University of Strathclyde

Department of Educational Studies

Sport, Culture and Society in Tanzania from

an African Perspective

A Study in Historical Revisionism

by

Hamad S. Ndee

A thesis presented in fulfilment of the requirements for the degree of

Doctor of Philosophy
2001



Copyright statement

The copyright of this thesis belongs to the author under the terms of the United Kingdom
Copynight Act as qualified by the University of Strathclyde Regulation 3.49. Due

acknowledgement must always be made of the use of any matenal contained in, or

derived from this thests.



Contents

Acknowledgements X1
Abstract X1V
Prologue 1
0.1 Sport, Culture and Society in Tanzania from an African Perspective ]
0.2. Methodology 9
0.3. Historical Background: Brief Overview 12
0. 3.1. Pre-Colonial East Africa: Culture, Physical Activity and Islamic Influence 14
0.3.2. The Introduction and Diffusion of Modem Sport 1n Tanzania 18
0.3.3. Modern Sport in Tanzania: Current Situation 24
Conclusion 28
Chapter One 39
Eastern Africa: Geography, Ethnography and Physical Activity 39
1.1: Eastern Africa: Historical Background 39

1.2: East Africa: Kenya, Tanzania and Uganda — Basic Facts 4]



1.3. East Africa: Relief Features, Climate and Population Distribution
1. 4. East Africa: Ethnic Origins and the Composition of Society

1.5.East African Tribes, Physical Activity and Rite of Passage

Conclusion

Chapter Two

2.1 Pre-colonial East Africa: History, Culture and Physical Activity

2.2 The Training of Warriors and the Perfection of Hunting Skills in Pre-colonial
East Africa

2.3 Youths’ Sport, Games and Socialisation

2.4 Children’s Games and early Cultivation of Social Values

Conclusion

Chapter Three

Islam and Islamic Culture: Earliest Foreign Influences on Physical Activity in

Pre-colonial East Africa

3.1: Islam, Early Islamic Way of Life and Physical Activity

3.2 Arabs and the Eastern African Coast in the Eighth Century: Religion, Indigenous

Traditions and the Islamisation of Pre-colonial East Africa

1}

41]

46

52

59

70

70

71

80

83

90

96

96

90

103



3.3 Islamic Culture and Pre-colonial East African Traditions: A Blend of Two

Cultures 106

3.4 Islamic Culture and Sport: The Impact of Islam on Physical Activity and Modern

Sport 111
Conclusion 116
Chapter Four 129

Germany and Eastern Africa: Gymnastics in Germany in the Nineteenth

Century and the diffusion of German Gymnastics into German East Africa 129

4.1 Early European Contact with Eastern Africa: The arrival of the Portuguese in

1498 130

4.2 Germany and Eastern Africa: Early Contact, Treaties and Annexation 131

4.3 Gymnastics in Germany in the Nineteenth Century: Deutsches Turnen, Swedish

Gymnastics and Ordnungsiibungen 135

4 4 Western Education in German East Africa: An Overview 140

4.5 Government Schools, Gymnastics and the training of African Civil Servants and

Soldiers: A Case Study of Tanga Central School 145

4.6 German System of Gymnastics: Impact on and Consequences for Tanzaman

Socicty 153

Conclusion 157

11



Chapter Five 169

Public Schools in Britain in the Nineteenth Century: The Emergence of Team

Games and the Development of the Educational Ideology of Athleticism 169

5.1 Conditions 1in British Public Schools Before 1850 170

5.2 Marlborough College, George Edward Lynch Cotton and Organised Games after

1850 171
5.3 Harrow and Loretto and Organised Games 176
5.4 Public School, Character Building and Leadership Training 178
5.5 Oxbridge: The link between the Empire and the Public Schools 181

5.6 The Acquisition of the Caste Mark: Imperial Administrators and Athleticism 182

5.7 Colontal Oftice and the Recruitment of Colonial Servants 184
5.8 Case Study: Athletic Imperative and the Sudan Political Service 188
5.9 Soldiers, Missionaries and Educationalists 191
Conclusion 195

