 2003), also shows that internet sources are used by pupils at all stages 
but that they arc often influenced by their teachers' knowledge of IT use, 

particularly the existence of electronic-based resources. Once teachers become more 
familiar %sith such material, the use by pupils will inevitably increase. A problem 

which has been idcntiFied in this instance is the restriction placed on web-sites 

considcred unsuitable for pupils but which, in fact, contain helpful material. It is 
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evident that more investigation into available and appropriate resources should be 

undertaken as part of the IT strategy for the library. 

Another part of IT use which should be regularly assessed is the availability of 

computers for personal use. As noted previously, over 80% of pupils considered 
this to be of some importance, but this attitude could change as computers become 

more common as household purchases. 

The bookstock in all libraries in East Renfrewshire, both public and school, is linked 
by an electronic catalogue, thus providing the possibility of access to books in other 
libraries. Since this was of interest to a majority of pupils, a development strategy, 
could consider the possibility of continuing this service and even extending it by 

accessing the catalogues of, for example, the National Library of Scotland, large public 
reference libraries and specialised subject-based libraries. 

A more contentious issue to be resolved would be the provision of games. It was 
found in the survey that over 60% of younger boys liked to have this possibility, but 

that girls and also older pupils, in general, were less interested. This is an area which 
could be linked in some schools with encouraging more boys to use the library, but an 
IT strategy would require to be based on further investigation of this issue, taking 
into account the need to have computers available for academic purposes. 

It is evident, therefore, that it is difficult to propose a strategy for developing IT 

services which does not acknowledge that it would always be in a state of flux. 
With so many factors to be considered, the only strategy to be recommended is 

continual monitoring of the situation, with the additional complication being the 
likelihood that much of the survey data regarding accommodation and the acquisition 
of library/information skills, for example, could consequently be out-of-date in a very 
short time. Although pupils in the discussion groups thought that books still have an 
important place in library provision, the balance between the supply of printed and 
electronic material would also have to be assessed in future. At a seminar on school 
libraries and resource centres arranged by the Organisation for Economic Co- 

operation and Development, Mayfield (200 1) foresaw that the library would become 
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more of a "gateway" to information and learning resources rather than a"warehouse". 
He also wondered what would happen to the design, location and operation of the 
library as information technology advanced in capability and became more widely 
available. Unfortunately, he did not offer an answer. 

The trend in libraries in higher education to supply digitised documents accessible 
from premises outside the library may also filter into school education. The 

evidence of the survey suggests that pupils will be keen to exploit such 

opportunities. It is important, therefore that standards and guidelines for library 

provision should take account of pupils' needs and up-date their recommendations 
accordingly. Awareness of such possibilities should also form a strand in a 
development strategy, since they would have a particular impact on provision of 

printed material 

6.2.4.3 Careers Information 

Older pupils, in particular, would be interested in the recommendations that 
information on careers and higher education should be provided but they would give 
it greater emphasis than it receives in the standards/guidelines. It has been noted that 

much of the careers material in the library, whether printed or electronic, is supplied 
by outside agencies. It tends, therefore, to be general rather than targetted locally, 

although prospectuses for local universities and colleges are always stocked. Much 

of this material emanates from official sources and from employers, both private and 
public and is not part of the library's financial allocation. This means that the careers 
section of the general library stock may contain few books or electronic resources 
which are published commercially. 

Since the survey showed that 83% of SI/2 pupils and 96% of S5/6 pupils were 
interested enough in careers information to circle 5,6 or 7 in the questionnaire, this is 

an area which managers should consider prioritising. Of course, this is an aspect of 
book selection which, like ICT, impinges on the general bookstock provision and is 

an example of an overlap between various categories, 
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6.2.4.4 External Resources 

The pupils surveyed would endorse the recommendation in the standards/guidelines 
that currency of information was important and that access to information from 

outside the school should be possible. Older pupils, in particular, thought the latter 
issue to be important, with 82% of them circling 5,6 or 7 in the questionnaire. It was 
noted above, in the discussion on IT provision, that East Renfrewshire schools have 

access to the complete catalogues of the district's library service, and it was also 
recommended that, as part of the development strategy, access to other large 
databases should be available. Increasingly, finding information is allied to the 

availability of electronic resources. 

In the previous chapter, a discussion on the use of the Mitchell Library's internet 

resources is reported, and the opinions expressed by pupils suggest that school 
libraries could consider moving towards the model of the electronic library, as 
exemplified in further and higher education. Instead of trying to supply the material 
required by older pupils for a wide diversity of topics, provision could be made for 

access to relevant databases and to whole-text material which could be downloaded 

electronically on demand. Because of cost, which consists largely of copyright fees, 
it might be more feasible for the parent body, whether public library or education 
authority, to offer this facility to individual schools. There is no reason why pupils 
should not use large public reference libraries but it can be argued that the school is in 

a better position to guide pupils in the choice of material 

6.2.5 Management of promotion 

The results of the pupil survey showed that there were mixed feelings about 

programmes arranged to encourage reading. In general, younger pupils enjoyed 
activities which promoted reading, whereas older ones were less enthusiastic and, 
on the evidence of the pupil survey, it can be seen that the recommendations in the 

standards/guidelines regarding reading promotion tend towards those which would 
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interest younger pupils. The Library Association, for example advocates storytelling 

and book-talks, library weeks, reading trails, and focusing on a theme of the month. 

In the interviews and discussion groups, there were hints that the library could 

undertake more active and focused promotion of books or genres. Older pupils who 
took part in discussion groups liked the approach to books and reading offered by the 
local bookshop, which organised displays and book talks but left the choice of books 

to them. It would seem, therefore, that more co-operation between school and shop 

would be beneficial, although there is no reason why librarians should not adopt this 

approach on a regular basis as part of the library service. 

Reinforcement of this possibility is contained in the Robert Gordon University 

research project report (Williams and Wavell 2001): 

"Poetry, science, war novels, audio material and horror stories were all 
borrowed in greater numbers when the librarian had some input into 
discussion about a subject. [The reader record] also reveals the influence 

of peers in the selection of books to read: clusters of borrowers from the 

same class were reading Horrible Histories, River Boy, Skellig, the 
Machine Gunners, to mention just a few, at about the same time". 

The conclusion is that pupils favour the presentation of options, rather than an all- 
inclusive package. The development strategy could assess how some of the ideas 

described in the standards/guidelines could be adapted to interest older pupils, 

examples being author visits, book fairs, and national/local book events. Some 

possible strategies are presented in the CILIP guidelines, where it is pointed out that 

harnessing young people's interest in mobile phones, videos, e-mail, computer games 

and the intemet can be a powerful motivator for encouraging the regular reading habit. 

This is an area which overlaps with the ICT strategy discussed above, extending it to 

providing opportunities for online reading discussions, playing book-related online 

games, videoconferencing an author visit, or developing a reading website. 
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The results of the survey suggest, however, that these should be offered principally 
as attractive possibilities open to everyone but not mandatory. 

The evidence presented in this section, therefore, indicates that a strategic re-think 

about a programme of special events may be necessary, either to accept the situation 
and concentrate on younger pupils' interests, or to make them more obviously 
relevant to older pupils as well. The CILIP guidelines suggest that pupils should be 
involved in the planning of programmes, so that the widest choice is available. 

6.2.6 Management of monitoring and evaluation 

As explained in the previous chapter, within the standards/guidelines the aspect of 
monitoring and evaluation most relevant to pupils was the question of the library's 

opening hours, and the recommendations for appropriate, albeit unspecified, opening 
hours would be approved. 

A large majority of both pupil groups agreed that the library should be open 
throughout the school day. A majority of S1/2 pupils thought it was important that 
the library should be open before school and 61% of all pupils would like to have 

the library open after school. Of course, decisions to extend opening hours can 
depend on several factors, such as transport facilities, after-school activities or even 
the hours worked by the librarian, (who may have a reduced lunch-time in order to be 

available during pupils' lunch intervals) but it seems that there would be a case for 

making the library available for a longer period in the afternoon. However, although 
the idea that the library should be open in the evening attracted no more than 29% of 
all pupils, this is a sizeable minority, especially among S5/6 pupils, 34% of whom 
thought this issue important to some extent, and thus it is worth investigating. The 

possible interest in opening hours which extend into the evening could depend to a 
large extent on the number of pupils living within easy reach of the school. Senior 

management would also require to keep in mind that it could have a bearing on the 
library's staffing complement. 
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6.2.7 Skills for learning 

It was noted earlier that there can be a difference between pupils' wants and pupils' 

needs, and this area of school library service offers the most striking example of this 

proposition. If it is agreed by senior management that information and library skills 

arc essential components of the curriculum, the onus is then placed on them, together 

with teachers and librarians, to ensure that the programme takes into account the 
factors which motivate pupils to learn these skills. There is a need to approach this 

problem through better co-operation between staff and pupils, thus engaging the 

pupils' interest. 

In the standards/guidelines consulted for the research, the most detailed discussion of 
the topic is included in the Library Association Guidelines, which list the educational 

value of teaching leaming and information skills, stating that it encourages life-long 
learning, raises literacy standards, provides for differentiation and enhances ICT 

proficiency. More recently, the concept has been labelled information literacy and, 

as such, has generated even more attention by researchers, such as Ross J. Todd, who 
has synthesised much of the newer thinking on the topic (Todd, 2002). As the CILIP 

guidelines state, "the need for these [information literacy] skills is not new [but] there 
is now an imperative within new curricula to develop the higher order skills in a much 

wider context than before, with an increasingly wide range of resources". 

in fact, the issue highlighted by the survey is not the necessity for acquiring 
library/information skills but the partial mismatch between the standards/guidelines 
and the pupils' perception of the method of doing so. Pupils do not reject the idea 

of learning these skills, since 70% of them all agreed that appropriate skills should be 

acquired for specific subject areas and tasks. The heart of the matter lies in the view 

of how and when they should be taught, but although all the documents agree that 

such skills are essential, but there is no clear agreement amongst them on the method 
to be chosen. 

It is possible that this lack of interest has some connection with a mistaken 
perception among managers, especially school librarians, of the ways in which the 
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library's remit to support the school curriculum can be approached. This attitude is 

not confined to East Renfrewshire but is a recurring theme in discussions relating to 

school librarianship. Herring (1996) recognised this in his textbook on the teaching of 
information skills when he wrote: 

"This intense focus on the library, often in a context completely 
divorced from the actual curriculum, appears to have died out in 

today's schools but... there does still seem to be too much focus on 
the mechanics of the library and not its intellectual context" 

There is implicit reference to the research undertaken by Streatfield & Markless 

(1994) when it states that different models of a learning skills curriculum work in 
different schools. 

This proposition is expanded by incorporating possible models suggested by 
Herring (1996). The first model is a separate information skills course. This has the 

advantage that it ensures that all topics are adequately covered, but there is a danger 

that pupils will not transfer the skills into their curricular work. Without courses 
that reinforce and develop these skills, pupils' skills may not progress. The pupil 
survey supports the view that this model is not to be recommended. 

The second possibility is a mini information skills course followed by curricular work 
which reinforces and expands upon skills just learnt. Because this has a curricular 

element there is a greater chance that pupils will transfer skills and if the work is 

spread out over the age range it will provide for development of skills. However, 

pupils may think that the skills only apply to curricular topics covered by the work 
provided unless they are reinforced throughout the the rest of the curriculum. 

Thirdly, Herrmg suggests that there could be an integrated cross curricular approach 
based on a whole school policy for learning skills provision. This model requires a 
high degree of cooperation and planning between departments and the librarian, and 
strong senior management support. Pupils will be provided with a systematic 
development of information skills in all subject areas and across the age range. The 
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pupil survey for the present research suggests that the second or, preferably, the 

third approach could be favoured, since they demonstrate, to some degree, the 

advantage of utilising these skills in order to identify, gather, assess and incorporate 

appropriate resources. 

The Library Association states that, as well as the librarian, senior management and 
teachers have a role to play in providing successful and appropriate skills for 

learning. Senior management should ensure that there is a learning skills policy for 

the school and that the librarian has the time, support and status to enable him/her to 

work with teaching staff in the creation of information skills learning opportunities. 
It should also ensure that the development of the library and its resources is part of 
the development process of the school. Teachers will provide the curricular context 
for skills teaching, working together with the librarian in the planning, implementing 

and evaluating of information skills teaching, and they will consider using a variety of 
teaching and learning strategies to provide pupils with opportunities to practise 
information skills. 

The IFLA guidelines support this view, stating that the school librarian should co- 
operate with teachers in order to link the different components of the user education 
programmes as closely to the curriculum as possible. 

This concurs with advice given more succinctly by the The American Association of 
School Librarians (1999): 

"The teaching of library skills as a separate curriculum must cease. 
Educators must acknowledge that students are active and engaged users of 
information resources as the means to meeting their personal and 
instructional information needs; therefore, teaching library skills in 
isolation is inappropriate and ineffective. Library media specialists have 

a responsibility to articulate this position to their principal, teachers and 
other individuals in their educational community and gain their support 
for this new approach"' 
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Within the SCCC document, Performance Indicator 1.2 (Quality of courses) 

corresponds more closely to the pupils' viewpoint by giving the following factors to 
be reviewed in self-evaluation: 

" planned programmes of library work related to subject/classwork, building on 
knowledge and skills 

" Library activities complement classroom work and integrated with curriculum 
topics 

" joint evaluation and review of library-based programmes 
" involvement of library staff in classwork where appropriate 
" skills and resources introduced progressively through stages and levels 

" whole school policy on information skills avoids unnecessary duplication but 

provides reinforcement and encourages transferability of skills 

" clear progression in learning outcomes of library programmes and skills 
courses 

" forward plans ands programmes of study include references to the use of the 
library 

Performance Indicator 3.2 (Quality of pupils' learning) includes: 

there is evidence of the development of pupils' information/enquiry skills 
Information/enquiry skills are applied in practical contexts 

This contrasts with the COSLA Standards (section 2.32), which deal quite briefly 

with the subject: 

"Authorities and schools should ... be explicit about the key role School 
Library Resource Centre staff can play in developing information and 
study skills. There should be a whole-school approach to information 

and information and communication technology skills. An audit will 
ascertain which departments, including the School Library Resource 
Centre, are teaching which particular information skills and when in the 

school year this occurs. " 
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The traditional method is, however, advocated: - 

"Schools should investigate how information skills can be transferred 

across the curriculum. This might be done by timetabling information 

skills for all SI pupils for a block of time or by spreading information 

skills across several departments. " 

This is one part of the survey which could be usefully tested in other education 

authorities. In every school included in this research, basic stand-alone instruction in 

library/information skills is carried out in first-year classes. Although 50% of all 
pupils, by circling 5,6 or 7 in the questionnaire, considered this practice to be of 

some importance, only 15% rated it as very important by circling 7. This would 

suggest that a new approach should be studied, with the objective of integrating 

appropriate skills into subject areas at an earlier stage. 

An adaptation of some of the services offered in higher education libraries could lead 

to a programme which would respect, in particular, older pupils' liking for 
independence and choice. According to Oyston (2003), these could include: 

taught sessions, integrated into the curriculum and into specific subject-based 
units, rather than separated out as part of a general skills course. 

" the workshop mode of delivery which allows students the opportunity to 

work at their own pace or as part of a group and allows different learning 

styles to be used. 

" Classes covering key areas of information skills, where students can drop in 

to learn about areas they may have missed or about which they feel less 

confident. 

" provision of a range of help sheets, handouts and printed guides to inform 

users about resources and their use. Additionally, guidance can be available 
through web pages which may also be integrated with the use of databases 

themselves. 

" interactive learning packages which allow students to work at their own pace 
through a system that integrates exercises and provides feedback. 
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Seminars conducted by authors of fiction and of information books may also be of 
interest to secondary school pupils. 

It may not be necessary for individual librarians to produce all the suggested material, 

since help sheets, web pages and interactive packages could be provided co- 
operatively within the education authority or be acquired (and perhaps adapted) from 

an outside source. 

The research indicates that this aspect of the library service requires further 
investigation within the education authority and also within individual schools so that 
a policy appropriate to pupils' wants and needs can be framed. 

6.2.8 Views of younger and older pupils 

information on agreement and differences of opinion between younger and older 
pupils has been presented in previous chapters. As far as a development strategy is 

concerned, the differences are the important factors to be noted, so that services can 
be tailored to cater for both groups. Thus, if issues considered very important were 
studied, a lower priority could be given to social areas in the library and to the 

possibility of opening outwith the normal school day. There would be little need to 
access material from outside sources or to have a "short-loan7' collection for S 1/2 

work and such services could be geared towards the needs of older pupils. An 

assessment of the methods of teaching of library/information skills, including liaison 

with teachers would make this instruction more relevant to pupils at all stages. 
Recruitment of pupil helpers, if desired, would be aimed principally at younger 
pupils. 

On the other hand, it can be seen that it would be judicious to have the library open 
throughout the school day, with the librarian present at all times to help with school 
work and with computer use. Computers should be available for several purposes: 
access to information about careers and higher education, use of CDROMs and the 
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internet as well as for personal work. For SI/2 pupils, especially, there should be 

more than one copy of a book required for projects and assigntnents. 

6.2.9 Conclusion 

It was noted in the Literature Review that studies based on the opinions of 

stakeholder groups have shown that the expectations of the various groups are similar 
in many respects. As far as the schools studied for this survey are concerned, it 

can be seen that this conclusion is correct and that the perceived needs of younger 

and older pupils and of boys and girls were largely similar. Nevertheless, these 

suggestions, although based on the opinions of pupils throughout the education 

authority, would not be recommended as necessarily appropriate in an individual 

school where further research and monitoring would be advisable. 

The preliminary interviews and discussions, together with the questionnaire confirm 
that many of the recommendations made by the "managere' who drew up the 

standards/guidelines would be acceptable to the pupils-as-stakeholders, although 
there are issues which would be given a greater or lesser emphasis. There are three 

significant issues which stand out as being important to managers but are of lesser 

importance to pupils and would be rejected to some extent by them. These relate to 

the teaching of library/information skills, reading promotion, and pupil involvement 
in administration of the library. It would be necessary for the school managers, 
particularly the librarian, to acknowledge the pupils' concerns and to incorporate 

their views into planning of the library service. 

As a pupil in a First-Year discussion group said: "Ifyou've got all the opinions, that 

could change the Library" 
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CHAPTER 7: POSSIBLE OUTCOMES OF THE RESEARCH 

7.1 Introduction 

Because the Multiple Constituencies, or Stakeholder, Methodology is a 

comparatively new research approach, it is to be expected that new studies will make 

some form, of contribution to its application. In this case, the approach has been 

used to extend previous research on evaluation of library services, both in its 

emphasis on the importance of pupils' viewpoints and in its testing of a 

methodology in a new educational setting. The question can now be asked: how can 
the information gathered be used? 

The value of the research lies in a perception of a particular aspect of the relationship 
between evaluation and effectiveness, this being the internal requirements of school 

and library management, as identified by pupils. However, it can also be valuable for 

illuminating the external requirements of both local and national school inspection. 

It contributes to the evaluation of the current standards and guidelines for school 
libraries which, as has been noted, has not been carried out by the bodies issuing 

them. 

7.2 School and library management 

As explained in the Introductory chapter, secondary schools are obliged to undertake 

self-evaluation as a means of assessing their effectiveness. If, as has been argued, 
the school library can be equated with a department within the school and if it is 

realised that it is essential to account for the money spent on staffing and resources, 
then it should be included in the school's programme of evaluation. The most usual 

method of gauging a library's effectiveness has been the application of quantitative 

measures, such as those still being advocated by the Scottish Library Association 

(2000). These centre on such indicators as the amount spent per pupil on library 

resources, library staffing costs per pupil, the number of resources available to users, 
and the number of users in the library during specific weeks of the school session. 
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However, schools are also obliged, as part of the evaluation process, to consult with 
pupils and consider how their views can be incorporated into development planning. 
This research has demonstrated that pupil opinion can benefit library evaluation and 

ensure that resources are not just counted but are directed towards an effective 

service. 

The documents discussed in this research are intended to be used by school managers, 
including librarians, as signposts for the factors which should ensure an effective 
school library service. However, the research evidence shows that the relationship 
between some recommendations included in these documents and the viewpoints 
expressed by pupils is ambivalent. The question to be faced is whether, in certain 
areas, pupils' opinions are more important than published recommendations, which 
represent the views of experienced managers. For example, this research has 
highlighted the differences of opinion on the teaching of information skills, on 
methods of promoting reading and on the extent to which pupils can be involved in 
library administration. 

It has been seen that one answer to this question is included in the argument put 
forward by Quinn (1997), as described in the chapter on methodology, when he 

points out that survey instruments, such as that used in the present research, may 
reveal pupils' wants but not necessarily their needs. Another angle on this question 
is offered in the research undertaken by Williams and Wavell (200 1), which argues 
that if the library fulfills teachers' ambitions, then pupils' needs will also be satisfied. 
As a result of the research carried out by Streatfield and Markless (1994), a similar 
argument had been presented through the identification of several library models, all 
of which were effective if they corresponded to the aims and ethos of its parent 
school. In both cases, therefore, pupils' views were downgraded. It might seem, 
then, that pupil opinion is not particularly valuable when planning and developing 

the library. 

This research has argued that these attitudes are mistaken, if it is agreed that pursuit 
of quality depends on taking into account the views of stakeholders, as recommended 
in such theories of quality as Total Quality Management. If pupils' views are to be 
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taken seriously, as the Multiple Constituencies/ Stakeholder approach advocates, it 

must follow that they are perfectly capable of formulating their needs, as expressed 
in their responses, although it must be acknowledged that these needs will vary 
depending on the particular ethos, teaching methods and academic standards of a 

particular school. 

It is, therefore, important that the acceptance of an all-encompassing set of 

standards/guidelines is not perceived as a mandatory requirement for an effective 

service. If it is accepted that it is necessary to consult with pupils regarding the 
library service as well as subject departments, the most useful, although limited, 

approach. is offered in recommendations published by the SCCC, which sets out, for 

comparison, three levels of service, allied to suggestions for consultations with 

pupils. However, the conclusion must be that documents such as those published by 

IFLA, the Library Association, COSLA and the SCCC are useful as general pointers 
but cannot be regarded as recommendations to be followed to the letter, principally 
because, as discussed below, they are not explicitly informed by research and testing. 

The argument can also be made that, far from diminishing the professional role of the 
librarian in collection development and management in general, as Quinn (1997) 
feared, a greater emphasis on the expressed needs of stakeholders, including pupils, 
rather than a reliance on national standards and guidelines, will utilise all the 
librarian's expertise and judgement in developing the service. Booth and Brice (2004) 

sum up the relationship between the three groups thus: 

"A librarian brings a professional perspective relating to whether or not 
the service works (the effectiveness of intervention). 
A manager adds a consideration of whether the service is affordable (cost- 

effectiveness) 
The user perspective, finally and most importantly, will consider whether 
the service is acceptable and fair". 
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7.3 School inspection 

During the course of the research, it was announced that, in future, general school 
inspections in Scotland should include inspection of the library which would be 

evaluative, rather than descriptive. As a matter of course, inspectors are expected to 

talk to pupils to find out their views on the management of the school and on their 

experience of teaching and learning in specific subject areas, although it is true that the 

weight given to pupils' views in this context has not been explained. 

A talk given by Stuart Ritchie, IM, at a meeting of school librarians (Ritchie 2002), 

confirmed that the library will be treated in the same way as a subject department and 
he explained the specific features which inspectors would consider when talking to 

pupils to find out their views on library services: 

" What contribution does the Leaming Resource Centre (LRC) make to 

motivating pupils or increasing the degree of responsibility they take for their 

own learning? 

" How willingly and actively engaged are any pupils present? 
" Are they actually using the LRC's unique facilities or is it used mainly as a 

study area? 

" Is it ever used as a refuge for pupils "excused7' other classes? 
" What contribution is the LRC making to the promotion of lifelong learning? 

" Is there access before and after school and at lunchtimes/intervals? 

" Are there pupil helpers/extra-curricular LRC activities? 
" Do pupils regard their visits to the LRC as useful? 
" What is their experience of the careers library? 

" Are pupils being trained how to access resources for themselves? 

" Do pupils understand how to use the catalogues? 

" Are there arrangements for gathering and taking account of pupils' views of 
the LRC? 

It can be seen that many of the issues identified in this list as being important have 
been included in the research undertaken for this study. The results can then be 
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offered as evidence which Inspectors may consult in addition to the published 

standards/guidelines. Although these documents include essential information on 

aspects of library service which should be evaluated, the research has shown that 

they cannot be regarded as definitive advice on an appropriate service. 

The preferences, as discussed in this thesis, which display the issues considered 
important to pupils, would make a useful starting-point for ascertaining how far the 

library meets pupil needs, as expressed by themselves. In particular, when 

considering the contribution to the curriculum of the two important areas of 
library/information skills teaching and the promotion of reading skills, inspectors 

should be alert to the possible clash between existing programmes and pupils 

perceptions of their needs and should be prepared to probe more deeply into the 

service offered. 

7.4 Evaluation of standards and guidelines 

As noted in the discussion of standards and guidelines, little evaluation of their 

effectiveness has been carried out. It cannot be claimed that this research offers an 

all-encompassing evaluation, based as it is in one education authority. However, it 

exemplifies the need to ensure that standards/guidelines should be based on extensive 

research which can justify their recommendations. This point r'eturnsto that made 
by the International Standards Organisation (ISO 1996), when it stated that 

performance indicators should be tested by widespread use, by explicit testing and 
by documentation in the literature. By offering one such critique, this survey 
shows that further in-depth evaluation of standards and guidelines is advisable if the 

needs of pupils are to be given their place when planning library services. 

7.5 Extension of previous research 

The research has added to the literature on the evaluation of library services, 
particularly in respect of gauging the link between user satisfaction and effectiveness. 
Previous studies based on school library management have tended to start from the 
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viewpoint of the providers or managers of the service, even in large-scale studies, 

such as that carried out by Streatfield and Markless (1994) and by Williams and 
Wavell (2001 a), which regarded pupils as essentially objects of research rather than 

the central players. In this survey, the pupils' viewpoint has been brought to the 
forefront. 

Although projects carried out by librarians in individual schools have often 

concentrated on pupil opinions, they are, by their nature, limited in scope and it is 

also noticeable that most research has aimed to find out how satisfied pupils are with 

an existing service. This study has ventured a stage further by studying the 

possibilities of providing services which are traditionally less prevalent but which 

might make the service more relevant to pupils' needs and thus more effective. 
The research has also been an example of the way in which an existing methodology 

can be adapted successfully to suit a different situation. The various Multiple 

Constituencies/Stakeholder projects which inspired the research were based on work 

carried out among adults within public or higher education libraries. In this instance, 

it has been possible to use this methodology with much younger people, at a 
different educational level than before, in order to collect useful information. Because 

a careful choice of topics relevant to pupils' needs was made, most pupils related to 

the proposition that their perceptions were important in achieving an effective 

school library. The methodology, therefore, was appropriate as a means of drawing 

out useful opinions, instead of simply recording reaction to existing library provision. 
In fact, it could be claimed that the results are even more helpful, when compared 

with the results of previous studies, since the questionnaire was based not only on 
the recommendations in the published standards/guidelines or on the perceptions of 

providers and managers but also on themes highlighted by interviews with pupils. 

However, it is noteworthy that the findings bear out the general conclusions of the 

three studies discussed in the Methodology chapter (Cullen and Calvert 1995; 

McCullough 1995; Pickering, Crawford and McLelland 1996). In these, it was 
shown that the expectations of the managerial groups (represented in this research by 

the standards/guidelines) and user groups surveyed were similar in many respects. 
For library managers, the value of the research lies in the differences which are 

Page 170 



highlighted, thus indicating areas which require special attention if all stakeholders are 
to have their requirements satisfied. This result has been confirmed in the school- 
based research. As discussed above, many areas of library service, as recommended 
in the documents, would be acceptable to pupils. However, there are differences in 

attitude, not only between managers and pupils but also between older and younger 

pupils, which would need to be addressed. 

As demonstrated by the pupil survey, one of the problems with overview 
questionnaires is that the results generate a need for more information about specific 
services. It seems likely that libraries with an ongoing structured survey and 
evaluation programme will be best placed to identify such needs. Being policy 
research, this study has suggested strategies based on the needs of a particular group 

of stakeholders, but it is also recognised that for a viable development strategy the 

views of other stakeholder groups must also be considered. 

As part of such an undertaking, librarians could study one outcome of the 
Stakeholder research projects undertaken in the USA, New Zealand and the UK. 

