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ABSTRACT

Gudjonsson developed two scales to measure interrogative suggestibility: Gudjonsson
Suggestibility Scales 1 and 2 (GSS 1 and GSS 2; Gudjonsson, 1984a; 1987c). The
aims of the present thesis were to examine 1ssues related to the reliability and validity
of these scales. Three studies are presented. Study | assessed the effects of two
interviewer styles on measures obtained on the GSS 1. The hypothesis was that a
generally abrupt demeanour adopted by the interviewer would lead to higher scores
than a friendly demeanour. Results showed that participants tested in the Abrupt
condition gained higher scores on two of the post-feedback GSS measures than those
tested 1n the Friendly condition. It was concluded that post-teedback scores may be
more sensitive to social aspects of suggestibility than responses to leading questions.
Study 2 assessed the effect of the same interviewer demeanours on a sample of
adolescents, a more vulnerable population (e.g. Richardson, Gudjonsson, & Kelly,
1995). It was hypothesised that the abrupt demeanour would produce higher GSS 1
scores, than a friendly demeanour and that this difference would be more marked than
that found for normal adults. Results did not support the hypothesis. Scores were
lower in the Abrupt condition; this difference was significant for post-feedback
responses to leading questions. It was concluded that results provided further evidence
that GSS scores are not readily predictable. Study 3 aimed to investigate indicators of
“faking bad” on the GSS. It was hypothesised that participants instructed to fake
suggestibility would demonstrate a unique scoring pattern. Results supported the
hypothesis. It was concluded that an elevated pre-feedback score in the absence of any

other raised scores may indicate malingering on the GSS. Issues related to the

reliability and validity of the scales are discussed.
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CHAPTER 1: GENERAL INTRODUCTION

1.1. SUMMARY

This thesis is concerned with an evaluation ot 1ssues related to the robustness of the
Gudjonsson Suggestibility Scales (Gudjonsson, 1984a; 1987c), a tool designed for
measuring individual levels of interrogative suggestibility. The present chapter begins
with a general discussion of the role psychological research and theory may have to
play in the criminal justice system. It is concluded that research pertaining to
suggestibility effects may be of particular relevance to police interview procedures.
The theoretical background to interrogative suggestibility is then reviewed. It 1s
shown that the term suggestibility refers to several different phenomena and that
interrogative suggestibility is different from what Eysenck and Furneaux (194))
termed ‘primary’ and ‘secondary’ suggestibility, but that it may share some factors in
common with ‘tertiary’ suggestibility. Police interrogations and interviews are then
discussed. In particular the psychological literature pertaining to questioning
techniques is reviewed. The section ends with an evaluation of current police training
in investigative interviewing techniques. The following section discusses the
cognitive and social mechanisms that may account for suggestibility etfects. The roles
of memory, cognitive dissociation, attention, compliance, and conformity are all
discussed in relation to suggestibility effects. A review of the literature pertaining to
suggestibility effects in children is then presented, highlighting the differences
between children and adults. The final two sections of the chapter present the
Gudjonsson and Clark (1986) theoretical model of interrogative suggestibility and an
evaluation of this model. It is shown that factors relating to the individual as well as

the situation can affect levels of interrogative suggestibility.



1.2. The Place of Psvchology in the Criminal Justice System

The goals of the criminal justice system are to maximise the probability that guilty
suspects are convicted, and to minimise the probability that innocent suspects are
wrongly convicted. However, miscarriages of justice do occur. While proportionally i1t
may be a small number, there have been numerous cases of mistaken identity and
wrongful convictions 1n this country. Therefore, any contribution from other
professions that has the potential to contribute towards meeting the above goals

should be given due consideration and attention from the various authorities that

comprise the criminal justice system.

Eyewitness testimony is one area of the criminal justice system where psychology
could make such a contribution. Errors and i1naccuracies of eyewitness report were
first highlighted at the beginning of the last century (e.g. Stern, 1910; Munsterberg,
1908), when it was acknowledged that eyewitnesses can be unreliable. Modern
experimental techniques have allowed psychologists to go beyond this basic finding.
Research has addressed a wide range of factors, including the influence of race and
sex (e.g. Brigham and Berkowitz, 1978), the effects of time delay and violence of
incidents on subsequent recall (e.g. Clifford and Scott, 1978; Ellis, Shepherd and
Davies, 1980), and type of questioning and attitudes on the quality of testimony and

statements (e.g. Loftus, 1975; Snyder and Uranowitz, 1978; Gudjonsson and Clark,

1986).

There are two ways In which psychological research of this nature can make a

contribution to the criminal justice system. Firstly, research findings can be used to



make specific recommendations for change in certain procedural aspects of the
criminal justice system. Secondly, experimental research findings could be used to
advise the judiciary or police of the problems associated with eyewitness testimony
and 1dentification. However, both of these approaches have had a limited impact on

criminal justice in Britain.

Buckhout (1974) claimed that the reason psychology has failed to make any great
impact on the criminal justice system 1s because the system is reactionary and closed
minded. However, the tact that psychological findings are often dismissed by the
criminal justice system may well be a result of the manner in which research evidence
1s presented to them (Wells, 1978). For example, Buckhout (1974) explicitly stated
that "eyewitness testimony 1s unreliable”. Given the importance of eyewitness
testimony to the criminal justice system, it 1s hardly surprising that dismissing such
testimony should be met with a negative reaction. Obviously, eyewitness testimony
can never be eliminated from the criminal justice system. Apart from the important
role that eyewitnesses play in both the police investigation of a criminal event and
court procedure, any report to the police that a crime has been committed 1s a
testimony, and any suspect may have an alibi which could prove their innocence and

any report from them is also a testimony (Wells, 1978). Therefore, eliminating

eyewitness testimony is impossible.

Given the importance of eyewitness testimony to criminal justice, the fact that 1t 1s
fallible threatens the very concept of justice. There are two types of psychological
research that address this 1ssue. Both approaches investigate variables that affect

eyewitness accuracy. The distinction between the two areas of research is that one



considers variables that cannot be controlled for in actual criminal cases (e.g.
Characteristics of the criminal event, the witness, or the defendant). Wells (1978)
termed these “estimator variables” because these variables can only be used to
estimate the likely accuracy of testimony. This does not mean that such research is of
no value to the criminal justice system. However, it is not possible to exert
independent control over estimator variables in actual criminal cases. The second type
of research considers variables that can be controlled by the criminal justice system
(e.g. Interrogation procedure, question structure, and line-up instructions). Wells

(1978) termed these “system variables” and argued that they have potential

applications for change in the criminal justice system.

System variable research 1s likely to have more applications than estimator variable
research to the criminal justice system (Wells, 1978). For example, research has
addressed factors such as the influence of interrogation techniques and question
structure on the accuracy of eyewitness testimony. Research on the influence of
suggestive interrogation techniques has shown that some intervening interrogation
techniques can alter subsequent recall of an event. For example, Loftus and Palmer
(1974) showed participants a short film of a tratfic accident and then interrogated
them about what they had witnessed. The format of this intervening interrogation was
varied so that half of the participants were asked "How fast were the cars going when
they hit each other?” and the other half were asked the question with "hit" replaced by
"smashed into". Participants’ recall one week later revealed that those who had been
asked the question with "smashed into" used were more likely to report having seen
broken glass. This result indicates that suggestive interrogation techniques can

influence later recall of events. Loftus, Miller and Burns (1978) have found similar



distortions to occur as a function of the duration between an event and a suggestive
Interrogation: the longer the duration, the more likely that misleading suggestions will
be incorporated into subsequent report. Both these studies, and others yielding similar
results, have important implications for the procedure and techniques used in police

interviewing of eyewitnesses. See Loftus (1979a) for a general discussion of these

1Ssues.

The 1nfluence of question structure on accuracy of testimony is perhaps the most
thoroughly researched system varniable (Loftus, 1975; 1981; Gudjonsson, 1983;
Gudjonsson and Clark, 1986). The precise nature of questions about an event has been
found to have powertful eftects on testimony. Lipton (1977) showed participants a film
of a simulated murder and then interviewed them about it. Results showed that those
participants who were permitted to give unstructured testimony (free recall of events
with no questions) produced higher accuracy levels than those who were questioned
about events. Of the procedures involving questioning, open-ended questions resulted
in greater accuracy than leading questions or multiple-choice questions. It 1s well
documented that leading questions can result in distortions of report during
interviewing (Stern, 1938; Loftus, 1979a; Gudjonsson, 1983), and this has obvious
implications for the use of such questions during police interviewing. Research
concerned with system variables (Wells, 1978) could potentially be used to
manipulate the relevant variables in an attempt to reduce inaccuracies in testimony. In
effect, this would provide the criminal justice system with empirically validated

methods that could be used to improve the criminal justice process by way of reducing

inaccuracies in testimony.



As noted above, estimator variable research could have applications to criminal justice
(Wells, 1978). For example, conditions that affect accuracy can be experimentally
assessed. Such research has been used by experimental psychologists making court
appearances as expert witnesses to cite research findings as a way of cautioning judges
and jurors about the problems associated with certain types of testimony. However,
this method of influencing the legal system 1s controversial, with psychologists (e.g.
McCloskey and Egeth, 1983; Loftus, 1983) being divided in their opinions on the
subject. Psychologists appearing in court as expert witnesses represent an explicit
attempt to apply psychological findings to the legal system. Clinically oriented
psychologists are well established as expert witnesses in the legal system. Opinions
are offered 1n court as to defendants' mental competence or the likelithood ot 1nsanity
as a mitigating circumstance. However, psychological opinion on eyewitness

testimony has not been so well received in UK courts of law.

Experimental psychologists appear in American courts as expert witnesses in cases
where eyewitness testimony is crucial to the proceedings. However, there 1s still
debate amongst psychologists as to whether this direct intervention is warranted.
McClosky and Egeth (1983) argue that psychologists do not have sufficiently
consistent or convincing data to allow them to testify with certainty on even basic
issues concerning eyewitness testimony. They also argue that there i1s no reason to
believe that jurors are over-believing of eyewitnesses, and that they are aware of the
failures of memory from their own life experience. They further argue that there 1s no
evidence that psychological expert testimony allows jurors to reach any more valid or

reliable decisions than they would otherwise. They therefore recommend that

psychologists should seek to inform legal proceedings in other more moderate ways.



Loftus (1983) argued that there already is sufficient empirical evidence to warrant
expert testimony on eyewitnesses, and that the legal system would benefit from the

consideration of psychological findings and data concerned with the reliability of

eyewitness accounts (Loftus and Ketchman, 1991).

In Britain the legal situation is somewhat different, and there are many more
restrictions placed on expert testimony of any kind, but especially psychological
expert testimony. Reservations about the acceptance of psychological evidence on
testimony within the legal community are based on traditional legal considerations

that apply to all types of expert testimony (Sheldon and MacLeod, 1991). These
reservations can be broadly characterised as pertaining to the issues of the relevance
and admissibility of evidence. The most basic law of evidence 1s that it must be
logically relevant to some i1ssue to be resolved by the court. To be legally relevant, any
evidence must at least help to resolve a specific point. The 1ssue of admissibility is
concerned with the fact that any evidence presented in court must be beyond the
experiences of the judge or jurors. Only if this i1s the case will an expert be permitted
to testify. Turner (1974) ruled that expert testimony would not be permitted 1t it were
concerned with issues of human nature and behaviour that lie within the limits of
normal experience. Issues associated with the reliability of eyewitness testimony are
deemed to lie within the domain of judges and jurors and therefore expert testimony

on this issue has been excluded as invading the provedance of the jury (Turner, 1974).