1V



Chapter Six 211

Physical Education in State and Private Schools in Britain in the Late

Nineteenth and Early Twentieth Centuries: Elementary Schools and Other

Schools 211
6.1 Elementary Schools 1n the Nineteenth Century in Britain: An Overview 211
6.2 Physical Education 1n Elementary Schools in England before 1870 215

6.3 Drill in Elementary Schools between 1871 and 1906: An Aspect of Military
Training and an Integral Part of Physical Education 218

6.4 Games in English Elementary Schools after 1906: An Integral Part of Physical
Education 227

6.5 Drill Displays and Dance 1n Elementary Schools: The Inculcation of Imperial

Virtues at Home and Abroad 229

6.5 Preparatory Schools: Public Schools Feeders and the Public School Games Cult 233

6.6 Grammar Schools: Public School Games Cult and the Acquisition of a Caste

Mark 236

6.7 Physical Education 1in Girls’ Private and State Schools: Gymnastics, Games and

the Invention of Netball 241

Conclusion 745



Chapter Seven 265

Western Influences on Sport in Tanzania: British Middle Class Educationalists,

Missionaries and the Diffusion of Adapted Athleticism 265
7.1 British Mandate of the Tanganyika Territory 265
7.2 British Education in Tanganyika 268

7.3 Cecil Julian Tyndale-Biscoe’s Early Schooling: Glenalmond and Trent College 272

7.4 Cecil Julian Tyndale-Biscoe, Jesus College and the Games Ethos in Victorian

and Edwardian Cambridge 274

7.5 Cecil Julian Tyndale-Biscoe and the Attempted Replication of the British Public
School System: The Introduction and Dissemination of Team Games at Tanga

Central School and District Schools - 280

7.6 Boxing at Tanga Central School: Cultivation of Good Manners 286

7.7 Dnll at Tanga and District Schools: Assimilation of an Element of Military

Preparation 287

7.8 Mpwapwa Central School, the Kaka System and the Training of Teachers of
Physical Education 290

7.9 Mission Schools, Mission Education and Dissemtnation of Evangelical

Athleticism 203

7.10 Leaming, Exercising and Worshipping at Alltance School, Dodoma 294

Conclusion: Dissemination and Diffusion of an Educational Ideology of Athleticism 298

Vi



Chapter Eight 319

Modern Sport in Independent Tanzania: Agents and Agenctes of Cultural

Diftusion and the Use of Adapted Sport in the Process of Modernisation 319

8.1 Colonial Administrators, Armed Forces and Dissemination of British Games in

Tanganyika 319

8.2 Sports Clubs, League and Cups and Diffusion of Modem Sport in the Tanganyika
Territory 322

8.3 Modern Sport and Politics in Tanzania: Sports Clubs and Political Parties 325

8.4 Modemn Sport and Contemporary Tanzania: Policy Changes and the Use of Sport

in Policy Implementation 328
Conclusion: Adoption, Adaptation and Modernisation 340
Epilogue 354
Traditionalism, Colonisation, Modernisation 354
9.1 The Triple Herttage of Sport in Tanzania 354
9.2 The Traditional Legacy 356
9.3 The Islamic Legacy 359
9.4 The Western Legacy 301
9.5 Consequences and Implications 367

Vil



9.6 Nationalism, Modernisation and Globalisation 374

Bibliography

Secondary Sources 3901
Primary Sources 407
Journals 411
Other Sources 415
Newspapers 417
Appendices

Appendix |: List of Interviewees 420

Appendix 2(A): Late Stone Age Rock Painting of Kondoa in Central Tanzania
depicting Tribal raid an and Abduction 421

Appendix 2(B): Hunting Scenes from the Late Stone Age Rock Painting of Kondoa

in Central Tanzania 472

Appendix 3: Population of East Africa at the first Census 1948 and at Independence
1960 423