Now becoming more prevalent in higher education, this is an annual satisfaction 

survey, which builds on the information about effectiveness collected from the 
library's user groups. Initially, library management attempts to develop the service 
in accordance with the expressed needs of their users. The surveys can then indicate 

how far they have been successful and in what areas further development is required. 
In East Renfrewshire, for example, surveys would ascertain how well the library had 

taken into account the preferences for pupils for information skills linked to subject 
teaching, for more appropriate methods of promoting reading and also involving 

pupils in library administration. Individual schools which had decided that, for 

example, quiet study areas or longer opening hours were expressed pupils' needs 

would test their effectiveness from the pupils' point of view. 

The usual method of gathering such information is by way of a simple questionnaire, 

on the lines of that used in the present research, but concentrating on a limited 

number of appropriate topics. In some cases, focus or discussion groups are 
organised or individual students are interviewed. If the purpose of this feedback is 
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clearly defined and all participants share an understanding of the purpose, 

satisfaction surveys, however implemented, can be successful in improving the 
library's effectiveness from the student's viewpoint. It has been reported by several 
institutions that this is the case (Crawford 2000) and it is an activity recommended in 

the CILIP guidelines. 

7.6 Recommendations for further research 

Unlike the previous studies in higher and further education, which were funded by 

research bodies and employed full-time staff, this research was, of necessity, smaller 
in scale and scope, concentrating on a few schools within one education authority and 

carried out within a short period of time. Nevertheless, it has demonstrated that by 

using the Multiple Consitutencies/Stakeholder Approach useful information for use 
in strategic planning can be collected, and that it would be an appropriate model for 

complementary studies. It is also suggested that it is possible to obtain useful data 

from young people with a methodology which any school's management team and 
librarian could undertake. 

The Multiple Constituencies/ Stakeholder approach is comparatively new, and so it 

is to be expected that future research on evaluation of school libraries may 
incorporate and extend its methodology. Further research could thus confirm, refine 
or otherwise build on the present study. 

Replication of the research in other education authorities would help determine 

whether the pupil opinions uncovered were as valid in other schools. It would also 

reveal circumstances which would affect their preferences, such as curriculum 
(especially with regard to the views of older pupils), teaching styles, prevalence of IT 

facilities and, in general, resources allocated to the library service. 

If the study were adapted for use among other stakeholders, especially teachers and 

other staff in a school, an overall picture would be given of the areas in which there 

are similar and different requirements. Management would take these into account 
when drawing up a strategy for the library. 
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It would be possible to undertake smaller studies on the same lines, thus giving, in 

particular, a deeper understanding of areas where pupils' opinions are at odds with 

recommendations in the standards / guidelines. For example, a new approach would 
be made to the acquisition of information skills through comparison of teachers' and 

pupils' views of the necessary outcomes and associated inputs. 

Although this study was based in Secondary Schools, it could be adapted for use in 

Primary Schools, thus gaining the advantage of gathering inforination which could 

make library provision in these sectors more unified within an education authority. 
For example, pupil attitudes to information skills learning, to the uses of ICT, or to 

encouragement of reading skills would help the Secondary School librarian to plan a 

relevant strategy, especially for younger pupils. 

Each of these recommendations would contribute to a corpus of research, the results 

of which would enable school libraries to attain their maximum effectiveness for all 

stakeholders. In 1988, an IM report on effective secondary schools stated the 

principles that the library should be viewed as a school resource and that any 

resource is only as good as its real contribution to learning and teaching. This 

research has demonstrated that such a contribution can be enhanced by consultation 

with the most important users, the pupils, thus identifying the factors which, in their 

opinion, lead to an effective school library. 
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VffI, AT DO YOU THINK MAKES A GOOD SCHOOL LIBRARY? 

This questionnaire is intended to find out what you think are thefactors which would make a school 
library a useful, interesting and pleasant placefor you. There are no right or wrong answers, so please 
feelfree to express your opinion about each statement. You cannot be identified and your opinions are 
confidentiaL 

ABOUrYOU 

Please circle whetheryou area boy or a girl and circle theyear-groupyou are in 

Girl Boy si S2 S5 S6 

FILLING IN THE FORM 

You are asked to read each statement about school libraries and circle the number which indicates best 
how importantyou think it is. For example, ifyou think it is Very Important that the school library 

should be able to helpyou with your school work, you would circle number 7. Ifyou think that it is Very 
Unimportant, you would circle number L You can circle one ofthe other numbers ifyou think it is quite 
important. The neareryour chosen number is to 7, the more importantyou think it is. 

I THM THAT A SCHOOL LIBRARY SHOULD: 

Vcry Unimportant Important 

1, Help me with my school work 1 2 3 4 3 6 7 
2. Have a quiet area where I can study 1 2 3 4 5 6 7 
3. Have a photocopier which I can use 1 2 3 4 5 6 7 
4. Have areas where groups can work together 1 2 3 4 5 6 7 
5. Have an informal area where I can relax and 

read 1 2 3 4 5 6 7 
6. Be a place where I can meet friends 1 2 3 4 5 6 7 
7. Be a place where I can eat and drink 1 2 3 4 5 6 7 
8. Be open in the morning before school 1 2 3 4 5 6 7 
9. Be open throughout the school day 1 2 3 4 5 6 7 
10. Be open after school 1 2 3 4 5 6 7 
11. Be open in the evening 1 2 3 4 5 6 7 
12. Be open at weekends 1 2 3 4 5 6 7 
13. Be open during the holidays 1 2 3 4 5 6 7 
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I THINK THAT A SCHOOL LIBRARY SHOULD: 

Very Unimportant Important 

14. Concentrate more on information books 1 2 3 4 5 6 7 

than on fiction 
15. Include books on hobbies and personal 

interests 1 2 3 4 5 6 7 

16. Teach me libraryfinformation skills in 
first year 1 2 3 4 5 6 7 

17. Teach me library/information skills every 
year 1 2 3 4 5 6 7 

18. Teach me how to find information for 

specific projects set by the teacher 1 2 3 4 5 6 7 

19. Include information about careers 
20. Help me to find relevant information 

from sources outside the school 1 2 3 4 5 6 7 
21. Include books which can be borrowed 

for only 3 days if they are very popular 1 2 3 4 5 6 7 

22. Have many copies of books needed for 

projects and assignments 1 2 3 4 5 6 7 
23. Have special events, eg, book weeks and 

visits by authors 1 2 3 4 5 6 7 

I THM THAT A SCHOOL LIBRARY SHOULD: 

Vcry Unimportant --------Vcry Important 

24. Have computers which take the place of 
large reference books (eg encyclopedias) 1 

25. Have computers which have access to the 
internct 

26. Have computers which allow me to use 
CD-ROMs 

27. Have computers which allow me to find 

books which are in other libraries 1 

28. Have computers which allow me to find 

out about higher education 
29. Have computers which allow me to find 

out about careers 
30. Have computers which allow me to play 

games 
3 1. Provide computers for personal work 

2 3 4 5 6 7 

2 3 4 5 6 7 

2 3 4 

2 3 

2 3 

2 3 

2 3 
2 3 
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I THINK THAT THE SCHOOL LIBRARM SHOULD: 

Very Unimportant --- --------------- - Very Important 

32, Always be there whenever the library is 

open 
33. Know about the school curriculum 
34. Be able to help me use the computers 
35. Have a library assistant who is an 

adult, not a pupil 
36. Have a team of pupil helpers 
37. Ask pupils for suggestions about 

the library 

1 2 3 4 5 6 7 
1 2 3 4 5 6 7 
1 2 3 4 5 6 7 

1 2 3 4 5 6 7 
1 2 3 4 5 6 7 

1 2 3 4 5 6 7 

Thank you for filling in the Questionnaire. 
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APPENDIX 2 

SUMMARY OF RESPONSES TO QUESTIONNAIRE: 
CIRCLED 1-7 
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Question 1: A school library should help me with my school work 
SCHOOLSS1/2 ALL SI/2BOYS ALL SI/2GUMS S5/6 ALL S96BOYS S5/6GERLS 
. NO. TOTAL %I NO. NO. TOTAL % _ NO. TOTAL, % NO., TOTAL % 

_____ 
147 1i 1 72 11 75 00 -94 00 -I 43 0 

I 
0 51 00 

2 147 t 21 72 11 75 11 94 33 I 43 2 5 51 12 
3 147 85 72 23 75 6 8- 

_94 
44 43 1 _ 2 51 36 

4 147 21 14 72 10 14 75 11 15 94 16 17 43 8 19 51 8 16 
5 147 29 20 72 17 24 75 12 16 94 22 23 43 16 37 51 6 12 
64 147 28 19 72 12 17 75 16 21 94 12 13 43 6 14 51 6 12 
7 147 58 39 72 29 40. 75 29 39 94 37 39 43 10 23 51 27 53 

SCHOOL A T S1/2 ALL SI/2ROYS Sl* /2GUtiS 996 ALL Sý5/ 6-BOYS 95/6GIRLS 

NO. TOTAL %1 NO. TOTAL % NO. TWAL % NO. TOTAL % NO. TOTAL % NO. TOTAL % 

24 0 13 0 00 11 00 2 900 ý - 
1 oo 30 0 

' 2 24 00 13 00 11 00 12 06 30 0 : 
4 

3 24 14 13 18 11 00 12 00 30 0 900 
4 24 3 12 13 2 15 11 19 12 3 25 31 33 92 22 
5 24 4 17 13 2 15 11 2 18 12 00 30 0 900 
6 24 4 17 13 2 15 1 11 28 12 2 17 31 33 91 11 
7 24 12 50 13 6 46 j 11 6 55 12 7 58 31 33 96 67 

SCHOOL B S1/2 ALL SIf2BOYS Si/2GUtLS SM All SýSMBOYS S 5/6 GHUS 
NO. 71MýAl, % NO. TOTAL % NO. TWAL qO. TOTAL % 

1 23 14 10 1 10 13 00 26 00 10 0 0 16 00 
2ý 23 00,10 ý 0- 0 

- 
13 00 26 10 0 16 0 

i 3ý 23 00 10 0 0 13 0ý0 26 0 10 0 16 ol 
4 23 6 26' 10 3 30 13 3 23 26 

1 
4 15 10 2 20 16 2 12 

5 23 6 26 10 1 3 30, 13 3 23 26 4 15 10 3 30 16 16 
6 23 5 22 10 1 101 13 4 31 26 3 12 1-01 _ 10 16 2 

-- 
I-2 

-- 7 23 5 22 10 2 201 13 3 23 26 15 58 10 4 40 16 11 69 

SCHOOLC S112 ALL S 1/2BOY .S SI/2GIRLS ýMALL S5/6BOY - S S5/6GUUS 
i N 0. TOTAL % TOTAL % NO. fftAL7 /76 - -i NO. TOTAL 0. jqTAL %I NO. TOTAL % 

- 
24 00 0 13 00 7- 0 4 0- 0300 

2 24 28 11 19 13 187 00 40 0300 
3 24 00 11 00 13 007 00 

- 
40 

--I. --1', ---. -! - 1-9- ---3 ---- -0 -- 4 24 28 11 00 --- --- 13 2 15 - 1 14 4 --- 300 
5 24 6 25 11 6 55 13 007 3 13 4 ý5 67 
6 24 4 17 11 19 __ 13 3 23 7 2 29 -. 41 - - 25 31 33 
7 24 10 42 11 3 27 13 7 54 1 1 14 ;41 

.... . ........... ... - 25 300 

SCHOOLD 
NO. 

S1/2 ALL 
TOTAL % NO. 

Sl/2BOYS S112GIRLS 
TOTAL % NO rOTAl % NO. 

M/6 ALL, 
iVCAL i/e 

S5/6BOY 
NO. 

S S5*GUUS 
'AL % 

26 01 rl -I K-0- 0 11 00 50 6o0 
2 26 001 11 001 15- 0 0- 010 5,0 0600 
3 26 19i 11 5 1 91 15 4 27 11 3 27 51 20 62 33 
4 26 6 23 11 2 18 1ý 4 27 11 

I 
00 50 06 

5 26 4 15 11 
5 19 11 

2 18 
-3 71 

15 2 13 11 
--. , 

4 36 
t- --. 

53 
---Iý 

60 61 17 
6 26 
7 26 6 23 11 

2 
3 27 

15 13 11 
15 3 20 11 - 

0,0 
4 

ý -- -- --ý 
50 1 6 

3 50 6 51 0 20 6 

SCHOOL E 8112 ALL 
N TO 

S 1/2BOY S 
TOT L 

St/2GIRLS L lg 
k -- -4 

S5ffi ALL S5/680Y .S S'5/6GI I RLS 
NO. TAL %1 0. A % N 0. T L % 1 NO. TOTAL % NO. TOTAL % NO. TOTAL, % 

31 00 18 oo 13 00 20 14 0 0600 
2 31 00 18 00 13 00 20 15 

- 
14 1 7600 

3 31 13 18 0 13 18 20 1 5 14 0 17 
ý4 31 26 18 2 11 

i 
13 0- ! 20 2,. 10 14 2 1 14 600 

1 5 31 
I 

7 23 18 3 171 
.. -- 

13 4 -31 1 20 
-- 

6 30 14 6 660 13 
6 31 5 16 18 2 11 13 3 23 20 1 ____ 3 15 14 3 _ 21 600 
7 31 16 52 18 11 61 13 5 38 20 7 35 14 72 14 65 83 

SCHOOL F 
NO 

. S1/2 ALt I SýMBOYS 
AL NO TOTAL % 

S112GIRLS I-- &%ALL 
OT -s 

S1 5/6 BOYS - SSMGERL-S 
. . NO. % AI % 

009 00 10 0 T' Iý 19 I 
2 19 009 I 00 

8 
10 60 18 

- 

0 
.- -- 

ý07 
-- 

0 
2 11 1 

11 0 o 0 
14 11 

3 19 159 
f 

00 IQ I 10 18 00 1 70 0 11 00 
4 19 2119 1 11 10 1 10 18 6 -33- -1 2 -29 11 4 36 
5 19 2 11 9 1 11 10 1 10,18 5 2ý 73 43 11 2 18 
6 19 5 26 9 3 33 10 2 20 1 18 

- 
21 

- 
170 0.11 2 18 

- 1 71 19 47 9 4 44 10 5 18 1 1 771 7 2 18 14 11 
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Question 3: A school library should have a photocopier which I can use 
ALL SCHOOLSSI/2 ALL S112BOYS 

- - - 
SI12GUULS S5/6 ALL S516BOYS 5 §qyýk syl 

- - -I- -- NO. TOTAL %i NO. 1 of TOTAL 0 No. ý_/ej NO. TOTAL % NO. TOTAL % 
-L 

ýý- 
-- 

P . ToTkL % 

1 143 8 6 71 5 7- 72 3,4' 93 33 43 ,0 0 50 3 6 
2 143 2 1 71 11 72 11 93 55 43 3 7 50 2 4 
3 143 16 11 

' 
71 57 72 11 15 93 9 10 

' 
43 4 9 50 5 10 

4 143 41 29 71 25 35 72 16 22 93 15 16 43 11 26 50 4 8 
5 143 34 24 71 16 23 72 18 25 93 20 22 43 11 26 50 9 18 
6 143 18 13 71 9 13 72 9 12 93 19 20 43 7 16 50 12 24 
7 143 24 17 71 10 14 72 14 19 93 22 24 43 7 16 50 15 30 

SCHOOL A Sl/2 ALL SI/2B S SI/2GIRLS S! V6 ALL S5/6BOYS &%GIRLS 
NO. TOTAL % NO. TOTAL %I NO. TOTAL % NO. TOTAL %I NO. TOTAL % TýffAL % 

- - 1 24 0 01 13 01 0 
' 

I100 
- * 

12 0 0 
1 - 1- 

o 3 
- 1 - 

o 9 
.-1 ý2 ; 24 0 0ý 13 ý 0- 0 0 0 II 12 0 0 -1 0 3 0- 9, 0 0 

1 3 24 3 12 13 001 11 3 27 12 00 3 6- 0 9 0 0 
4 24 9 38 13 7 541 11 2 18 12 18 31 33 9 0 0 
5 24 3 12 13 3 23 11 00 12 2 17 30 0 9 2 22 
6 24 3 12 1 

1 
13 18 11 2 18 12 5 42 31 33 9 4 44 

7 24 6 25 13 2 15 11 4 36 12 4 33 1 31 3ý3 91, 3 33 

SCHOOL B SI/2 ALL S112BOYS SI/2GIRLS S5/6 ALL SýMBOYS S5/6GIRLS 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL % TOTAt %I NO. TOTAL' -i/-* 

23 1- 4 ' ý 2 , 6 o 1O I 13 6 
- 

I, 4 0 10 16 1 6 
21 23 0 0 I 10 0 01 13 0ý0 

_ 
26 2 8 U 16 6 

31 23 3 13 10 1 loý 13 2 15 _ 26 7 27 R 16 3 19 
4 23 9 39 10 4 40' 13 5 38 26 14 10 10 16 0 0 
5 23 3 13 10 2 20 13 18 26 6 23 -10 2 20 16 4 25 
6 23 5 22 10 2 20 13 3 23 26 28 1 10 10 16 1 6 
7 23 2 9 10 00 13 2 15 26- 7- 27 1101 10 , 16 6 38 

SCHOOL C 
' 
SI/2 ALL 

-- - - 
S If2BOY .S 

- 
SI/2GIR" S96 ALL S516BMS &5/6GIRLS 

NO T07TAL 0/4 7N TOTAL % 
ý n 

. NO. TOT A l NO. TOTAL % N % 

- --- - -- --- -- - ---. - , - * I 2 4 0 
, 

0 11 
.00ý 

I 13 00 7 00 40 0 3 ý0 0 
2 24 1 4 

1 
11 t 00 1 13 18 - 7 -I -------- ý00 1- --ý 40 -11- -11, 0 . ý-ý - ý.. -I- .11 0 -ýI 0 

3 24 2 8 9j 13 18 
- 

7 
-4 

00 40 0 3 0 0 
4 24 8 33 6 551 13 2 15 7- 29 41 25 3 --. - 1 33- 
5 24 5 21 11 19 13 4 31 7 c2 29 42 50 -3 I 0 0 
6 24 3 12 11 2 181 13 18 7- 14 4-, 6 -0 3 i1 3 3 
7 24 5 21 11 19 13 4 31 7 2 29 41 25 -3 1 1 33 

-SCHOOL 
D S1/2 ALL 

- - 
9112BOYS SI/2GIRLS, -i5ffi-ALL S516BOi S-- - &V6GIRL*S 

NO. TOTAL i t 0, NO. TOTAL % NO. TOTAL % N 0. - 
_YOlEAi 

1 Yoe ýN(ý 1, % 

25 4 16 1 10 20 15 2 13 i 10 1; 10 50 0 5 1 20 
i 2 25 1 4 10 ý 1 10 - 15 00 10 00 50 0 5 0 0 

13 25 3 12 ý 10 00 15 3 20 10 0 0 5 9 5 ý0 0 
4 25 6. 24 10 2 20 15 4 27 11 10 - ý. - 4 40 53 60 5 1 20 

15ý 25 4 16 10 0 0 15 4 27 10 2 20 5,2 40 5 0 0 
i 6 25 3 12 i 10 1 

1 . - 2 20 . 15 17 10 2 20 , ,50 0 5 2 40 
:71 25 

.4 
16 ý 10 3.30 15 17 1 

-110 
- -5 0 5 1, 20 

SCHOOLE SI/2 ALL SI/2BOYlS 
-- 

S112GIRLS 
- 

W446 ALL 
- 

/6BOYS S5 j S5/6GIRLS 
NO. TOTAL % NO. TOTA4 0/6 N0- TOTAL % NO. TOTAL I NO. IrOTAI % NO. - TOTAL 

.% 
- 

, 

1 3 18 16 11 00 20 0 o 14 0 6 0 0 
2 29 0 0 18 00 11 00 20 0 -0 14 0 0 6 0 0 
3 29 3 10 18 16 11 2 18 20 1 14 0 0 6 1 17 
4 29 7 24 18 4 22 11 3 27 20 5 25 14 4 29 6 1 17 
5 29 10 34 18 6 33 11 41 36 20 15 14 21 6 0 0 
61 29 2 

6 
7 
21 

18 
18 

2 11 
4 22 

11 0o 
11 

20 1 4 20 
- 

14 3 21 6 - 1 17 
7 29 2 19 20 7 35 14 4 29 6 3 50 

SCHOOLF 
NO. 

SI/2 ALL 
TOTAL 

-% 

91/2BOYS SI qqtRLS S%ALL 
NO. TOTAL_ i/o NO. T&AL %f NO. -JOTAL, % 

SýMBOYS 
NO. TOTAI % 

S5/6GERLS 
NO. TOTAL 

2 11 9 1 11 91 11 1 18 16 00 11 1 9 
2 18 0 0 9 00 900 18 3 17 --7 2 -29 11 
3 18 2 11 9 2 22 90 0 18 16 70 0 11 1 9 
4 18 2 11 9 2 22 900 18 2 11 11 14 11 1 
5 
6 

18 
18 

9 
2 

50 
11 

9 
9 

4 44 
00 

95 56 
92 22 j 

18 
18 

5 28 
5 28 

72 
72 29 

-_I] 

3 
3 

27 
27 

7 19 1 6 9 00 191 11 1.8 16 7 0 11 1 9 
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Question 5: A school library should have an informal area where I can relax and read 
ALL SCHOOLSSI/2 ALL S112BOYS SI/2GERLS -W -- A -LL --S-5/680 V - T ---- --- 

-0(1 NO. TOTAL %N TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTA Te 

141 75 68 34 73 45 93 10 11 43 2 5 50 8 16 
2 141 64 68 34 73 34 93 55 43 2 

- 
5 50 3 6 

141 3 96 68 57 73 45 93 89 43 4 9 50 4 8 
4 141 17 12 68 8 12 73 9 12 93 19 20 

' 
43 11 26 50 8 16 

5 141 32 23 68 14 21 73 18 
_25 ' - 

93 14 15 43 6 14 50 8 16 
6 141 28 20.68 12 18 73 M 22 

- - 
93 20 22 43 11 26 50 9 18 

7 141 42 30 68 23 34 73 19 26 93 17 18 43 7 16 50 10 20 

Sý60L A SI/2 Ali S112BOVS MWIRLS i5M ALL SýMBOYS S5/6GIRLS 
NO. TOTAL 

-% 
NO. TOTAL %I NO. TOTAI % NO. WFA"/6 -R70-. TOTAL % NO. JOTAL % 

_ 
24 

2 24 
00 
28 

13 00 
13 1 

10 
9 11 00 

3 0- 
30 

0 
0 

8 
80 0 

3 24 00 13 00 11 00 11 00 30 
- 

0 80 0 
24 4 3 12 13 18 11 18 11 2 18 31 33 81 12 

51 24 5 21 13 2 15 11 3 27 
- 

11 0,0- 30 0 80 0 
6- 24 28 13 18 11 19 11 83 38 
7 24 12 50 13 *8 62 11,4 36 6 2 67 84 50 

-kHOOL B SI/2 ALL Slf2BO'VS Si/2GERLS -iLV6 ALL MMBOV S WMGUUý .s 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL NO. TOTAt % NO. TOTALý % 

21 15 800 13 18 28 26 10 1 10 
-16-ý- 

1 6 
21 15 800 13 1-8 . 26 4 15 - I-02 20 16 2 12 
21 2 10 82 25 13 00 26 6 23 10 2 20 _ 16 4 25 

4 21 5 24 8 2 25 13 23 26 23 10 3 30 16 3 0 
5 21 3 14 - 18 

-1 
12 13 2 15 26 3'- 1-12 10 0 0 . 16 

ý3 
19 

6 21 29 6 182 25 13 4- 31 11 26 4 12 10 1 10 16 2 12 
7 21 3 14 91 12 13 2 15 26 28 1 10 1 10 16 1 6 

SCH OOL C SI/2 Ali 1 SI/2BOYS SI/2GIlUS ALL S96BOYS I j 95)ýG Hd IS 

- NO. TOTAL % I NO. TOTAL % I NO. TOTAL % TOTAI % NO. TOTAL % NO. TOTAL % 

11 
23 

21 23 
00 11 00 12 0 
00 11 0 12 00 

7- 
_. 

010 
7 6-1 0 

40 
0 41, 

0 
0 

3,0 
30 0 

3 23 1 4- 11 0 12 18 700 40 0 30 0 
4 23 4 17 11 37 12 -1 8 

- 
73 43 42 

" -- 
50 31 

5 23 
6 23 

6 26 4 11 36 12 2 17 
7 30 11 2 18 12 5 42 

- - 

3-743 7 
700 

4 1 
40 

25 
0 

32 
30 

67 
0 

7 23 22 11 5 2 18 
, 

12 3 251 7114 41 25 30 0 

SCHOOL D 'S112 ALL S. 1/2BOYS SI/2GHtLS- 
- 

W6 ALL SýMBOY S 95/6GIRL .S 

___NO. 
TOTAL % NO. TOTAL % NO. TOTAL i Y*7 NO. rOTA L% NO. TOTAL % I NO. TOTAL % 

1 24 4 17 10 2 20 14 2 -14 11 719 50 0 61 17 
2 24 28 10 2 20 14 00 il 0 -50; 0 610 0 
3 24 28 10 1 10 14 17 11 00 50 0 60 0 
4 24 28 10 10 14 1 7- 

- - 
2 5 40 1 17 

5ý 24 5 21 10 1ý1 14 4 6 29 11 0 0 60 0 
6 24 4 17 10 1 10 14 3 21 

- 
11 14 36 53 60 61 17 

7 24 5 21 10 2 14 3 21 
_11 

3 50 0 63 50 

SCHOOLE 
NO. 

SI/2 ALL S 1/2BOYS SI/2GHtL-S 
TOTAL *Ye 0. NýJOTAI % 

S5/6 ALL 
NO. IrOTAt % 

S5/6BOY 
NO. TOTAL 

S 
% 

EýffiGEK 
I NO. TOTA! 

LS 
ý% 

30 13 17 1 6- 13 0, 2-0 ý -3 15 * -14 -0 -- ,0 63 ! 50 
2ý 30 

1 
13 17 00 13 18 Z6 ` 

-0 
P 14 0 0 

40 
6 

3 30 
4 30 

3 16 17 1 15 6 13 
27 17 1 

_6 
13 

20 15 
20 00 

14 1 
14 0 

7 
0 

- 60 
60 

0 
0 

5 30 7 
-1., 
7---- A 24 13 23 20 420 14 3 

- 
21 61 17 

6 30 6 20 17 5 13 18 20 8 46 14 7-, -- , 50 61 17- 
7 30 10 33 17 52D5B 42 6 14 3 1 17 

SCHOOLF SI/2 ALL SI/21BOYS SI/2GERU S5/6 ALL I- M/6BOY S S5/6GIR LS 
NO. TOTAL % NO. TOTAL 'V- I NO. TOTAL %I 

- TOTAL % NO. TO 
-LP! 

O. TPITAL, % NO TAL % 

1 19 1900 10 1 10 18 42 27 14 11 3 27 
2 19 094o 10 ý00 18 16 70 0 11 1 9 
3 19 159 

-- 
I- 11 10 00 

- 
18 16 71 14 11 0 0 

4 19 159 
---o -6 ý 

10 1 10 18 52 8- 3 43 11 2 18 
5 19 6 32 9 

_2 
22 10 4 40 18 42 22 2 9 11 2 18 

6 19 3 16 1 11 10 2 20 9 18 21 10 0 11 2 18 
7 

-1-9 
7 37 9 to 2 20 - ----- 

_18 
16 7 0 11 1 
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Question 6: A school library should be a place where I can meet friends 
ALL SCHOOLSS112 ALL S1 S112GIRLS_ _F iýý5ý6 Slf2BOY S5/6BOYS 

- 
- _KK1461 4 

4) NO. IrOTAI I IMTAL *ý*J: P 0. AL 0 

145 24 17 71 13 18 
-74 -I1 - 

15 94 19 20 43 6 14 51 13 25 
2 45 20 14 71 57 15 14 20 94 . 15 16 43 12 28 51 3 6 
3 45 22 15 71 9 13 74 13 18 94 22 23 43 12 28 51 10 20 
4 145 23 16 71 13 18 74 10 14 94 16 17 43 5 12 51 11 22 
5 145 9 6 71 57 74 4 5 94 55 43 

.12 
51 4 8 

6 145 12 8 71 57 74 7 9 94 77 43 25 
- 

51 5 10 
7 145 35 24 71 21 30 74 14 19 94 16 11 43 5 12 51 5 16 

'SCHOOL A Sl/2 ALL SI/2BOY'S S112GERLS S5/6 ALL S5/6BOYS 
N 0. JVT AL % NO. TOTAL % NO. IrOTAI % NO. IDTAL % NOJOTAL % NO. TOTAL % 

4 5 21 13 2 15 11 3 27 12 2 17 _3_0 -0- -9 2 _____ 22 
2 24 3 121 13 00 11 3 27 12 2 17 31 33 9 1 11 
3 24 2 8 13 00 11 2 18 12 00 300 9 0 0 
4 24 5 21 13 4 31 11 1 9 12 2 17 300 9 2 22 
5 24 4 17 13 3 23 11 1 9 12 00 300 9 0 0 
6 24 1 4 13 18 11 0 0 12 2 17 31 33 9 1 11 

24 4 17 13 3 23 11 1 9 12 4- 33 31 33 9 3 33 

- SCHOOLB 
NO. 