The problem with the possibility of expert testimony based on estimator variable
research (Wells, 1978) 1s that while it may be theoretically possible to asses the

accuracy of a specific witness’s testimony by considering all the relevant variables,



this would result in a lengthy checklist of factors with vast scope for interaction
(Wells, 1978). Therefore, general statements about the accuracy of eyewitness
testimony are more readily available. For example, psychologists can inform jurors
and judges of the fact that in general accuracy levels for eyewitness testimony are low.
General statements about eyewitness accuracy can only be made about the average
level of accuracy. Such statements about an "average" person's performance may
actually be representative of tew. Giving evidence specific to an individual is really
the only option available to the expert psychological witness (Sheldon and MacLeod,
1991). Norms and averages based on the analysis of group behaviour are of no value
to the courts. To be included 1n court proceedings, the expert psychological witness
must be able to testify about a particular issue that 1s specific to an individual. In other

words, testify with “positive data” rather than “normative data” (Sheldon and

MacLleod, 1991).

One type of evidence which fulfils these criteria 1s that relating to the extent to which
a witness may have been influenced during questioning by the police prior to a court
appearance, such that their testimony is no longer an accurate representation of the
original event. This type of influenced behaviour 1s refered to as suggestibility (Binet,
1900: Stern, 1938: Loftus, 1979a; Gudjonsson, 1983). Much empirical work 1n this
area has focused on how the questioning procedure can affect subsequent report and 1t
is generally acknowledged that there is a need to control levels of suggestibility
amongst interviewees if testimony is to remain as accurate and realiable as possible
(cf. Gudjonsson, 1992a, Bain & Baxter, 2000; Baxter & Boon, 2000; Boon & Baxter,

2000).



1.3. The Historical Background to Interrogative Suggestibilit

There are a number of circumstances under which a police interviewee may

knowingly or unwittingly come to accept suggestions that are offered by the
interviewer. The nature and wording of questions as well as the behaviour of the
interviewing officer seem to be central to whether suggestions are accepted or not
(e.g. Loftus, 1979a; Inbau, Reid and Buckley, 1986). Whilst these factors increase an
Interviewee’s vulnerability to suggestions, it has also been noted that a tendency

towards compliance and suggestibility is also crucial (e.g. Shepherd, 1991).

Suggestibility is a term that has been used to describe more than one type of
phenomenon in the psychological literature, and is often poorly defined. The most
basic distinction, which has often not been clearly differentiated, is that between a
suggestion and suggestibility as a way of responding. In the very early literature no
conceptual distinction 1s made (Gudjonsson, 1987a). For example, McDougall (1908)
defined suggestion as:

"A process of communication resulting in the acceptance with

conviction of the communicated proposition in the absence of

logically adequate grounds for its acceptance” (p.100).
Gudjonsson (1992a) argued that this definition imphies that any suggestion inevitably
leads to acceptance of the suggestion, which is not necessarily the case. According to
Gudjonsson, McDougall (1908) fails to differentiate between a suggestive stimulus
and a person's reaction to the stimulus. Any suggestion has the potential to elicit
different responses (1.e. a suggestible or a non-suggestible response). Gheorghiu (1972)

argued that for a situation to be defined as suggestive, it is essential that the



Opportunity exists for a suggestible or non-suggestible response. If no such opportunity
to give an alternative answer exists then the response must be considered coerced and
as such the situation cannot be considered suggestive. Suggestibility is therefore a
tendency to respond in a particular way to a suggestive stimulus. Whether a suggestion
elicits a suggestible response may depend on a number of factors including the
susceptibility of the individual, the nature and characteristics of the suggestion and the
suggestor, and the situation in which a suggestion is offered. There is therefore clearly

a fundamental distinction to be made between a suggestion as a stimulus and

suggestibility as a potential reaction to such a stimulus.

Coffin (1941), 1n a review of theories of suggestibility, identified the earliest theories
of suggestion as coming from hypnotists or the early nineteenth century. Coffin argued
that the general principle behind these early theories was that every idea has the
potential to be translated into an action, which was later termed an "ideo-meotor"
response (Hull, 1933). Theretore, the theory ot suggestion was originally developed to
serve as an explanation for hypnotic behaviour. Initially, the concept of suggestion was
limited to the realm of hypnotic phenomena. Later, Bernheim (1910, as cited by
Gudjonsson, 1992a) proposed that suggestion should be conceptualised as a normal
phenomenon which may have an effect on people in a normal waking state. Bernheim
used as an example the daily influence that people have on each other in terms of
belief and attitude change. Despite providing no empirical evidence to back up his
claims, Bernheim's ideas had considerable impact on the development of theories of
suggestion. Early social psychologists' theories of suggestion included the possibility
that the influence ot suggestion could be expanded to include the normal waking state.

It was thought that the intfluence of suggestion could be conceptualised as a continuum,

10



ranging from the suggestibility of a normal waking adult through to the extreme case
of a hypnotised individual. Thus, suggestion was believed to be a unitary phenomenon

with the differences associated with degree rather than type.

The growing interest in individual differences and experimentation at the beginning of
the twentieth century led to the development of several tests of suggestibility. These
tests were 1nitially concerned with sensory and motor responses but progressively
came to incorporate more complex responses such as changes in judgements, attitudes,
beliets and opinions. Binet's (1900) tests of progressive weights and lines were found,
through the use of indirect suggestions, to result in perceptions of change where none
had occurred. Other tests, for example Hull's (1933) "Body Sway" test, produced
motor responses to direct verbal suggestions. There was little uniformity between what
these different tests examined, the result of which was that a wide variety of different
responses were measured and consequently widely varying definitions of suggestibility

have been offered. However, there does seem to be some agreement over the nature of

!

the response associated with "suggestibility”. Generally definitions i1mply that

suggestibility involves some kind of uncritical acceptance of suggestions (Coffin,

1941).

Several factor analytical studies have sought to examine the relationships between the
different tests of suggestibility (Eysenck, 1943; Eysenck and Furneaux, 1945; Stukat,
1958). The results of these studies indicate that there are at least two independent types
of suggestibility, which Eysenck and Furneaux (1945) term "primary” and "secondary”
suggestibility. Primary suggestibility is associated with ideo-motor responses,

involving apparently non-volitional or automatic actions to direct suggestion where the

11



desired response is made explicit. Eysenck and Furneaux found consistently high
positive correlations between primary suggestibility and hypnotizability. Neuroticism
was also found to be positively correlated with primary suggestibility. The most
influential test of primary suggestibility is Hull's (1933) Body Sway test which has

been consistently found to have high positive correlations with hypnotizability and

susceptibility to post-hypnotic suggestions.

Secondary suggestibility 1s associated with indirect suggestions where the desired
response 1S not made explicit or i1s concealed, and often involves changes in
perception. Eysenck and Furneaux (1945) did not find this type of suggestibility to be
correlated with an individual's susceptibility to hypnosis, nor does 1t correlate with
primary suggestibility. In fact, secondary suggestibility does not seem to be 1dentifiable
as one singular phenomenon as different tests designed to measure it do not even
correlate with each other (Evans, 1967). Eysenck (1947) equated secondary
suggestibility with "indirection" or "gullibility” and defined 1t as:

" ...the experience on the part of the subject of a sensation or

perception consequent upon the direct or implied suggestion by the

experimenter that such an experience will take place, in the absence

of any objective basis for the sensation or perception” (p.167).
Eysenck and Furneaux (1945) cite the Ink Blot test and Binet’s “progressive weights”
test as examples of secondary suggestibility. The ink blot test 1s a projective test of
personality 1n which a subject's interpretations of abstract designs are analysed. The
progressive weights test is one in which participants are asked to make comparisons of
the weights of boxes which are in actual fact all of the same weight. According to

Binet (1900) a suggestible response to these tests was assumed to include: a) the

12



acceptance of the mental influence of another; b) a tendency towards 1mitation; c) the
influence of a pre-conceived notion that overrides the individual's critical reasoning;
and d) expectative attention. Stukat (1958) found some support for Binet's theory
through factor analysis. He found a) and b) to be comparable to his "need for

conformity" factor, and c¢) and d) comparable to an expectative factor.

Eysenck and Furneaux (1945) also proposed a third type of suggestibility, "tertiary
suggestibility”, 1nvolving changes to attitudes and judgements as a result of
interpersonal factors relating to the power and prestige of the suggestor. Whilst
Eysenck and Furneaux tail to provide sufficient empirical evidence as to the existence
of this type of suggestibility (Evans, 1967), the concept of "tertiary suggestibility” does
appear to resemble part of what Gudjonsson and Clark (1986) labelled "interrogative
suggestibility". Gudjonsson and Clark claimed that this type of suggestibility 1s unique
to an interrogative situation. Interrogative suggestibility 1s of particular importance to
police interrogations where the nature of the situation and the relationship between the

interviewer and interviewee may have the potential to facilitate a suggestible response

to the questioning procedure.

The only early work that includes the idea of "interrogative suggestibility” in the
classification of the different types of suggestibility, is Stukat's (1958) factor analytic
study (Gudjonsson, 1992a). This study included tests designed to measure "prestige”
and "personal” types of suggestibility, and two leading question tests. The results
<howed a secondary factor with an extensive range which was different to Eysenck and
Furneaux's (1945) secondary factor. Stukat's secondary factor represents tests where

subjective influences on the part of the participant, such as expectations and the need

13



for conformity, affect their perceptions, judgements and memory (Stukat, 1958). The
tests which Stukat found to have the highest loadings on this factor were:
I) "Contradictory suggestion" tests, where the experimenter contradicts a
participant's judgement;
2) "Co-judge" suggestion tests, where a response is attempted to be influenced
by co-judge suggestion in making a judgement;
3) "Weight and line pairs”, where the participant is asked to classify non-
identical stimuli following the suggestion that they are identical.
Stukat (1958) argued that the contradictory and co-judge tests were the most clearly
related to personal influence and pressure from the experimenter, and so a need for
conformity was seen to be the most important determinant of secondary suggestibility.
Stukat argued that needs, attitudes, values and reinforcement can influence

perceptions, memory and judgements, especially in an unstructured situation.

Whilst Stukat (1958) may have been the first to classify what Gudjonsson (1983) later
called "interrogative suggestibility” as a distinct type of suggestibility, other earlier
work (e.g. McDougall, 1908; Sherif, 1936; Cotfin, 1941) does indicate the importance
to the suggestibility process of some of the factors discussed by Stukat. McDougall
(1908) related suggestibility to four discrete conditions: a) exceptional conditions of
the brain (e.g. hypnosis, sleep and fatigue); b) deficient and poor organisation of
knowledge related to the information being communicated; c¢) 1mpressive
characteristics of the person offering the suggestion (i.e. prestige and power); and d)
the characteristics and disposition of the participant. Sherif (1936) argued that a
«timulus is never perceived in isolation but is experienced, perceived, judged and

reacted to in the context of other stimuli, present or past. In other words, an individuals

14



‘frame of reference" influences their perceptions and judgements (Sherif, 1936).
Coffin (1941) also believed that a suggestible response was a framework response

where judgements and perceptions are influenced by internal factors (e.g. attitude,

mood and personality) and the external attributes of the situation.