Appendix 4: Peoples of East Africa: Major Linguistic Groupings 424

Appendix 5: Geographical location of the major Tribes of East Africa and the

location of the studied schools 425

Appendix 6: The Game of Bao in Progress 426

Vil



Appendix 7;: Tug of War competition in progress at Tanga Central School ca. 1905 427
Appendix 8: Parents Day at Tanga Central School ca. 1905 428
Appendix 9: Memorial grave of German victims at Bagamoyo 429

Appendix 10: The "Speaker’ of the Tanga School ‘Parliament’ entering the

‘Parliament House’ and the Parliament in session 430

Appendix 11: Legendary Association Football Shield at Tanga Technical Secondary
School - the symbol of sporting rivalry 43 ]

Appendix 12: “Guard the Trust’ ~ Symbol of evangelical education in Tanzania 432

Appendix 13: The boys were encouraged to exercise, to think and to worship God -

Evangelical Athleticism at Alliance School, Dodoma 433
Appendix 14: The Girls’ Game: A netball post at a Primary School in Mpwapwa 434
Appendix 15: Boys and Girls playing football and Boys playing netball 435

Appendix 16: Association football — beginnings and progression — at Tanga Central

School 436

Appendix 17: Football and Politics in Tanzania — Scretary-General of Afro-Shiraz
Party in fund-raising finction for the Young Africans Sports Club and the first

president of Tanzania inspects the Young Aficans Sports Club’s house 437

Appendix 18: Central Government’s provision for the development of sport in the

regions during the Third Five-Year Development Plan (1975 — 1979) 438

1X



Tables

Table 9.1. Aspects of Sport in Different Periods in the Development of Tanzanian

Society 355
Figures
Figure 0.1: The Triple Heritage History of Sport in Tanzania 3

Figure 4.1: The first Building of Tanga Primary School built by the Germans around
1892 137

Figure 4.2: A Brass band leading a ‘recruiting’ march to Tanga Primary School ca.

1895 143
Figure 4.3: Pupils drilling at Tanga Central School ca. 1905 147
Figure 7.1: The House System 283
Figure 7.2: The ‘Speaker’ of the ‘School Parliament’, Tanga Secondary School 285
Figure 7.3: Cecil Julian Tyndale-Biscoe on a visit to Tanga Secondary School 289



Acknowledgements

First and foremost, I am grateful to the University of Dar es Salaam for granting me

study leave without which I would not have been able to undertake this research. 1

am also grateful to the University of Strathclyde for accepting me to pursue my

research there.

This work would not have been possible without financial support from the
Norwegtan University of Sport and Physical Education who paid for my maintenance

and the University of Strathclyde who paid my tuition fees. To those who were

directly responsible for securing these funds, a big thank you.

With leave of absence and place of study organised, I now had to spend long hours in
many libraries in the United Kingdom and in the International Research Centre for
Sport, Socialisation and Society (IRCSSS), University of Strathclyde, away from my
family. My heartfelt appreciation to all members of my family, both immediate and
extended, for supporting and encouraging me and accepting the long sepafation
without question. In the course of this separation, | sadly lost two very dear members
of my family - my sister who passed away at the beginning of my research work and
my beloved mother who lived long but not long enough to ‘see me cross the Viva

Tape’. May their souls rest with God in eternal peace.

During this undertaking at the University of Strathclyde, 1 received great help and
guidance from my supervisor, Professor James Anthony Mangan. His international
status 1s well known, and his profound expertise was a unique asset. Furthermore, his
attention to detail, his continual patience and his analytical rigour proved to be
inestimable supervisory qualities. Finally, his request for clarity, crispness and
succinctness and his plea to ‘polish, polish, polish® were invaluable expositional aids
and as such will remain with me beyond my time at the IRCSSS. 1 can say, without

hesitation, that Professor Mangan’s supervision is second to none and 1 greatly

benefited from 1t.

X1



Many people helped me with the collection of data. In particular, I am grateful to
Joas Mujunangoma Nkongo, a long time physical educationalist and sports
administrator 1n Tanzania, who was most supportive durtng my fieldwork in
Tanzania. He provided valuable information that offered sharp insight, not only into
the three periods considered, but also into Tanzanian society. S. Teti and R.
Mazengo, headmasters of Tanga Technical Secondary School and Mpwapwa
Secondary School respectively, were particularly helpful in allowing me access to
archival material from their schools and in discussing past happenings. I would like

to thank all three for the important information, based on their personal experiences,

that I gained during interviews with them.