SI/2 ALL 
TOTAL % 

Slt2BOlS 
NO. TOTAL % 

Sl/2GIRLS, 
NO. TOTAI 

S516 ALL 
NO. rOTAL %I 

SS/6BO S v; 96GIRLS 
NO. FOTAZýý+*NO. TOTAL 

B 1 4 10 0 _0 13 
,I , ý8 26 6 23 10 3" 30 16 3 19 

2- 23 3 13 10 3 '30 13 0- _0 26 6 23 10 4 40 16 2 12 
3 23 5 22 10 2- 20 13 3 23 26 7 27 10 1 10 16 6 38 
4 23 6 

_26 
10 3_ 30 

- 
13 

_3 
23 26 7 27 10,2 20 16 5- 31 

5 23 1 4 10 00 13 
,1 

9 26 0 0 16 0 
6 23 4 17 10 1 10 3 23 26 0 1o00 16 0 0 
7 23 3 13 10 1 10 13 2 15 26 00 1000 16 0 0 

SCHO OL C SI/2 ALý Sl/2BOYS Si/2GIRLS ýsffi Sý100is S5/6GIRLS 
NO. TOTAL % NO. TOTAL % NO. TOTAL %I NO. rOTAI % NO 1. TOTAL % 

_ 24 0 0 13 0 7 1 
� 

14 0 4 
-- 

-3 1 33 
2 24 5 21 11 2 18 13 3 23 7 . 1� 1. 1 14 ý. 11 1 41 25 3 1 0 0 
3 24 4 17_ 11 2 18 1 3 2 14 411 25 3 0 0 
4 24 5 21 11 19 1 - 13 4 3 1 7 1 14 400 3 1 33 
5 24 1 4 11 19 13 0 . 0- 7 71 14 - 4'00 _ 3 1 33 
6ý 24 1 4 11 19 13 0 0 7 0 - 90 3 0 0 
7 24 8. 33 11 4.36 13 

.4 1 
31 7 _ 

_2 _Z9 
42 50 3 10 0 

-SCHOOL D 'SI/2 ALL SI/2BOYS Sil2GMLS _ Sý ALL SS/6BOiS Si i' 16GIRLS 
NO. TOTAL % NO. TOTAL % NO. YQTJýj % NO. TOTAt %I NO. 

1 24 9 38 10 6 60 15 3 20 11 19 500 6 1 17 
2 24 3 12 0 00 15 3 20 11 19 51 20 6 0 0 
3 24 3 12 10 2 20 15 1 7 11 54 80 6 0 0 
4 24 4 17 10 2 -15 -2 -ly 11 19 500 6 1 17 
5 24 1 4 10 00 15 1 7 11 19 500 6 1 17 
6 24 2 8 10 1 0 

1_9 
15 2 13 11 

- 
18 500 6 2 33 

7 24 3 12 10 9 0 15 3 20 1 1 19 500 6 1 17 
- 

SCH OOL E SI/2 ALL S-1/2BOYS SI/2GE RLS S5/6 ALL SýMBOýS 5 S5/6GIRL S 
NO. TOTAL % NO. TOTAL % NO. TOTA NO. IrOTAIL % 

'LwAk 
Ye - NO. TOTAL % 

1 0 0 17 18 12 2 -20 42.. 0 14 17 6 3 50 
2 30 4 13 1 18 00 12 4 33 20 2 10 14 2 14 6 0 0 
3 30 4. 13 18 2 12 2 17 20 52 5 14 4 29 6 1 17 
4 30 1 3 18 6 12 0 

_0 
__ 20 _ 3 15 14 3 21 6 0 0 

5 30 1 3 18 16 12 0 0 20 
__ 

2 10 
- 

14 17 6 1 17 
6 30 3 10 18 11 12 1 8 

- 
20 

- 
2- 10 --- 7 14 1 6 1 17 

7 1 30 12 40 18 9 50 12 J 25 20 2 10 . 14 -2 14 6 0 0 

SCHOOL F SI/2 ALL 91/280YS SI/2GI RLS 
__ 

S5/6 ALL 
- 

- SSM6! k"y M/6GIRL S 
NO. TOTAL % NO. TOTAL % I NO. t6T kl %j NO. io TA I Aý ý NO. JOTAL % 

12 19 
19 

4 
2 

21 
11 

9 
9 

2 22 
00 

10 2 
10 ý2 

20 
0 20 

18 
18 

5 28 
3 1ý 

72 29 
_ --f 3 43 

11 
11 

3 
0 

27 
0 

3 19 4 21 9 1 11 10 3 30 30 18 5 28 72 29 11 3 27 
19 2 11 9 2 22 

- 
10 0 0 18 11 0 0 2 18 

5 19 1 5 9 0 10 10 10 10 18 1 6 . o 70 9 
6 19 1 5 9 6 -0 

- 
lo lo 

I 
1 

II 
ý' - 700 11 1 9 

7 19 5 26 9 4 44 10 1 1 10 18 16 700 __ II I '9 
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Question 7: A school library should be a place where I can eat and drink 
ALL SCHOOLSSI/2 ALL SI/2BOYS S112G 

NO. TOTAL 5 ki % NO. TOTA I NO. TOTAL % NO. 

-1-j 140 51 36 69 25 36- 71 26 37 92 25 -27' 43 9 21 49 16 33 
2 140 15 11 69 8 12 71 7 10 92 17 18 43 13 30 49 4 8 
3 140 96 69 34 71 68 92 11 12 43 5 12 49 6 12 
41 140 15 11 69 7 10 71 8 11 92 13 14 43 4 9 49 9 18 
5 140 14 10 69 7 10.71 7 10 92 9 10 43 2 5 49 7 14 
6 140 12 9 69 69 71 68 92 . 89 43 3 7 49 5 10 
7 140 24 17.69 13 19.71 11 15, 92 9 10 43 7 16, 49 2 4 

A *SI/2 ALL ý1/2]301ý* d SI/2GERLS I 
- - - 

S5/6ALL -- - Sý/680YS S5/6GERLS 
NO. % NO. TWAL TOTAL %' NO. MAl NO. TOTAI % NO. rOTAL % NO. TOTAL % 

24 13 12 38 11 57 64 11 5 45 31 33 4 8 50 
2 24 3 12 13 18 11 2 18 11 00 3o o 80 0 
3 24 14 13 18 11 00 11 1 9 30 0 81 12 
4 24 14 13 1 18 11 00 , 11 1 o0 30 - 0 80 0 
5 24 3 121 13 2 15 11 19 11 3V 31 33 82 25 
6 24 281 13 

t 
2 15 'l 00 11 9 

J- 
30 

- ' 
0 

- 
81 

- 
12 

7 24 28 13 1819 11 4 1 3 I 33 0 8 0 

SCHOOL B S1/2 ALL SI/280'ýS SI/2GHUS Uý' j §t% ALL S5A6BOYS &5/6GIRL IS 
NO. TOTAL 1 TOTAL % NO. FOTA /. No. TOTAL % NO. rOTAL % NO. TOTAL % 

11 21 5---- 24 1 441 12 18 25 4 16 10 *2 20 15 2 13 
2 21 2 101 9 1 11 12 1 -1 8' 25 28 10--'ý -- 4 4-0 3 15 20 
3 21 15 9 00 12 25 20 104 1 9 0 15 5 33 
4 21 4 19 9 3 33 12 18 25 4 16 - 10 2 20 15 2 13 
5 21 4 19 9 00 12 4 33 25 00 10 0 0 15 0 0 
6 21 2 IoJ 9 00 12 2 17 25 3 12 10 1 10 15 2 13 
7 21 3 14, 9 1 11 12 2 17, 25 2 101 10 15 1 7 

SCHOOL C S1/2 ALL S 1/2BOYS SI12GtltLS S516 ALL I S5'/6BOY S S516GIRLS- 
NO. TOTAL % NO. L 

-. 
T4; kl'AL *%/*, I N P. POT, NO. TOTA; Ye NO. TOTAL % 

-F- 1-4 -7--- 2-9 -11 -3 27 13 4 31 0-- -3----, 0 
- 

0 
2 24 3 12 11 2 181 13 1 7 l 4 1 . 4 1 2 5 3 0 0 
3 24 28 11 19 - 13 18 -- 7 . . -- -- 1i 14 -. . ...... .. -. -- 1 . --- -. 1 0 0- 
4 24 3 12 11 19 13 2 15 7- -- 2 29 - 40 0 32 67 
5 24 14 11 00 13 -1 8 1- -4 0 0 31 33 
61 24 28 11 19 13 18 7- 0 40 0 0 7 24 6 25 11 3 27 13 3 23 7 - 42 50 30 0 

SCHOOL D SI/2 ALL St/2BOYS SI/2GUtiS W. M ALý Sý/6136ig -- S5/ 6GUtL 'S 
NO. TOTAL % NO. TOTAL % NO. MAIL % NO. r 

- 26 14 54 11 78 73 15 49 11 3- 1 20 6- 2 33 
2 26 28 11 19 15 7 11 

-2 
18 52 40 60 0 

3 26 28 11 00 15 2 13 11 19 51 20 60 0 
4 26 14 11 00 --9 -5 0 --o ---6-- 1 17- 
5 26 28 11 

28 11 
9 
0 

15 7 19 
- 

50 0 61 17 
6 
7 

26 
26 3 12 11 19 

15 2 13 
15 2 13 

11 
11 

1t 
8 

0 o 61 17 
1 51 20 61 17 

SCH60LE S1/2 ALL I SI/2BOYS S112GHUS S5/6 ALL S-96BOiS S5/6GUtLS 
NO. TOTAL % NO. TOTAL % 1 No. roTAJL % NO. iiDTAL i/. % 

28 5 18 17 16 11 4 36 20 5 25 14 1 7 64 67 
2 28 27 17 16 11 19 20 31 - 15 14 3 21 6 0- 0 
3 28 14 17 16 11 00 20 3 15 14 3 21 60 0 
4 28 4 141 17 2 12 

- 
-11 -2 18 

1 
20- 2 --lo 14 2 14 60 0 

5 28 3 11 17 18 3 11 06 - 2 10 14 1 7 61 17 
6 28 414 17 3 18 1 11 19 20 3 is 14 2 14 61 17 
7 28 9 32 17 6 35 11 3 21 20 7-16 12 4 14 6-0 0 

SCH60L F 
NO. 

S1/2 ALL 
TOTAL % -NO 

Sl/2BOYS 

.- 
-ýýA L 

Si/2GIRLS 
T--N G. - 71VT-A-C i/-e 

I W6 AL IL 
N 0. T OTA 

I S'; /6BOYS 
W06. Y6MI-, -"! 4 

_ 

5/6GIRLS 
NO. TOTAL % 

_LN 

2 
17 
17 

8 47 
3 18 

8 
8 

4 50 
2 25 

94 44 
91 Il 

18- 
18 
- 

8 -44 
4 22 

74 
73 

57 
43 

4 
11 1 

36 
9 

13 17 2ý 12 8 00 92 22 1 8 7, -0 "7-1ý--O 0 - 11 ý0 0 
4 17 2 12 8 0'0 92 22 B 4 22 70 0 1 36 
Is 17 16 8 1 12 9o6 18 - 2 11 7 0 0 11 2 18 
6 17 00 8 0o 9 o 18 6 6- 0 110 0 
7 17 1 6 8 1 12 ,90 0 18 00 0 0 0 7 0 11 0 0 
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Question 9: A school library should be open throughout the school dav 
ALL SCHOOLSSI/2 ALL SI/2BOYS SI/2GUkLS __T ___&ys6 -ALL _T ____S'5/6-B0V-S SS/6G R __ MiS 

NO. TOTAL %I NO. TOTAL % NO. TOTAL %I NO. rOTAt_. % NO. TOTAL % L -il-0- NO., TdTA 

1 147 43 72 23 75 2 94 1ý1 -43 , __0 ,0* 51 1*2 
2 147 32 72 1 75 

_2 
3_. 94 22 5 51 0 o- 

_ 3 147 53 72 34 75 23 94 11 43 12 51 00 
4 147 16 11 72 8 11 75 8 11 94 89 43 49 51 4L8 
5 147 35 24 72 11 15 75 24 32 94 18 19 43 8 19 51 10 20 
6 147 35 24 72 19 26 75 16 21 94 23 24 43 14 33 51 9 18 
71 147 49 33 72 28 39.75 21 28 94 41 44,14 33 51 27 53 

SCHOOL A SI/2 ALL SI/2BOiS 1 Sl/2GHUS g% ALL M16BO-iS S5t6GERLS 

-NO. 
TOTAL % NO. TOTAL % NOJOTAIL % NO. rOTAI % NO. TOTAL % NO. TOTAL: i/ý* 

1 24 14 13 18 11 ,00 
- 

12 00 0 3: 00o 
24 00 13 0 20 6 IF 0 12 ý_o l 300900 

3 24 14 13 00 11 19 12 00 300900 
4 24 28 13 2 15 11 00 12 2 17 32 67 900 
5 24 6 25 13 18 - 11 5 45 12 2 17 

I 
30092 22 

6 24 4 17 13 2 15 11 2 18 12 2 17 t _3 069 -2 22 
7 54 24 10 42 13 7 11 3 27 2 1- 6 

_50 
56 

_3 
I 

_33 
9 

SCHOOL 8 SI/2 ALL SI/2BOYS 
- 

SI/2GUtjLS S% SV6BOýS S, 5/6GER - LS 
NO. TOTAL R 0. TOTAL % NO. TOTAI % No. rout % NO. IOTAL %I NO. TOTAL % 

-------- - -- 23 000 13 00 26 00 1 00 0 16 00 
2 23 000 13 00 26 14 10 1 10 16 00 
3 23 21 10 13 18 26 00 10 00 16 00 
4 23 522 0 13 3 23 26 12 10 0 1,3 19 

1 5 23 6 26 10 24 31 20 13 _ 26 6 23 10 1 10 1 5 31 16 
6 23 6 26 10 3 30 13 32 3 26 7 27 10 4 40 1 3 19 1 6 

_ 7 23 4 17,10 2 20 13 2 15 _ 26 9- 3-5. 
j_ 

_ 
-1 

41 40 ._- - 16 5 31 

SCRO-OL C SI/2 ALL SI/2B( )is- SI/2GIUkiS - &15/6 ALL S96BOýS M/6GIRLS 
NO. TOTAL : -: /. 

ýNO. 
TOTAL %I NO. NO. rout 'AL % 

24 1 
_4 

11 9 
24 1 24 11 00 

13 00700 
13 87 1 _0 6 

0 40 
00 4 

3 
00 3 

3 24 00 11 06 0 13 007 400 300 
41 24 3 121 ]1 2 18 -1 8700 400 300 
5 24 5 21 11 2 18 
6 24 6 25 11 3 27 

13 3 23 70-, i-0- 1 
13 3 

0 30 

24 8 33 11 3 27 7! 
23 71 14 

13 53 - 
41 25 
- 

300 
- -- 3 

1 876 86 3 75 4 3 100 

SCHOOL D. SI/2 ALL S If2BOY LS Si/2GUkLS S516 ALL Sý96BOýS I- S5/6GIRLS 
% NO. TOTAL NO. TOTA NO, rOTAI 0. TOTAL % I NO. TOTAL % 

26 00 11 -0 6 0 15 -11 19 50i0 !1 17 6 
2 26 14 11 0- 0 15 17 1i0 50ý0 

4 , 6'00 
3 26 28 11 2 18 is 00 11 00 500 6700 
4 26 28 11 19 15 

-1 
7 11 19 50 1 17 

26 4 15 11 19 15 3 - 11 2 18 51 20 61 17 
6 26 9 35 11 4 36 15 5 33 3 27 

- 
5 40 61 17 

7 26 8 31 11 3 27 15 33 - 4 __36 1 5 1.2 40 62 33 

SCHOOLE SI/2 ALL Slt2BOYS Si/2GMLS ALL 
- 

Sý/68OYS - S5/6GIRLS 
NO. TOTAL % I NO. TOTAL % I NO. TOTAL % NO. TOTAL % NO. t% NO.; TOTAL % 

ff -0 o 18 00 13 00 
- 

- 26 --0,0- 1'4' ' 0- , _* 06, -0 -, o" 
* 2 31 00 18 00 

___ 
13 0 0 

- 
20 .00 14 0- ,06k0 11 0 

31 31 0 0 18 0 7 13 6 0 Zo i -5 14 176 
41 31 26 18 00 

- 
13 2 15 20 15 14 17600 

--- 5 31 5 19 2 11 13 3 23 20 4 20 14 4 29 600 
- 

7 23 6 31 18 4 22 13 3 23 
i---, -, - _11 ý. - -- --- -- 4 

6 30 14 5 36 61 17 
7 31 17 55 

, 
18 12 67 13 5 38 ý ý46_ __ I 20 83 21 -5 83 

SCHOOL F SI/2 ALL I SI/2BOYS S112GMLS SS/6 ALL -1 S5/6BOYS - W/6GIRLS 
NO. TOTAL % NO. TOTAL % I NO. WMAI % NO. fO: T: Kt : ý/ý*N 0 NO. TOTAL % ý. ý'VDTA 

19 2 11 90 10 2 20 
- 

18 0070 10 
25 19 1 9 11 lo 0 16 -7 1 14 11 
3 19 00 900 10 00 18 007 -6 oIIo0 4 19 2 11 91 11 10 11-0 18 167 14 11 00 
5 19 9 47 93 33 10 6 60 18 4 22 72 29 11 2 18 
6 19 3 16 

- 
93 33 10 0 0 18 22 _7 2 29 11 2 18 

2 11 19 7 91 11 10 1 10 18 8 44 64, -1 14 If 
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Question 10: A school library should be open after school 
ALL SCHOOLSSI/2 ALL 

NO. TOTAL 
M167-s S11 -Y -= S-l-'f2G 

% 
.. 
NO. TOTAL % NO. TOTAL % 

S'5/6 ALL 
NO. rOTA % 

se S sm-ml-RI-S 
TNOý-- %I 

147 17 12 72 9 12 75 8 11 94 44 43 25 51 24 
2 147 5 3 72 46 75 11 94 55 43 37 51 24 
3 147 13 9 72 8 11 75 57 94 55 43 12 51 48 
4 147 22 15 72 8 11 75 14 19 94 14 15 43 8 19 51 6 12 
5 147 24 16 72 12 17 75 12 16 94 20 21 43 11 26 51 9 18 
6 147 29 20 72 13 18 75 16 21 94 18 19 43 7 16 51 11 22 
7 147 37 25 72 18 25,75 19 25 94 28 30.43 11 26 51 17 33 

SCHOOL A SI/2 ALL 
NO. TOTAL 

RLS SI/2BOYS S112GI 
% NO. TOTAL % NO. TOTAI %I 

S% ALL S5/6BOYS S5/6GUtLS 
NO. TOTAL % NO. IPOTAt % NO. TOTAL, % 

24 17 13 3 23 1 12 2 17 31 33 91 11 
24 2 2 8 13 2 15 00 2 2 17 31 33 91 11 

3 24 1 4 13 00 11 19 12 00300900 
4 24 2 8 13 18 11 19 12 00300900 
5 24 6 ý 25 13 4 31 11 2 18 12 4 33 30094 44 

24 4 6 17 i 13 18ý 11 3 27 12 18ý31 33 9- 0 
7 24 5 21 13 

-2 
151 11 3 27 12 3 251 3.0093ý 33 

SCHOOL B SI/2 ALL_ 
O A __ -S %N 

I/2BOY .S SI/2G 
TOT 

S5/6 ALL S'; /4BOyS- SýMGMLS 
L% NO. T T L 

- 

O. L TAI NO. TOTAL % NO. TOTAL % No. 

23 1 11 4 10 1 101 13 0 26 2801 10 616 
2 23 1 
3 23 3 

4 10 
131 10 

1W 13 00 
2 201 13 18 

26 
26 

28 10 2 20 16 00 
28 10 100 16 2Q 

23 11 4 48 10 2 201 13 9 69 26 - 2 20 16 4 25 6 23 10 
23 2 9 10 1 10 11 13 18 26 3 12 10 1 10 16 2 12 ' 

6 23 4 171 10 2 201 13 2 151 
_26 

28 10 1 101 16 16 
23 711. 41 10 1.101 13 0.0 26 16 6 

.9.35 
10 '3 30 

1 
38 

SCHOOLC SI/2 ALL SI/2BOYS 1 S112GIFU-s 
NO. TOTAL % NO. TOTAL %i NO. rOTAI! lo%ý NO. 

S! 15/6 ALL S5/6BOYS S5/6GIRLS, 
NO. TOTAL % 

ý4A 
*/a % 

24 3 12 1 1 13 2 15 7 0.0400300 
2ý 24 0 0 11 001 13 

-0 
0 7 0- 10400390 3 24 2 

1 
8 11 2 18 13 06 _ 7 390 00400 

4 24 3 12 11 3 27 13 00 7 _ 1 14 41 25 300 
t 5 24 7 29 11 19 13 6 46 7 3 -4-3- 43 75 300 

6 24 5 21 11 
7 

2 18 13 3 23 ý 7 2 291 40032 67 
7 24 4 1 11 1 28 13 2 15 7 1 141 4- 0031 33 

SCHOOL D SI/2 ALL S 1/2BOYS- '- SI/2GHtLS, 
NO. TOTAL NO. TOTAL 0/10 NO. TOTAL % NO. 

S5/6 ALL -SýXBOYS S5/6GIRLS 
TOTAL % NO. TOTAL % NO. TOTAL, % 

1 26 15 11 3 27 15 17 11 0 0050600 
2 26 2 8 11 19 15 17 11 1950061 17 
3 26 3 121 11 

_2 
18 15 17 11 190061 17 

4 26 3 12 11 0o 15 20- 11 1951 20 600 
5 26 2 8 11 -1 9 15 17 11 1951 20 600 
6 26 3 121 11 2 18 15 17 11 3 27 5 1 20 62 33 
7 26 9 35 11 2 18 15 7 47 11 - 4 36 52 40 62 33 

SCHOOLE Sl-/2 ALL Sl /2BOYS SI/2GER" 
-I ---- -. 

S5i6 ALL Sý/6BOýS SS/6GIRLS 
- NO. TOTAL % NO TOTAL %I NO. TOTAL % NO. -- TOTAL % NO. rOTAt % NO. TOTAL % 

1 31 2 611 1-61 13 *I- 
-8 

-20 0. ' -0 14 '0 '' 0 -- "' 60'0 
2 31 0 0 18 00 13 210 14 0 0 600 
3 31 2 6 18 16 13 18 20 . - 15 14 17600 
4 31 1 3 18 00 13 18 20 i- 10 14 1761 17 
5 31 6 

10 
191 19 
32 18 

5 28 1 13 1 -8 
5 281 13 53 

20 4 20 14 4 29 600 
6 31 1 8 20 6 30 14 3 21 63 50 
7 31 10 32 1 18 6 33 13 4 31 20 7 35 14 5 36 62 33 

SCH60L F SI/2 AL L S1/2BOYS Si/2GIRlS S5/6 ALL S516BOYS I S5/6GtRLS 
NO. TOTAL % NO . TOTAL % FNO. TOTAL % I NO . 

-RO. -FOTAýli. J-Ný06 i; 6TAL7iW 

3 
2 19 0 

16 9 
09 

00 10 3 30 
00 10 00 

18 
19 

0070oIoo 
0000 11 0 

3 19 2 i 11 9 11 10 18 1600 11 19 7 
4: 19 2 

19 1 

ý 11 !9 
59 1 

2.22 10 
,-0.0 00 10 1 10 

18 

, 18 
ý 4 22 73 43 1 11 1'9 

5 28 72 29 11 3 27 
6 19 3 

1 
16,9 

' 42 ý9 
11 10 2 20 
5.5161 10 3 30 

18 4 22 71 14 11 3 27 
* 

1 

L7 _1_9 
8-- 1 

_18 ______4 
22 71 14 11 3 
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Question 11: A school library should be open in the evening 
ALL SCHOOLSS1/2 ALL S1/2BOYS ý _F SI/2GHULS S5/6 ALL S5/6BOW ___ 

_ 
- ---S5--/6G-[R--L--S 

NO. TOTAL %N TOTAL % NO. rOTAL % NO. TOTAL %I N6 . 
f0fM, 

_N_O. __TOTAL 
% % 

145 37 26 71 20 28 74 17 23 94 15 16 43 6 14 51 9 18 
2 145 19 13 71 7 10 74 12 16 94 

- 
17 18 43 10 23 51 7 14 

3 145 25 17 71 13 18 74 12 16 94 11 12 43 4 9 51 7 14 
145 23 16 71 12 17 74 11 15" 94 

- 
19 20 43 10 23 51 9 18 

5 145 14 10 71 7 10 74 7 9 94 
- 

13 14 43 6 14 51 7 14 
6 145 10 7 71 46 74 

' 
68 94 77 

' 
43 3 7 51 4 8 

7 145 17 12 71 8 11 74-ý 9 12ý 94 12 13 43 4 9 51 8 16 

SCHOOL A SI/2 ALL SI/2BOYS SI/2GERLS S&S ALL SýMBOYS 95/6GUUS 
_ NO. TOTAL % NO. TOTAL % NO. MAIL % NO. rOTAL % NO. NO. 'TOTAL % 

23 1 10 
, 

43 12 
.6,50 - 

11 
-4 _36 

12_ 4 33 31 33 93 33 
. 2 23 0 0 12 oo 

- 
11 o- 

-- . 
P_ 

ý 
12 

ý33 .4 
1 33 33 

_ 3 23 1 4: 12 00 ! 9 12 ý 1 8 31 33 90 
4 23 7 

- 
30 12 4 33 1 

, - 
11 3 27 12 00 30 0 90 

, 
0 

5 23 3 131, 12 I 8 It 2 18 2 17 30 0 92 22 
6! 23 

*0* 
0ý 12 0- - 11 _ 00 12 18 30 0 9*I II 

7 23 2 9 12 1 19 12 0o o o 9o o 

SCROL B SI/2 ALL S112BOYS Sl /2GIRILS w ALL g%GIRLýS 

- 
NO. TOTj 4 NO. IPOTAL % NO. TOTAý %I NO. TOTAL %I NO. TOTAL % 

1 ý3 2 9 10 1 101 13 1 26 4 15 10 2 6 
.2 

12 
2 23 7 30 10 2 20 1 13 38 26 5 19 1 03 30 16 2 12 
3 23 7 30 10 4 40 13 3 23 26 4 15 1 10 16 3 19 
4 23 4 17 10 2 20 13 2 15 26 4 15 

--- _ 
10 2 

_ _, __ 
20 16 2 

- 
12 

5 23 2 9 10 1 10 
- 

13 18 
- 

26 
- 

i 8 
' 

0 Io 0 16 2 12 
6 23 1 4 10 0 0 13 8 1 26 4 1 10 0 0 16 1 6 
7 23 0 o to 00 13 00 26 '23 10 2 20 16 4 25 

SCH OOL C SI/2 ALL BOYS Si/2GIRiS ý ' 
S96 ALL S5/6BOYS &5/6GERLS 

NO. TOTAL %1 NO. TOTA Y. 
T N O joTMAkL-/6j NO. -TO TAI %T ,' 'AL % 

23 4 17 1 1 9 12 4- 0. 0 
-3 

P P. 
2 23 3 13 It 19 12 2 17 7 1 14 41 

----- - ---- 
25 30 0 

3 23 5 22 11 4 36 12 18 7 1 14 
- , 

41 
-- --_ - -- 

25 
- 

30 
- 

0 
4 23 4 171 11 9 

1 
12 3 25 i- f 2 9 4 I 25 1 3 33 

5 23 2 9 11 2 18 1 12 00 
__7 - 

1 -43 3 
____ -! --- -- 

41 
___ 

25 32 67 
6 23 3 13 11 19 12 2 17 7 o 0 4 0 0 30 0 
7 23 

I 
2 9 11 

- 
12 8 

I_ __ 
7 

.10- -0, 
.... .... .. 