It would seem, therefore, that several distinct types of suggestibility have been
identified. As was noted in the above discussion, motor responses are most commonly
identified with primary suggestibility, which is also correlated with hypnotizability.
Secondary suggestibility has been found to include a rather wide variety of tests, which
are generally, but not wholly, characterised by sensory and perceptual processes and
judgements. Tests included 1n this factor do not, however, appear to be interrelated.
Gudjonsson (1987a) theretore concluded that there are sound theoretical and empirical
reasons for conceptualising interrogative suggestibility as distinct from other

classifications of suggestibility, and that the concept of interrogative suggestibility has

little in common with conventional definitions of suggestibility.

Early researchers who were interested in the influence the nature of a question could
have onr recall and testimony include Binet (1900) and Stern (1938). Binet (1900)
asked participants leading questions related to pictures they had formerly been shown.
Stern (1938) found that leading questions could produce distorted responses because
they imply the desired response, whether or not it is correct. Davies, Flin and Baxter
(1986) note that Binet and Stern used static pictures as stimuli which therefore limits
the forensic relevance of the studies. This issue was addressed in a study by Pear and
Wyatt (1914). This study used a simulated event as the stimulus material for the test

thus increasing the ecological validity of the test material.

[5



A definition of interrogative suggestibility is not agreed upon by all authors on the
subject. Powers, Andriks and Loftus (1979) have defined it as:

"....the extent to which [people] come to accept a piece of post-event

information and incorporate it into their recollection" (p. 339).
Whilst this definition emphasises the importance of memory processing in
Interrogative suggestibility, it also assumes that interrogative suggestibility involves
the incorporation of suggestions into later recollections. Gudjonsson (1992a) points
out that 1t has not been empirically shown that people necessarily incorporate
suggestions 1nto their later recollection even if they accept the suggestions at the time.
Gudjonsson (1992a) also argues that the definition given by Powers et al. (1979) is too
unspecific to allow tor the development of testable hypotheses, and that Gudjonsson
and Clark (1986) offer a more focused definition:

"....the extent to which, within a closed social interaction, people come

to accept messages communicated during formal questioning, as the

result of which their subsequent behavioural response is affected”

(p.84).

This definition indicates that there are five interrelated parts which Gudjonsson and
Clark (1986) argue characterise suggestibility in the context of police interrogations.
The first part of the definition refers to the nature of the situation in which
interrogative suggestibility is likely to occur: police interrogations are closed social
nteractions. The second important component is that police interrogations involve a
questioning procedure. Questions are related to information that the interviewing

officer wishes to obtain from the interviewee and are mostly concerned with past
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experiences and events, so the memory recollections of the interviewee are especially
important. Thirdly, these questions can be leading if they contain premises and
expectations or because of the context in which they appear. The fourth important part
of this definition of interrogative suggestibility, is that there must be some kind of
acceptance of the stimuli. Lastly, there must be some form of observable behavioural

response which indicates whether or not the suggestion has been accepted.
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1.4. Police Interrogations and Interviews

The 1nterviewing of witnesses, victims and suspects is only one of several sources of
information that are available to the police in the course of a criminal investigation.
Other sources include forensic evidence and any information provided by informants.
The relative importance of each of these sources varies considerably from case to
case. However, conclusive torensic evidence is rare in the majority of cases and so
information obtained through interviewing i1s often essential. It is also true that there
are several types of information that can only be obtained through interviewing, most
obviously a confession. For these reasons, the interviewing of witnesses, victims and
suspects often becomes an important source of information for the police in the course
of solving a criminal case. One result of relatively recent moves to audio or videotape
police interviews is that any inappropriate use of pressure by the interviewing officers
1s also recorded. Clearly the identification of such pressure applied during an
interview brings the evidence obtained into question. It seems prudent therefore to
ensure that police questioning techniques minimise such pressure and that, through
training .and supervision, interviews are conducted with this problem constantly in

mind.

Most police interviewees belong to one of four types: victims, witnesses,
complainants (often the victims and sometimes witnesses), and suspects. Police
interviewing of these different groups clearly differs in certain respects. However they
have the common aim of obtaining information. Witnesses (who can include victims)
N particular have the potential to provide the police with important information about

an alleged offence or offender and for this reason play a central role, not just in police
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Investigations, but also in the criminal justice system in general. According to Kebbell
and Wagstaff (1997) interviews with eyewitnesses have several specific objectives: 1)
to discover whether there has been a crime committed and if so what the nature of the
act was; 2) to find evidence which will 1dentity the individual who may be
responsible; 3) to obtain evidence that will prevent a guilty suspect from using an
inappropriate defence; and 4) to determine whether an eyewitness is telling the truth.
These aims have also been identified through research by the Home Office (Hooke
and Knox, 1995) and by Gudjonsson (1992a). Whilst reliance on eyewitness
testimony varies from case to case depending on what other information is available,

the overall importance of this as a source of information demands that it is as

complete and accurate as 1s possible.

The aims of any police interview are to obtain accurate, complete and relevant reports
from interviewees. It is clearly important that any information obtained has evidential
value and must be sought in accordance with the Codes of Practice (Home Oftfice,
1978) for the police or it may have no value as evidence. According to Gudjonsson
(1992a) the success of an interview may depend on a number of factors: the
circumstances and nature of the interview, the personality and attitudes of both the
interviewer and the interviewee, the relationship between the interviewer and
interviewee, and the skills, experience and training of the interviewing officer.
Interviewing police officers therefore are in a position to either inhibit or facilitate a
successful interview. According to Gorden (1975) the skills and knowledge that are
required for successful interviewing can be learned. Given this, it seems appropriate
that police officers should be provided with training to ensure that they can maximise

the success of an interview in terms or completeness, reliability and accuracy.
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However, until relatively recently police training in Britain concentrated more on
courses 1n the law and relevant procedure rather than training of effective interviewing
skills (Shepherd, 1991). Police officers were therefore left to their own intuition, on
the job learning and informal comments from other colleagues. This lack of formal

training, especially in the basic principles of memory, resulted in police interviews

being non-standardised and individualised (Gudjonsson, 1992a).

Unlike many other countries there are no direct judicial or quasi-judicial controls over
police interrogation and interviewing in Britain. The code of practice for police
consists of Home Office Administrative Directions and Judges Rules (Home Office,
1978), which the police in England and Wales are expected to follow. The rules and
directions themselves are not law, but judicial recommendations. As well as these
official guidelines there are unofficial guidelines for interrogation and interviewing
techniques 1n the various manuals that have been published on the subject. However,

almost all of these manuals originate from America. The first manual written for
British police officers was Walkley's (1987) "A Handbook for Investigators”, which
was written with in the context of the Police and Criminal Evidence Act 1984
(PACE). Despite this, some of the recommended persuasive and manipulative tactics
may be a breach of the Codes of Practice (Gudjonsson, 1992a). Overall these manuals
tend to advocate the use of pressure, deception, persuasion and manipulation in order
to get to the truth (Gudjonsson, 1992a). More recently official Home Office training
manuals which mark the shift in ethos from interrogation to investigative
interviewing, have been distributed to police officers in England and Wales. The issue

of current police training will be returned to later in this section.
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1.4.1. Questioning Techniques

Generally, police interviewers learn more about what they need to know or what
direction an interview should take as the interview progresses. For this reason
questions are often developed during the course of the interview. Typically, an
interview will begin with an open question, that is, one that requires the interviewee to
give a descriptive account For example “Can you tell me about what happened to you
last night?” ‘This allows the interviewer to gather some background knowledge which
will allow for the formulation of relevant, specific and closed questions. Closed
questions are far more restrictive and generally result in very short answers. For
example “What time was 1t when the attack occurred?” These types of questions allow
the interviewer to keep the focus of the interview on the most relevant issues.
According to Gudjonsson (1992a) there are three types of closed questions: 1)
questions that call for an identification of some kind; 2) questions that require the
selection of one alternative from two or more possible responses that are provided by
the interviewer; and 3) "yes-no" questions. "Selection" type questions can be
misleading when the alternative responses are based on an uninformed premise (i.e.
inaccurage information) (Gudjonsson, 1992a). "Yes-no" questions can also be useless
1f the interviewee has a strong tendency towards acquiescence. In fact, these questions
often induce a response bias, such that if in doubt many people will respond

affirmatively (Sigelman et al., 1981; Gudjonsson, 1986).

It is known that eyewitness reports can be unreliable, incomplete, partially constructed
and malleable through the questioning procedure. Widely accepted research (e.g.
Loftus, 1975) has shown that the wording of questions can have a substantial effect on

the answers that are given, and that leading questions are particularly likely to alter an
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Interviewee's response. Leading questions are those that indicate the desired response
within the question. Richardson et al. (1965) defined a leading question as any
question that contains a premise or an expectation. A question that contains a premise
1S one that 1s based on prior knowledge or an assumption which may or may not be
correct. Such a question's potential for distorting a response will depend on whether
the premise 1s informed or uninformed. A question that is based on an uninformed
premise may be knowingly or mistakenly agreed with by the interviewee (Gudjonsson,
1992a). Generally, closed questions of this nature will result in a greater possibility
that an interviewee will agree with an incorrect premise. According to Gudjonsson
(1984a) closed alternative questions of this nature which require a choice to be made
from two false options are especially prone to distortion. For example “Did the‘
assatlant kick or punch the victim?” where neither occurred. A question that contains
an expectation 1s one where the desired response is indicated, most often by the syntax
or logic of the question (Gudjonsson, 1992a). For example, “Am I correct to assume
that you can identify the assailant?”” Richardson et al. (1965) argue that expectation
may also be communicated by the interviewer's intonation or non-verbal behaviour
and categorise two types of expectation based on differences in suggestive potential:
1) a weak expectation where there is the indication that the interviewer is not entirely
sure or confident; 2) a strong expectation which indicates that the interviewer has a

strong degree of certainty therefore putting pressure on the interviewee not to give a

contradictory response.

Waterman, Blades and Spencer (2001) investigated the extent to which adults and
children will speculate during formal interviews when asked closed questions that

they do not have the information to answer. Participants were read two stories and
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then asked questions regarding details of the stories. Some of these questions were
answerable on the basis of the information provided and others were not. Half ot both
types of questions were closed questions requiring only a ‘yes’ or ‘no’ answer, and
half asked about particular details from the narrative. All participants performed at a
high level of accuracy on the answerable questions. However, with the unanswerable
questions there was a significant effect tor format. The majority of both children and
adults indicated that they did not know the answers to questions requesting particular
details. However, most of the children and over one fith of the adults provided a
response (either ‘yes’ or ‘no’) to the unanswerable closed questions. This supports
Gudjonsson’s (1984a) argument that there 1s an increased expectation with this type ot
question, and that interviewees are more likely to provide inaccurate answers when

faced with closed alternative type questioning.

It is well documented that leading questions give rise to distortions during
interviewing (Stern, 1938; Loftus, 1979a). Even when a question does not contain a
strong expectation distorted responses still occur (Gudjonsson, 1984a). The nature of
any police interview or interrogation gives the interviewing officer control over the
immediate situation. This can result in interrogation bias 1f the interviewing officer
begins the interview with specific assumptions and expectations which atfect the
direction of the interview. The interviewer is likely to be especially sensitive to any
information which reinforces their assumptions and expectations and may ignore or
distort any information which is contradictory (Gudjonsson, 1992a). According to
Trankell (1972), the function of any police interview makes it probable that even the
most skilled and experienced interviewers may be inclined to bias the nature and

outcome of the interview. When based on uninformed premises, or incorrect
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assumptions, interrogation bias may result in a distorted or incomplete report of the
facts. This outcome would be extremely undesirable and may negatively affect the

course or outcome of a criminal case, perhaps resulting 1n a false identification or

confession.