My thanks go to the former head of the Department of Educational Studies, Dr. Peter
Martin for his encouragement throughout my study. The secretaries, Margaret, Delsia
and Jane, at the Department of Educational Studies were very helpful in every
respect. Many thanks go to them, and in particular to Margaret who kept the e-mails
and attachments rolling between my supervisor and myself. My sincere thanks and
appreciation go to all librarians, especially those from the inter-library loan section of
Jordanhill Campus Library who not only traced the most remote material for me but

also suggested the best ways to search for relevant matenal.

Others helped me by reading the first draft of chapters, commenting on the
arguments and proofreading the final versions. My special thanks go to Brona,
Sheena and Stephen. I especially thank my wife, Maev, who painstakingly read and
re-read every single word of the thesis in the spirit of ‘polishing’, searching for
incorrect words, clumsy expressions and sloppiness. She did this on top of her own
work and looking after our children. Thanks a million, Maev. Many thanks to Dr.
Fred Mtenzi who not only helped me with the technical matters of the thesis but also
advised me academically. And, to those others who were involved, in one way or

another, in bringing this thesis to fruition, a big thank you.

X11



At IRCSSS, 1 continually enjoyed stimulating exchanges of ideas with, and
encouragement from, my fellow research students, Jinxita Dong and Gwang Ok. 1

will always cherish their friendship.

Hamad S. Ndee

X111



Abstract

Despite the significance of sport in the modem evolution of the socicties of Africa, until
recently, there has been a lack of academic interest in the extent of its assimilation into the
fabric of these societics. In contrast, this is a cultural history of sport in Tanzania. It involves
both cultural continuity and change, of shifting idcologics over time in response to political
stimuli, and of thc social processes of diffusion, assimilation, alienation, rejection, adaptation
and restoration of culture, The thesis examines the place of sport in Tanzanian socicty in pre-
colonial, colonial and post-colonial periods. Underlying this approach is a revisionism that
permits the exploration of sport from a Tanzanian and an Afncan perspective. The
considecration of the pre-colonial period traces the different types of physical activities of
carly castem Africa and explores their functions in the lives of the indigenous peoples. Then
follows a discussion of the arrival of the Arabs and their role in the spread of Islam in later
castern Africa and considers the negative attitudes towards sport that resulted from this

Islamisation. Next is the review of the German colonisation of the country and the Teutonic

introduction of Western cducation into Germman East Africa. Hand in hand with this
cducation went marching drills, parades and German gymnastics which have become
significant components of school sport in contemporary Tanzania. The crucial contribution
of the British imperialist to modem Tanzanian sport in the form of tcam games, athletics and
gymnastics in the shape of ‘adapted Athleticism’, 1s then described and analysed. Finally,
sport in independent Tanzania and its association with nationalism, modemisation and
elobalisation is scrutinised. The central argument of this thests 1s that modem sport in
Tanzania has been a conscquence of a multifaccted evolution cmbracing three distinct
periods of the country’s history and three disparate legacies: indigenous, Islamic and
Europcan, but that it was the British middle class colonial educationalists, more than others,
who were responsible for the sport of modem Tanzania. Thus, 1n independent Tanzania, as in
many other developing countries in Africa, modern sport has become clearly associated with
Western culture but now, in addition, is linked to nationalism, modemisation and
globalisation. The thesis concludes with the argument that Tanzania keenly aspires to
intcgration into the world of global sport but at the samec time scarches for a distinctive

identity by utilising Tanzanian ‘sport’, past and prescnt, as an integral part of cducation and

as an important ingredient in her culture.