- 
4_ 

,0, 
0 1 - 30 0 

WHOOL D S1/2 ALL SI/2BOYS S I/2GUUA 
_ _ 

S5/6 ALL 
_ 

T S5/6BOY S : i_V6GUUS 

NO. TOTAL 
_-Me 

4 Nq- JOTAL M. 140 T % fdfAj NO. f0 TA I ! ýw ýNq- TPTAL Ye 0.1: "T L % 
_ 

26 7 27 11 3 4ý27 1 9 51 20 0 6 0 
2 26 2 81 11 0 

, 
0 15 2 13 11 2 18 51 20 61 17 

_ 3 26 4 151 I 11 
- 

-- - 2 18 
. 

15 
-_ ., -_ 

1 
2 13 

-. - -_ 
'1] 9- 50 0 61 17 

.-- 4 26 6 23 11 27 15 II- 3 20 -- _- 11 -1. _... 3 27 _. .. 52 40 61 T 17 
5 26 4 15 11 15 3 20 1 9 51 20 60 0 
6 26 1 4 11 1 15 

__ 
ý 00 11 . 2 18 50 0 2 6 33 

7 26 2 8 11 9 15 I "--g --, 0 o 1 17 

SCHOOL E S112 ALL SI/2BOYS Sl/2GFRLS, SN6 ALL S5/6BOYS S96GIRLS 
NO. TOTAL % NO. TOTAL % NO. iVTAL i9o NO. TOTAL % NO. TOTAk % I NO. TOTALý % 

- 1 8 26 18 7 39 13 18 20 25 4- 2 14 3 6 50 
31 2 5 16 18 3 17 13 2 15 20 2 10 

11 
14 14 

_ 
60 0 

31 31 6 191 18 6 38 20 2 10 14 1 7 7 61 17 
4 31 1 3 18 16 13 00 20 4 20 14 2 14 62 33 
5 31 2 61 

- 
18 2_ 11 13 00 26 

, 
3 15 14 3 21 60 0 

31 6 2 6 18 16 13 F 8 20 3 15 14 3 21 60 0 
7 31 7 23 18 3 11 13 4 it ýb 15 14 1 7 -6,0 0 

SCHOOL F I SI/2 ALL S. 1/2BOiS Sl/2G! RLS M/6 ALL S5/6BOYS S5/6GIRLS 
0. TOTAL % NO . TX)TAL % NO. IWAL, % NO. TOTAL % NO 191AA , _1ý 

1140. TOTA V% 

19 6 32 9 2 22 4' 10 18 1 6 o 7 -0 n "I _, q_ 
2 19 2 

. 
11 9 1-0- 10 18 3 17 -- 2 29 11 -1 -9 

3 19 2 11 9 2 22 10 
- 

00 18 2 11 -0 0 11 2- 18 
4 19 1 5 9 1 0 0 18 6 33 3 43 11 3 27 

19 1 5 9 00 10 1 
-0 

19 2 1 14 11 1 ý9 
6 19 3 

-- 
16 9 11 10 I 2 20 18 0 

-,: 
0 70 o it o o 

f 19 4 21 22 10 2 20 18 4 22 -7 1 14 11 3 27 
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Ouestion 13: A school library should be open durinp the holidays 
ALL SCH OOLS SI/2 ALL S1 /2BOYS 1 SI/2GERLS RL8 _§ý/_666i(s_T S5/6GERLS 

NO. TOTAL % NO. TOTAL %I NO. fOTAL %I -il % NO. POT At % N( TOTAC IN 0 Al: 
7 

1 147 82 56- 72 46 64' 75 6 93 36 39 47 19 4t 42 12 29 51 24 
2 147 14 10 72 46 75 10 13 93 15 16 6 36 

-33 
6 42 12 29 51 

3 147 15 10 72 57 75 10 13 93 89 
' 

42 25 51 6 12 
4 147 13 9 72 7 10 75 68 93 16 17 42 9 21 51 7 14 
5 147 7 5 72 34 75 45 93 55 42 00 51 5 10 
6 147 6 4 72 23 75 45 

- , 
93 22 42 25 51 00 

7 147 10 7 72 57 15 5 7 93 11 12 42 5 12 51 6 12 

SCHOOL A SI/2 ALL SIf2BOY .S SI/2GIRLS kM AL L S5/6130iS S5/6GHUS I 

NO. A ýý/e NO.. TOTAL % NO. TOTAL % NO. rOTAI % NO. rOTAI % NO. TOTAL % 

24 14 58,13 7 541 11 7 6A 12 , 7 58 _ _J__ i___67 _9 5 56 
2 24 0 0 13 001 11 00 12 18 31 33 900 
3 24 4 17 13 2 15 11 218 12 00 300900 
4 24 1 4 13 00 11 19 12 3 25 30093 33 
5 24 1 4 13 18 11 00 12 18 30091 11 
6 24 0 0 13 00 it o6 12 00 300900 
71 24 4. 17,13 

. 
3ý 23ý 11 

-9 
12_ 

_ 
01 

. 
ýIo- 3009.0ý0 

SCHOO LB SI/2 ALL S I/2BOYS S112GERiS ýL% ALL Sý/600ýS SS/6GERLS 
NO. iwkL %! N!?. 

_TOTAj,! 
/eý'_N6. rOTAL % NO. TOTAL % NOJOTAL % NO. TOTAL %_ 

23 13 57 1 10 6 601 13 54 26 8 311 
- 

10 30 6_ 5-- 31 
2 

I 
23 3 13 10 1 101 13 2 26 5 19 to 3 30 16 2 12 

3 23 3 13 10 i 1 101 ___ 13 2 15 26 I -., 3 12 10 1 10 16 2 12 
4 1 23 3 13 10 2 20 13 18 26 3 12 10 1 10 16 2 12 
5 23 1 4 10 0.0_ 

_13 
18 26 28 10 00 2 12 16 

6 23 0 0 10 
,0-_ 

0_ 
_ _ _13 . -0 --0, 

ý 26 
ý 

, __ ý6 ýý0 
19 4- -0 

0 16 0-0 
7 23 0 0 10 00 13 00 1 26 5 19 10 16 3 19 

SCH6 0LC SI/2 ALL SI/2BOYS SI/2GIRLS iY6 ALL S5/6BOY M16GIRLS 
NO. 

-- -TOTAL 
% NO. TOTAL %I NO. r0TAI % I NO. TOTAL %I NO. TOTAtý %I NO. TOTAL % 

_ _ __ __ __ _ -1 2 4 13 54 11 8 -7-3-7 -13 5 38 6 2 03 3 00 2 67 
2 24 2 8 11 001 13 -2 15 6 17 -- 31 . 00 
3 24 3 12 ll 00 l3 3 23 

__l 
331.1. 

4 24 3 12 11 2 18 1 
______ _ 13 '18 6 2ý 33 32,67 30 

5 24 0 0 11 00 13'. 
_0 

0 6 0 0 3 0_ ý0 01 
.0 6ý 24 0 0 11 

1 
00 1 13 ý 0 9 _ 6 __ 0 1. _ 9 1 30 

71 24 3 12 11 19 _ - 13 2 15 6 . 00 _ - 300 300 

SCH60L D 'SI/2 ALL S'112BOYS S1/2GIPJ I LS __ 
_ 

_ iu --j 16BOiS_ S5/6GFRLS 
NO. TOTAL % NO. TOTAL % NO. IýAj *ý/v NO. TOTAL % I NO. TOTAL % NO. TOTAL 

1 26 5 64 15 10 
_6_7 

11 3 27 51 20 62 33 
2 26 3 12.1 19 15 2 13 11 27 53 60 600 
3 26 

-1 
4 11 11 19 

-- -- 
500 61 17 

4 26 3 12 11 2 18 15 17 
_ __ - 

11 
I _-1 

---- - ----- 2 ýI8 51 2_0 61 17 
5 26 1 4 11 19 15 00 11 

- 
_ 0 __ 00 600 

6 26 1 
ý 

4 11 00 15 7 11 00 500 00 
7 26 0 0 11 00 15 00 11 21 18 00 33 62 

kHOOL E St/2 ALL S-1/2BOYS SI/2GMLS MM ALL -1 SiMBOY-S 1 S5/6GIRLS 
NO. TOTAL ýNO. ii&kCils NO. TOTAL iY's NO. JOTAL % I NO. TOTAL NO. TOTAL % 

1 31 18 58 1 IF8 144 78 13 4 -it 9 4 29 65 83 14 
21 31 5 16 1 18 2 It- 13 J23 20 315 14 3 21 600 
3 31 1 3 

6 
18 
8 

00 
. __ IF- ý. I 0 

13 18 
I.. -I... .. 

20 
1 1-1 

5 14 0061 17 
-I-ýI1 -1.1 : 4 

5 
31 
31 

2 
2 6 

1 
18 

0 
6 

13 2 15 
13 18 

20 
20 

3 15 
00 

21 600 
1.14,3 14 00600 

6 31 0 0 18 00 1 13 00 20 0 14 2 14 600 
7 31 3 to 18 16 13 2 15 26 2 16 - 14 14--- 60 

SCHOOLF SI/2 ALL SI/2-BOYS SMPIRLS M ALL i 5/0ýQYS !! L5/6GIRLS 
NO. TOTAC% NO. TOTAL % NO. rOTAI % NO. TdfAf _*/* ý_NO. IrOTAIL % NO. TOTAL % 

2 
19 
19 

7 
1 

37 9 
59 

4 44 
00 

ý 10 3 3.0 
to-'- to 18 

39 
2 11 

72 29 11 5 45 
i 14 11 0 

3 19 3 16 9 2 22 1 10 10 18 
_ 

1 14 11 19 
4 19 1 59 1 11 10 00 18 3 17 __.. 72 29 11 19 
5 19 2 11 9 

, 
0 0 10 2 20 

_ 
18 2 __7 00 11 2 18 

6 1 19 5 26 9 2 22 
- 

16 3 : 36 
,- -- - 

18 
- 

0 
'_ '- 

7-00 11 .00 
17 1 19 0 

_0 
9 0 6 to 0 0 ] 18 2- , -11 __7 ,Iý 14 , 11 1- 9 
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Question 14: A School library should concentrate more on information books than on fiction 
-; jLL -SCHOOLS S112 ALL Sl/2BOYS Sl/2GEFtlS S5/6-ALLj----SA/-6-W6YS---j &516GIRLS 

NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL %I NO. TOTAL %I NO. TOTAL % 

146 13 9 71 57 75 8 11 94 9 10' 43 6 14 51 36 
2 146 10 7 71 34 75 79 94 66 43 37 51 36 
3 146 23 16' 71 12 17 75 11 15' 94 89 43 4q 51 48 
4 146 53 36 71 20 28 75 33 44 94 45 48 43 21 49 51 24 47 
5 146 25 17' 71 16 23 75 9 12' 94 12 13 43 25 51 10 20 
6 146 64 71 57 75 11 94 66 43 25 51 48 
7 146 16 11 71 10 14 75 68 94 89 43 5 12 51 36 

SCHOOL A Sl/2 ALL 1 91/2BOYS SMGIRLS S% ALL S5/6BOYS S5/6GIRLS 
NO. TOTAL 0/9 NO. TOTAL % NO. TOTAL % NO. TOTAL' % NO. TOTAL % NO. TOTAL % 

24 28 13 00 11 2 1818 12 1830091 11 
2 24 14 13 18 11 0,0 -12 3 25 31 33 92 22 
3 24 14 13 18 11 00 12 1830091 11 
4 24 6 25 13 4 31 11 2 18 12 3 25 31 33 92 22 
5 24 7 29 13 3 23 11 4 36 12 3 25 313392 22 
6 24 14 13 18 11 00 12 1830691 11 

j V- 12 00300900 7 24 6 25 13 3 23 11 

SCHOOL B Sl/2 ALL 9112BOYS Sl/2GUUS WV6 ALL S5/6BOYS S96GIRLS, 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL IL*ýNq. 

_TOTAL 
%-I NO. TOTAL % 

600 22 299 11 13 18 26 0000 I- 
--- -1 11 ý- 16 2 22 15900 13 18 26 14 10 1 16 00 

3 22 5 23 94 441 13 18 26 3 12 10 7 -1 10 16 2 12 
4 22 12 55 94 441 13 8 62 26 13 50 10 3 30 16 10 62 
5 22 159022 12 0ý 13 1 8.26 8 10''L 00 16 
6 22 00900 13 0 0- 4 16 00 
7 22 15 9- 0- 

.0 
13 18 26 6-- 23,10 4 40 16 2 12 

SCHOOL C S112 ALL MGIRLS, S 1/2BOY .S SI/2GIRLS &15/6 ALL SýXBO S WýG L 
NO. TOTAL %I NO. TOTAL Meý NO . OT L% NO. TOTAL % NO. TOTAL % NO. TOTAL 11/6 

Y 

T- 13 1870040t0300 24 28 11 9 
21 24 14 11 0j 

-8 
04930 

2 1081 00400 

9 
0 

3 24 28 11 '13 0- 0 7, 
-.. -0 

0 
41 24 9 381 11 2 181 13 7 5- -7 ý. 4 57 42 67 f44 50 32 
5 24 6 25 11 4 36 13 2 15 71 14 40031 33 
6 24 2 81 11 9 13 1871 -14 4- -1 -25 300 
71 24 28i 11 19 13 1871 14 41 25 300 

SCHOOL D Sl/2 ALL_ SWIMS St/2GUUS ALL M/6BOYS -S 3ý 5/6GHULS 
TOTAL % ýýO JOT- NO. AL %I NO. TUrAL % NO. TOTAt %I NO. T(YrAl, % NO. T0TALj % 

26 2 11-1-9 15 17 11 3 27 51 20 62 33 
2 26 5 19 11 2 18 15 3 20 11 1950061 17 
3 26 9 35 11 3 271 15 6 40 -11 60500 -6 00 
4 26 7 27 11 2 18 15 5331162 33 55 ý54 80 6 
5 26 14 11 19 15 0 11 00500600 
6 26 14 11 19ý 15 

-0 
005 0- 0 6- 00 

7 26 14 11 
.I. 

9 15 00 11 1950061 17 

-kHOOL E 51/2 ALL S1/2BOYS S1/2GWJS 11 S5* - ALL- §ý5mioys S516GERLS 
NO. 

---TOTAL 
%I NO. TOTAL %I NO. TOTAL % NO. 'TOTAL % NO. TOTAL %I NO. TOTAL' % 

2, III .-1.1. -I. -- 31320 31 4L 15 20 4 20 14 4 29 60 

+ 
r2 

31 13 18 00318 20 15417600 

4 
3 31 4 13 18 2 11 13 215 20 3 15 14 3 21 6' 00 

31 11 35 18 4 22 13 
.7 

54 20 8 40 14 6 43 62 33 
51 31 6 19 18 5 28 13 18 20 4 20 14 0064 67 

31 26 18 2 11 13 06 20 00 14 0 -6 60 0- 

_7 
31 3 10 18 3 171 13 001 20 00 14 00600 

SCHOOL F Sl/2 ALL S1 /2 BOYS Sl/2GUU. S ALL S5/6BOYS IRLS 
IM NO. TOTAC N TOTAL %I NO. TOTAL % NO. TOTAL %I NO. TOTAL % 

1 19 15900 10 1 10 81 6- -7 1 
2 19 590 10 1 10 18 00700 11 00 
3 19 2 111 900 10 2 20 18 1 6- -7 00 11 19 
4 19 8 42 194 44 10 4 40 18 -7 5 71 11 6 55 
5 19 4 21 193 33 10 -1 10 18 71 14 11 19 
6 19 0090-0 10 00 18 3 17 700 11 3 27 
7 19 3 16 92 22 10 1 10 18 00700 11 0 .10 
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Question 15: A school library should include books on hobbies and personal interests 
ALL SCHOOLSS1/2 ALL L*12BOYS I Slf2GlR LS 

-1 - 
SSý6 

NO. NO. TOTAL %I 4/4 NO. rOTAL NO. 1POTAL %I NO. TOTAL %I 

1 145 4 3 70 34 75 1 1 94 44 43 1 2 51 3 6 
2 145 7 5 70 34 75 

-4- 
5 94 66 43 0 0 51 6 12 

3 145 15 10.70 6-9 75 9 12 94 10 11 43 3 7 51 7 14 
4 145 28 191 7.0 13 19 

- 
75 15 20 94 29 31 43 13 30 51 16 31 

5 145 36 25 70 14 20 75 22 29 
- 

94 26 28 43 13 30 51 13 25 
6j 145 26 18 70 13 19 75 13 1 7 94 12 13 43 10 23 51 2 4 
7 145 29 20 70 18 26 75 11 15 94 77 43 3 7 51 4 8 

SCH60 LA S1/2 ALL S 1/2BOYS Sl/2GUtLS ,- S! V6 ALL Sý*BOIýS 
-- 

S5/6GIRLS 
0. TOTAL % NO. TOTAL % 1 NO. IWAL iA NO. jWiA j% NO. - -; /. - TOTAL % 

24 1 4 13 1 
_8 

11 0 0 200 30 0 9o o 
21 24 1 4 13 0 11 1 9 12 0,0 

, 
30 10 910 0 

3 24 1 4ý 13 0- 0 11 9- 12 2- 17 3*0: 0 92, 22 
4 24 6 25 13 4 31 : I12 18 12 3 25 31 33 92 22 
5 24 3 t 12 13 2 151 11 1 9 12 42 31 33 94 44 
6 24 4 171 13 18 1 11 3 12 2- 31 33 -9 1 11 
7 24 8 33 1 13 5 38 , 11 3 27 12 

-0-A 
30 0 9c0 0 

SCHOOLB S1/2 ALL S1/2BOYS Sl/2GERLS 1 5/6 A S5/680i-S S5/6GIRLS 
NO. TOTAL % NO. TOTAL % NO. TWA f% NO % NO. TOTAL' % 

--- - - , 1 23 l ' 10 4 1 10 13 0 0 26 1,4 0 1 10 6 0 0 
21 23 1 4 10 0- 0 13 1 8 26 14 10 6 16 -1 6 
3 23 5 22 10 3 30: 13 2 15 - 26 14 10 0 0 16 1 6 
4 23 4 17 10 2 20 13 2 15 26 10' 38 10 3 30 16 44 

15 23 5 22 ý 10 20 1 2___ 13 
,3 

23 . -- 26 6 ! 23 10 0 0 16 6 38 
6 23 4 17 10 

* 
2 20 , - 13 2 15 _ - 26 6 23 .ý- ý 10 6 60 16 0 0 

7 23 3 13 10 
. 

00 13 3 23 4 10 0 0 - 16 1 6 

-WHOOL C S1/2 ALL I Slf2BOYS SI/2GMLS iM ALL /61BOY S S516GUUýS 
NO. TOTAL % NO. TOTAL % NO. rOTAl NO. TOTAL NO rOTAl % Lpýo. TPT AL % 

1 24 0 0 11 00- 13 0 0 70 -- 0- -. - 40 0 30 0 
2 24 3 12 191 13 1-1-5 00 40 0 3 1-- 0 0 
3 24 0 

1 

0 11 00 
- -- - 

13 0 
_0 

700 40 -0 3- 0 0 
4 24 8 33 11 4 36 13 4 -31- ---7-- 3 43 4 25- - -3.2 67 
5 24 6 

-'-27 
13 3 23 71 14 4-1 25 3-0 0 

6 24 2 11 00 
1 

13 2 15 7: 0 0 4 0 30 0 
71 24 5 ; 21 11 

--- 
3 27 1 13 

,2 
_ _ 15 _ 73 43 , 42 50 31 33 

-MCH60L D ý1/2 ALL S. I/2BOlS Si/2GIR LS- S5/6 AL L S5/6BOY S I -SýMGFRL' S 
NO. TOTAL 

_% 
I NO. TOTAL % NO. rOTA l% NO. TOTAL % NO. TOTAL % NO.! TOTAL % 

- 1 26 1 4 11 19 15 0 0 19 50 0 61 17 
2 26 1 4 11 19 15 0 0 y-- ý.. --, I 9 -I 5 -- --- 0 ''. ý ý. I-- ,I 61 17 
3 26 2 

_8 
11 19 

-- -- 
15 1 

- -- - 1- -- 
7 

- -1 . - 
11 2 18 

--- 
5 6- 0- -6- 2 33 

4 26 5 19 11 
- 

ig i 15 3 20 - -1 -- 11 2 19 52 - 40 - "-o '6 0 
5 26 10 3 8 

II1 
3 27 15 7 47 11 3 27 52 40 61 17 

6 26 5 19 11 2 18 15 3 20 9 51 20 60 0 
7 26 2 8 11 19 15 1 - 7 - 9 5- 0 0. 1 17 

kH OOL E SI/2 ALL ýJ-ý;!! Oy, s S112GMLS 
` 

S516 ALL S96BOYS S5/6GIRLS 
NO TOTAL % 1 NO TOTAL % I NO rqfA -/ j i Nd . - . . . TOTAL % Na, TOTAL % 

I1 30 0 0-- 
_17 

00 
-- -- 

13 0 
,- ___j --P- 

0 20 
-- ;-0 14 .0 ý0 I 6ý0 0 

21 30 1 3 17 1 
-6 - 

13 0-- 
-1 

0 26-1 3 15 11-. - I 14 0 I-- 0 ''. -3 50 
3 30 4 13 ý 17 00 13 4 31 20 10 14 1 7 61 17 
4 30 3 10 1 17 16 13 2 15 20 8 40 14 6 43 62 33 
5i 30 8 27 ý 17 4M 13 4 ,- 31 26- ,5 25 14 5 ý 36 6 
6 
7 

30 
30 

7 
7 

23 
23 

17 
17 

5 29 
6 35 

13 2 
13 1 

15 
8 

20 5 14 1 7 _ 60 0 
20 14 1 60 0 

SCHOOLF S1/2 ALL S11280ýS SI/2GURLS W6 All S96BOW f-L%GtRLS 

1 

NO, 

18 

TOTAL 

1 

NO. % 

68 00 

No. roTAi % 

10 

NO. -76- 6 

-I- 18 

-A T-NO. f6f 
ý 
% 

7 1ý - 0- 0 

NO. TOTAL 

Il 2 18 
2 18 0 08 00 10 0 0 18 -6- - -30 0 ---1 9 
3 18 3 17 8 2 25 10 1 10 1! 118 . 72 29 11 1 9 
4 18 2 11 8 00 10 2 20 18 3 17 70 0 13 27 
5 18 4 22 8 00 10 4 40 18 6- J 3 74 57 12 18 
6 18 4 221 8 ý 3 38 10 1 10 182 11 

- 
71 14 11 1 9 

7 18 4 22 8 3 38 1 10 1 10 18 1 6 0 7 0 11 1 9 L1 - - -- - 
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Ouestion 16: A school library should teach me library/information skills in first year 
FjýU_ SCHOOLS-S1/2 ALL S112BO MLS S5/6 ALL i S5/6BOYS'____T___S15/6GI S- I ý t 

NO. TOTAL % NO. TOTAL % NO. rOTAI NO. T OTAL I N O. JrOTAA %N T I A. O. T0 

147 16 11 72 11 15 
_75. 

94 14 15 43 9 21 51 51 
147 85 72 34 75 57 94 66 43 37 51 3 61 
147 19 13 72 10- 14 

- 
7-5 91.2 

- , - 
94 14 15 

' 
43 9 21 51 5 10 

147 22 32 22 72 16 1 75 16 2 94 16 17 43 5 
_ý12 

51 11 22 
147 29 20 72 7 10 75 22 29 94 21 22 43 9 21 51 12 24 
147 17 12 72 8 11 75 9 12 94 12 13. 43 

-5 
12 51 7 14 

147 26 18.72 17 24 75 9 12 94 12 43 37 51 8 16 

SCHOOL A S1/2 ALL 41 SI/2BOYS SiI2GIRiS 
_S-% 

ALL ý- S .. 51 /6BOYS 95/6GIRLS 
NO. TOTAL % NO. TOTAL %I NO. IWAI % NO. TOTAt % NO. TOTAA % NO., TOTAL.. % 

_ 
1 24 1.4 13 00 ll 19 1ý -2 -3 2- 67 01 0 
2 2? 4 28 13 18 

- 
11 

___ -11 -- 
17 

ý--- 11-1--. 11 . .... 
1 33 

..... __ -i 3 24 3 12,13 3 23 11 12 00 300 900 
1 24 4 4 17 13 3 23 11 19 12 3 25 30 93 33 

_ 5 24 4 17 1 13 18 ll 3 27 12 2 17 300 92 22 1 
- 24 4 171 13 81 

t 
ll- ___3__ -_ -_ 

I-I ý- 
27 - -_ - 2 17 - i 6- 6 

- 
92 22 

1 24 6 25 13 4 311 11 2 18 12 00 9 

SCHOOL B S112 ALL SI/2BOYS S1/2GIRLS S516BOiS S5/6GIRLS 
- NO. TOTAL % NO. TOTAL % NO. I'OTAI % NO. TOTAL % I NO. IrOTAI % NO. TOTAL % 

- 23 4.17 10 3 301 13 1 26 3 1_2 20 02 16 16 
21 23 3 13 10 1 101 15 13 2 26 28 

- - 
10 10 1 16 16 

3 23 4 17 10 1 10, 13 23 26 5 I 9 10 3 30 2 12 16 
4 23 6 261.10 301 . 13 3 23 - 26 - - ' 7 27 , 10 1 10 - 16 6 38 
5 23 4 171 lo Ioý 13 3 5 19 10 1 10 16 4 25 
6ý 23 141 10 1 10 1 13 0 1 . - 14 10 1 10 

- 
16 ý 

-0 1 
71 23 1 10 0 40 13 18 26 ý21 3 10 1 16 12 

SCH 60L C _SI/2 ALL SI/2BOYS SI/2GIRLS -- -------- SMALL -1 ___SýMB(M S5/6GERLS 
NO. TOTAL %INO. TOTAL %i No. r 1%I NO. TOTAL %I NO., 'rOTAI % NO. TOTAL' % 

1 24 4 17 11 2 18 13 215 7 0 4ý0,0 3! 00 
2 24 00 11 00 13 00 

- 
7 00 

_ ____' _*_ 
400 

' 
300 

3 24 28 11 19 13 18 7 57 4 I 3 75 31 33 
4 24 3 12 11 3 27 13 00 7 2 29 41 25 31 33 
5 24 8 33 1 11 2 

_18 
13 6 46 7 1 14 

- 
400 
I- 1--111 -: 

31 33 
6 24 4 17 11 19 

- 1 
li 3 23 ý 

' 
7 
_ 

4. 
_3 

00 
7 24 3 12 11 2 18 13 1 8 7 

t_ 
0 0 

-300 
SCH OOL D SI/2 ALL S1 /2 BOYS SI/2GERLS S5/6 ALL S5/6BOýS S5/6GHUS 

NO. 
_-TOTAL 

% NO. TOTAL, /67 NO. rOTAIL % NO. TOTAL_. % NO. IrOTAI %I NO. TOTAL % 

1 26 4 15 11 3 27 15 17 11 00 500 600 
2 26 28 11 1 15 17 IF 

- -- -- 
6 0 

-+ - 
500 600 

3 26 2812 18 
- 

15 00 
- ' ______ - 

11 
- 

ý 0 0 
- , 

5 0 
-0 

6- 0- 0- 
, 4 26 8 31 11 2 18 1 5 6 40 

- 
1 1 
- 

9 1 20 
- 

600 
5 26 3 12 11 1 §7 is 2 1 3 11 2 18 1 20 5 17 61 
6 26 4 15 ý 11 15 3 20 11 L5 45 53 60 62 33 
7- 26 3 121,11 14 15 2 13 11 __ý! - 0 63 50 

SCHOOL F SI/2 Ali S112BOY'S SI/2GERLS - S! 5/6 AICL -1- S5/ 1 6BOY IS ý ýMGIRLS 
NO. TOTAL %t, NO. 17OTý%/e =NO. POTAI % NO. TOTAt % I Nq. PQTA _ No. f6t-A L% 

31 3 10 18 3 17 13, _0_ --b 
- 

_2 ....... 25 
_ 

4 29 -f 4 17 61 
2 31 13 18 0 Q. 