An American study by Fisher, Geiselman and Raymond (1987) offers a fairly in-depth
analysis of what happens inside American police interviews. Fisher et al. analysed
eleven tape-recorded police interviews with eyewitnesses. The interviews had been
conducted by eight different, experienced detectives who averaged 10.5 years of
police service. The various interviews covered a wide range of crimes, interview
conditions and victims, so therefore can be considered to be fairly representative of
various types of crime. Fisher et al. found that the only element shared by the
interviews was a very loose structure, which confirms the view that police interviews
are non-standardised and individualised. Typically the interviews began with the
eyewitness being asked to give a descriptive narrative of what they had witnessed.
Following this general beginning, Fisher et al. found more variation among interviews
than uniformity. At some point during the course of the interview, the interviewer
typically asked a number of direct questions, seemingly with the aim of obtaining
specific information. In some interviews the direct questions were asked one atter the
other, in others, direct questions were asked individually and distributed throughout
the interview. Fisher et al. concluded that the timing of these questions generally
seemed to be unconnected to the comments from the eyewitness. The most distinct
features of the interviews were found to be: 1) that there was very little uniformity in
the structure of the various interviews; 2) that most of the questions about specific

facts were asked in a very direct form; and 3) that the interviewer offered little or no
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assistance to try and enhance the eyewitnesses recollection. Fisher et al. argue that
they believe these circumstances exist in part because of a lack of training in

conducting interviews with co-operative witnesses.

Fisher et al. recommend several conceptual guidelines, based on generally accepted
principles of memory, which they believe would promote effective eyewitness
recollection. It 1s universally accepted that more information exists in the memory
than can be accessed (Baddeley, 1999), and therefore that not being able to remember
i1s often a failure of retrieval. When a witness says that they cannot remember a
specific fact, it may be that an appropriate retrieval cue would help them remember.
Accordingly, an effective interviewer should ideally be able to determine the cue
required to access the hidden information, but without leading the interviewee. Fisher
et al. argue that an effective technique would be to encourage the interviewee to think
about the psychological and physical context of what they witnessed, thus hopefully

providing more cues to aid the retrieval process.

Another, generally accepted principle of memory, which Fisher et al. believe could be
utilised to aid eyewitness recollection, is that sometimes information which is not
accessible from one perspective may be accessible from another (Anderson and
Pichert, 1978). Therefore, if the initial direct question fails to elicit the desired
information, the interviewer should try a variety of different questions. Fisher et al.
found that typically in the interviews they analysed the interviewer did not pursue a
matter through alternative questions if the witness claimed they could not remember.
More recent research (e.g. Boon & Noon, 1994) has demonstrated that there are some

problems with the use this change of perspective technique. Boon and Noon (1994)
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found that encouraging participants to change perspectives increases inaccuracies in
recall. Fisher et al. also recommend that the interviewer should endeavour to co-
ordinate questions with the mental representation of the crime that the eyewitness is
using. The mental representation can be used to answer questions if they are
compatible with the image. If questions are incompatible with the image, then the
eyewitness will have to make an effort to create a new image which is more
appropriate for the line of questioning. This process would detract from effective
memory retrieval (Fisher and Price-Roush, 1986). Inferring the eyewitnesses’ mental
representation of the crime scene could prove to be problematic for police officers and
could perhaps require more than the careful listening that Fisher et al. recommend. It
seems more realistic to encourage police interviewers to ask specific follow up
questions immediately following the eyewitnesses description of some tfeature of the
crime, before they have moved on to describe another teature. Indeed, Fisher et al.
found that in almost every interview, the sequencing of questions seemed
incompatible with the eyewitnesses mental representation and were frequently asked
in the same order regardless of what type of information the witness had provided 1n
their descriptive account. It therefore seems likely that in most of the interviews the

eyewitnesses’ recollection of the event was not maximised through appropriate

questioning.

Two other techniques that could potentially impede memory retrieval which were used
by the interviewing officers in all of the interviews analysed, were frequent
interruptions and excessive use of the question-answer format. An initial request for
an open ended description from the eyewitness is a highly recommend technique (e.g.

Stone and Deluca, 1980). However, Fisher et al. found that in not one of the
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Interviews was the witness permitted to finish this description without any
Interruption. Obviously this results in the possibility that important information will
be missed out, it is also likely to cause the witness to break concentration. Several
Interruptions are likely to result in the witness developing the expectation that they
will continue to be interrupted (Fisher et al., 1987). If the witness believes that they

only have a limited period within which to give an answer, it is likely that the answer
will be shorter and less detailed than one without such perceived limits. Fisher et al.
found that the interviews were generally conducted as essentially a series of direct,
briet questions which elicited an even more direct, briefer answer. They argue that the
result of this format is that the eyewitness tends to wait for the interviewer to
formulate the next question and therefore the active mental processing is transferred to
the interviewer while the interviewee remains largely passive. This is clearly an
undesirable consequence of this technique, as effective memory retrieval requires
active participation on the part of the interviewee. Another limitation of this technique
1s that 1f the interviewer does not ask a specific question or there 1s information which
cannot be anticipated, those details may not be offered. Clearly there 1s the functional
need for both open ended and closed questions during police interviewing, however,
Fisher et al. recommend that interviews be structured around open ended questions

rather than closed ones.

The nature of the police interview situation and the fact that the interviewer 1s a
formal authority figure are both likely to result in the interviewee experiencing a
heightened state of anxiety. An effort should be made on the part of the interviewer to
establish some form of personal rapport with the interviewee at the beginning of the

nterview. This would serve to relax the interviewee and should allow for more
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etfective memory retrieval (Fisher et al., 1987). Watzlawick, Beavin and Jackson
(1967) propose a model of communication where interactants communicate their
definition of the type of relationship that they each perceive to be the case, or would
like to be the case. They suggest that with any interaction between two or more people
there 1s some communication of relationship information. According to Bateson
(1972) a relationship can be either up-down (dominant/ submissive) or across (equal).
In up-down relationships it 1s understood that the one 1n the up status 1s hypothetically
the one with power, especially expert power and coercive power (Shepherd, 1991).
This person therefore has a greater capacity to impose their definition of the
interaction on the other person. This type of relationship 1s of particular advantage and
importance to police officers as it communicates a tight and inflexible control over the

content and conduct of the interview (Shepherd, 1991).

Any interview relationship 1s typically up-down, but this 1s particularly expected and
assumed to be the case in the police context. This up-down relationship increases the
interviewing officer's potential to regulate the interview in such a way as to distort
information so that it fits their preconceptions, and create a situation which may lead
to the interviewee accepting this information (Shepherd, 1991). This process 1s aided
through the use of leading questions and excessive closed questioning. Shepherd
(1991), an experienced British police officer, argues that this all too common
approach to interviewing by the police is unethical. He suggests that 1t 1S 1mportant to
communicate respect to the interviewee and that assertive behaviour, rather than
dominant, would be most effective in achieving this aim. Shepherd argues that
unethical interview techniques and dominant behaviour interfere with an interviewee's

ability to make sound judgements and that this results in an interviewee who can be:
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I) forced and intimidated into making choices they wouldn't usually make; 2) denied
the freedom to make choices they would normally make. Such a situation is likely to
result in a report of information that could potentially range from the partially to the
wholly 1naccurate (Shepherd, 1991). Unethical interview techniques do not only
include such openly coercive techniques. More subtle forms of pressure, for example a
particularly abrupt or aggressive interviewer manner, may result in suggestible
responses on the part of the interviewee (cf. Baxter & Boon, 2000). Clearly it is
undesirable that any interviewer should exert an influence of this kind over an
interviewee and there i1s a need to control both coercive and suggestive questioning

techniques in forensic contexts.

1.4.2. The Cognitive Interview

In view ot the potential for distortion through the interviewing process, psychologists
(e.g. Loftus, 1979a) have argued that dependence on eyewitness testimony and
identification may lead to wrongful convictions. Researchers have investigated factors
that affect accuracy of eyewitness testimony in a variety of different conditions (e.g.
Fruzzett%, Tolland, Teller and Loftus, 1992; Hollin, 1989). Much of this work has
taken place in the laboratory which has lead to questions regarding ecological validity
(Malpass and Devine, 1981) as some factors that may exist in the real world (e.g.
stress) can not ethically or realistically be included in the laboratory situation. Due to
the practical necessity for police to conduct eyewitness interviews, Fisher, Geiselman
and Raymond (1987) suggest that a better approach to the problem of accuracy in
forensic investigation is to aim research towards improving eyewitness interview

techniques and maximising the completeness and accuracy of these reports.
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Geiselman and Fisher (1985) argue that this aim can be achieved through "cognitive

Interviewing”, a technique based on the basic principles of memory and cognition.

The cognitive interview relies on cooperation from the interviewee whether they are a
witness, victim or suspect. The original format of the interview (Fisher, Geiselman &
Amador, 1989) comprises four techniques: 1) interviewees are encouraged to report
everything regardless of how tmportant they deem it to be or however partial the
memory may be; 2) interviewees are also asked to mentally reinstate the context of the
to be remembered event. This calls on interviewees to reconstruct a mental image of
both the physical and the personal / emotional aspects of the witnessed event. The
reasoning behind this 1s that any feature of the environment in which an event i1s
encoded could 1n principle act as a retrieval cue (Memon & Bull, 1991); 3) events are
to be recalled in a variety of different temporal orders, for example reversing the order
of events, or beginning with the most memorable aspects and ending with the least.
Research has shown that this can result in a more complete and accurate report of
events (Geiselman & Callot, 1990); 4) interviewees are encouraged to change
perspective and report the event from the perspective of another person who was
present. Again there is research to support the idea that this technique results in a
more complete report of events (Anderson & Pichert, 1978). However, it has also
been noted that such a technique can encourage distortion and fabrication of details
and so care must be taken when using this particular technique (Fisher & Geiselman,
1992). Since this original formulation, Fisher and Geiselman have further developed
the cognitive interview to included some principles of effective interpersonal
communication (see Fisher & Geiselman, 1992). The enhanced cognitive interview, as

well as the aspects outlined above, includes recommendations for interviewers to
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spend time establishing rapport with the interviewee and explaining the purpose of the

Interview.

Several studies have examined the effectiveness of the cognitive interview (e.g.
Geiselman, Fisher, MacKinnon & Holland, 1985; 1986; Fisher, Geiselman & Amador,
1989). In general, these studies have shown that the cognitive interview elicits more
correct information than a standard interview. Increased accuracy using the cognitive
interview has been found for different types of interviewees: normal adults and adults
with learning disabilities (e.g. Milne, Clare & Bull, 1999), the elderly (Mello &
Fisher, 1996), and children (Saywitz, Geiselman & Bornstein, 1992). However, as was
previously noted, the applications of the cognitive interview are seriously limited by
the fact that it relies entirely on a cooperative interviewee. The cognitive interview has
also sometimes been found to increase the report of distorted or fabricated details (for
a meta-analysis see Kohnken, Milne, Memon & Bull, 1999), an effect which may be
an inevitable artefact of a technique that actively encourages 1maginative

reconstruction of an event.