X1V



Prologue

0.1 Sport, Culture and Society in Tanzania' from an African Perspective

Sport is a universal phenomenon with significant aesthetic, social, cultural, educational,
economic, political and spiritual dimensions.” Historians, educationalists, sociologists,
philosophers and anthropologists increasingly recognise the significance of sport in
Africa.’ In particular, attention is drawn to its cultural, educational, political, gendered
and diplomatic dimensions.* In addition, scholars now reflect upon the forms and types
of physical activity to be included or not to be included in the term ‘sport’ in an African
setting, compare the term with ‘modern’ (European) usage” and explore its validity in

an African context.

This is a study of the social and cultural history of sport in Tanzania. I will employ the
term ‘sport’ as a generic term embracing all physical activities within education and in
society and culture beyond education in the colonial and post-colonial periods (see
below). Within education, it will embrace those activities - games, sports and dance -
intended to promote physical, mental and moral development and offer recreational
opportunities.® Within society and culture, it will cover games, sports and dance in the
wider social and cultural settings and the processes of diffusion, assimilation, rejection,
adaptation and restoration. I will use the term physical activity when dealing with the

pre-colonial period, as sport 1s a modern term.

As a consequence of historical moments the history of Tanzania may be divided into
three distinct periods — pre-colonial (before 1885), colonial (1885 — 1961) and post-
colonial (after 1961). During the three periods under consideration, the geographical
and political entity now known as Tanzania had difterent names. Before late 1880s,
when the colonialists drew up the present boundaries’ of the East African countries of
Kenya, Tanzania and Uganda, 1t was part of a larger area of eastern Africa. This area
was referred to differently by various early writers. For example, in the first known

written record of the coast of eastern Africa, contained in The Periplus of the Erythrean



Sea, a first century traveller's handbook, the coast of eastern Afnca was referred to as
Azania.® This book, a guide to the ports and trade of Arabia, eastern Africa, India and
the connecting route to China, is believed to have been written by a Greek geographer
at Alexandria around 100 A.D.” The name, Azania, was also mentioned by another
Greek, Claudius Ptolemy 1in Geographia believed to have been composed around 150
AD.'" In Yu-yang-tsa-fsu, a ninth-century Chinese compendium of knowledge, which
contained the first definite Chinese information on eastern Africa, Tuan Chieng-Shih
referred to the coast of eastern Africa as the land of Po-pa-fi.'' In the middle of the
tenth century, a Persian Gulf sailor, Buzurg Ibn Shahnyar, referred to the same arca as
Zanj (the land of the black people).._]2 It was not until the nineteenth century that specific

names for specific areas appeared, apparently as a direct consequence of colonisation.

The piece of land now known as Tanzania (mainland) became known as German East
Africa’” when the Germans colonised it in 1885 and was renamed Tanganyika by the
Bntish when they took over i1ts administration in 1920. Tanganyika became
independent in 1961. Three years later Tanganyika and Zanzibar entered into a union
and the country became known as Tanzania. In this study the piece of land will be
referred to as follows: duning the pre-colonial period it will be referred to as pre-
colonal East Afnca; duning the colonial penod it will be referred to as German East
Africa (between 1885 and 1920) and Tanganyika (between 1920 and 1961) and during
the post-colonial penod it will be referred to as Tanzania. The title “Tanzan ia’ will also

be used when making general reference to the country over more than one of the three

time penods.

The history of sport in Tanzania reflects what Ali Mazrut has called the triple cultural
heritage of Africa.'* By triple heritage, Mazrui was referring to the influence of

Indigenous, Islamic and Western cultures on Africa. This triple heritage is set out

diagrammatically in Figure 0.1.



Western Culture Islamic Culture

Indigenous Culture

Figure 0.1: The Triple Heritage History of Sport in Tanzania

From time immemonal, the indigenous African population incorporated physical
activities into many aspects of their daily lives. They educated their young men and
women through specific physical activities, they used them to socialise and they used
them for recreation. Islamic culture, for its part, influenced certain aspects of traditional
physical activities. However, it was not until the armval of Westem modem sport that
the long-term impact of Islam on the history of sport in Tanzania was to manifest itself.
Of the three, the Western Culture of the tnple hentage of sport was to have the greatest
influence, through the introduction of modem games and sports. Indeed, Western
culture came to be integrally associated with modern sport, itself linked to concepts

such as westernisation, modermisation and globalisation.