- 
1 

, _13 _2_0 
15 14 00 61 17 

3 31 5 16 816 1 13 4 31 20 3 5 14 2 17 1 
4 31 5 16 18 2 11 13 3 23 

,- 
20 

-- 
20 
- 

14 17 61 17 
- 5 31 7 23 11 1 13 5 38 

__ - _ 
20 

- 
42 14 4-- 29 6 00 

- 1- 6 31 26 82 11 13 0 0 
_* 

0 2-I, o- I, 41... ..... .... -7_ _CI-t I 7 
31 7 8 26 18 8 44 13 0 0 20 3 15 !I- -1- 14 -2 17 ---, 

SCHOOL F SI/2 ALL SI/2BOYS S112GERLS Wi6 ALL S5/6BO S_ SýMGERLS 
NO. iiY YAL % NO. TOTAL % NO. TOTAL % NO. rOTAf % I NO. JOTAL, % 

9 0 0 900 10 0 18 4 14 fl 3 27 
12 ýi 19 oo 9ýo 10 00 8 16 14 1 0 

3 19 3 16 9 22 10 
-, 

1 10 
- 

18 2 11 71 14 1 11 9 
4 19 6 32 93 33 10 3 0 18 - 16 71 14 11 00 
5 19 3 16 900 10 3 30 18 7 39 73 43 114 36 
6 19 2 11 92 22 10 00 18 2 1_1 60 1- 11 2 18 
7 19 5 26 _ 92 221 10 ,3 30 18 ý7_ I-- I __6 _7 --- 0 ....... .. 19 
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Question 17: A school library should teach me library/information skills every year 
ALL SCHOOLSSI/2 ALL 1 Sl/2BOi S112GHUS ss F/6 -BO Y -S S5/6GIRLS 

NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. 'i L vo 0. T6i ý 0. Tc 

1 146 18 12 71 10 14 75 8 11 94 31 33 43 17 40 51 14 27 
2 146 22 15 71 9 13 75 13 17 94 77 43 2 5 51 5 10 
3 146 22 15 71 9 13 75 13 17 94 16 17 43 10 23 51 6 12 
4 146 30 21 71 15 21 75 15 20 94 2i 24 , 43 9 21 51 14 27 
5 146 24 16 71 11 15 75 13 17 94 

- - 
9 10 43 3 7 51 6 12 

6 146 9 6 71 46 75 9 4 22 43 _0 0 51 24 

-1 
146 21 14 71 13 18 75 8 11 6 

-6 
43 

-2 
5 51 4 

SCH60L A Sl/2 ALL# Sl/2BOYS Sl/2GERiS S% ALL! S5/6BOYS S5/6GfftLS 
NO. TOTAL % NO. TOTAL % NO. MA A% No. OTAL % NO. TOTA % NO. TOTALi % 

11 24 0 0 13 00 
- 

11 0 
- 

0 12 ý 2_ 17 3ý2ý 67 910ý0 
24 0 

ý 
13 00 11 0 70 U 2ý 11 3 -1 33 9 

3 24 5 2. ý 13 3 23 11 . _18__ 
12 0 30 9i00 

4 24 6 25 13 3 23 i I13 27 12 3 25 30 0 1 93 33 
5 24 5 21 13 2 15 27 12 2 17 30 0 92 22 
6 24 1 t 4 13 00 

1 

11 1 9 12 
- 

18 0 0 91 11 
7 24 7 29 13 5 38 11 2 18 12 2 17 - 370 o 22 92 

-9CHOOL B S1/2 ALL Sl/2BOYS SI/2GERIS S1 5/ 1 6ALL-- S5/480, ýS S15- /6GIRLS 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. r0i %I NO. TOTAL %I NO_ TOTAL, 

1 
. 1 

22 3 
* 

14 9 2 22, 
. 1 31 

-- 
8 

- 
26 

- - 
7 27 

-- - --- 
10 4 

- *- -, 
40 16 3 19 

- - 11 2 22 8 36 9 3 33 131 5 , 38 26 I ý4 I o 0 16 I 6 
3 22 3 14 9 1 11 3 1_2 1_5_ 26 27 10 2 20 16 5 31 
4 22 4 18 9 2 22 1-3 15 26 31 ' 10 2 20 16 6 38 
5 22 4 18 9 

.1 
11 13 3 

-- - 
23 
- - - - 

1; _4 
-, - 

16-1 1 10 _ 16 00 
6 22 0 0 9 00 13 0 0 26 14 - 10 -0 0 16 16 
7 22 0 0 9 00 13 4 101 10 16 00 

SCH OOL C Sl/2 ALL Sl/2BOYS Sl/2GI3tl,, S W6 ALL Sý5/680)ýS S5/6GIRLS 

-NO. 
TOTAL % NO. TOTAL % NO. MAL %] rOTAL % N( 

1 24 5 21 11 2 18 3 3 1 2 3 7 ,3 43 41 25 32 67 
24 3 12 11 2 18 , ---- - - 13 1 . 8 -- 7 11 41 25 300 
24 6 25 11 2 18 -B 7 7- 29 42 50 - ----- 00 

4 24 6 25 ý 11 327 13 3 23 0 3- 1- 33 
5 24 0 0 11 00 13 0 0 o 1 o 0 
6 24 0 0 11 

1 
00 

- 
13 0 
- ---- 

0 - 7 00 40 0 l 00 
7 24 4 17 11 1 28 13 2 , 1- 5 00 '- - 0 60 

SCH OOL D SMALL Slf2BOYS Sl/2GE RLS S5M ALL S'5/6BOY S S5/6GHMS 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. r(Y]FAL NO. TOTAL % NOil, % 

-1 
2 26 

4 
4 

15 
15 

11 
. It 

3 27 
19 

15 1 
153 

7 
20 

11 
11 

2 18 
2 

51 
5- 0 

20 
0 

61 17 
6233 

3 26 2 8 11 00 15 2 13 11 19 51 20 600 
4 
5- 

26 
26 

4 
7 

15 
27 

11 
11 

2 18 
4 36 

15 2 
15 3- 

1 
-- 2-0- 

11 
1-1 

3 27 52 
51 

40 
20 

17 61 
---6 0- 0-- 

6 26 3 12 11 1 15 2 13 11 
* 

0 50 0 600 
7 26 2 8 11 00 15 2 13 1 1 2 18 50 0 62 33 

SCH OOL E 'Sl/2 ALL Sl/2BOYS Sl-/2GIRLS ALL -S'5/6BOYS S5*GUtLS 
NO. TOTAL % NO. TOTALý NO'. % I NO. TOTi % I NO. TOTAL % 

, ý 
, 

1 31 3 10 18 3V 0 13 - -o -20 - -10- 
150 - ' 

14 6 43 64 67 
2 31 5 16 18 16 13 4 31 20 -ý 0 o 14 0 0 600 
3 31 2 6 18 2- 11 13 0 

. 
25 14 4 29 61 17 

4 
5 

31 
31 

7 
6 

23 
19 

19 
18 

2 11 
4 

_22 

13 5 
13 2 

38 
15 

20 
20 

3 15 
15 

14 2 
14 1 

14 
7 

61 17 
600 

6 31 1 3 18 00 o 8 20 14 0 0 6-00 
7 31 7 23 18 6 33 13 5 14 1 7 

. ............ 
600 

... 
SCH OOL F Sl/2 ALL Slf2BOYS SiWllý S5/6 AUL 

- - - - 
S5/6 .B 11 OYS ýýMGERLS 

NO. TOTAL % NO -TOTAL % I NO. TOT AL % I N6 jr o 
_ 
TAj N§ýJbtA f NO. Toi % 

- - - 4- -- - 1 19 3 1 6 4 6 o 10 3 
' 

36 1-8 . 1-1- 7 39 ---- 73 43 -1 F -4 36- 
2 19 2 11 9 2 ;U 

,- 
10 16 

--t-- 
0 

.I 
18 ýIi -ý- 

4 
- *1 --o 

z0 
9 11 

3 19 4 21 9 1 11 10 3 30 ----- 18 --. , -- -, -- 1 6 -. - 711 - 1 4 -- 11 00 
4 19 3 16 9 3 33 10 P 0 18 5 28 I1 1-4 _3 1 4 3 it 2 18 
5 19 1 2 . 11 t9 0 -, 0- , -- - 10 2 - -20 18 , -- -- 4 -7- t-- 10 - ý0 11 4 36 -* 
61 19 4 21 !9 3 33 10 1 

. 
10 

1-1ý 
00 1 P ý0 11 10 

19 1 5 19 00 10 1 to 18 ---b -0 - - I ý. _o ,o -if -00 
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Ouestion 18: A school library should teach me how to find information for specific proiects set by the teacher 
ALL SCHOOLSSI/2 ALL Sl/2BOYS S112GERLS S5/6 ALL S5/6BOYS &i/6GtRLS 

NO. TOTAL % NO. TOTAL % NO. TOTAI % NO. rOTAL % NO. TOTAL % J46 TOTAL, % 

147 53 72 23 75 34 94 33 43 12 51 2 4 
2 147 64 72 34 75 34 94 33 43 25 51 1 2 
3 147 12 8 72 7 10 75 57 94 89 43 25 51 6 12 
4 147 21 14 72 11 15 75 

- 
10 13 

' 
94 14 15,43 9 21 51 5 10 

5 147 19 13 72 10 14 75 9 12 
-'- 

94 
-- 

19 20 43 8 19 51 11 22 
6 147 27 18 72 1 25 8 

-1 
75 19 94 25 27 43 9 21 51 16 31 

7 147 57 39 72 31 43 75 26 35. 44 22 23 43 12 28 51 10 20 

A Sl/2 ALL Sl/2BOY .s S112GUtiS S5/6 ALL S'; /6BOYS 
__S5/6GIRLS NO. TOTAL % NO. TOTAL % NO. TOTAL Y46 NO. rOTAJ % NO. TOTAL % NO. TOTAL % 

1 24 00 13 00 11 12 00 300 9 0 0 
2 24 14 13 19 11 00 12 0 00 9 0 0 
3 24 14 13 0 0 11 19 12 00 3*'0 9 0ý 0 
4 24 5 21 13 - 3 231 

1 
11 2' 18 12 3 25 32 67 9 1 11 

5 24 
ý 

5 21 13 2 151 
- 

11 3 27 12 2 17 00 9 2 22 
6 24 14ý 13 00 11 19 12 3 25 3ý1 33 9 2 22 
7 24 11 46,13 

.7 
54 11 4 36 12 4ý 33 300 9. 4 44 

SCHOOLB SI/2 ALL Sl/2BOY'S S112GIRLS 45ffi ALL --S5/680YS + S5/6GIRL . S 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. P V i* N 3., TOTAL % 

23 14i 10 1 10 13 0- 26- 0 0- 0 o01 6 0 0 
2 23 29 10 2 20 13 00 

- - 
26 - 14 ý 10 0 6 0 0 

3 23 29 10 2 20 13 0 0 26 28 10 60 16 2 12 
23 4 5 22 10 2 20 13 "3 2-3 26 .141.5 10 .2 20 1.6 2 12 
23 

15 
3.13.10 11 10 1 13 2.15- 

ý1 
26 

. 
8_ 

_ _31 
10 3* 30 16 

'5. 
31 

. 6 23 4 17 10 00 13 4 31 26 6 23 10 1 10 

1 

16 5 31 
7 23 *6 26' 10 *2 20 

ý 
13 4 31 26 5 19 10 3 30- 16 1 2T 12 

SCH60L C S112 Ali SMBOY'S Sl/2GIRLS, S5/680ýS-- S5/6GIRLS 
NO. TOTAL % NO. TOTAL % I No. % No. r % 

1 24 14 11 00 13 18 7 00 3 0 0 
2 24 28 11 0 0 13 2 15 7 00400 3 0 0 
3 24 3 12 11 3 27 13 00 -- ----- 7 14 400 

..... ....... ... I--- 3 1 33 
4 24 3 12 11 

' 
3 271 13 00 7 11 14 41 25 3 0 0 

5 24 3 12 11 2 19' 13 18 14- . 1.111 4. '--- 1 25 3 0 -1 -. 1- 1.. '' 0 
6 24 8 33 1 11 2 18 13 6 46 7 2 29 400 3 2 67 
7 24 4 17.11 19 13 3 23 7 ------ 2--'. 29 4_ 2 50 3 . 1 0 0 

SCHOOL D 
NO. 

'Sl/2 ALL S1/2BOys S1/2GERLS, 
'TC1TAL. 

_ 
N 0. 

ý&6 ALL - S5-/6BOYS 
rOTAL % NO. TOTAL % 

S5*GIRLS 
NO. TOTAL % 

-6 2 14 I1 00 15 1 00500 6 0 0 
2 26 14 11 00 15 17 11 00500 6 0 0 
3 26 28 11 19 15 17 11 00500 6 0 0 
4 26 

i5 26 
28 11 
3 12ý 11 

0o 15 1-j 
3' 271 15 - -0- 

1-1, 
11 

18 51 20 
"3 27 51 20 

6 
6 

1 
2 

17 
33 

-- - 6 26 7 27 11 2 18ý 15 5 33 If 4 36 52 40 6 2 33 
7 26 10 38 11 5 451 15 5 33 2 181 51 20 6 1 17 

SCHOOL E . SM ALL S. lf2BOYS Si/2GIRLS - 
1 

S5/6 ALL S"5/6BOYS 

. 

S5/6GIRUS 
NO. TOTAL %, PýO , TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL. % NO. TMAI - ez-- : Ye 

3-1 
2' 31 

3-1 1-8- 
0'01 18 

,16 13 0 11 0 
0- -6 13 0-*0 

' - 

20 
- -20- 

210 
ý -1 -- 5- 

14 
1417 6 '0 ý0 

3 31 4 13 ý 18 ýI 23 
.6 

13 3 26 2 -10 14 17 6 1 17 
4 31 5 16 18 3 11 13 2 15 

' * -- ' 
20 4 20 14 3 21 6 1 17 

15* 31 3 101 18 I 6 13 2 15 26 '3' 15 14- '3' 21 6 0- *0 
6 31 4 13 18 16 13 3 23 20 2 10 14 17 6 1 17 
7 31 14 

. 
45.18 11 61 13 3 23 20 6 361 

1 
1-4 4 

.. ''29 -6 
2 33 

I SCH60L F 
NO. 

'81/2 ALL 
TOTAL % NO 

91/249 XS 
_ -M/2GIRLS 

. TOTAL * itki ýo NO. M Ak % IN 
S5/6 ALL 
10TAL %I 

S5/6BPYS 
NO. -MTA L% 10 

r; 5/6GIR 

. TOTAL 
LS 

% 
t 

119) 159 00 
- 

. ...... . ... 10 1 10 
- 

18 16 70 1 9 
2 19 00 0 0 10 0 0 18 1 -6- 70 0 11 9 
3 19 009 0 0- 10 00 18 3 17 1 14 1 11 2 18 
4 19 59 00 10 1 10 18 0ý . 7 0 0 11 - 0 

15 19 2 11 
,9 .1 

11 10 
.I1 

10 18 11 2- ' - 70 18 
6 19 3 16 9 

63 9 
3 33 
5 56 

10 00 
10 77 

18 - 8 44 1 .... 7 . 111,4 57 
* 

11 4 36 
- 7 19 12 0 18 3 72 29 11 1 9 
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Question 19: A school library should include information about careers 
ALL SI/2BOYS SI/2GERLS Sl/2 ALL SCHOOLS S5/6ALL 

_ - NO. TOTAL % NO. 
_TOTAL 

N( NO. rOTAL % NO. TOTA( ý/ONO IN) % 

147 21 72 00 75 23 93 11 42 00 51 12 
2 147 32 72 11 75 23 93 11 42 12 51 00 
3ý 147 21 72 23 75 0ý0 93 0 42 6 51 ý0ý0 

147 19 13 72 8 11 75 11 15 93 11 42 06 51 12 
147 20 14 72 7 10 75 13 17 93 22 42 25 51 00 

' 61 147 38 26 72 15 21 75 31 93 19 20 42 7 11 51 12 24 
7 147 63 43 72 39 54 75 24 32 93 69 74 42 32 76 51 37 73 

-SCHOOL A S112 ALL Sl/2BO'VS SI/2GERLS S5/6 ALL S5/6ROYS 945/6GIRLS 
TOTAL % NO. TOTAL % NO. TOTAL % NO. MAL % NO. TUTAL % NO. TOTAL % NO. 

24 00 13 00 11 00 12 00300900 
2 24 14 13 18 11 001200300900 

- 3 24 00 13 0010 12 003 0o O09 
_ 1 4 24 4 17 13 18 11 3 27 12 00300900 

5 24 3 12! 13 10090 8 11 18 12 03 
- 6 24 7 291 13 2 15 1 15 45 12 2 17 - 30092 22 

- - 9 38 13 8 62 7 24 1167 78 92 1 

SCHOOL 8. SI/2 ALL' SMBOýS SI/2GERULS S+ 5/6 ALL S5/6BOYS S5/6GIRLS 
- NO. TOTAL NO. TOTAL % NO. TOTAL % NO. f6TAF i/ý*-TN-o. L' % 

1300 10 00 13 00 25 00 900 16 00 
2 23 00ý 10 0 13 25 0 16 0 

i3 23 29ý 10 2 20 13 00 25 0 ;. 0 9i0 L0 16 00 
4 23 5 22 1 I 

10 4 40 13 8 
--- ý-I -- 

25 1 ', -4 " . -9 
--, - 

0 
-', 10 

616 I 
5 23 5 10 2 20 13 3 23 25 1 -- 90 0 -- - 16 00 
6 23 5 10 00 13 5 38 25 6 24 91 11 

--- 
16 5 31 

- -- - 7 23 6 26 10 2 20 13 4 31 25 18 8 89 16 1 0 62 

SCHOOLC SI/2 ALL S112BO'iS -SI12GIRLS - S5/6- A LL M/6130iS S516GIR . LS ý 
NO. TOTAL_ %I NO. TOTAL %I NO. mrAi % No. rOTAl % NO. TOTAL % NO. TOTAL % 

1 24 14i 11 0d0 13 1 700 0 4,10 ] 30 11 0 
- 2 24 00 it o0 13 00 700 - 400 - 300 

24 00 3 0 11 1 13 00 7: 0i -0 
ýQ 3 010 

4 24 28 11 19 
, 

13 00 300 
5 24 5 21 11 3 27 13 J 15 1 7 00 300 
6 24 7 29 

24 9 38 
11 4 36 
11 3 27 

13 3 23 
3 

71 14 41 25 300 
7 1 6 46 76 43 75 33 100 

SCHOOLD S1/2 ALL SI/2BOYS SI/2GMLS SMALL S5/6BOYS 9516GIRLS 
NO. TX)TAL % NO. TOTAL, % NO. TOTAL % NO. TOTAL N rAL' % 

1 26 00 11 00 ý 15 o: o ( it 19 50 10 61 17 
2 26 14 o 11 0 15 17 

.... 
It 00 

. ...... 
- 500 600 

3 26 00 11 00 15 
.00 

11 00 500 600 
26 3 12 4 ý 11 19 j 15 

ý 
13 11 0i0 100 5 6 ,i 0: 0 1 

5 26 5 19 1 
1 11 00 ý 15 5 - 11 070 _ - 5100 _- + - 600 

6 26 5 19 11 3 27 15 2 13 13 27 52 40 61 17 
7 26 12 46 11 7 64 15 5 33 11 17 64 53 60 ............ --- 64 67 

SCHOOL E SI/2 ALL SI/2BOYS SI/2GERU S5/6 ALL S5 . 6BOYS S. 96GIRIýS 
TOTAL % I NO. TOTAL NO. L% I NO. TOTAL NO., rOTAFl 0/6 NO. TOTAt % 

- 18 oo1 6- " o 31 0 o 3 20 0 14 00 600 
2 31 13 

i 
-1 ... - 1 18 001i82 0 0- 14 0 

, --- -. - -- 1-- 600 
ý31 31 00 , I 1 0 ý 18 0,6 43 00 20 

, 
0ýo 14 i0 6i0ý0 

4 31 3 10 18 16 13 2 15 20 14 00 00 600 
5 31 26 18 1 -13 8 26 5 -14 -1 7 6-1 0 -0 
6 31 8 26 18 3 17 13 5 38 20 3 15 14 2 14 61 17 
7 31 17 55 721 31 20- - 1 18 13 13 4 16 80 14 11 79 5 83 6 

CHOOLF S1/2 AýL- SIf2BOyS Si/2GIRLS S5/6 A. LL S. ý/6130*ýS Sý*GERLS 
NO+ ibfAL % NO TOTAL %1 NO. TOTAL %I NO. TOTAI-6 % % NO. , TOTAL 

i 19 15 
2 19 00 

9000 0- 10 1 10 7' 00 
900 10 00 18 671 14 

11 0 
00 

i3 
19 00 900 10 ol 19 0ý0700 11 ý00 

4 19 2 11 90 10 2o 20 18 0070 + 0 
5 19 00 900 10 00 18 1671 14 11 00 
6 19 6 32 93 33 10 3 30 18 4- 14 271 

- - - 
j- 

7 19 10 53 0- 18 1.2- "'V 96 67 10 44 -4 57 
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()uestion 21: A school library should include books which can be borrowed for only 3 days if very popular 
ALL SCHOOLSSI/2 ALL I BOY§ Sl/2GUkLS, M/6 ALL I SMWROYS--ý - S96GIRLS, 

- NO. iMAL % NO. TOTAL % NO. rOTAL % NO. TOTAL %I NO. TOT Al, L N6 % 

1 146 25 17 71 18 25 75 79 94 15 16 43 10 23 51 5 10 
146 21 14 71 9 13 75 12 16 94 55 43 37 51 2 4 

3 146 20 14.71 68 75 14 19 94 10 11 43 7 16 51 3 6 
4 146 17 12 71 10 14 75 79 94 28 30 43 10 23 51 18 35 
5 146 16 11 

171 
57 75 1-1 15. 94 16 17-, 

- - 
43 6 14 51 10 20 

6 146 23 16 71 11 15 75 12 16 94 66 43 12 51 5 10 
7 146 24 16 71 12 17 75 12 16 94 14 15 43 6 14 51 8 16 

SCHOOL A S S1/2 ALL l/2BOYs S112GIRLS M ALL SýV66OYS S5/6GHUS 
NO. TOTAL %1 NO. TOTAL % NOJOTAL % NO. YQTAI % NO. TOTA& % NO. TOTAL: % 

24 28 13 18 11 19 12 1 31 33 90 0 
2 24 00 13 00 11 00 12 18 31 9 o o 
3 24 5 21 13 3 23 11 18 12 300 90 0 
4 24 28 13 2 15 11 00 12 4 33 300 94 44 
5 24 3 12 13 2 15 11 19 

- 
12 2 17 300 92 

- 
22 

6 24 
- 

5 21 13 18 4 36 11 
- 

12 
- 

18 300 
- 

91 
' 

11 
24 7 7 29 13 4 311 3 27 11 

-12- 
3 31 33 92 22 

SCHOOL 8 S1/2 ALL Sl/21BOYS SiWIRLS -i 151/6 ALL I SiMBOiS 8ýffiGIRLS 
NO. TOTAL % NO. TOTAL % NO. rOTAL % NO. TOTAL %I NO. TOTAL %I NO. TOTAL, % 

1 22 3 14 9 2 221 13 18 26 3 12 10 2 20 16 1 6 
2 22 6 27 9 4 441 13 2 15 26 -2 8 10 1 10 16 1 6 

22 3 59 1 0 0 13 18 26 28 10 2 20 16 0 0 
4 22 6 27 9 3 33 13 3 23 26 831 10 1 10 167 44 
5 22 4 18 9 00 13 4 31 26 5 19 10 1 10 4 16 25 
6 22 159 00 13 18 26 16 1 6 
7 22 159 00 13 18 26 5 19 33 10 16 2 12 

-k-HbOL C S1/2 ALL Sl/2BOYS SI/2GIRLS, S5/6 ALL 95/6BOYS ! ý96GERLS 
I NO. TOTAL 

_1ý4 
NO. TOTAL %I NO. MAIL % I NO. JVFAL % kL 0/6 TOTAL % NO. NO., TOTAL % 

- - - + -- - -7 - . - 1- 4 12 ý l7 1 1 1 9 13 3 23 7 22 9 4 2 50 30 0 
24 2 9 

- - 
14 31 

- --- 
7 
- 

1 14 
- 

400 
- - 

31 
-. 

33 
3 24 3 

12 
11 2 18 137 1 8 7 2 29 4 1 25 3 1 33 

4 24 3 12 11 2 18 13 19 7 00 400 
' 

30 0 
5 24 3 12 11 19 13 2 15 1 1 14 4 1 25 30 0 
6 24 4 17 11 2 18 13 2 15 

- 
7 1 14 400 31 

, 
33 

7 24 28 11 2 18 ,- 13 00 - -- 7 --- 00 --, --- -, -- , 400 -- -- 30 I- 0 

SCHOOL D S1/2 ALL_ S. MBOIýS Sl/2GUtL-S, S5/6 ALL S516BOY S S5/6GIRL iS 
1 NO. TOTAL % NO. TOTAL % NO. TIOTAI NO. NO. TOTAL % 

8 31 11 7 64 15 17 11 2 18 51 M 7 
2 26 4 15 11 19 20 15 3 00 500 , 60 

..... 
. 

:0 .... ..... 3 26 6 23 
1 

11 0 o 15 6 40 11 11 
4 26 14 11 * ý -- 00 _ 15 17 _ 11 4 36 52 40 62 33 

15 26 28 11 00 15 2 13 
- -, - 

11 
-- - 

1 
- 

-1-1- --4 51 20 1 --- -- ------- -- 60 0 
6 26 12 11 3 19 15 2 13 I l 0 6 0 0 

26 
i7ý 

28 It 
1 

2 18 15 
-o. 

01 
- 

3 
. 

27 
,5.0, .0 

ý t_ 

_6 
'3 

SCHOOL E S112_ALL 
--' - 

SWISOýS Sl/2GlRLS- S96 ALL S5/6BOYS S5/6GIRL S 
_ NO, TOTAL % Ncd. TOTAjý "ýý, j-jý NO. TOT Ye 'AL % 

31 6 --1 9-T IF 5 28 13 1 -8 1 26- 5- 
- 

14 3 -6- 2 33 
2 31 

31 3 
4 13 18 
4 13 18 

6 
16 

13 3 23 
13 3 23 

20 
26 

6 0 
5 

14 00 
14 

60 
0 6 

0 
0 

4 31 13 18 16 13 00 20 6 30 14 4 29 62 33 
5 31 26 18 - 13 

1 
2 0 i 15 I 

A3 21 - 6- 0 0 
6 31 10 32 18 73 9 13 3 23 20 2 to + --, -1 7-7 14 - -I 6 17 
7 31 4 131 18 2 11 13 2 15 3 Iý 14 -2 14 61 17 

SCHOOL F S112 ALL 91/2BOIýs Si/2GFnS SSý ALL S5/6BOJýs S5/6GUkLS 
NO. TOTAL % NO. TOTAL % 

19 2 11 92 22 

i Nq-. TqTýAJL*%/* 

10 00 

NO. 