3

1.4.3. Police Training in Investigative Interviewing

As was noted in the previous section, until relatively recently there was a lack of
formal training in interview techniques for British police officers. Prior to 1992 the
formal training that did exist focused on the more procedural aspects of interviewing
and the relevant laws. Research findings (e.g. Baldwin, 1992a; Moston, Stephenson,
& Williamson, 1990) highlighting deficiencies and considerable variations in officers’
terviewing skills, lead to the Association of Chief Police Officers (ACPO)

instigating the design of a one week training course in investigative interviewing in
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1992. This marked a shift in ethos from interrogation to investigative interviewing
and resulted in the development of the PEACE training approach with the aim of
standardisation of investigative interview training across England and Wales. PEACE
1S an acronym which identifies the various components of this model of interviewing:

Preparation and planning, Engage and explain, Account, Closure, and Evaluation.

1.4.4. Backgfound to the PEACE Training Approach

Moston, Stephenson, and Williamson (1990) analysed 1067 tape-recorded interviews
with suspects, from 10 Metropolitan police stations. The results of this analysis
provided evidence of the emphasis that 1s placed on obtaining a confession from such
an interview. It was noted that interviews were brought to an end as soon as a
confession was obtained. As Moston et al. point out, should the contession
subsequently be withdrawn, the premature end of an interview will ensure that 1t 18
unlikely that there will be any evidence on tape which may further damage its
authenticity. Moston et al. argue that the preoccupation with obtaining an admission
considerably reduced the effectiveness of the interviews in their sample. They also
found that the interview skills of officers varied considerably, with some officers
performing relatively well during interviews and others demonstrating a general lack
of interview skills. Despite this, Moston et al. identified a general complacency in the
attitudes of officers towards the task of interviewing. They suggest that such a
widespread attitude may, in part, be due to ambiguity surrounding what sort of
behaviour is appropriate during interviews under PACE. In light of these findings,
Moston et al. strongly recommended the need for formal training in interviewing

techniques for all officers. They emphasised that such training should place the
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Interview in the context of the entire investigative process and not simply be seen as a

means for gaining a confession.

Baldwin (1992a) reached similar conclusions to those of Moston et al.. This study was
concerned with an evaluation of the benefits of video recording interviews with
suspects as opposed to audio alone. However, the study also allowed for an evaluation
of the interviews themselves. Baldwin examined four hundred video recordings and
two hundred audio recordings of police interviews, of these, Baldwin judged 64% to
have been conducted competently which leaves a sizeable minority of 36% that were
judged by the researcher to be unsatisfactory. Baldwin made four main criticisms of

the interviews in his sample:

1. Ineptitude: Officers were found to appear nervous, ill at ease, and lacking in
confidence in the interview room. Even in the most straightforward of cases,
interviewing officers were unfamiliar with the evidence and frequently appeared
unacquainted with the relevant written statement. Many of the interviews were judged
to be unfocussed, and lacking in structure and clear purpose. In general, Baldwin felt

that the officers appeared to be unprofessional, and even unskilled, interviewers.

2. Assuming guilt: As with Moston et al. (1990), Baldwin found that officers generally
approached the interview with the agenda of obtaining a confession, and 1n the
majority of cases this was what they achieved. Baldwin warned that such an
assumption of guilt can be dangerous as it clearly affects the type of questions that are
asked and the general tone of the interview. Leading questions, repetitive questioning

and allegations were all frequently observed, and the tone adopted for questioning was
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often one of extreme scepticism. It should be noted that these types of techniques are
no longer tolerated by lawyers, who will now intervene to prevent this type of
questioning from occurring. Baldwin argued that admissions obtained in this manner
amounted to officers putting words i1n suspects’ mouths. Such confessions are
insufficient to sustain a case as officers fail to obtain any further confirmatory
evidence which would be needed should the confession subsequently be withdrawn
(McGurk, Carr & McGurk, 1993). It would therefore have been not only

unprofessional to conduct an interview in this manner, but also counterproductive.

3. Poor interview technique: This category included a whole array of problems
associated with the technical aspects of interviewing. Problems included continual
interruptions of suspects; officers not having a clear grasp of the legal requirements
needed to prove an offence; failing to control the interview; overreacting to
provocation or aggressive behaviour from the suspect; and becoming agitated at any
intervention from a third party, especially a legal representative. Again, 1t should be

noted that these types of behaviours would no longer be tolerated on the part of an

interviewing officer.

4. Unfair, questionable or unprofessional conduct: Ot the sample, there were a
relatively small number of cases where officers were thought to have behaved in an
unacceptably aggressive or harassing manner. These instances left the researcher
feeling particular uneasy regarding the outcome of the interview, especially where
juveniles or young people were involved. There were also some cases where suspects

were offered an unfair inducement to confess. For example, receiving a lighter

sentence.
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Baldwin admited that the interviews included in his study did not constitute a
perfectly representative sample. Indeed there was no scientific basis to the
composition of the sample: which interviews were included was affected by some
extraneous and uncontrollable factors. For instance, only those officers who were
prepared to use the video equipment in the first place could be included in the
evaluation. There was also variation between stations in what sort of cases were video
recorded. Some stations used the video equipment primarily for more serious cases,
where as others appeared to include a more random selection of interviews. The
sample therefore included an array of different cases and hundreds of different
interviewers. Perhaps the most important qualification, which again Baldwin makes
himself, 1s that the very presence of the video equipment for the experiment may well
have atfected how the interviews were conducted. It seems fairly probable that
officers who know the interview is being video recorded for evaluation wil} take
greater care over the proceedings and will be less likely to employ questionable
methods. In fact this 1s one of the reasons for the introduction of audio and video
recording: inappropriate pressure and conduct is also recorded. However, 1n reality the
original recording 1s rarely referred to. Instead the interviewing officer’s written

summary of the interview 1s used as evidence (Stockdale, 1993; Baldwin, 1992a).

Despite these qualifications, Baldwin’s study remains one of the largest and in-depth
studies of what happened 1nside of the police interview room ten years ago, events
which have only recently been open to outside scrutiny. What Baldwin’s evaluation
showed is that there was great individual variation in officers’ abilities as competent

interviewers. Baldwin did not specify what the precise criteria for his assessment
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were; his evaluation was aimed at determining whether an interview could be
described as fair and professional, taking consideration of factors such as the suspect’s
vulnerability, age, attitude and personality. Professionalism was assumed to mean that
the interviewing officer demonstrated the basic rules of good interview practice, such
as allowing the suspect a fair opportunity to freely give their report of events, listening
patiently to their answers to questions, avoiding harassing, coercive or authoritarian
tactics, and being firm, but fair when challenging a suspect’s story against the
evidence. On this basis, Baldwin rated only 40% of officers in the sample as
competent since three quarters of their interviews were considered to be satistactorily
conducted. This was a rather low percentage and indicated that there was ample room
for improvement in interview practice. The PEACE training approach and associated

improvements in practice was in direct response to these findings as well as those ot

Moston et al. (1990).

As well as there being variation in officers’ levels of interviewing skills, Baldwin also
found marked variation in the amount of interview training reported by officers. Some
of this variation can be accounted for in terms of rank and length of service; however,
there were some fundamental differences between forces in their approach to such
training. The extent to which training and practical interview skills are related 1s
clearly an important question, and as Baldwin points out, attendance on a training
course does not guarantee that an officer will prove to be a good interviewer. Indeed,
the results of Baldwin’s evaluation indicated that the correlation between training and
performance was fairly low, which showed that training on its own does not guard
against poor standards in the interview room. Clearly some officers have better social

and interpersonal skills, and are therefore predisposed to be better interviewers than
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others. However, these skills can also be learnt through proper training. Therefore,

training has an important role to play, and the majority of officers can be trained to

perform at least at moderate levels of competence (Baldwin, 1992a).

Baldwin reaches four main conclusions from his study. Firstly, senior police officers
at the time did not recognise that a problem existed. Until it is recognised that some
officers’ standards of interviewing are unacceptably low, nothing will change.
Baldwin recommends that senior officers should routinely view a random selection of
video recorded interviews. Secondly, attendance at a training course is not enough;
there must be practical testing of interviewing skills. Rigorous testing following
training would ensure a minimum standard which all officers must reach. Thirdly, the
training that existed at the time was thought to be too advanced for the needs of most
officers. Baldwin found that there was an emphasis on psychological techniques that
were 1nappropriate and emphasised some controversial approaches such as reading
body language or picking up on non-verbal signs of deception. These types of 1deas
can be dangerous as they may encourage officers to employ coercive techniques and
there is also no evidence to support the idea that they are effective. Baldwin
recommends that what is needed for the majority of officers 1s basic communicative
and social skills training. Lastly, Baldwin recommends the production of a simple

handbook that could be distributed on a national level to all officers who are involved

in interviewing. This would help to establish a minimum standard and explicate the

necessary codes of practice.

The weaknesses and shortcomings identified by the above research, along with

judicial criticism of police practice in several high profile cases, led to a national
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review of police interview practice by the Association of Chief Police Officers
(ACPO) and the Home Office (HO). It was this review that led to the investigative

interviewing ethos and the PEACE training approach.

1.4.5. The PEACE Training Approach

The PEACE interview model along with the relevant laws such as PACE (1984) was
distributed to all officers in England and Wales in the form of two booklets: A Guide
to Interviewing (Central Planning and Training Unit, 1992a) and The Interviewer’s
Rule Book (Central Planning and Training Unit, 1992b). The PEACE model of
interviewing 1s not mandatory, but instead represents guidelines for good practice. The
booklets were produced to reflect the new training approach. A five day PEACE
training course was developed, which was 1nitially aimed at officers with less than six
years service but who had completed their two year probationary period. The aim of
the course is to ensure that all officers develop the basic skills needed to apply the
model and reflect the principles set out by the ACPO and HO. The five elements of

this course are: preparation and planning; engage and explain; evaluate.

1.4.6. Evaluation of PEACE Training

McGurk, Carr and McGurk (1993) initially evaluated PEACE training during the pilot
phase before it was introduced formally in England and Wales. The aim was to assess
officers interviewing skills both prior to and following training. The results of this
were compared with a control group who received no training. This control group was
matched according to age, work location, and experience. Officers were assessed on a
number of different levels: a theory test, simulated interviews with witnesses and

suspects, and real life interviews with suspects. This assessment occurred prior to,
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immediately following, and six months after training. Overall McGurk et al. found
otficers’ knowledge and skills performance to have increased following training and
to be significantly better than the control group. This improvement was sustained to
the six-month follow-up. They therefore concluded that providing officers with a
model for investigative interviewing and allowing them the opportunity to practice
skills was a successtul training approach. The most significant learning appeared to be
in the “planning and preparation” stage. However, “closure” was rated poorly for both
groups betore and after training. The results indicate that 1n a real life situation closure
of the interview may be rushed or omitted altogether. This 1s cause for concern since
this phase of the interview may play an important role in influencing perception of the
police when co-operation may be needed at a later date. On the theory based test,
officers who received training demonstrated ability to adopt and difterentiate between
the cognitive interview and conversation management approaches. There was also
evidence of learning with regard to questioning techniques, PACE and codes of

practice, listening skills, and understanding the need to interview witnesses.