Despite the significance of sport in the evolution of the societies of the so-called Third
World, until recently, 1> there has been a lack of interest in the extent of its assimilation

into the fabnc of these societies. Unsurpnsingly, therefore, very few studies have

explored the evolution of sport in Tanzaman society.'® There have been equally few

studies on foreign influences.'’



This study analyses the place of sport in past and present Tanzania. Its aim is to explore
how different types of physical activities were incorporated into the everyday life of
pre-colonial East African societies, to trace the introduction and diffusion of modern
sport into German East African and Tanganyikan society during the colonial perod,
and finally to examine the adoption and adaptation of modern sport in independent
Tanzania, the policies that guided it and the attitudes that resulted from it. Consideration
of the pre-colonial penod will allow the linkage between the indigenous traditions of
physical activities and the foreign influcnce on these traditions, to be traced. The impact

of this foreign influence on indigenous culture and society will then be reviewed.

Specific objectives of this study include:

(1) to record and analyse the physical activities in pre-colonial East Africa.
Answers will be sought to questions such as: what physical activities were
engaged in by the indigenous people prior to their contact with the overseas
foreigners and how was this aspect of living integrated into their culture. In
short, how did physical activities harmontse with other major aspects of living,
such as war, hunting, education and recreation?

(1)  to determine for the first time the changes which were brought about in pre-
colomial East African indigenous physical activittes through cultural contact as a
result of Islamisation and colonisation.

(111)  to examine for the first time the manner in which modem sport infused itself
into the culture of the Tanzanian peoples.

(iv)  to record and analyse for the first time this significant phase of the history of
sport in Tanzanian society.

(V) to relate tor the first time the history of sport in Tanzania to the triple heritage

model ot the Indigenous, Islamic and Westem cultures.

0.2. Methodology

The relationship between sport and society is dynamic and is continuously constructed,

deconstructed and reconstructed over time. To examine this relationship in the context

of Tanzania, anthropological, ethnographical and historical methods are employed in



this study. Underlying these methods is a revisionistic approach to studies of sport in
Africa, an approach that hopefully will permit the exploration of sport from an African
perspective. The revisionism lies in the fact that the author 1s Tanzanian, grew up In
Tanzania and participated in sport at every level from school level to international
representation, and subsequently became a member of the physical education
department of the University of Dar es Salaam with responsibility for, infer alia, the
teaching of the history of Tanzanian sport. His perspective 1s, therefore, Afncan and
Tanzanian and this perspective involves reviewing the tniple legacy from a Tanzanian
and African perspective. As touched upon in the preceding pages, there are few detailed
studies of sport in Africa. There are even fewer detailed ones of Tanzania. This study,
the first to explore the place of sport in the lives of Tanzanian peoples, combines a
variety of methods of collecting data. It relies on secondary sources, archival records,
visits to relevant historical sites and interviews with local people, former colonial

educationalists, modem educationalists, sports club leaders, administrators, and

sportsmen and sportswomen.

The virtue of the Mazrui’s model is that 1t 1s generic. Thus, it avoids inappropriate
analytical narrowness and it allows development into further categories within his
all-embracing comprehensive triadic structure. For this reason, it can be proposed
that within the Mazrui model seven subdivisions may be suggested — a septenary
approach — and a sevenfold categorisation of evolutionary development set out:
Indigenous Culture (tribal similarities and dissimilarities), Islamic Culture
(autonomous indigenous customs and Islamic and indigenous convergence, and

Western Culture (German and British colonialism, post colonial Socialism and post

Socialism). And this is the pattern de facto to be described in the thesis.

In this context, it is important to appreciate that the revisionism attempted in this
thesis is not pan-African revisionism. It 1s a subtle variant — much needed, it is
argued, 1n any cultural, political, social and economic analysis of Africa with its huge
national variations. It is Tanzanian revisionism- an attempt to review the evolution of
the society and its sport from this national perspective. In this regard, to a large

degree, 1t is both an autonomous and idiosyncratic revisionism which, it is intended,



adds subtlety to larger African revisionistic studies in the mould of Basil Davidson

and others.