18 

%I 

2 11 

NO. TOTAL %I NO. TOTAL: % 

71 14 11 19 
2 19 2 11 9 2 22 10 00 18 1 6 14 11 0 71 0 
3 19 159 00 10 11 0 18 . 42 2 ý 7 29 11 2 - 18 
4 19 4 21 9 2 22 10 22 0 18 6 33 73 43 11 3 27 
5 19 
6 19 

2 11 9 
009 

1 11 
oo 

10 1 
110 o- o 16 

18 
18 

4 22 
16 

700 11 4 
7-ý 0, III 

36 

9 
7 19 8 42 9 2 22 10 66 0 18 0 700 11 0 0 
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Question 22: A school library should have many copies of books needed for projects and assignments 
ALL SCHOOLSSI/2 ALL S SI/2130Y ýý Sl 

' 
5/6BOYS 

-- NO. 
ýýTr 

TOTAL % NO. , N 0. iOTAI %I 0. NO. TOTAL i/-*-T ýOT ýN( 16 

1 146 5 3 71 
-2--- 

3- 75 
-3 

94 2 2 43 00 51 24 
2 146 2 1 71 11 75 11 94 22 43 12 51 12 
3 146 5 3 71 34 75 23 94 11 43 12 51 00 
4 146 15 10 71 7 10 75 8 11 94 10 11 

- , - 
43 49 
- 

51 6 12 
5 146 27 18. 71 14 20. 75 13 11 94 11 18 4 3 11 26 51 6 12 
6 146 32 22 71 15 21 75 17 23 

- - 
94 
- 

29 31 43 10 23 51 19 37 
7 146 60 41 71 29 41 31 41 75 94 33 35 43 16 37 51 17 33 

SCHOOL A SI/2 ALL SI/2BOYS SI/2GERLS, S5/6 ALL SýMBOYS S! 'V6GtRLS 
NO. TA)TAL % NO. TOTAL % NO. rOTAL % NO. TOTAL % NO. TOTAL % NO. "TOTALI % ý 

1ý 24 0 0 13 00 11 0,0 12 300 00 9. 
2 24 0 0 13 06 ll 42 00 300 900 

24 3 0 0 
f 

13 0 
Io 

ll o0 2 00 300 
- 

900 
4 24 4 17, 13 2 15, 1 12 18 12 2 17 10ý6 ý 92 22 

24 5 5 21 13 4 3 11 19 12 18 3 00 
24 6 4 17 13 00 

1 
11 12 33 -0- -61- 31 1. 44 

7 24 11 46 13 7 54 -11-ý 4- 12. 5 421 -67 32 9 -- 3- 33 

SCH60L B S1/2 ALL S - 1/2BOYS S112GIRiS S5/6 AL L S5 - /6BO - YS 1.1-11, Si%GEFUS 
NO. TOTAL % NO. TOTAL % NO. I'OTA1 % NL). At %I NO. TOTAL % NO. TOTAL' % 

- - ,- - ,- -- - - ! - 22 0 0 9 00 13 00 26 0 0 10 0 o 
, 

16 0 0 
2 22 0 0 9 00 13 0 0 26 14 -10-- -0--- 

, 
--0-- 16 16 

3 22 
4 22 

. 0 
2 

- 0 
9 

- 9 
9 2 22 

... ....... . 1- -3 100 
13 0 

1 26 
26 

00 
3 12 

to 00 
10 20 

00 
, 

Jý 
16 6 

5 22 7 32 9 3 33 13 4 31 26 4 15 10 1 10 16 3 19 
6 22 

22 7 
7 
6 

32 
27 

9 
9 

3 33 
1 11 

13 4 31 
13 5 38 

26 
26 

5 19 
13 501 

10 1 10 
10 6 60 

16 4 25 
16 7 44 

kHbOL C SI/2 ALL S. 1/2BOYS Si/2GRliA ALL- j S5/61; 6"iS S: 5/6GUU, 
;S 

NO. TOTAL % NO. - TOTAL %I NO. rOTAI % I NO. TOTAL % NO. TOTAL % NO. TOTAL % 

1 24 2 8 11 9 ý 13 400 0 
2 24 0 0 11 0 

--o 
13 00 7 00 400 - 300 

- 3 24 1 4! 11 19 13 010 7 ý 4 0 3ý 70 

4 24 6 0 11 00 - -13 -o- 0 -- 7- -j 1 14 - 41 25 1 0i-0 
5 24 5 21 11 2 18 13 3 32 2- 29 4 2'5- 

- 
-' 3 --'-33 

6 24 8 33 11 5 45 , 13 3 23 
- 

7 3 43 411215 3 . 111.1.2 - 67 
7 24 8 33 11 2 18 1 13 6 46 14- -41 25 3o0 

SCHOOL D S112 ALL SI/2BOYS 
- 

SI/2GIRLS, 
- 

g5/4 ALL S5/6BO'S YS S5/6GIRLS 
NO. TOTAL % NO. rOTAI i/e NO. -: i /e NO. TOTAý % I NO. TOTAL % 

I 26 1 4* 11 0.0-- 
'15 .-I_ .7 _11 _ ý I 9 5 0 0 1 17 6 

2 26 , 0 0 11 00 15 00 11 
- 

-- -- 1. - --. . 1. - )1-11 1- -- , - (1500 
3 26 0 0 11 o 15 0 1 1 00 500 600 
4 26 4 15 11 19 15 ll- ,ý3 -- --7-27 

4 
-- 5 1* 20 -62- 33 - 

5 26 5 191 11 2 18 15 20 1 ý--- ý 18 
- 

----.., -40 52 
-- - 

- 0- 6 
- 6 26 3 12: 11 19 15 13 2 51 2 0 61 17 

7 26 13 501 11 7 64 15 6 40 11-- -2 18 500 62 33 

LE CHOO S112 ALL Slf2BOYS Sl/2GIRLS S% ALL- 5/6BOýS S96GIIIRLýS 

_NO. _ ___TOTAL 
% NO . TOTAL % NO. IrOTAL % I NO. TOTAL % N( TOTAL % 

ýIý 31 2 6i 18 1ý 6_ 1ý"18 -20 
- 

ý 
0--- P 

.. 
00 1 14 600 

2 31 1 3 18 1 13 I'll 20 . - ... 0 0 ..... _ ,- -0 14 0--, 600 
3 31 1 3 19 0u 13 18 

-- 
20 0 0 14 00 600 

31 4 4 13 18 16 13 3 23 20 00 14 00 600 
5 31 5 16 18 3 17 1 13 2 IS 

- 
26 

-- - 
L 15 

---- 
17 

6 31 7 23 18 4 22 13 32 3 
- 

2 0 - 8 40 15 36 63 50 
31 7 11 35 18 9 50 

1 
13 2 15 45 - 14 7 0 2 33 6 

SCHOOL F . S112 
- - 

91/2BOIýS S- 1/2GERU W6 ALL 9ý16BOVS S5/6GIRLS 
NO. TUTTAL ý6 NO. TOTAL Ye 

tN a 
AT % NO. ýTAL NO. TUT AL % NO. TOTALj % 

1 19 0 0 9 00 lo o I 18 --6 --7 00 11 1 
2 19 1 5 9 1 11 lo 

--. - 18 00 7 0 
3 19 3 16 9 2 22 10 

-1-'--'Io 
18 16 

. 
711 4 11 00 

4: 19 1 5 9 1 11 10 00 18 6 
--- 

700 11 19 
5 19 0 0 9 00 10 0 18 28 45 7 7 11 1 9 
6 19 3 16 9 2 22 10 1 10 

- 
18 7- 39 -7--- -2 2 9 11 1.5 . 45 

19 11 58 9 3 33 
1 

16 9 80 18 3 1ý --f -6 -11 3 27 
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Ouestion 28: A school library should have computers which allow me to find out about hipher education 
ALL SCHOOLSSI/2 ALL SI/2BOYS 

+-- 
S112GERLS I S5/6 ALL S5/6BOY 

NO. EA L NO. % NO. TOTAL % NO. TOTAL % TOTAL NO-TOTAL % NO. 'TOTAL %4 
r__ 

1 146 4 3 71 46 75 0 
- 

94 22 43 12 51 12 
146 2 3 2 71 1 75 13 94 11 43 12 51 oo 
146 3 6 4 71 34 75 34 

' 
94 1 43 00 51 12 

4 146 16 11 71 57 75 11 15 94 4 
ý4 

43 37 51 12 
5 146 22 15.71 8 11 75 14 19 

- 
94 

, 
12 13 
- 

43 8 19 51 48 
146 6 40 27 71 23 32 75 17 23 94 2U 43 10 23 51 16 31 

7 146 55 38 71 27 38 75 29 37 94 , 48 51 43 20 47 51 28 55 

SCHOOL A S1/2 ALL S 1/2 BOYS Sl/2GERLS S% ALL S5/6BO I YS S5/6GIRL IS 
NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. TOTAL % NO. rOTAL % NO. TOTAL, % 

1 24 0 0 13 0 0 11 00 12 0 0 900 
1 _ 2 24 1 4 13 8 

__ 
00 12 18 3 33 -9_0 0 

3 24 1 4 13 1800 12 00 
-- - 

3 -0 o oo 
4 24 2 8,13 21 5 11 00 12 0 61 --_. "_ - 00 0 9 
5 24 7 29 1 13 3 23 4 -36 12 1 2 7 7 1 33 9 
6 24 5 21 13 18 11 4 36 

-- _ 
12 

---- - 
_ 

1 
- 5 -4 . 1 33 94 44 

7 24 8 33 13 5 38 2 11 3 7_ I. Z- _3 4D 30 - 6 4 44 9 

SCHOOL B S1/2 ALL S112BOYS Si/2GHUs W6 ALL Sý/680iS S5/6GIRLS 
T 

NO. TOTAL % NO. TOTAL % NO. TOTAL % - NO. 'TOTAL % I NO. TOTAL % NO. TOTAL'i % 

22 0, 09 
,0,0 

13 
.0,0 

26 00 
_, _ - 

10 00 
ý - 

600 
2 22 0 09 13 00 00 26 6 0 10 00 16 0 
3 22 3 141 9 1 

i 
2 22 31 26 14 10 

-0 
9 16 16 

4 22 3 14 9 1 11 13 2 15 26 28 
_ 

10 1 10 16 16 
5 22 5 23 9 00 13 5 3 12 10 2 20 16 16 
6 22 5 23 9 4 44 13 1 8 26 6 23 10 2 20 16 4 25 
7 22 6 27 9 - 2 22 13 4 31 26 14 54 10 5 -50, 1'6 9 56 

SCHOOL C S1/2 ALL 
, 

9112BOYS SI/2GWS S5/6 A Sý4BdiS 1 S5 , /6GHULS 
NO. TOTAL %N- TOTAL %I NO. TOTAL % NO. TOTAL % NO. TOTAk % I NO. TOTAL i/e- 

24 
2 24 
3 24 

1 
1 
1 

4 11 
4 
4 11 

1 
_9 

13 o 0-1 
00 13 18 
0 -0 13 -1 8 

7 
7 
7 

-0 0- 
00 
00 

400 
400 
400 

300 
_3'_ -0- 0 

300 
4 24 0 0 11 00 13 67 - _o 7- 7 __ -6 _4 300 
5 24 1 4 11 00 

__ 
13 

__ 
I 
__ -'-- 

8 
-2- 

29 
_4 

1 25 31 33 
6 24 9 38 11 7 64 13 2 15 7 2 29 400 3 2 67 
7 24 11 46 11 

- 
3- 27 Lj 3_ 8 62-- 

-7 -3 
43 

_4 
3 75 300 

ISCHOOL D S112 ALL 
' 

S*l/2BO'iS SI/2GIRLS VV6 A LL §ý/41goys S51 1 6GERL 
IS 

NO. TOTAL % NO. TOTAL % NO. TOTAL % Np. TOTAL %I NO. TOTAL % NO. TOTAL % 

26 0 0 11 00 15 00 
- 

11 19 500 
. ... . ..... .......... _4 

61 17 
2 26 0 0 11 001 15 0 11 0! 0 5: 0,0 6ý0i0 
3 26 1 4ý 11 00 15 1,7 

-- ___ ____ - -- 
61010 

4 26 7 27 11 19 15 6 4 0 0 500 600 
5 26 3 12 11 2 18 15 17 II 19 -1 20 5 - 6___, _ 0__ 
6 26 8 31 11 3 27 15 5 33 11 4 36 53 60 1-1 __ - 1 17 
7 26 7 27 11 45 5 15 2 13 1 

-1 
5 45_ 51 20 64 67 

SCHOOL E SI/2 ALL 
- -- - 

Slf2BOYS SI/2GIRLS 
- 

M/6 ALL - I M/6BOYS S5/6GERLS 
NO. TOT, AIL ' */9 P NO. fff AL NO. IPOTAI % % f% NO. TOTAl % IN JOTAL % I NO. TOTAL % 

_31 3 10 18 3 17 13 00 -20 1 _14 17 4 600 
12 31 1 3 ý8 00 13 8 20 00 -- 14 016 __ 6 

31 
ý3* .0 .0_ 

6100 
_0. -3 

20 00 - _- 11 14 
ý91 

1. --- I_I. 
_L 

9.0 
4 31 
5 31 

2 
2 

6 18 16- 13 18 
6 ý8 00 13 2 15 

20 
20 

5 
2 10 

14 17600 
14 2 14 600 

6 31 7 23 18 5 28 13 2 15 20 5 25 
- 

-14 3 21 6 33 
7 31 16 52 9 50 13 7 54 20 55 14 50 64 67 

SCHOOL F *SI/2 
- 
ALL 

& 
91/2BOYS 

i 
S112GHUS l TO 

&M ALL I� S5/6BOYS &146GIRLS 
TUTAL %N NO. TAL A NO. TOTAI % 

- 1 

NO. TOTA 

- ----- - 

NO. TOTA_ I% NO. TOTAL % 

- 19 
2 19 
3 19 

0 
0 
0 

o9 
09 
09 

oo 10 0 0 
0 00 10 0 

00 10 00 

18 
1 8 
18 

0o 
0 

- 0 0 

700 
7- -6 _0 

-II.. '' _ o o 

0 1 
11 0i0 

-I-1 .1 0 11 
4 19 2 11 9 00 10 2 20 18 - 16 ll 711 . 1 4 11 0 
5 19 4 21 9 

9 
3 33 10 11 io 
3 33 10 3 

18 ,- 2 11 11 4 11 19 
- - 6 19 6 32, 

79 
30 

3 33 10 4 40 
18 42 

_2 
14 ii 32 7 

_ 7 19 7 
- 

3 
- 

18 11 61 
_7 

40 11 7 04 
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Question 29: A school library should have computers which allow me to find out about careers 
ALL SCHOOLSSI/2 ALL j I S5/6 ALL S5/6BOYS S5/6GMLS 

TAL %! NO. TOTAL %i NO. ýAL NO. TOTAL % NO. 'rOTAL %I NO. TOTAL % 

1 145 53 70 34 75 23 93 1i 
-1 

42 0.51 12 
2,145 1 70 00 75 11 93 00 42 00 51 00 
3 145 75 70 34 75 45 93 11 42 12 51 00 
4 145 10 7 70 23 75 8 It 93 22 42 25 51 00 
5 145 20 14 70 69 75 14 19 93 89 42 37 51 5 10 

- _ _ - 6 145 29 20 To 14 20 75 15 3 21 23 42 13 31 51 8 16 : 20, 
-9 7 145 73 50 70 42 60 75 31 41 93 60 65 42 23 55 51 37 73 

ýkHbOL 
A S1/2 ALL SI/2BOYS Si/2GUdS W6 ALL S5/6BOYS SýMGIRLS 

_ NO. TOTAL %, NO. TOTAL % NO. Al %I NO. f6TAI! % NO. TOTAt % NO. '. TOTAL % 

- 001 12 001 11 00 23 12 0 
ý0 

00 3 900 
2 23 00 12 00 11 00 

1 -, - _ 
12 00 
. .- -_ - 

3100 
- 

9 00 
_- .... 2 17ý It 3 23 4 17 12 21 8 1 2 I 8 3 1 33 9 00 

4 23 3 13 12 00T 11 3 27 
* , * , 

12 00 300 900 
15,23 3 13 1 12 171 11 2 19 

1 
12 18 3, o__ I- 0 91 11 1 

6 23 3 131 12 
.2 

17 11 1 
_ - 

12 -4 33 
__ 

32 _67 
- 

9 --- 2 22 
36 7 23 10 43 12 6 501 11 4 12 6 50 30 01 

_9 
6 67 

SCH60LB S1/2 ALL SI/21BOYS Slwmis SýMBO'is M/6GIRLS 
NO. TOTAL %1 NO. TOTAL % NO. TWA1 % " e/ I NO. TOTAL % N N NO. TOTAL % NO., TOTALý % 

09,0*0 13 00 25 ,0,0 9,00 16 0 o 
2 22 00900 13 010 25 0 0 900 " __ 16 00 

191 
11 13 1 81 3 22 29 

91 92 22 13 0 0 4 22 2 
0- 

25 14 q 1 t l _16_i 
010 

16 :0 _ý 6 
ý - ý 3 1 -L . 23 5 22 4 18 91 11 13 25 

_4 
16 91 

. 
11 16 3 19 

6 22 8 36 93 33 13 5 38 25 5 20 92 22 16 3 19 
7 22 6 27,9 2 22' 13 4 31-1 25 15 6 95 56 16- --- 10 62 

SCHOOL C Sl f2 ALL-. SI/280YS Sl/2GlRiS 
_S%? 

ýý S5/61BOiS S5/6GIRLS 
NO. TOTAL % NO. TOTAL %1 NO. rOTAL %I NO. rOTAl %I N % 

24 14 11 oo 13 18 700 4 0 o 
2 24 00 11 001 13 00 700 4 0 0 -3 00 
3 24 00 11 00 13 oo 0: 0 - t__ -- 4o -0 Y70 0- 
4 24 14ý 11 001 13 0 30,0 
5 24 28 11 00 13 2 15 71 14 400 31 33 
6 24 7 29 11 5 45 13 2 15 71 14 

- 
41 25 3 

24 13 54 11 6 55,13 7 54 7 75 71 _4- -3- 75 32 67. 

SCHOOL D S1/2 ALL Sl/2BOYS SI/2GEPjS 
' _ 

SV6 ALL S5/6BOYS S5/6GlRL S 
TOTAL % NO. TOTAL % NO. rOTAL % NO. NOJOTAI % ý6_ 1 -NO-iOTAL % I NO. TOTAL % 

1 26 14 11 1-9 15 0. 61 17- 
2 26 00 11 00 15 00 11 00 500 _ 600 
3 26 14 11 00 15 17 11 00 500 6 6- 6 
4 26 28 11 06 Is 2 

ý 
11 00 500 60 

5 26 6 23 11 19 IS 5 33 11 19 
- 

51 20 600 
6 26 3 12 11 19 15 2 13 

- - 
It 4 36 53 60 61 17 

7 26 13 50 11 8 73 15 5 3 3 45 51 20 64 67 

SI/2GHUS SCHOOL E S1/2 ALL S112BOIýS 
- 

S5/6 Ai Sý/6BOýS S5/6GWJL'S 
TOTAL % NO. TOTAL %I NO. 7 NO. rOTAl i/el r 

NO. TOTA 0/41, N( 41 

31 _3 10 1-8 2 11 13 1 8 1_0 14 00 600 
3 18 00 2 31 1 13 1 o: o_ 0 ,I, 

40 6 00 
3 31 00 18 00 13 00 20 00 14 00 606 
4 31 26 18 00 13 2 15 5- -14 17 6- 00 

6 5 31 3 10,18 1 13 2 15 1 26 1 5 60 
6 31 4 13 18 2 11 

18 13 72 18 58 31 
13 2 15 
13 5 38 

1 20 IS 
20- 5"_ 

-, 1 21 43 0 60 
1 7 1 14 9- 

-. 
64 66 100 

SCHOOL F S1/2 ALL S'l 12 BO ýS 
_ - _ _ 

S5llj/2Gl1RRLS l_ - W6 ALL 
_ 

SýMBOYS SS/ 6. GFRii ý I N 0. ýA L *%/4 0: 
ý0. ! 

1ý 
w* 

, -t 4 Y4 ýAl a !/ No. JXY 
j 

NO. TMAt % I NO. TOTAJ %I NO. TOTALý % 

19 0090 00 80 001100 
2 19 00900 i- 10 00 

--, -- 
18 

,0 0 10 11 00 9 
I 3 19 00i9oo to 00 _-_ _ 18 0 0 .- __ ---. 7ý0,0 11 ,0,0 4 19 00900 10 0 6 _ 0 18 61 0 0 11 00 

5 19 2 11 91 11 10 10 
- 

0 18 700 11 00 
6 19 4 21 91 11 to 3 30 

1 
18 4 4 i2 18 7 '__2 29 11 i 

7 19 13 68 97 78 10 6 60 18 14 71 11 9 82 
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Ouestion 30: A school library should have computers which allow me to Play games 
ALL SCHOOLSSI/2 ALL SI/2BOYS I Sl/2GfftLS 1 M ALL S-5/613OVS 

NO. iWAL % NO. TOTAL % NO. rpTAL % NO. TAI. %I NO. XOTA-l 
- 
% 

-L 
N-O. TOTAL---%_ 

143 11 8 71 23 72 9 12' -93 18 19' 42 6 14' 51 12 24 
2 143 5 3 71 23 72 34 93 9 10 42 5 12 51 4 9 
3 143 20 14 71 11 15 72 9 12 93 15 16 42 7 17 51 8 16 
4 143 29 20 71 10 14 72 19 26 93 18 19 42 6 14 51 12 24 
5 143 13 9 71 34 72 10 14 93 16 17 42 6 14 51 10 20 
6 143 13 9 71 16 14 72 34 93 66 42 2 5 51 4 8 
7 143 52 36 71 33 46. 72 19 

.. 
93- 11 12. 42 10 24 51 1 2 

SCHOOL A SI/2 ALL IS I/2BOYS SI/2GHti. S S5* ALL 
- 

S5/6BOYS &5/69IRLS 
NO. TOTAL %I NO. TOTAL % No. rpTAL % NO. TOTAL % NO. TOTAL % NO. JOTAL % 

1 23 3 13 12 00 11 3 27 2 
: 

2 17 0 0 0 
, 

92 22 
2 23 0 0 12 00 11 00 12 2 17 31 33 91 11 
3 23 6 26 12 5 42 11 

.19 
12 18 30 0 91 11 

4 23 3 13 12 18 11 2 18 12 00 30 0 90 0 
5 23 3 13 12 00 11 3 27 12 5 42 31 33 94 44 
6 23 0 0 12 00 --- 11 00 12 _ 18 30 0 91 11 
7 23 8 35 12 6 50 It- 2 181 12 18 31 33 90 0 

-SCH60L B I SI/2 ALL SI/2BOYS Sl/2GUtLS i5X ALL I Sý/613OYS S5/6GIRLS 
NO. TOTAL % NO. TOTAL % NO. T'OTAI % NO. TOTA; % NO. TOTAL % NO. [TOTAL % 

1 22 0 o to 00 12 00 25 3 12 91 11 16 2 12 
2 22 0 0 10 00 12 00 25 3 12 92 22 16 1 6 
3 22 5 23 10 4 46 12 18 25 5 20 91 11 16 4 25 

i4 22 4 18 10 2 20 12 2 17 25 6 24 91 11 16 5 31 
5 22 3 14 10 00 12 3 25 25 3 12 91 11 16 2 12 

16 22 1 5,10 1 10 j 12 00 25 312 9ýI 11 16 2 12 
7 22 9 41 10 3 30 12 6 501 5 2 28 92 22 16 0 0 

SCHOOL C SI/2 ALL SI/2BOYS SI/2GIRIS ALL SýMBOý S S5/6GERLS 
TOTAL %1 NO. TOTAL % NO. rOTAI % N -TOTAL % I ý! O. TOTAL % I NO. TOTAL, % 

1 24 1 4 11 00 
_13 

18 7 2 29 42 50 30 0 
2 24 3 12 11 19 

_13 
2 15 7 1- 14 40 0 31 33 

3 24 2 8 11 00 13 2 15 7 3 43 42 50 31 33 
4 24 7 29 11 2 18 13 5 38 7 40 0 30 0 
5 24 0 0 11 00 13 00 7 00 40 0 30 0 

ý6ý 24 3 121 11 3 27 , 13 00 7 010 40; 0 30 0 
17 24 8 33 11 ,5,45 

11 13 3- 23' 7 1 14 4' 0 . 0 31 33 

SCHOOL D . S112 ALL 91/280Y S 
- 

S112GIRLS S516 ALL S516BOYS &5/6GIRL S 
NO. W&A L % NO. NO. rOTAI % NO. TOTAL % 0. -N TOTAL %I NO. TOTAL % 

1 26 2 8 11 19 15 17 11 4 36 51 20 63 50 
2 26 2 8 11 19 15 17 11 18 51 20 61 17 
3 26 1 4 11 00 15 11 11 19 51 20 60 0 

26 4 7 27 11 2 18 
- 

15 5 33 
- 

11 00 
- 

50 0 60 0 
5 26 4 15 11 00 15 4 27 

- 
11 ii f 3 -- 1-1 - 52 ,, 40 61 17 

1 6 26 3 12 11 19 
- 

15 2 13 11 1-9 50 0 61 17 
7 26 7 11 27 6 55 15 17 11 0 50 0 60 0 

SCHOOL E SI/2 ALL SI/2BOYS S112GIRLS S-5/6 ALL S5/6BOYS S5/6GIRLS 
NO. TOTAL % NO. TOTAL 'Ve YQTAk rlýfkýk*/6 1-NO. TOTAt % NO.. TOTALý % 

29- 3 10 
1 

i8 0- 0 11 3- ': 27 20 3 1 5 14 1 7 62 33 
2 29 0 0.18 010 11 0 9- 

ý 

20 1 00 14 0 0 60 0 
3 29 3 10,18 00 11 3 27 20 4ý 20 14 3 D 61 17 
4 29 

4 
5 17 18 i 2 11 11 3 27 1 20 6 30 14 3 21 63 50 

5 29 1 3 18 16 11 0 20 5 -14 1 7 60 0 
6 29 3 10 18 3 17 1 11 00 20 5 14 1 7 - 60 0 
7 29 14 48 18 12 67 11 2 18 20 5 25 14 5 36 60 0 

SCHOOL F S112 
; 

S112BOYS 
i 

S112GHUS S! % ALL I S5/6BOYS &5/6GtRtS 
N 0. eOTAL % NO . TOTAL le 6 AT % F N4709io NO. Np. TOTAL, % NO., TOTAL % 

1 19 11 1 9 1 11 01 8 4 71 14 13 27 
2 19 0 0 

1 
9 00 10 00 18 16 71 14 11 0 0 

3 19 3 16 9 2 22 10 1 16 is 1 6- 79 0 11 1 9 
4 19 3 16 ý9 1 11 ý 10 22 6 33 72 2 9 11 4 36 
5 19 2 11 9 2 22 1 10 00 18 42 2 1 7 1 4 11 3 27 
6 19 3 16 9 

1 
2 22 10 1 10 18 90 70 0 11 0 0 

1 19 6 
---32 -9 

1 11 10 5 50 18 21 1 72 2 9 110 0 
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APPENDIX 3 

SUMMARY OF RESPONSES TO QUESTIONNAIRE: 
CIRCLED 1-3,4,5-7 
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Question 1: A school library should help me with my school work 
FALL SCHOOLS S112 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 7 5_ 
-9 

7 7 8 
4 14 14 15 17 19 16 

5-7 78 81 76 75 74 77 

SCHOOL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5t6 ALLS5/6BOYS S5/6GIRLS 
% % % % % % 

1-3+ -4 9- 0 0 0 0 
4 12 15 9 25 33 22 

5-7 84 76 91 75 66 78 

SCHOOL B Sl/-2_A. LLSI/2BOYSS1/2GIRLSS5/6 ALLS5/6BOY S, S5/6GIRLS 

1-3 4 10 0 0 0 0 
4 26 30 23 15 20 12 

5-7 70 60 77 85 80 87 

SCHOOL C SI/2 ALL SI/2BOYS S112GIRLS S516 ALL S5/6BOYSý S5/6GIRLS 
% % % % % % 

9 8 0 0 0 
4 8 0 15 14 25 0 

5-7 84 91 77 86 75 100 

SCHOOL D SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % 

1-3 19 9 27 27 20 33 
14 23 18 27 0 0 

5-7 57 72 46 72 80 67 

SCHOOL E Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
w). % % % % 

v IV 

4 6 0 10 14 0 
5-7 91 89 92 80 78 83 

SCHOOL .F Sl/2 ALL SMBOYSýSWGIRLS S5/6 ALL S5/6BOYS'S5/6GIRLS 
% % % % 

1-3 5 0 10 11 14 9 
4 11 11 

. ý- 
10__ 

___ _ __33 ý 
29 1 4- 36 

5,7 84 88 80 56 57 i 54 
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Question 2: A school library should have a quiet area where I can study 
ALL ýPUHUULN bl/Z ALýLal/ZDVII 

1-3 9 1 6 3 2 4 
4 10 12 7 10 5 14 

5-7 82 77 86 86 93 83 

SCHOOL A SI/2 AL L SWBOYSS1/2GIRLýS5/6 ALCS5/6BOYS S'-5/6GIRLS 
% % % % % % 

1-3 1 4 8 0 0 0 0 
4 8 0 18 0 0 0 
-7 87 92 82 100 100 100 

CHOOL B S SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
_ _ % % % % % % 

1-3 8 20 0 0 0 0 
4 22 30 15 15 20 12 

5-7 69 50 84 84 80 87 

SCHOOL C SI/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % 

1-31 8 9 8 0 i 0 0 
4 0 0 0 0 0 

5-7 91 91 92 100 100 100 

SCHOOL D Sl/2 AL L Sl/2BOYS SI/2GIRL S S516 ALLS 5/6BOY& S5 /6GIRLS 
% % %% % 

1-3 20 18 20 -0 T -0 0 
4 8 18 0 9 0 17 

5-7 72 63 80 90 100 84 

SCHOOL E Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSýl S5/6GIRLS 
% % % % 

4 6 0 10 0 33 
4 14 17 0 0 33 

5-7 83 
_78 

loo 34 

SCHOOL F Sl/2 ALL SWBOYSýSWGIRLS S5/6 ALL S5/6BOYS'S5/6GIRLS 
% % % % % 

1-3 10 1 10 6 14 0 
4 0 0 18 

15-7 1 84 78 90 84 85 81 
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Question 3: A school library should have a photocopier which I can use 
ALL SCHOOLS Sl/2 ALL Sl/2BOYSS112GIRLS S5/6 ALL S5/6BOV_S S5/6GIRLS 

% % % % % % 

1-31 18 15 20 18 16 20 
4 29 35 22 16 26 8 

5-7 54 50 56 66 58 72 

SCHOOL A S1/2 ALL SI/2BOYSSI /2GIRLS S5/6 ALL S5/6BOYS S-5/6GIRLS 
% % % % 

1-3 12 0 27 0 0 0 
4 38 54 18 8 

- 
33 0 

5-7 49 46 54 92 66 loo 

SCHOOLB Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS' S5/6GIRLS, 
% % % % % 

1-31 17 20 1 39 
- 

50 31 
41 39 40 38 4 10 0 

5-7, 44 40 46 58 40 69 

SCHOOL C S-1/2 ALL SI /2BOYSSI/2GIRLSS5/6 ALLS5/6BOVSI S5/6GIRLS 
% % % % % 

1-3 12 9 16 0 0 0 
4 33 55 15 29 25 33 

5-7 54 36 70 72 75 66 

SCHOOL D Sl/2 ALL Sl /2BOYSS1/2GIRLS* S5/6 ALt-S5/6BOYS ', S5/6G[RLS 
% % % % % 

1-3 32 30 33 20 
4 24 20 27 40 60 20 

5-7 44 50 41 50 40 60 

SCHOOL E Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL SSMBOYSý S5/6GIRLS 
- % 

1-31 13 12 18 5 0 17 
4 24 22 27 25 29 17 

5-7 62 66 54 70 71 67 

SCHOOL F Sl/2 ALL Sl/2BOYSS 1/2GIRLS S, 5/6 ALL S5/6BOYS II S5/6G RLS I 
% % % % % _ . % 

1-3 22 33 11 29 29 27 
4 Lý7 

67 
22 
44 

0 
89 621 

14 

__ 
58 

9 
63 
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Question 4: A school 
ALL SCHOOLS S1/2 ALL! 