To date this study by McGurk et al. has been the only evaluation of the efficacy of the
PEACE training approach. Further research is needed to assess how the training
model transfers to the everyday workplace and continuing assessment of how training
is administered. The trainers involved in the pilot courses had received a two week
briefing on the course materials and methods and were considered by McGurk et al. to
be adequately prepared and experienced trainers. However, presumably some of the
efficacy of any training depends on who delivers it. Milne and Bull (1999) suggest
that this is indeed one of the problems with PEACE training, that those who now

administer the training have been trained by *“cascade training”. In other words, those
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originally trained to run the course have passed their knowledge onto colleagues who
now administer training without the benefit of any first hand training of their own. In
fact, Milne and Bull report that it is now the case that those administering training are
the fifth or sixth generation of officer removed from the original trainers. This method
surely leads to an unacceptable level of dilution and diversifies the understanding of
the investigative interviewing model (Hodges, 1995 as cited in Milne and Bull, 1999),
when the opposite of this was the original aim. It would seem that there is a good

argument for the development of an external body to regulate and administer

Investigative interview training to police officers.

1.4.7. Current Supervision of Police Interviews

As well as improved training opportunities, Baldwin (1992a) also emphasised the role
of supervision for raising standards. At present the responsibility for the management
and supervision of interviews lies within the police service. During their initial
tutorship officers progress from sitting in on senior officers’ interviews to conducting
their own interviews under direct supervision. However, following this period there 1s
no formal policy for the direct supervision of interviews conducted by junior officers.
Stockdale (1993) found that a significant number of officers completing their tutorship
had in fact been allowed to conduct interviews unsupervised despite their lack of
training and experience. For junior officers who have completed their tutorship,

supervision of interviews and feedback from supervisors was found to be virtually

nonexistent.

Stockdale also found that supervisors provided very little feedback or guidance to

junior officers preparing the written record of interviews. Officers are therefore lett to
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rely on self-monitoring, informal comments from other colleagues, and criticism from
the CPS. This is surely an unacceptable situation given that it is the transcript of an
interview and not the original video or audio recording that is most often referred to
and presented in court. Therefore an officer’s representation or perception of what
happened during an interview is what is relied on and without any kind of supervision
it comes down to a matter of trust that this is a fair representation. There is clearly
plenty of potential for officers to inadvertently or otherwise misrepresent the content
of an interview and it would therefore seem appropriate to provide a high level of
monitoring for junior officers and frequent checks on other officers’ interviews and
transcripts. However, it should be noted that defence counsel has access to both the
original recording and the transcripts and that either or both may be presented in court.
The reason defence prefer to use the transcripts is that the original recordings may

present their clients in a more unfavourable light.

Baldwin and Bedward (1991) found that fifty percent of the written records of
interviews they examined did not provide a fair summary of the content of the
interview, and in one third of these cases Baldwin and Bedward judged the written
summary to provide a misleading or distorted view of the interview. Similarly,
Baldwin (1992b) found that in less than one third of the cases examined was the
written record an accurate and succinct summary of the interview. Based on this study
and previous rescarch (Baldwin and Bedward, 1991), Baldwin concluded that there
are widespread problems with providing accurate written records of interviews. He
argues that such problems are likely to persist as long as the responsibility for the

management and supervision of the task remains within the police service.
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Stockdale (1993) lists four benefits of monitoring recorded interviews: 1) to improve
Interview standards and evidential quality; 2) to identify training needs; 3) to identify
problems before they are raised in court; 4) to ensure officers’ compliance with
PACE, and the integrity of the investigation. It would seem that training is only one
step 1n 1improving interviewing standards. Clearly the management and supervision of
interviews on a day-to-day level has an important role to play if the standards of
Interviewing are to continue to be improved. Despite this, Stockdale (1993) found
junior officers reported that supervisors vary a great deal in their ability, availability
and willingness to provide help and support. It was also reported that many sergeants

were seen as neither happy with nor prepared to adopt a more active supervisory role.

Reasons given for this include lack of time and resources. It would seem that the
pressures of day-to-day policing make it difficult to implement such on the job
training and supervision. Indeed, many officers felt that the monitoring of interview
standards was not a job for supervisors, but should be implemented by the

Inspectorate of Constabulary or a panel of ‘experts’.

It would seem then that, as with training, although there is some level of support
within the police force for changes that would improve practice and standards of
interviewing (Stockdale, 1993), how this translates to everyday practice comes down
to the individual and is therefore likely to vary enormously. The original aims of
PEACE to standardise investigative interview training, set a minimum standard and
Improve everyday practice seem unachievable without monitoring and, as noted
above. it may be too much to expect senior officers to assume full responsibility for
this and certainly expecting officers to rely on self-monitoring is wholly unrealistic. It

may be that the only way to ensure adequate training for all officers and careful
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monitoring of interviewing standards is for an external body to assume the

responsibility.

It seems that both training in interview skills and continuous monitoring of standards
for all police officers is necessary if standards of practice are to be both improved and
maintained. As the research by Baldwin (1992a, 1992b) has shown, there are
significant deficiencies and variations in officers’ interviewing skills. Amongst other
things, Baldwin’s research highlights the problem of suggestive interviewing
techniques. This research found a high incidence of leading question, repetitive
questioning, direct allegations and a general tone of extreme scepticism. All of these
techniques increase the pressure on an interviewee, and Baldwin found that in the
majority of cases where such techniques were used a confession was obtained.
Leading questions and repetitive questioning are well recognised as leading to
suggestible responding on the part of the interviewee (Loftus, 1979a; Gudjonsson,
1992a). Such suggestive interview techniques can be subtle and are not openly
coercive. However, they can have a significant effect on an interviewees testtmony,

particularly if they are psychologically vulnerable (ct. Gudjonsson, 1995).

With the introduction of video or tape recording of police interviews with witnesses or
suspects, any use of inappropriate levels of pressure applied by interviewers 1s also
recorded. Identification of this type of pressure can make the evidence obtained during
the interview look questionable. Therefore, in the interests of justice and sound police
interview practice, all officers should receive proper training in interview skills so as
to eliminate the use of suggestive interview techniques. With proper training otficers

should be able to keep the extent to which they influence the interviewee to a
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minimum, and thereby reduce the likelihood that the evidence obtained will be

challenged or dismissed because of the way in which it was obtained.
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1.5. Cognitive & Social Mechanisms Underlying Suggestibility Effects

1.5.1. The Role of Memory

Memory for events has long been recognised as being malleable and inaccurate
(Loftus, 1979a; Pope, 1996). We tend to believe that if we remember an event in a
particular way that our memory is an accurate representation of what really happened.

However, this 1s not necessarily the case. At any of the three stages of acquisition,

retention and retrieval, memory is open to distortion (Gudjonsson, 1992a).

Several factors related to both the event and the witness have been identified as
affecting the acquisition stage (Loftus, 1979a; Loftus, Green & Doyle, 1990). For
example, the length of time an event is witnessed for (Ellis, Davies, & Shepherd,
1977), the lighting conditions (Yarmey, 1986), or the emotional state of the witness
(Christianson & Loftus, 1991). Event and witness factors such as these can affect the
strength of the original memory for an event, which 1s one factor involved in
suggestibility eftects (Shaughnessy & Mand, 1982). According to Milne and Bull
(1999), the extent to which misleading information 1s incorporated into memory 1s

assumed to be a function of the original trace strength. The stronger the memory trace

is the less likely it is that an individual will be susceptible to suggestion.

However, most important to this discussion are those post-event factors that can lead
to distortions of memory. Memory distortion that is the result of post-event
misinformation or suggestion 1s referred to as the misinformation effect (Loftus &
Hoffman, 1989). Early research in this area of memory distortions (e.g. Loftus &

Palmer, 1974; Loftus, 1979a) sought to address the issue of what happens to a
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person’s memory of an event when they are exposed to misleading post-event
Information. The experimental paradigm for such studies is one in which a group of
participants witness an event and are later exposed to misleading information
concerning the event. Another group of participants witness the same event, but are
not exposed to the misleading information. Participants exposed to the misleading
information report a significantly higher number of inaccurate details than do those
participants who have not been misled. This robust finding has been replicated many

times using this paradigm, with differences in accurate recall between control and

experimental groups reaching as much as 40% (Ornstein et al., 1996).

Two hypotheses have been proposed to account for the misinformation effect: the
alteration hypothesis and the coexistence hypothesis (Toland, Hoffman & Loftus.
[991). However, 1t has also been argued by McCloskey and Zaragoza (1985) that
misinformation does not affect memory for events. Instead they argue that the

misinformation effect 1s an artefact of the experimental paradigm used. The alteration
and coexistence hypotheses share the assumption that exposure to misleading
information interferes with the original memory of an event, and results in erroneous
reports of that event. The difference between them lies in the type of interference that
1S thought to occur, and thus in their respective implications for the retrieval of the
original memory. If misinformation alters the original memory (i.e. 1S permanently
integrated into the cognitive representation of the event), then accurate retrieval may

be impossible. However, if it is the case that the misinformation coexists with the

original memory, then it may still be possible to access the original memory (Toland

et al.. 1991).
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According to the alteration hypothesis (e.g. Loftus & Hoffman, 1989), memory for
misleading suggestions in some way “overwrites” and therefore replaces aspects of the
original memory. Information concerning an event is believed to be stored in memory
as an integrated whole. New information about the event, whether misleading or not,
1S thought to be integrated into the original memory. If there are inconsistencies
between the new information and the existing memory, then integration alters the
representation of the original information. Therefore, the assumption is that
misinformation renders the original memory inaccessible. In contrast to this, the
coexistence hypotheses (e.g. Berkerian & Bowers, 1983) does not view the original
information as being altered, instead the misleading information 1s believed to coexist
with the original memory. The misleading information i1s thought to be more readily
accessible, perhaps due to the recency of this information (Berkerian & Bowers, 1983;
[.indsay & Johnson, 1989). Although the misleading information may be more readily

accessible, it is assumed that the original memory remains intact.

Source misattribution has been proposed as an explanation for how two memories of
the one event can coexist. Source misattribution is the result of a failure 1n the source
monitoring process. It is proposed that confusion occurs between the source ot the
original memory and that of the misleading information (Lindsay & Johnson, 1989;
Belli, Lindsay, Gales, & McCarthy, 1994; Johnson, Nolde, & De Leonardis, 1996).
Participants may erroneously attribute the source of the misinformation to the original
event rather than external post-event sources and thus include this information 1n their
report of the event. In this situation, misled participants genuinely believe that they

witnessed the suggested information as part of the original event. Studies have

demonstrated that people can confuse one external source of a memory with another
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external source (e.g. Hashtroudie, Johnson & Chrosniak, 1989; Ferguson, Hashtrudie,
& Johnson, 1992). It would seem that people can have difficulty in remembering the

source of a memory that may otherwise be quite vivid.

McCloskey and Zaragoza (1985) argued that misleading suggestions neither alter the
original memory nor do they render it inaccessible. Instead, they argued that the
misinformation etfect, rather than being the result of memory impairment, is due to a
response bias that i1s inherent in the standard experimental paradigm (as outlined
above) used in misinformation etfect studies. McCloskey and Zaragoza argued that in
such studies some participants in both conditions will fail to store aspects of the
original information for reasons other than being misled. With a forced choice
recognition task, such as is used in misinformation eftect studies, participants who
have forgotten the original detail are likely to resort to guessing. In the case of the
control group, half of those who guess the answer should be right. The musled
participants who have forgotten the original detail may remember the misinformation
and respond accordingly. This clearly would result in the misled group exhibiting a
poorer performance than the control group, a result that 1s not due to memory
interference from the misinformation. Participants who have been misled will
therefore be biased towards providing misinformation, whereas the control group will
have no such bias. McCloskey and Zaragoza termed this bias “misinformation

acceptance”. They argued that although memory impairment may be partly

responsible for differences between control and experimental conditions 1In
misinformation studies, other processes such as misinformation acceptance could also

he contributing to the misinformation effect.
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In an attempt to control for such a response bias and eliminate misinformation
acceptance, McCloskey and Zaragoza (1985) proposed a modified test procedure. In
this modified procedure, a novel item is introduced at the recognition stage so that the
original item is tested against the novel item rather than the misinformation. If the
misinformation has impaired memory for the original event, misled participants
should not perform as well as controls. If, however, misinformation has not impaired
memory of the original details then there should be no difference in performance.
McCloskey and Zaragoza’s results supported this hypothesis and they concluded that
misinformation does not affect memory. However, although exposure to
misinformation may not lead to memory impairment per se, memory impairment in
terms of forgetting or failing to encode the original detail in the first place, clearly

facilitates the misinformation eftect and therefore contributes to suggestibility eftects.