In The Search for Africa: A History in the Making published in 1994, Basil Davidson

wrote optimistically of future African History:

In this new epoch, perhaps, ‘their’ reality and ‘ours’ — again from whichever
side you take it may begin to converge: not tn the singularities of culture,
remaining as these will as richly various as human nature, but in their ever
more evident requirement of conjoint acceptance. “They’ will begin to be

‘there’ as much as ‘we’ are — from whichever way you come in forms and
intensities never before possible 1n consciousness.

and he added that,

As they take shape there, and as we begin to see their reality and all the
lineaments of their condition, and as the same perception arises in reverse, SO
In that measure can we and they approach and stand on common ground and in
doing that, find the synthesis which can realise conjoint potentials.'®

Seeing ‘them’ (the Tanzanians) in ‘their reality and all the lineaments of their
condition,” 1t 1s argued, 1s the merit of the Tanzanian revisionism adopted here. It

strives for ‘conjoint acceptance’ through fresh understanding within the framework

of national evolution.

This thesis has been written essentially for Tanzamians. Experience in the higher
education system of Tanzania has acutely sensitised the author to the need to paint a
broad, but carefully accurate, canvas covering past and present Tanzania for the
young of today and tomorrow in the hope that they will understand the present and
the future more fully. Both grow out of the past. In pursuit of this approach there has

been a specific effort made in the thesis to include caveats and qualifications and to

state limitations.

From this ‘macro-canvas’ in time will come ‘micro-canvases’. The investigation into

sport 1n Tanzanian culture, society, economics and politics has begun. It is intended



to take it a good deal further. It is argued again that Tanzanian revisionism goes
beyond the broad concept of pan-Africanism revisionism. It takes it a step further. Of
course, its concern overlaps with Davidson’s concerns and the concems of others —
particularly in that its priority is to allow the ‘voices’ of Tanzanians to be heard and
to allow their analysis of their culture. Tanzania exists within Africa but 1t 1s
Tanzania. Tanzania is not Africa and Africa is not Tanzania. Pan-African
generalisations can be as dangerous as any other sweeping generalisations. This
danger is to be noted and acted upon. The future of revisionism in the African

continent requires the detail considerate of nations within Africa. This 1s the

approach of this thesis.

Finally, to add a further subtle analytical dimension, it is as well to recognise that:

One thing that should not be overlooked with regard to all these studies 1s that
for Africa there is no going back. In the words of the sage C. L. R. James, the
African has to find ways to live, to understand and to create within the Western
tradition — faute de mieux. The African nation in its pursuit of a twenty-first
century identity can only go forward. There can be no return to the past. There
can only be the pulling of the past beyond the present into a distinctive but
different future: colonialism ‘realised forces within the colonised societies that
altered...cultural priorities for ever, and transformed the concept of the West
from a geographical and cultural entity to a psychological reality; with the

result that the West is now everywhere, within the West and outside; 1n
structures and in minds."”

In this setting Tanzanian revisionism and Pan-African revisionism certainly overlap
and Tanzania reveals itself susceptible to the powerful forces of Mazrui’s Western

Cultural Legacy in all its sophistication. It 1s for this reason that his model will

remain of analytical value to Tanzanian and African well into the new millennium.

As already mentioned, the study covers three periods: pre-colonial, colonial and post-
colonial. Sources of information on physical activity in the pre-colontal period are
limited. Extracts from the pictographs®’ of the late Stone Age people were used to help
reconstruct the place of physical activities in the lives of the early inhabitants of eastern

Africa. These people, indeed like others elsewhere, recorded daily activities such as



hunting and recreation, and commemorated events of social significance in the form
of rock paintings. Visits to the rock paintings of the late Stone Age people of Central
Tanzania were particularly helpful in establishing the place of spear throwing,
archery and dancing in the lives of the earliest inhabitants of pre-colonial East
Africa. Painted pictures, depicting some of the images and activities of these people,
from the rock painting sites of Central Tanzania are included in Appendix 2.