1-3 16 
4 19 

5-7 64 

rary should have areas where groi 
BOYSSI/2GIRLS S5/6 ALL S5/6BOY S 

19 13 19 21 
16 23 22 26 
65 65 58 53 

can work together 
SGIRLS 

18 
18 
62 

SCHOOL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS, S5/6GIRLS 

1-3 19 9 27 25 33 22 
4 27 9 45 8 0 11 

5-7 55 81 27 67 66 66 

SCH OOLB 
_Sl/2 

ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

- 1-3 13 10 15 32 50 21 
4 35 40 31 20 30 13 

5-7 52 50 53 48 66 

SCH OOL C SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL-S-516BOYS S5/6GIRLS 
% % % % % % 

1-3, 8 9 
- 

8 0 0 0 
141 0 0 14 0 33 

5-7 91 91 93 8§ WO §6 

SCHOOL D Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSi S5/6GIRLS 
% % % % 

1-3 24 45 7 20 40 0 
4 15 9 20 20 20 20 

5-7 62 45 73 60 40 80 

SCHOOL E SI/2 ALL Sl/2BOYS 
- - 

S112GIRLS S5/6 ALL S5/6ROYSi S5/6GIRLS 
% 7 % % % i % % 

131 19 24 10 
--- 

I-0 7 17 
4 15 12 20 

- 
35 29 50 

5-7 67 66 70 55 63 34 

SCHOOL F Sl/2 ALL SI/2BOYSýSMGIRLS S5/6 ALC'S5/6BOYSýl S5/6GIRLS 

1-3 12 11 12 18 0 
-4- 

27 
4 29 33 25 22 43 9 

L 
_577 

59 55 62 62 57 63 
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Question 5: A school library should have an informal area where I can relax and 
read 

FA--LL SCHOOLS Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % 

1-3 15 15 14 25 19 30 
4 12 12 12 20 26 16 

5-7-1 73 73 73 55 56 54 

SCHOOL A Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYSý S5/6GIRLS 
% % % % % % 

1-3 8 8 9 0 0 0 
4 12 8 18 18 33 12 

5-7 79 85 72 82 67 88 

SCH OOL D SI/2 ALL Sl/2BOYSS1/2GIRLS&5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 20 25 16 46 50 43 
4 24 25 23 23 30 

--- 
i9 

5-7 57 50 61 37 20 37 

SCH OOL C Sl/2 ALL Sl/ 2BOYSS1/2GIRLS S5/6 ALL S5/6BOY S, S5/6GIRLS 
% % % % 

1-3 4 0 8 0 0 0 
4 17 27 8 43 50 33 

55-7 78 72 84 57 50 67 

SCH OOL D SI/2 ALL Sl/2BOYS S112GIRLS S5/6 ALLS5/6BOYSýq S5/6GIRLS 

1-3 33 50 0 17 
4 8 10 7 27 40 17 

5-7 59 40 71 60 67 

SCHOOL E Sl/2 ALL Sl / 2BOYS SI/2GIR LS S5/6 ALL S5/6 BOY S S5/6GIRLS 

-16 12 23 20 -7 50 
4 

1 5-71, 
7 
76 

6 
82 

8 
69 

0 
-. 1- 80 

0 
92 

0 
50 

SCHOOL F SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
- % % % 

, 
% % % 

1-3ý -l 0 10 34 28 36 
4 5 0 10 28 43 18 

5-7 
___85 

89 80 39 29 45 
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Question 6: A school library should be a place where I can meet friends 
ALL WHUULNbII-ZAILLbl/, ZL$UTnbl /PLY IKLa bNO ALL "/ODVTý b3/04ARLb 

%% % % % % 

1-3 46 38 53 59 70 51 
4 16 18 14 17 12 22 

15-7 38 44 33 23 19 28 

SCHUVL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOVS S5/6GIRLS 
%% % % % % 

1-3 41 15 72 34 33 33 
4 21 31 9 17 0 22 

-5-7 38 54 18 50. 66 44 

SCH60L B Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS, ý S5/6GIRLS 

39 50 31 73 80 69 
4 26 30 23 27 20 31 

5-7 34 20 46 0 0 0 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
T I%I% % % % % 

- 38 36 38 42 50 33 
4 21 9 31 14 0 33 

5-7 41 54 31 43 50 33 

SCHOOL D Sl/2 ALL Sl /2BOYS S1/2GIR LS S5/6 ALL S5 /6BOYS S5 /6GIRLS 
_ %% % % % % 

62 80 1-3 47 54 100 17 
4 17 20 13 9 0 17 

5-7 24 0 40 36 0 67 

SCHOOL E Sl/2 ALL SWBOYS ýSMGIRLS S5/6 ALLS5/6'BOYS S5/6GIRLS 

1-3 43 28 67 55 50 1 67 
4ý36 15 

4- 

21 1 0 
5-7 53 67 33 30 28 1 34 

SCHOOL F Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%% % % % % 

1-3 53 33 70 73 100 54 
4 11 22 

L 36 44 
0 
30 

11 
18 

0 
0 

18 
27 
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Question 7: A school library should be aI 
ALL SCHOOLS S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 A 

53 52 55 57 1-3 
. 4 11 10 11 14 

5-7 36 38 33 29 

where I can eat and drink 
ABOYS. S5/6GIRL§1 

53 
9 18 
28 28 

SCHOOL A SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 66 54 82 3_3 62 
4 4 8 0 0 0 

5-7 28 38 18 45_ 66 37 

SCH60LB Sl/2 ALL Sl/2BOYS-Sl/2GIRLS"S5/6 ALIýSSMBOYS*- S5/6GIRLS 
% % % % % % 

1-31 39 55 24 64 60 66 
4 19 33 8 

5-7 43 11 67 
____20_ 

20" 20 

SCHOOL C Sl/2 ALL Sl/2BOYSS112GIRLSS5/6 ALtS5/6BOY S; S5/6GIRLS 
% % % % % 

ý 49 54 47 28 50 
- 4ý 12 9 15 29 0 67 

5-7 37 36 39 43 50 33 

SCHOOL D S112 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6B"Y ': S5/6GIRLS 
% % % % % % 

1-3 68 81 60 54 
4 4 0 7 9 0 17 

5-7 28 18 33 36 20 . ... ..... ......... 51 

SCHOOL E S1/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALLS5/6BOYSý S5/6GIRLS 
% % % % % 

1-3 29 18 -45 55 . 49 67 
4 14 12 18 10 

" --- - - 
14 

- 
0 

5-71 57 71 36 7 3 5- 35 34 

SCHOOL F S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S-5/6GIRLS 
%-- 1- % % % % - % - 

1-3 77 75 77 ---- ---------- §6 1 00 45 
4 12 0 22 36 

L 5-7 12 25 . 1 11 ý0 
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Question 8: A school library should be open in the morning before school 
ALL SCHOOLS Sl/2 ALL SI/2BOYSS1/2GIRLSS5/6 ALL S5/6BOYS, l S5/6GIRLSI 

%%%%%% 

1-3 33 37 -27 3_7 36 
4 16 15 16 19 19 20 

AE PT 1AQ AZ ACAAAC 
. Y- I ýI -r-r -P -7 

SCHOOL A S-1/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S. '; /6GIRLS 
% % % % % % 

1-3 24 46 0 33 33 33 
4 21 15 27 8 0 11 

5-7 54 38 72 58 67 55 

SCHOOL B Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALIA5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 35 40 31 50 60 43 
4 39 40 38 15 0 25 

5-7 26 20 30 35 40 31 

SCHOOL C ýýc L Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS, S5/6GIRLS 
% % % % % % 

13 35 45 25 1 4 0 33 
13 18 8 1 43 59 33 

5-7 51 36 67 43 50 33 

SCH OOL D Sl/2 ALL SI/2BOYSS1/2GIRLS S516 ALLS5/6BOYS1 S5/6GIRLS 
% % % % % % 

1-31 23 27 20 27 20 . ...... ..... B 
4 12 9 13 9 0 17 

5-7 66 63 67 63 80 51 

SCHOOL E Sl/2 ALLS1/2BOYSS112GIRLSS5/6 ALLS5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 35__ 
_ 

33 38_ 3_5 35 34 
4 3 0 8 2_0ý 14 33 

5-7 61 67 53 45 50 34 

SCH OOL F Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS: S5/6GIRLS 
% % % % y. % 

1-3 42 24 55 
--33 

..... ......... 43 27 
4 12 25 0 28 57 9 

5-7 
_48 

50 
_44 

39 0 63 
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Question 9: A school library should be open throughout the school day 
ALL SCHOOLS Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

%%%%%% 

1-3 889472 
4 11 998 

5-7 81 80 81 87 85 91 

SCHOOL A S112 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3. 8 8 9 0 0 
4 8 15 0 17 67 0 

5-7 83 77 91 84 loo 

SCHOOL B Sl/2 ALL SI /2BOYSS1/2GIRLS SS/6 ALLS5/6BOYSý S5/6GIRLS 
% % % % % % 

1-3 9 10 8 4 0 0 
4 22 20 23 12 0 19 

5-7 69 70 69 85 90 81 

SCHOOL C SI/2 ALL Sl/2BOYSS1/2GIRLS SS/6 ALL S5/6BOYS. S5/6GIRLS 
% % % % % % 

-1-3 8 9 8 0 0 0 
4 12 18 8 0 0 0 

5-7 79 72 84 100 100 IN 

SCHOOL D Sl/2 ALL SI/2BOYSS1/2GIRLS S&6 ALL S5/6BOVS: S5/6GIRLS 
T % % % % % % 

1-3 12 18 7 9 0 17 
4 8 9 7 9 0 17 

5-7 81 72 86 81 100 67 

SCHOOL -E SI/2 ALL . Sl/2BOYS . Sl/2GIRL -SI S5/6 ALL S5/6BOYSý, ý S5/6GIRLS 
T %% % % % % 

1-31 0 0 0 7 o 
4 6 0 15 5 7 -- 0 

5-7 94 100 84 go 86 100 

SCHOOLF SI/2 ALL S l/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSý S5/6GIRLS 
% % % % % % 

1-3 16 11 20 6 14 0 
4 11 11 10 

- 
6 14 0 

5-7 74 77 70 88 72 100 
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Question 10: A school library should be open after school 
ALL SCHOOLS Sl/2 ALL SI/2BOYSS1/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 

% % % % % % 

1-3 24 29 61 14 14 16 
4 15 11 60 15 19 12 

5-7 61 60 62 70 68 73 

SCHOOL A Sl/2 ALL Sl /2BOYSS1/2GIRLS S5/6 ALL S5/6BOVS S 5/6GIRLS 

J_3_ ___29 38 18 34 66 22 
4 8 8 9 0 0 0 

5-7 62 54 73 66 77 

SCHOOL B Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % 

1-3 21 40 8 24 30 18 
4 48 20 69 23 20 25 

5-7 30 40 23 54 50 56 

SCHOOL C SI/2 ALL Sl/2BOYSS1/2GIRLS S516 ALL S5/6BOVS S5/6GIRLS 
% % % % % % 

1-31 20 27 15 0- 0 
4 12 27 0 14 25 - 0 

5-7 67 45 84 86 75 100 

SCHOOL D Sl/2 ALL* Sl/2BOY SS1/2GIRI.. S'S5/6 ALL'S5/6BOYS! S5/6GIRLS 
% % % % % % 

1-31 35 54 21 1 8 0 34 
4 12 0 20 _ 9 20 0 

5-7 55 45 61 72 80 66 

SCHOOL E S1/2 ALL SI/2BOY SS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % 

1-3 12 12 16 5 7 0 
4 3 0 8 10 7 17 

5-7 83 89 77 86 83 

SCHOOL F 

I 

Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALLS5/6BOYS* SS/6GIRLS 
%%% % 

1-3 27 11 46 0 9 
141 11 22 0 22 43 9 
L 5-7 , , 63 - - 67 1- . 11 60 -' -. 72 

4 

57 81 
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vuestion 11: A SCII001 IlDrary snoul(I De open in ine evening 
ALL SCHOO LS Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS: S5/6GIRLS 

% % % % % % 

1-3 56 56 55 46 46 
4 16 17 15 20 23 1 18 

5-7 29 27 29 34 30 38 

SCHOOL A 
_SI/2 

ALL Sl/2BOYSSI/2GIRLS S5/6 ALLS5/6BOY5ý S5/6GIRLS 
% % % % % % 

48 50 45 75 100 66 
4 30 33 27 0 0 0 

5-7 22 17 27 25 0 33 

SCHOOL B SMALL Sl /2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS- S-5/6GIRLS 
T % % % % % % 

1-3 69 70 69 49 60 43 
4 17 20 15 15 20 12 

5-7 13 10 16 35 20 43 

SCHOOL C 
_SI/2 

ALL Sl/2BOYSS1/2GIRLS S5/6 ALý, S5/6BOYSýý S5/6GIRLS 
% % % % % % 

52 54 50 28 50 0 
4 17 9 25 29 25 33 

5-7 31 36 25 43 25 67 

SCHOOL D SI/2 ALL S I/2BOYSS1/2GIRLS S516 ALLS5/6BOYSý S5/6GIRLS 
% % % % % 

1-3 50 45 53 36 40 34 
4 23 

'7 
27 
'1 -7 

20 
'1 ' 

27, 40. 17 
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Question 12: A school library should be open at weekends 
ALL SCHOOLS_SI/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

%%%%% % 

1-3 69 68 69 71 68 73 
4 10 8 11 10 16 4 

5-7 22 23 20 20 17 24 

SCHOOL A SI/2 ALL SI/2BOYSSI/2GIRLSS5/6 ALLS5/6BOYS. S5/6GIRLS 
% % % % % % 

1-3 57 58 55 75 100 67 
4 17 0 36 8 0 11 

5-7 26 42 9 16 0 22 

SCHOOL B Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
T % % % % % % 

1-3 78 70 85 65 
_70 

62 
4 13 20 8 8 10 6 

5-7 8 10 8 27 20 31 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS, S5/6GIRLS 
% % % % % 

1-3 71 82 62 100 100 100 
4 8 9 8 0 0 0 

ý 5-7 20 9 31 0- 0 

SCHOOL D S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSý S5/6GIRLS 
% % % % % % 

1-3 74 54 87 63 80 50 
4 12 18 7 9 20 0 

5-7 16 27 7 27 0 50 

SCHOOL E . SI/2 ALL . SI/2BOYS S1 /2GIRLS S5/6 ALIý W-6-BOYS' S5/6GIRLS 
_ % % % % % 

1-3 70 72 67 65 50 100 
4 7 6 8 15 21 0 

5-7 24 23 25 20 28 0 

SCHOOL F Sl/2 ALL Sl/2BOYSS1/2GIRLSS5/6 ALLS5/6BOYS, S5/6GIRLS 
% % % 

1-3 63 78 50 57 82 
4 0 0 0- 29 0 

5-7 37 22 50 17 _ 14 18 
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Question 13: A school 
ALL SCHOOLS SI/2 ALL S112BOYI. 

%% 

1-3 76 77 
4 9 10 

5-7 16 14 

SCHOOL A SI/2ALLS1/2BOY: 
%% 

1-3 75 69 
4 40 

5-7 21 31 

74 
8 
17 

9 
9 

should be open dur 
LS S516 ALL S5/6BOY 

64 63 
17 21 
19 17 

LLS S5/6 ALL S5/6BOY 

67 100 
25 0 
8 0 

g the 
- 
hol 

- 
idays 

65 
14 
22 

S5/6GIRLS 

56 
33 
11 

SC HOOL B Sl/2 ALLSI/2BOYSS1/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

8-4 62 70 55 
4 13 20 

-j! 
8 12 10 12 

5-7 4 0 8 27 20 31 

CHOOLC Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
W)o T%%%% % 

-1-3 74 73 76 67 - 33111 100 
4 12 18 33 - 67 0 

5-7 12 9 15 0 
-0 

SCHOOL D Sl/2ALLS1/2BOYS Sl/2GIRLS S5/6 ALI I ýS - 5/6BOYSý-S5/6GIRLS 

81 73 87 63 80 50 
4 

------ 
12 18 7 18 20 1.1 1 7 

5-7 8 9 7 18 0 _ 33 

SCHOOL E S1/2 ALL Sl/2BOYSSI /2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
_ % % % % % 

W 77 89 62 65 50 100 
4 6 0 15 15 21 0 

5-7 16 12 23 20 28 0 

SCH OOLF Sl/2 ALL SI/2BOYSS1/2GIRLS S516 ALf S%BOYSý S5/6GIRLS 
% % % % 

1-3 58 66 50 61 57 63 
4 5 11 0 17 29 

5-7 37 22 50 22 14 27 
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Question 14: A school library should concentrate more on information books than 
on fiction 

-L SCHOOLS Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS, S5/6GIRLS 
wxý /0 /0 /0 0 /0 % 

1-3 32 28 35 25 30 20 
4 36 28 44 48 49 47 

5-7 33 44 28 22 34 

_S_CHOOL 
A Sl/2 ALL SI/2BOYSS1 /2GIRL S516 ALL S5/6BOYS- S5/6GIRLS 

% % % % % % 

1-3 16 16 18 41 33 44 
4 25 31 18 25 33 22 

15-7 58 54 63 33 
--33 

SCHOOL B Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 
% % % %ý % % 

r-1 
-3 
-3 7 55 -24 16 20 12 
4 55 44 62 50 30 62 

5-7 10 0 16 35 50 24 

SCHOOL C 6M SC 60L S Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
- % % 
+ 

. 1 1 3 20 27 16 0 .. 0 ..... . .. 0 ; 
4 38 18 54 57 50 67 

5-7 41 54 31 50 

SCH OOL D Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 
% % % % % % 

1-3 62 54 67 M 20 50 
4 27 18 33 55 80 33 

5-7 12 27 0 --- 9 0 17 

1 5CHOOLE SI/2 ALL Sl/2BOYSS 1/2GIRLS S5/6 ALL S5/6BOYS1 S5/6GIRLS 
% % % % % % 

29 22 38 40 57 0 
4 35 22 54 40 43 33 

5-7 35 56 8 20 0 67 

SCH OOL F S1/2 ALL Sl/2BOYSSI/2GIRLS S5 /6 -AILL1. S" 5/6 .., BO I YS S5/6GIRLS 

% % % % % 
1- 21 0 40 12 14 9 
4 42 44 40 61 71 55 

5-7 37 55 20 28 14 36 
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Question 15: A school library should include books on hobbies and personal 
interests 

ALL SCHOOLS SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 

1-3. 18 17 18 21 9 32 
4 19 19 20 31 30 31 

5-7 63 65 61 48 60 37 

SCH60L A 'Sl/2 ALL Sl/2BOYSS1/2GYIRLS* S516 ALIý S5/6BOYS S5/6GIRLS 

1-3 12 8 18 17 22 
4 25 31 18 25 33 22 

15-7 62 61 63 59 66 55 

SCHPOL B SI/2 ALL Sl /2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
_ 

1-3 30 40 23 12 - ---------- 10 12 
4 17 20 15 38 30 44 

5-7 52 40 61 50 60 44 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 

1-3 12 9 15 0 0 0 
4 33 36 31 43 25 67 

5-7 54 54 53 57 33 

SCHOOL D SI/2 ALL SI/2BOYSS1/2GMS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % 

1-31 16 27 7 36 0 67 
4 19 18 20 18 - 40 0 

5-7 65 54 74 45 60 34. 

SCHOOL E SI/2 ALL S l/2BOYS S1/2GIRLS SS/6 AL LS5/6BOYS S 5/6GIRLS 
% 

1-3 16 6 31 25 7 67 
4 10 6 15 40 43 33 

5-7 73 88 54 35 50 0 

SCHOOL F Sl/2 ALL S l/2BOYS S1/2GtRLS S5/6 AL LS5/6BOYS: S 5/6GIRLS 
% % %% 

1-3 23 25 20 34 29 36 
4 11 0 20 17 0 27 

5-7 66 75 60 50 71 36 
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Question 16: A school library should teach me library/information skills in first 
year 

ALL SCHOOLS S112 ALL Sl/2BOYSS1/2GIRLS S516 ALL S5/6BOYSý S5/6GIRLS 
%%%%%% 

1-3 29 33 26 36 49 26 
4 22 22 21 17 12 22 

5-7 50 45 53 47 40 54 

SCHOOL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%%%%%% 

1-3 24 31 18 34 100 11 
4 17 23 9 25 0 33 

5-7 59 47 72 42 0 56 

OL B SI/2 ALL SI/2BOY-SS1/2GIRLSS-', /6 ALL S5/6BOYS* S5/6GIRLS CHIO 
%%% 

1-3 47 50 46 38 60 24 
4 26 30 23 27 10 38 

5-7 25 20 31 35 30 37 

SCHOOL C Sl/2 ALL SI/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 
%% -- %%% % 

1-3 25 27 23 57 75 33 
4 12 27 0 29 25 33 

; 
5-7 

i 
62 

. 
45 77 14 33 

SCHOOL D SI/2 ALL S-1 /2 BOYS Sl/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%%%%% 

......... .... ........ ... .. 31 54 14 0i 
-. 
0 

4 31 18 40 9 20 0 
5-7 39 27 46 90 80 100 

SCH60L E 'Sl /2 ALL Sl /2 BOYS SI/2GIRLS S-5/6 ALL S5/6BOYSý S5/6GIRLS 
%%%%% 

1-3 29 23 39 45 43 51 
4 16 11 23 10 71.7 

5-7 55 66 38 45 50 34 

CHOOLF SI/2 ALL M12BOYSS112GIRLS S5/6 ALL S5/6BOYSý S Yi 5/6GIRLS 

1-3 16 22 10 39 42 36 
4 32 33 30 6 14 0 

5-7 53 44 60 56 43 63 
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Question 17: A school library should teach me library/information skills every year 
AU SCHOOLSS1/2 ALL S1/2BOYSS1/2GIRLSS-'r, /6 ALL S5/6BOYS S5/6G-I-R-LS--l 

% % % % % % 

1-3 42 40 45 57 68 49 
4 21 21 20 24 21 27 

5-7 36 39 35 18 12 24 

SCHOOL A Slt2 ALL Sl/2BOYSS112GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 21 23 18 34 100 11 
4 25 23 27 25 33 

5-7 54 53 54 42 0 55 

, 
SCHOOL B Sl /2 ALL Sl /2 BOYS Sl /2GIRLS S5/6 ALL S5/6BOYSý S5/6GIRLS 

% % % % % 

1-3 64 66 61 58 60 56 
4 18 22 15 31 20 38 

5-7 18 11 23 12 20 6 

SCHOOL C SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOY& S5/6GIRLS 

13 58 54 62 86 100 67 
4 25 27 23 14 0 33 

5-7 17 18 15 0 0 0 

HOOL D SI/2 ALL SI/2BOYS S1/2GIRLS' S5/6 ALL' S5/6BOYS, S5/6GIRLS 
% % % % % 

1-3 38 36 40 45 40 50 
4 15 18 13 27 40 17 

5-7 47 45 46 27 29_ 33 

HOOL E Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % 

34 31 75 72 
- 

84 
4 23 11 38 15 14 17 

5-7 
t 

45 55 31 10 14 0 

SCH60L F Sl/2_ALL*S_1/2BOYS*Sl/2GIRLSS5/6 ALLýS5/6BOYS* S 5/6GIRLS 

1-3 48 33 60 51 57 45 
4 16 33 0 28 43 18 

5-7 37 33 40 22 0 36 
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Question 18: A school library should teach me how to find information for specific 
projects set by the teacher 

ALL SCHOOLS SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%%%%% 

1-3 15 17 15 15 12 18 
4 14 15 13 15 21 10 

5-7 70 68 72 70 68 73 

SCHOOL A SI/2 ALL SWBOYSSMGIRLý S5/6 ALL S5/6BOVS S5/6GIRLS 
%%%%% 

1-3 889000 
4 21 23 18 25 67 11 

5-7 71 69 72 75 33 88 

SCHOOL B Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%%%% 

1-3 22 50 0 12 10 12 
4 22 20 23 15 20 12 

5-7 56 73 70 74 30 77 

SCHOOL C Sl/2 ALL Sl-/2BOYS, Sl/2GIRLS S-5/6 ALL S5/6BOYS S5/6GIRLS 
% 

--- 
%%%% 

1-3 24 27 23 14 0 33 
4 12 27 0 14 25 0 

5-7 62 45 77 72 75 67 

SCHOOL D SI/2 ALL Sl /2BOYSS1/2GIRLS S51/6 ALL S5/6BOYS S5/6GIRLS 
%%%%% 

1-3 16 9 
_21 

000 
480 13 18 20 17 

5-7 77 90 66 82 80 83 

SUM)UL E SI/2 ALL SI/2BOYSSl/2GIRLS S5/6 ALL S5/6BOYS S5. /6GIRLS 

1-3 16 12 23 25 21 34 
4 16 17 15 20 21 17 

15-7 68 73 61 55 57 50 

SCHOOLF SI/2 ALL Sl /2 BOYS Sl/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 
%%%% 

1-3 50 10 27 14 36 
!450 10 000 

5-7 90 100 80 72 86 63 
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Question 19: A school librarv should include information about careers 
LLISCHOW S SI/2 ALL SI/2BOW'SS112GIRLSS-5/6 ALL S5/6BON'S S5/6G[RJLS 

1-3 4 4 6 2 2 2 
4 13 11 15 1 0 2 

83 85 80 96 98 97 

SCHOOL A S112 ALL Sl /280'W'SSI/2GIRLS RY6 ALL S5/6]aOVS S5/6GIRLS 
% % % % % % 

1-3 4 8 0 0 0 0 
4 17 8 27 0 0 0 

79 85 72 100 100 100 

SCII001. B SI/2 ALL 
, 
SI/2BOVS S112GIRLýS% ALL 

- 
S5/6BON'S S5/6G I RLS 

- 

1-3 20 0 0 0 0 
4 22 40 8 4 0 6 
7 70 40 92 96 loo 93 

SCHOOI, C SI/7 ALL 
, 
SI/2BOYSSI/2GIRLýS% ALLS5/6BOVS S. "V6GIRI.. S 

1-3 4 0 8 0 0 0 
4 8 9 8 0 0 0 

! L7 88 Po 84 loo 100 loo 

SCHOO[, D 
_SI/2 

ALL SI/2BOVSSI/2GIRLS IRV6 ALL S5/68OVS S5/6GlRLS 
% % % % % % 

1-3 4 0 7 9 0 17 
4 12 9 13 0 0 0 

5-7 84 91 79 91 100 83 

SCHOOL F SI/7 ALL Sl /280N*SSI/2GIRt, S S-V6 ALI. S5/6BON'S S-15/6GIRLS 

1-3 3 
4 10 

! L, 87 

icliooi, F S112 A 

4 11 
85 

0 8 0 0 0 
6 15 0 0 0 

94 77 100 100 100 

0 
0 

100 

10 6 
20 0 
70 

14 0 
00 
86 100 
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Question 2W. A school fibrary should help we to find relevant information from 
sources outside the school 