1.5.2. Cognitive Dissociation

The concept of dissociation dates back to early work by Janet (1889, cited by
Schumaker, 1991). According to this view of cognition, consciousness 1S not a
singular and continuous state. Instead it is thought of as a hierarchical system of

r

cognitive control where various processes are independent, or largely independent, of
each other (Schumaker, 1991; O’Brien & Opie, 1998; Dennett, 2001). Information can
therefore potentially be processed along several independent pathways. Volition, self-
initiative. and critical awareness are the higher levels of control from which it 1s
thought a person can be temporarily disengaged should the situation be demanding

enough. According to Bowers (1992), this lack of control from the higher levels ot

cognition is associated with clear behavioural changes.
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The concept of dissociation has been used to explain hypnotic suggestibility (Hilgard,
1986; Evans, 2000). It is argued that hypnotic responsiveness is dependent on a
dissociative state. For hypnotic responding to be made possible, the individual must
be disengaged from their higher-order, or executive control, functions. According to
Cardena and Spiegel (1991), the suppression of these functions is a necessary
prerequisite for hypnotic suggestibility. As well as hypnotic responding, some
personality disorders have also been explained in terms of cognitive dissociation. For
example, borderline and mulitiple personality disorders (Brenner, 1994), and post-
traumatic stress disorder and fugue (Schumaker, 1991). Whilst a full discussion of the
relation of cognitive dissociation to personality disorders is beyond the scope of the
present discussion, it 1s worth noting that the concept of dissociation is not limited to
hypnotic responding. Indeed, more subtle aspects of dissociation have also been

associated with non-pathological behaviours.

According to Schumaker (1991) dissociation 1s potentially the underlying mechanism
for all suggestive responding, and a variety of other, related behaviours. He argues
that dissociation can help explain the apparent irrationality associated with suggestive
responding, and that in fact, it is our ability to dissociate that makes suggestible
responding possible. Dissociation is seen to necessarily precede suggestibility eftects.
Gheorghui (1989) also argued that the ability to override or neutralise our rational and
critical thinking abilities 1s a necessary prerequisite to suggestive responding. Whilst
the idea that our critical thinking abuilities are an automatic feature of cognition may be
a4 controversial one, this argument is consistent with models of information processing
which emphasise non-conscious acquisition of information (e.g. Lewicki, Hill &

Czyzewska, 1992). It seems that the ability to dissociate allows us to suppress or
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Ignore our conscious monitoring processes, which then facilitates the potential for
suggestible behaviour. According to Schumaker dissociation can be viewed as an
“ongoing regulatory mechanism” rather than an “arbitrary feature of cognition”. He
further argues that at “some preconscious level, ‘decisions’ are made regarding the
degree of “dissociative control’ that is required in light of intrapersonal, interpersonal,

and situational factors” (Schumaker, 1991, p. 114). Schumaker’s use of the word

‘decisions’ suggests an active cognitive process. However, it is more likely that any

cognitive dissociation that may occur is more akin to a passive relinquishing of

control.

From this point of view, interrogative suggestibility can be argued to involve an
element of dissociation at its core. Essentially, dissociation is thought to neutralise
higher-order controls such as critical thinking abilities, and therefore enhance the
potential for an individual to accept and incorporate seemingly logic defying
information. This idea is reflected in the definition of suggestibility given by
McDougall (1908), which emphasises the uncritical, automatic, and 1rrational nature
of suggestive responding. According to Rhue and Lynn (1991) dissociation can be
seen as goal oriented as it allows for the control of internal experiences, such as the
reduction of negative affect. As such, it is a form of coping mechanism (Shatfer,
Brown & McWhirter, 1998) and may underlie the avoidance coping mechanisms

thought to be associated with interrogative suggestibility effects (Gudjonsson & Clark,

1986).
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1.5.3. Focus of Attention

In a process referred to as social comparison (Festinger, 1954), we rely heavily on
those around us to make sense of the social situations we find ourselves in. Other
people provide us with information about subjective and objective reality, and
information about ourselves. The extent to which this process of social comparison
occurs, and the eftect that it has on our behaviour, depends on both situational and
dispositional factors. According to Schachter and Singer (1962) people use sources of
external information to help them understand internal experiences. Essentially, this is
a fundamental point in social psychology, and is at the core of much social
psychological phenomena, such as social influence, conformity, compliance, self-
perception, and impression formation (Gibbons & McCoy, 1991). In a social
psychological approach to suggestibility effects, Gibbons and McCoy (1991) argue
that a key element of social influence, and therefore suggestibility, is focus of
attention. They argue that when attention is directed outside of the self, there 1s an
increased likelihood that the individual will come to rely on external sourcers of

information for interpretation of internal experiences. The result of an external focus

of attention is that behaviour becomes much more responsive to external cues, and

r

vice versa.

The basic premise of self-awareness theory (Duval & Wicklund, 1972) is that
Jttention can be directed either outward at the environment or inward to the self.
According to Duval and Wicklund (1972), when attention is directed towards the selt
we engage in a process of self-evaluation. This process involves a comparison of
current behaviour or some salient aspect of the self with the individual’s ideal for that

behaviour or aspect of the self. More recently, Gibbons (1990) suggests that directing
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attention inwards to the self results in accessing a cognitive representation of the self,
or self-schema (Carver & Scheier, 1981). The result of this process is thought to be a

strengthening in the link between what is experienced internally and external,

observable behaviour (Gibbons, 1990).

In hight of this, suggestibility effects should be most likely to occur when attention is
externally focussed as opposed to self-focussed. Gibbons, Carver, Scheier, and
Hormuth (1979) examined this hypothesis in a series of studies concerned with
mirror-induced self-focussed attention and the placebo effect. They argued that if
awareness of internal states is increased when attention is self-focussed, then reliance
on external information, whether accurate or misleading, should also be reduced. In
other words, self-focussed attention should reduce suggestibility. Participants were led
to believe that a drug they were about to take would cause arousal symptoms as a side
effect. Those self-aware participants reported experiencing fewer arousal effects of the
placebo than did those participants who were not in the self-aware condition. Results
of these studies supported the hypothesis; suggestibility was reduced when
participants were self-focussed as opposed to externally focussed. It would seem then
that if focus of attention is inward an individual may be fairly resistant to external
sources of information, and communication, as internal cues are of greater
importance. If, however, the social situation demands an external focus of attention
then an individual may devalue internal cues and become relatively more sensitive to

external cues, and thus more susceptible to suggestive influences.
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1.5.4. Compliance & Conformity

Suggestibility can also be understood in terms of social influence effects.
Suggestibility involves the responder yielding to an influence, the communication of
which often involves some form of interpersonal interaction. Other forms of
influenced behaviour which also involve yielding to the judgements or opinions of
others, but which have not been categorised as suggestibility include compliance and
conformity. Comphiance involves yielding to a direct or indirect social pressure and
results in an observable behavioural response. Compliance does not involve private
acceptance of information, but reters to behaviour changes for some immediate
instrumental gain (Gudjonsson, 1992a). Conformity, on the other hand, 1s generally
thought to involve genuine persuasion and thus private acceptance. Compliance does
not reflect internal change and so usually persists only for as long as the behaviour 1s
under surveillance. Due to the internalisation involved in conformity, behaviour or

attitude changes may be long term or permanent.

A classic study in this area is that by Asch (1951), in which participants conformed to
obviously erroneous judgements of line lengths. Individuals were tested in groups of 9
or 10 where unbeknownst to them they were in fact the only real participant in the
sroup otherwise made up of confederates. Participants were shown a standard line and
asked to make a perceptual judgement about which of another three lines was equal to
the length of the standard line. Participants were asked to call out their answers.
Testing was arranged such that the genuine participant was always the last to provide
an answer having heard the responses of all confederates who gave a unanimously
wrong answer. The results of the study revealed that one third of participants

consistently gave the same answer as that given by the confederates despite the fact
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that it was an obviously wrong answer. One fifth of participants did not yield at any
point throughout the experiment. Asch (1952) identified three different modes of
yielding: 1) those that claimed responses were accurate and not at odds with their
perceptions; 2) those that attributed their lack of agreement with the majority to some
weakness of their own; 3) those who were more concerned with not appearing
difterent or foolish than they were with accuracy on the task. It seems then that both
conformity and compliance affected results obtained by Asch. On the one hand, some
participants appear to have been genuinely swayed by the majority, internalising the
obviously wrong judgement. On the other hand, many of the participants yielded for
more pragmatic reasons, such as fear of looking foolish, and thus did not internalise

the judgement of the majority.

Whilst recognised as a classic study in the psychology of social influence, Asch’s
(1951) study has been criticised on the grounds of the triviality of the task involved;
complying or not does not hold any serious consequences for the selt or others.
Milgram (1963) attempted to replicate Asch’s findings, but with consideration to the
consequences of choosing to conform. Milgram’s study involved participants being

r

asked to assume the role of “teacher” and administer electric shocks to confederates
who were the “learners”. The teacher’s role was to administer a progressively higher
shock to the learner every time they gave a wrong answer to a cue word, the aim being

to see how far the teacher would go in obeying the experimenter’s instructions to
continue despite the protests and then eventual screams of the confederate. An
astonishing 65% of the participants in Milgram’s study continued to obey the

experimenter and persisted in administering levels of electric shock classified as

dangerous and severe to the victim that had stopped responding and had previously
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complained of a heart condition. Milgram’s results have been explained in terms of
obedience to authority figures; participants continued to obey the instruction of the
experimenter despite the cries of pain from the confederate. In this case it is more

problematic to separate compliant responses from conformity effects, but it is likely

that both affected results obtained.

Betz, Skowronski and Ostrom (1996) used a modified Asch (1951) conformity
paradigm to demonstrate that social pressure can affect memory reports. In this study,
participants were read a story and then completed a recognition memory test for the
details of the story. Some participants were then exposed to misinformation regarding
the responses of six other participants on the test. Following this, these participants
completed another recognition test for this misinformation in order to assess how
much had been stored. In the final part of the study, participants completed a cued
recall test of their memory for the original story. The results showed that those
participants, who were exposed to the misinformation about the other participants, and
therefore the social pressure, were significantly intluenced. Overall, participants were
more likely to change initial responses it they were told that other participants had
given answers that contradicted their own. A follow-up study showed that even when
participants were told that they had received misinformation, their memories for the
story were still influenced by it. This study by Betz et al. is a clear demonstration of
the effect that social pressure can have on responses and also memories of an event.
Those participants whose memories for the original event were influenced by the
responses of the confederate, despite being told that it was erroneous information, had

clearly internalised the information. As such, this is a powerful demonstration of the
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effects of conformity. It 1s exactly this kind of social pressure that underlies the shifts

In responses associated with interrogative suggestibility.