, LL SCHOOLS SI/I 4LL SI '2901'SSI IGIRLSS&6ALL S5/6BOVS S516GIRLS 
- 

1-3 1 17 977 8 
4 -15 17 32 12 12 12 

S.. f,: 66 5q 82 82 80 

CHOOI Ak 3117 ALL SI r2DOVSSI, 7GIRLS S-% ALL S-'V6BOVS S-'V6GIRLS 

1-3 Is 9a0 11 
4 23 45 00 0 

61 45 91 100 88 

i(*H(-X)I, 8 S112 ALLSLIDOYSSI 7GIRLSSI. V6 ALL SS/6BOVS. S. 96GIRLS 

1-3 5 12 08 10 61 
4 )1 39 38 8 10 61 

5.7 57 50 62 84 90 88 

( S ALL_S-446BOVS S5/6G 
- 
IRLS 

1-3 Q Is a 0 0 0 
4 2-119 Is 38 0 0 0 

Al . t. -f ;w 61 53 loo 100 loo 

SCHMI, 1) S1,12AII. St 190ISSUIGIRL-1; I. S. 5% At. ý S5/68ON'S S5/6G I RLS 

1-3 
-11 45 7 9 0 17 

4 11 0 210 is 0 33 
5.7 65 55 74 72 100 50 

S(*Ii(X)I. I Sif2 AU. St r29OYSSIl2GIRLSS. % ALL SS/6BOVS S-'V6GIRlLS 

1-3 6 15 5 7 0 
4 11 23 15 7 33 

al 61 so 86 67 

SCH(X)l F 3112 AU. SI'29ON*SSI, '2GIMS'. S. % ALIýS&6110YS 
- 
&gs/6GIRLS 

1-3 16 11 -10 12 14 9 
4 . 26 22 30 22 43 9 

5-7 59 66 50 67 43 8L-l 
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Qvmtlom 21: 4 wbool fibrarv should include books which can be borrowed for only 
3 da,. --. if verv Popular 

45 46 44 32 46 20 
1., 14 9 30 23 35 
Al 19 47 38 30 46 

Hool. % S11 AU. SlfZDO'I'SSl'2GlRLSIvt. %AtlýSe, 16]BON'S_S4-V6GIRLS 
SSS 

1-3 31 27 16 66 0 
4 15 0 33 0 44 

5.1.0 6: 54 73 50 33 55 

S('H(X)I. 8 St I AII. Sl 7290YSSI 7(; IRt. S&% ALLS5/6BOYS S! V6GIRLS 

1-3 66 31 28 50 12 
4 :7 33 23 31 10 44 

5-7 . 19 0 47 42 40 43 

SCHOOL Sll ALLSlr29O't*SS117GIRLSS% ALL S-5-16BOYS S-5/6GIRLS 

1-3 SO 36 62 72 75 67 
4 12 is 8000 

0-17 14 10 28 25 33 

V. H(X)l 1) Sll AUSIIIK)l SSI ALLS. 446BOVS S_516GIRLS 

1-3 73 67 27 40 17 
4407 36 40 33 

S. " Is 27 2% 36 -)o 50 

li(X)I. I Sl I ALLSIIDOVS-SICGIRLý&% ALIý S_15/6 BOYS S5/6G I RLS 

1-3 45 40 54 30 28 33 
460 30 29 33 

! L. IN, 46 40 42 33 

%('#I(X)l t Sill All. SI29ON'S. Sl 7GIRLS', Is&6 ALL_S-'k/6BON'S 
, 
S-5/6GIRLS 

1-3 10 39 57 27 
4 20 33 43 27 

! Lft 9.1 33 70 28 0 45 
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Question 22: 
.4 scbool library sbould have many copies of books needed for projects 

and assixaments, 

1-3 7a 
4 10 10 

SCHOOL A st 7 UAL St loc 

1-3 0 
4 Is 

! ft 84 Is 

SOCH(ML 8 Sl/2 AIJLS1129C 

1 -3 0 
4 "r) 

SCHOOL c 31/2 At. Lsir2oc 

1-3 
400 

WHOM D st I 411. Sl -. 11K 

1-3 40 
4 Is 9 

S.. 91 . 41 

S('W)OL IE S112 AUL St t2lK 

1-3 
4 

vt '4 IQ 

SCHIXH. F St I 4tJL Sl IlK 

1-3 33 
4 

S. " 55 

00%% 

546 
11 9 12 

81 84 86 82 

YSS 1 2G 1 RL-S- S. «* ALL S5/6 BOYS S5/6GIRLS 

000 
is 17 0 22 
81 83 100 78 

ýV SSI f2GIRLS SS4 ALL S-9/6 BOY S Sß(6GIRLS 

0406 
0 12 20 6 

100 84 80 88 

OYSSI IGIRM S34 ALL S-'K/6BON'S SS/6GIRLS 

8000 
0 14 25 0 

IQM- 86 75 100 

)N SýSiIGIRU&% ALL �%%�6BON*S, SI5/6GIRLS 

7 18 20 17 
20 27 20 33 
73 54 60 50 

)-1- SS 1 /2G 1 RM S, 44 A LL S-AV6 BOYS SN6G 1 RLS 

2-4 000 
23 000 
53 100 100 100 

YN SS UIG 1 RU ISI. V6 A LL 
' 
S5/6BOYS. S5V6GIRLS 

10 12 14 9 
0609 

q0 84 86 82 1 
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Question 23: A scbool library sbould have special events eg book weeks and visits by 
authors 

A U. SCHOOI -, % SI 7 ALL SI IDOYSSI f2GIRI-1; S&6 ALL SS/680N*S S5/6GIRLS 

1-3 116 Is 13 44 40 50 
4 17 17 17 19 26 12 

1-3 Is 13 44 40 50 
4 17 17 17 19 26 12 

! Lý 67 65 69 38 35 40 

A 

1-3 09 49 33 55 
480 33 33 33 

a -V Q-0 Q1 16 33 11 

S(1#001. a SV2 AU Slf2MON'SSI/2GIRL. Slx% ALL S-V68OVS S-V6GIRLS 

1-3 to I19 31 30 31 
4 

. 
16 44 31 Is 20 12 
45 61 55 50 56 

SCHOOL S11 ALLSI IDOYSSI 4LLS-1,16BOYS S5/6GIRLS 

1-3 19 16 000 
4 36 15 43 50 33 

5-4 69 57 50 67 

S( HOOL D 51/2 ALLSI l9OVSSl, 2GlROSS% ALLS. 4/690YS 
, 
S5/6GlRLS 

1-3 %4 63 14 36 40 33 
49 27 is 40 0 

4 S. 4.2.! 60 45 20 67 

S( 31'2 ALLS1,19ON SSIIGIRLS I&% ALLSS/6BOYS S-15/6GIRLS 

1-3 17 23 50 36 83 
4 10 6 15 -110 29 0 

S. -O . 71 79 61 30 35 17 

WHOM F S111 411.5112901*SSI 7GIRLSS% ALL. S-V680YS S5/6GlRLS 
-, 

1-3 11 11 10 78 86 
4 11 11 10 00 

S.? 79 7111 so 212 14 
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Question 24: A school library should have computers which take the place of large 
reference books 

ALL SCHOOLS Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % 

1-3 4__ 4 
4 12-- 11 

_13 _16 5-7 
-- ---- 

82_ 85 81 

SCHO OL A Sl/2 ALL Sl/2BOYS Sl/2GIRLS S-5/6 ALL S5/6BOVS SS/6GIRLS 
% % % % % % 

1-3 8 16 0 0- 0 
4 21 8 36 17 33 11- 

5-7 70 76 64 83 67 89 

SCH OOLB Sl/2 ALL Sl/2BOYSS1/2GDItLS S5/6 ALIýMMBOYS'SftGIRLS 
% % % % % 

1-3 0 0 0 4 0 6 
4 23 33 15 12 20 

5-7 77 67 85 85 
_80 __88__ 

SCH OOL C S1/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 12 9 1 6 ....... . .. 0 0 
4 4 - 9 - - 0 43 50- 3 

5-7 84 81 84 57 50 67 

---ýS-1/2-ALL'S-I-/2BOYSS1/2GI-RLS'Sst6 ALL S5/6BOY& S5/6GIRLS 
% % % % % 

1-3 0 7 17 
4 23 27 20 9 0 17 

5-7 73 72 74 73 80 67 

SCH OOLE Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS. S5/6GtRLS 
- ---------- ---------- % % % % % % 

.... ------ -- 
1-3 3 0 8 ........ 5 0 17 
4 3 0 8 10 7 17 

5-7 94 100 85 85 93 67 

SCH OOLF Sl/2 ALL Sl/2BOYSSl/2GIRLSS5/6 ALL S5/6BQYý, S5/6GIRLS 
% % % % % % 

1-3 0 0 0 0 0 
_; - ....... . 

0 
... .. 4 0 0 6 14 

5-7 100 100 100 94 86 100 
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Question 25: A school library should have computers which have access to the 
internet 

ALL SCHOOLS Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOVS S5/6GIRLS 
%%%%%% 

1-3.3 1 3 4 
456 4 5 6 

5-7 93 93 92 91 91 93 

CHOOLA S1/2 ALL Sl/2BOYSS1/2GIRLS S516 ALL S5/6BOYS, S5/6GIRLS 
% % % % %% 

1-3, 9 8 9 0 00 
4 4 8 17 33 11 

5-7 87 83 91 83 67 89 

IH OL B 0 S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
1 % % % % % 

1-3 0 0 0 4 10 0 
- - 

F4 
14 33 0 8 0 - -- -- ---- 12 5 5_1 -7 86 67 100 88 90 87 

SCHOOL C 
T 

Sl/2 ALL Sl/2BOYSSl/. 2GtRLS S516 ALL S5/6BOYSý S5/6GIRLS 
% % % % % 

1-3 4 0 0 0 0 
4 0 0 0 0 0 - 0 

5-7 96 100 92 100 100 

SCHOOL D S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYSI S5/6GIRLS 
_ I 0 Y, ý % % % % % 

1-3 4 0 7 18 20 17 
4 4 0 9 20 9 

5-7 92 100 87 73 60 83 

SCHOOL E Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS. S5/6GIRLS 
% % % % % % 

1-3 0- 0 0 91 
4 6 0 15 0 0 0 

5-7 94 100 85 100 100 100 

SCHOOL F Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS' S5/6GIPtLS 
% % % % % % 

1-3 0 0 
- - 

0 
-- , 

0 0 
- 

0 
-- 14 0 0 0 0- 0T 0 

5 -7 100 100 100 100 100 100 
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Question 26: A school library should have computers which allow me to use 
CDROMs 

ALL SCHOOLS Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOVS S5/6GIRLS 

1-3 5 7 4 1 0 2 
4 7 7 7 3 0 6 

5-7 88 86 90 97 100 92 

SCHOOL A Sl/2 ALL SMBOYSSMGIRLý S516 ALL S5/6BOYS S5/6GIRLS 
% % % % % 

1-3, 4 8 0 0 0 0 
4 4 8 0 8 0 11 

5-7 92 85 100 92 100 89 

SCHOOL B Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 5 11 0 0 0 0 
4 23 33 15 8 0 12 

5-71 73 56 85 92 100 88 

SCHOOL C S112 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % 

1-3 4 0 8 0 0 0 
4 0 0 0 0 0 0 

5-7 96 100 92 100 loo -----ioo 

_SCH 
OOL D SI/2 ALL Sl/ 

- 
2BOYSS1/2GIRLS'S5/6 ALL'S5/6BOYS S5/6GIRLS 

I % --F %- - 
% % % % 

1-3 4 0 7 9 0 17 
4 8 9 7 0 0 0 

5-71 88 91 87 91 100 83 

SCHOOLE Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOVS S5/6GIRLS 

1-3 10 

% 

17 

% 

0 

% 

0 

% 

0 

% 

0 
4 3 0 8 0 0 0 

5-7 87 83 92 100 loo 100 

Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOVS S5/6GIRLS 
% % % % % 

ý 
- l -3 5 0 10 0 0 
4 5 0 10 0 0 0 

5 -7 89 100 80 100 100 100 
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Question 27: A school library should have computers which allow me to find books 
in other libraries 

1-3 898000 
4490000 

5-7 88 82 92 100 100 100 

I SCH60LD Sl/2 ALL Sl/2BOYSS1/2GIft" S516 ALL . S5/6BOYS . S5/6GtRLS 
i --=*%ý= %%%%% 

1-3 27 45 13 9 20 0 
44 0 7 0 0 0 

5-7 69 55 80 91 80 100 

SCHOOL E Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % 

1-3 10 11 8 5 0 17 
4 13 11 15 10 7 17 

5-7 77 78 77 85 93 66 

I SCHOOL F SI/2ALL SI/2 BOY SS1/2GIRL SS-5/6 ALL S5 /6BO YS S5/6GIRLS 

% % % % 
1-3 0 0 0 6 0 9 
45 

'5-7 95 
11 
89 

0 
100 

11 
83 

14 
86 

9 
82 
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Question 28: A school library should have computers which allow me to find out 
about higher education 

ALLSCHOOLS S1/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

ye % % % % % 
1-3 9 11 7 4 4 4 
4 11 7 15 4 7 2 

5-7 80 81 79 92 89 94 

SCHOOL A S112 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 8 16 0 8 33 0 
4 8 15 0 0 0 0 

5-7 83 69 100 92 67 100 

SCH90L B SI/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOY S S5/6GIRLS 

1-3 14 22 8 4 0 6 
4 14 11 15 8 10 6 

5-7 73 67 77 88 90 88 

SCHOOL C SI/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOY S S5/6GIRLS 

1-3 12 9 15 0 0 0 
4 0 0 0 0 0 0 

5-71 88 91 85 100 100 100 

SCHOOL D 
_Sl/2 

ALL SI/2BOYSSI/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 4 0 7 9 0 
4 27 9 40 0 0 0 

5-7 69 91 53 91 100 83 

SCHOOL E S1/2 ALL'SI/2BOYS'SI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 13 17 8 5 7 0 
4 6 6 8 5 7 0 

5-7 81 78 84 90 86 100 

SCHOOL F 
T 

SI/2 ALL SI/2BOYSS1/2GtnSS5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 0 0 0 0 9 10 
4 11 0 20 14 0 

5-7 89___ 100 80 94 86 1 100 
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Question 29: A school library should have computers which allow me to find out 
about careers 

ALL SCHOOLS SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 9 8 9 2 2 2 
4 7 3 11 2 5 0 

5-7. 84 89 80 97 93 99 

SCHOOL A Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

17 17 18 8 33 0 
4 13 0 27 0 0 0 

5-7 70 83 55 92 67 100 

, CH901, B S-1/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GII 

1-3 9 11 8000 
49 22 04 11 0 

5-7 82 67 92 96 89 100 

1-3 4 
44 

5-7 92 

SCHOOL D 
_Sl_/2 

A 

1-3 8 
48 

5-7 85 

1-3 
4 

5-7 

SCHOOL F 

1-3 
4 

5-7 

0800 
0800 

100 84 100 100 

,. BOYSS1/2GIRLS W6 ALL S5/6BC 

97 
--- 

90 
0 13 00 
91 80 91 100 

13 11 
60 
81 89 

GIRLS S5/6 ALL S5/6B( 

15 00 
15 57 
69 95 93 

SI/2 ALL SI/2BOYSS1/2GII 

0 0 0 
0 0 0 

100 100 100 

0 
0 

100 

0 
0 

100 

0 
0 

100 

0 
83 

S5/6GIRLS 

0 
0 

1100 

S5/6GIRLS 

0 
0 

too 
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Question 30: A school library should have computers which allow me to play games 
ALL SCHOOLS S1/2 ALL Sl /2 BOYS Sl/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 25 21 28 45 
_43 

48 
4 20 14 26 19 1_4 24 

5-7 54 64 44 35 43 30 

SCHOOL A Sl/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 39 42 36 42 33 44 
4 13 8 18 0 0 0 

5-7 48 50 45 58 66 56 

SCH90L B SI/2 ALL Sl 12 BOYS SlL2GIRLS S516 ALL S5/6BOYS S516GIRLS 

1-3 23 40 8 44 44 44 
4 18 20 17 24 11 31 

15-7 59 40 75 32 44 25 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 

1-3 25 9 38 86 100 67 
4 29 18 38 0 0 0 

5-7 46 73 23 14 0 33 

SCHOOL D 
_Sl/2 

ALL S1/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 19 18 20 64 60 67 
4 27 18 33 0 0 0 

55-7 54 64 47 36 33 

SCHOOLE Sl/2 ALL Sl/2BOYS S1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3, 21 0 55 35 29 50 
4 17 11 27 30 21 5q 

5-7 62 89 18 35 50 _ 

SCHOOL F Sl/2 ALL SI/2BOYSSl/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 26 33 20 33 29 36 
4 16 11 20 33 29 36 

5-7 58 56 60 33 43 27 
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Question 31: A school library should have provide computers for personal work 
ALL SCHOOLS Sl/2 ALL S1/2BOYSS1/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 4 6 4 11 12 12 
4 10 11 8 9 12 6 

5-7 86 83 89 80 77 82 

SCHOOL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 4 8 0 0 0 0 
4 4 8 0 17 33 11 

5-7, 92 83 100 83 67 89 

SCHOOL B SI/2 ALL Sl /2 BOYS Sl/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3. 0 0 0 12 20 6 
4 14 22 8 4 10 0 

5-7 86 78 92 84 70 94 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 8 9 8 0 0 0 
4 8 9 8 29 50 0 

5-7 84 82 84 71 50 100 

SCHOOL D Sl/2 ALL SI/2BOYS S1/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 12 18 7 18 0 33 
4 12 18 7 0 0 0 

5-7 77 64 87 82 100 67 

SCHOOL E Sl/2 ALL' Sl/2BOYS 'Sl/2GIRLS S-516 ALL S5/6BOYSý S5/6GIRLS 

1-3 3 0 8 15 14 17 
4 6 6 8 5 0 17 

5-7 90 94 84 80 86 67 

SCHOOL F SI/2 ALL SI/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 0 0 0 17 14 
- ------ -, -- 

18 
4 17 11 22 11 14 9 

5-7 83 89 78 72 72 73 
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Question 32: The school librarian should always be there whenever the library is 
open 

ALL SCHOOLS S1/2 ALL SI /2 BOYS S1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 17 14 18 13 16 10 
4 11 14 8 12 5 18 

5-7 72 72 73 75 80 73 

SCHOOL A SI/2 ALL Sl-/2-BOYSS112GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 17 23 9 8 33 0 
4 8 8 9 8 0 11 

5-7 75 69 82 83 67 89 

SCHOOL B S1/2 ALL Sl/2BOYSS1/2GIRLS S5/6ALLS5/6BOYS S5/6GIRLS 

1 -3 14 11 17 8 0 12 
4 10 22 0 31 20 38 

5 ý-7 76 67 83 61 80 50 

SCHOOL C S112-ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 17 9 23 0 0 0 
4 8 18 0 0 0 0 

5-7 75 73 77 100 100 100 

SCHOOL D 
_S_112 

ALL S1/2B0YSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 0 0- 9 20 0 
4 12 18 7 18 0 33 

5-7 88 82 93 73 80 67 

SCHOOL E SI/2 ALL S1 /2 BOYS S1 /2GIRLS S5/6 ALL S5/6 BOYS S5/6GIRLS 

1-3 29 17 47 25 21 33 
4 13 11 15 0 0 0 

5-7 58 72 39 75 79 67 

SCHOOL F SI/2 ALL SI/2BOYSSI/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 

1-3 21 22 20 17 28 9 
4 16 11 20 0 0 0 

5-7 63 67 60 83 72 91 
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Question 33: The school librarian should know about the school curriculum 
ALL SCHOOLS S1/2 ALL S1/2BOYSS1/2GIRLSS516 ALL S5/6BOYS S5/6GIRLS 

% % % % % 

1-3. 12 11 12 10 11 10 
4 17 15 19 9 16 2 

5-7 71 73 69 81 72 88 

SCHOOL A Sl/2 ALL Sl/2BOYSS1 /2GIRLS S&6 ALL S5/6BOYS, S5/6GIRLS 
% % % % % % 

1-3 4 8 0 0 0 0 
4 21 23 18 8 33 0 

5-7 75 69 82 92 67 100 

SCHOOL B Sl/2 ALL Sl/2BOYSS1 /2GIRLS S5/6 ALL S5/6BOYSý S5/6GIRLS 
i % % % % % % 

1-3. 0 0 0 27 20 31 
4 43 44 42 8 20 0 

55-7 57 56 58 65 60 69 

SCHbOL-C SI/2 ALL Sl /2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 17 18 15 0 0 0 
4 0 0 0 14 25 0 

5-7 83 82 85 86 75 100 

SCHOOL D Sl/2 ALL S MBOYSSMGIRLýS516 ALL S5/6BOYS'ý S5/6GIRLS 
%i % % % % % 

1-3 4 9 0 9 20 0 
4 8 9 7 0 9 0 

5-7 88 82 93 91 8.0.. 11,00 

SCHVUL h S1/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALI, S5/6BOYS'ý -S5/6GIR. LS 
% % % % % % 

----- 1-3 26 22 31 5 7 .... .. ---------- 0 
It 

- 
Z. 3 1/ -11 IL) 114 

.1 
u ý 

5-7 52 61 38 85_ 79 lop 

SCHOOL F SI/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 16 0 30 14 0 
4 11 0 20 11 

' 
1 4 

- 5-71, 74 100 50 83 1 71 91 
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Question 34: The school librarian should be able to help me use the computers 
ALL SCHOOLSS1/2 ALL S1/2BOYSSI/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 

% % % % % % 

1-3 14 15 14 8 1 6 
4 10 9 11 11 15 8 

5-7 76 77 74 80 74 86 

SCHOOL A S1/2 ALL Sl/ 2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 9 8 9 0 0 
41 9 18 0 0 0 

5-7 83 92 73 100 100 loo 

SCHOOL B SI/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 14 11 17 8 11 6 
4 24 22 25 20 22 19 

5-7 62 67 58 72 67 75 

SCHOOL C S1/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

-- --- 8 9 8 0 0 0 
4 21 27 15 17 33 0 

5-7 71 64 77 83 67 100 

SCHOOL D Sl/2 ALL Sl /2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 4 0 7 18 20 17 
4 0 0 0 18 20 17 

5-7 96 100 93 64 60 67 

SCHOOL E Sl/2 ALLS1 /2BOYSS1/2GIRLS S5/6 ALL S5/6BOY& S5/6GIRLS 
% % % % 

1-3 27 28 25 15 14 17 
4 0 0 0 10 14 0 

5-7 73 72 75 75 72 83 

SCHOOL F Sl/2 ALL'Sl /2BOYS *SI/2GtRLS . S5/6 ALL . S5/6BOYS S5/6GIRLS 
% % % % % % 

1-3 22 25 
- 

20 6 14 0 
- 4 11 12 10 0 0 0 

5-7_, 67 62 70 94 86 100 
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Question 35: The school librarian should have an assistant who is an adult not a 
pupil 

ALL SCHOOLS Sl/2 ALL S1/2BOYSS1/2GIRLSS5/6 ALL S5,16BOYS S5/11cGullusl 

% % % % 

29 35 35 46 24 
4 15 19 11 20 19 22 

5-7 57 47 65 46 35 56 

_SCHOOL 
A Sl/2 ALL SI/2BOYS Sl/2GIRLS S516 ALL S5/6BOYS S5/6GIRLS 

%% % % % % 

1-3 13 17 9 42 67 33 
4 17 25 9 8 0 11 

5-7 70 58 82 50 
_33 

56 

SCHOOL B Sl/2 ALL Sl/2BOYSS1 /2GIRLSS5/6 ALL S5/6BOYS S5,16GIRLS 
%% % % % % 

1-3 19 22 17 38 60 25 
4 19 44 0 12 0 19 

5-7 62 33 83 50 40 56 

SCHOOL C Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 29 36 23 29 50 0 
4 12 0 23 14 25 0 

5-7 58 64 54 57 _ 25 loo 

SCHOOL D Sl/2 ALL Sl/2BOYSS1/2GIRLS S516 ALL S5/6BOYS S516GIRLS 
%% % % % % 

1-3 
-- 

--7 
- 

46 55 40 36 40 
_33 4 15 18 13 18 20 17 

'5-7 38 27 47 45 40 50 
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Question 36: The school librarian should have a team of pupil helpers 
AU S('IiOOLSS1/2 ALL SI/2BOYSS1/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 

%%%%%% 

1-3 31 36 28 43 45 40 
4 21 2 

_21 
20 17 24 

5-7 48 43 52 38 38 38 

SCHOOL A Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
-I-I% %%%%% 

1-3 29 23 36 42 67 33 
4 33 38 27 17 33 11 

5-7 38 38 36 42 0 56 

SCHOOLB SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALI, S-5/6ROYS R-9/6GTRIA 
% % % % 

ý48 33 58 32 33 31 
4 43 44 42 28 11 38 

5-7 10 22 0 40 56 31 

SCHOOL C Sl/2 ALL SI/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
%%%%% 

1-31 33 45 23 57 50 67 
4 17 27 8 14 0 33 

5-7 50 27 69 29 50 0 

SCHOOLP S1/2 ALL Sl/2BOYSSI/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 
r %I % % %q % ýý % 

- 
1-3 39 64 20 36 40 33 
4 15 0 27 9 0 17 

5-7 46 36 53 55 60 50 

SCH OOL E Sl/2 ALL Sl /2BOYS S1/2GIRLS S5/6 ALL S5/6BOYS, S5/6GIRLS 
% % % % % 

1-3 29 33 23 45 50 33 
4 10 6 15 25 29 17 

5-7 62 62 62 30 21 50 

SCH OOL F Sl/2 ALL Sl /2 BOYS Sl/2GIRLS S5/6 ALL S5/6BOYSi S5/6GIRLS 
% % % % % % 

0 . ........... 55 
4 

jr py 
11 22 

Z7 
0 17 14 18 

- 

Page 263 



Question 37: The school librarian should ask pupils for suggestions about the 

ALL SCHOOLS SI/2 ALL S1/2BOYSS1/2GIRLSS5/6 ALL S5/6BOYS S5/6GIRLS 
%%%%%% 

1-3 16 18 12 19 19 20 
4878 17 19 16 

5-7 77 74 80 64 63 65 

SCH90LA SI/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS S5/6GIRLS 

1-3 8 8 9 0 0 0 
4 17 15 18 17 0 22 

5-7 75 77 72 83 100 78 

SCHOOL B Sl/2 ALL Sl/2BOYSS1/2GIR. LS S5/6 ALL S5/6BOY S'S5/6GIRLS 
% % % % % % 

1 2-9 - 3-3 -25- 15 10 19 
4 14 33 0 23 40 12 

5-7 57 33 75 62 50 

SCH6OL-C SI/2 ALL SI/2BOYSS1/2GIRLS' S5/6 ALLS5/6BOYS S5/6GIRL -S.. 
% % % % % % 

1 
1-3 12 18 8 14 0 33 
4 4 0 8 29 - 25 33 

5-7 83 82 85 57 75 33------ 

SCH OOL D SI/2 ALL SWBOYSSMGIRLý SS16 ALL . S5 /6BOYSý S5/6GIRLS 
% % % % % 

1-3 0 0 0 36 20 50 
4 4 0 7 18 40 0 

5-7 96 100 93 45 -40 50 

SCHOOLE Sl/2 ALL Sl/2BOYSS1/2GIRLS S5/6 ALL S5/6BOYS: S5/6GIRLS 
_ % % % % % % 

13 29 39 15 10 14 0 
4 it 6 ol 15 20 7 50 

5-7 65 61 69 70 79 50 

SCH OOL F S1/2 ALL SI /2BOYSS1/2GIRLS S5116 ALL S5/6BOYS S5/6GIRLS 

1-3 11 0 20 39 57 2, 
4 0 0 0 0 0 

5-7 89 100 80 61 43 73 
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