Stmilarly, Hoffman, Granhag, Kwong See, and Loftus (2001) demonstrated the impact
that social influence can have on source monitoring decisions. Again, in an Asch-like
conformity paradigm, Hoffman et al. showed participants pictures of some objects and
asked them to 1magine others. Later, participants were shown names of objects and
asked to indicate 1f they had previously seen that object, if it had been imagined, or if
1t was new. Prior to presentation of the test items, participants were exposed to

responses from a ‘previous participant’, who was actually a confederate. Responses to
old items were always correct. However, responses to new items were either
congruent with the correct answer (1.e. the contederate responded ‘new’ when the item
was new) or incongruent (i.e. the confederate responded ‘imagined’ when the object
was new). Hoffman et al. further attempted to influence participants by manipulating
the credibility of the confederate. Results showed that accuracy levels drspped
significantly when participants were exposed to inaccurate responses from a high-
credibility confederate. These results demonstrate the effect of social conformity
influences on source monitoring decisions. These results further show that

undermining the credibility of the confederate reduces levels of conformity. This

influence of credibility and prestige is an ongoing theme in suggestibility research
(e.g. Binet, 1900; Baxter, 1990; Roebers & Schneider 2000) and one that will be

returned to later in this thesis.

Conformity and compliance effects, such as those described above, have been

explained 1n terms of two distinct social influence processes: informational and
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normative influences (Deutsch & Gerard, 1955; Kelley, 1952; Butler, 1998).
Informational influence refers to the tendency to accept information from others as
evidence about reality. This may happen for example when there is a degree of
uncertainty, either because stimuli are ambiguous or because there is social
disagreement (Hogg & Vaughan, 1995). Informational influence most closely reflects
conformity as it is thought to cause true cognitive change. Normative influence is an
influence to conform to the expectations of others and may occur under circumstances
where people seek social approval or acceptance, or are motivated by a specific goal.
Normative influences result in temporary compliance and do not reflect true cognitive
change. According to Baxter (1990), distinguishing between normative and
informational influences may be problematic as they are likely to covary and therefore
may also be difficult to separate. Baxter also argues that distinguishing between
compliance and conformity influences in eyewitness testimony research i1s also likely
to prove extremely difficult. Testing an individual’s commitment to an answer,
without introducing the idea that the initial answer 1S wrong or In some way
unsatisfactory is likely to be almost impossible. A participant who attributes a
previousrly given answer to a perceived demand, may also be a participant who

“confesses” such a perception due to a new perceived demand to do so (Baxter, 1990).

Compliance effects can be differentiated from conformity on the basis of
ternalisation, whereby conformity involves private acceptance and internalisation of
the communicated information, but compliance reflects only a surface, superficial
change. According to definitions of compliance and suggestibility, the distinction
between the two again relies on the issue of private acceptance; suggestibility

qecessarily involves private acceptance and incorporation of information. The
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theoretical distinction between suggestibility and conformity therefore seems
problematic; both involve private acceptance and internalisation of the
communication, both are interpersonal in nature, and both are thought to persist after
the interaction has ended. Possibly one distinction between the two is that with
suggestibility the individual is unaware that they are being influenced, whereas with
conformity the individual is more aware of the influence process and makes a
conscious decision to accept the influence. Also important is the fact that conformity
1s often thought of as involving a many on one social interaction and acceptance of an
idea because 1t 1s perceived to be held by a group, whereas suggestibility is generally
thought of as involving a one on one interaction, and uncritical acceptance of an i1dea
simply because 1t 1s presented as an i1dea. In light of this, suggestibility can be viewed
primarily as susceptibility to an informational influence, whereas contformity may be
seen as essentially susceptibility to normative influence (c.f. Deutsch & Gerard,
1955). However, again it is likely that both informational and normative influences
are present in both types of communication. Whilst there is considerable overlap
between the processes of suggestibility, conformity and compliance, there are also

important theoretical distinctions. Differentiating between these influences may in

practice prove problematic and essentially each process may best be defined primarily

by the social dynamics of the situation in which it occurs.
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1.6. The Suggestibility of Children

1.6.1. Early Research on the Suggestibility of Children

Problems related to the suggestibility of child witnesses are well documented (see
Baxter, 1990; and Ceci and Bruck, 1993 for reviews). Historically, children have been
viewed as inaccurate and suggestible witnesses as compared to adults (e.g. Binet,
1900; Stern, 1910). More recently, perhaps because of society’s heightened sensitivity
to the occurrence of child sexual abuse and the concurrent pressure to identify and
convict such offenders, the problem of suggestibility in children has become the focus
of much research (Warren & McGough, 1996). Given the increasing frequency with
which children are being called to give evidence in court (Ceci & Bruck, 1993), it
seems prudent to consider questions such as whether factors affecting the reliability of
adults’ testimony are the same as those that affect children, and indeed whether
children are more likely to give inaccurate testimony due to greater susceptibility to
associated pressures. However, a review of the literature reveals some fundamental
contradictions. Children have been described as both resistant to suggestion and as
reliable as adults (e.g. Goodman, Rudy, Bottoms, & Aman, 1990; Flin, Boon, Knox,
& Bull, 11992), and as unreliable and susceptible to influence from authority figures,
and therefore highly suggestible compared to adults (e.g. Candel, Merckelbach, &

Muris, 2000; Robinson & Briggs, 1997).

Early research on the suggestibility of children found them to exhibit higher levels of
suggestibility than those tound for adults. Whipple (1909, 1911, 1912, 1913) 1s often
cited as providing a definitive and influential review of this early literature (e.g.

Baxter, 1990; Cect and Bruck, 1993; Goodman, 1984). Early work considered
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pioneering 1s that of Binet (1900), Stern, (1910), Varendonck (1911, as cited in Ceci
and Bruck, 1993), and Lipmann (1911). The work of Varendonck provides a
particularly clear illustration of high suggestibility levels found in children (Baxter,
1990). As part of this research, 8 year-old boys provided written answers to questions
put to them by teachers about a fictional man approaching then in the school
playground. Although no one had approached the children, 7 of the boys provided the
experiments with a man’s name. Following a suggestion from the teacher as to what
the fictional man’s name was, 17 of the boys agreed with this suggestion. Later the
boys were questioned by a number of lawyers and provided descriptions of the
fictional man’s appearance. There may be several factors at work here that make this a
particularly clear example of heightened suggestibility etfects in children. For
instance, the fact that the boys were initially tested as a group may have increased the
pressure for them to give in to the perceived demands of their teacher for fear of

appearing foolish in front of the rest of their classmates (Baxter, 1990). Equally, the
fact that they were tested by their teacher whom they see everyday, rather than an
anonymous adult, may also have increased the pressure to comply with demands.
Although Varendonck’s study does not allow for a direct comparison with adults, it

does seem to provide a particularly clear example of the very high levels of

suggestibility that children can demonstrate when confronted with such social

pressures.

Stern (1910) provides an early example of age differences in the accuracy of report.
One study included participants ranging from 7 - 18 year olds and involved a
paradigm still in use today. Participants were shown a picture for a short period of

time :mmediately following which they were asked for free recall on the details of the
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picture. They were then asked a series of questions regarding the picture, some of
which contained no misleading information, and others that were misleading in that
they asked about details that were not in the picture. In line with contemporary
research, Stern found that free recall produced the fewest errors; where as the
misleading questions produced the most errors. Overall the youngest of the children
were found to be the most suggestible, but even the 18 year olds were occasionally
misled by questions. Stern made several observations that continue to be themes of
contemporary research (Cecit & Bruck, 1993). Firstly, he warned about the effects of
repeating questions and argued that initial verbal answers to questions are better
recalled than the actual events themselves. Stern also commented on the “force™ that
questions have in determining answers, arguing that many children will provide
answers to questions because they view it as essential. In this way, Stern saw the
questioner as often responsible for inaccurate testimony, a theme that again has

received recent attention in suggestibility research (e.g. Bain & Baxter, 2000; Baxter

& Boon, 2000).

Binet (1900) and Lipmann (1911) can also be credited with predictions and
hypotheses, which remain the focus of modern and influential research in this area.

Binet studied children between the ages of 7 and 14 and the results of his research led

him to claim that suggestibility reflected two factors. Firstly, the influence of a

prominent thought (autosuggestion) that develops from within the individual, which 1s
1ot the result of external influences, but does prevent critical analysis of the situation.
Secondly, factors that originate externally from the individual and reflect a mental
obedience to other individuals. Binet can be considered particularly prescient in three

ways (Ceci & Bruck, 1993). Firstly, he made the distinction between errors 1n report
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Caused by actual memory changes and those that are caused by social conformity,
which can include attempts to please adult authority figures and do not necessarily
retlect incorporation of the suggestion into the original memory for the event.
Secondly, Binet considered whether the original memory trace is itself impaired or
actually coexists alongside the trace of the misleading suggestions (cf. Loftus, 1979a).
Finally, Binet highlighted the correlation between lack of self-confidence and
accuracy of testimony (cf. Gudjonsson and Lister, 1984). This work by Binet was
supported by that of Lipmann (1911) who also argued that children’s suggestibility
was the result of cognitive as well as social factors related to children’s tendency to

comply with authority figures.

1.6.2. Contemporary Research on the Suggestibility of Children

As noted above, a review of the contemporary research reveals some fundamental
contradictions. Specifically, there 1s disagreement over whether children are generally
more suggestible than adults. The vast majority of studies investigating age related
differences 1n suggestibility involve laboratory studies of the “misinformation effect”
(Loftus, Miller, & Burns, 1978). In this paradigm, children view an event and are later
exposed to leading or misleading information that contradicts selected aspects of the
event. It is generally accepted that misinformation effects can occur in participants of
all ages, from very young children through to adults (e.g. Ceci, Ross, & Togha, 1987;
Cohen & Harnick, 1980; Zaragoza, 1991). However, disagreement between
researchers exists on the i1ssue of whether there are developmental differences in the
misinformation effect, and whether children’s heightened levels of suggestibility can

be attributed to a greater sensitivity to situational demand characteristics or

differences in cognitive development.
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Many studies have reported age trends in the malleability of children’s report. For
example, Roebers and Schneider (2000) examined developmental patterns in the
eftect of misleading post-event information in two different types of eyewitness
Interview. A total of 284 participants representing four different age groups (6, 8, and
10 year old children, and adults) took part in the study. All participants were shown a
video depicting a conflict between school children. Participants then received two
interviews, one three weeks after the video and the other four weeks after. The social
demands of the interview were manipulated between participants at the three-week
interview stage: half of the participants were asked suggestive and misleading
questions and the other half were asked open-ended and unbiased questions. All
participants then received the same neutral set of recognition questions during the
interview at the four-week stage. The results indicated that with regard to correct,
incorrect and “I don’t know” answers to cued recall questions, younger children have
particular problems with the misleading questions. The six year-olds responded
Inaccurately to questions pertaining to peripheral as well as central events in the film,
and gave fewer correct and more incorrect answers than all other age groups. Adults

outperformed all other age groups with regard to peripheral questions and overall gave

fewer incorrect and more ‘I don’t know” answers than all the children.

Roebers and Schneider (2000) concluded in support of previous research, that:
children under the age of 10 benefit from non-suggestive questioning in terms of
overall accuracy, both 1n cued recall and later recognition (Poole & Lamb, 1998);
children under the age of 7 are disproportionately vuln<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>