Information from Fidelis Masao’s research,’' 7he late Stone Age and the Rock

Paintings of Central Tanzania was also used.

Material on some of the weapons, such as bows, arrows and spears used by the pre-
colonial East Africans for hunting and war, was extracted from the early works on
eastern Africa by Tuan Ch’eng-shih and German colonial official, C. Velten.** Direct
reference to some of the physical activities of the people of eastern Africa was made
by the explorer Richard Burton 1n 1858 in one of his manuscripts 7he Village Life of

Fast Africa” and by the British colonial official, M. M. Hartnoll, in Tanganyika
Notes and Records, in 1938.*" In 1954, Mathias Mnyampala, in Historia, Mila na

Desturi za Wagogo wa Tanzania describes a team game of his native Central

Tanganyika.” In 1953, Otto Raum compiled a substantial analysis on the place of
physical activities 1n the lives of the people of eastern Africa, drawing on earlier
works such as those of a Ovir, 1896.°° The works of Burton, Hartnoll, Mnyampala
and Raum are fully utilised in the study. Full details are to be found in the
bibliography. In addition, indigenous 1tems such as spears, bows and arrows, and
information on their usage, from the National Museum of Tanzania, helped to
reconstruct the connection between the pastime pursuits of spear throwing and archery

and training for war and hunting in pre-colonial East African society.

The country now known as Tanzania was colonised by Germany 1n 1885. With this
colonisation came the introduction of new types of games and sports. In order to
establish the manner, and the agents and agencies involved, in which modern sport
entered into the culture of Tanzania, relevant literature was reviewed. The place of
German gymnastics in the education, politics and social life of nineteenth century

Germany was scrutinised. In addition to the literature review, relevant official



documents — govemment reports, correspondences, speeches and headmasters’ reports
— were researched in the Tanzania National Archives and the archives of the studied
schools of Tanga and Mpwapwa. Surviving?’ photographic material was collected from
these archives in order to help reconstruct the ‘sporting life’ of the pupils of these

schools in the early days of the introduction of modern sport. Photographs are included

in Chapters Four and Seven.

Relevant literature on the emergence and growth of the educational ideology of
athleticism in Victonan and Edwardian Britain was also reviewed. J. A. Mangan's

widely acclaimed monographs, Athleticism in the Victorian and Edwardian Public

School and The Games Ethic and Imperialism: Aspects of the Diffusion of an Ideology,

published in 1981 and 1986 respectively, were the comerstones of this inquiry. In
addition to published material, various official documents on colonial educational and
cultural policies were consulted in both Tanzania and Britain. Two repositories —
Tanzania National Archives and the Public Record Office in Bntain- were particularly
useful to this end. Background information on instrumental middle class colonial

educationalists such as Cecil Julian Tyndale-Biscoe was also researched.

There are few sources dealing directly with sport in the mainstream academic literature
dealing with Tanzanian history, culture, education and society. Especially relevant
sources include Dean McHenry’s, Use of Sports in Policy Implementation: The Case of
[anzania (1980), Hamad Ndee’s, 4 Tentative Model of Planning Physical Education
and Sport for Tanzanian Primary Education (1993) and Anne Liseth’s, 7he Use of Juju
in Foothall: Sport and Witchcraft in Tanzania (1998).*° Joumnalistic matenial,

particularly on sport and politics, from prominent Tanzanian newspapers such as 7he
Daily News, The Nationalist and Uhuru from the post-independence period is quite

extensive and 1s fully utilised in this study. Full details can be found in the bibliography.

Between 1995 and 1997, open-ended interviews with sports administrators, sports club
leaders, sportsmen and sportswomen, former and present headmasters of the studied
schools and others were conducted. The main purpose of these interviews was to gain

first hand 1nsight into some of those areas of Tanzanian history that are not well



documented. Interviews were conducted with the former and present headmasters of the
studied schools to establish the place of sport in the education of the colonial
Tanganyikan puptls. Sports clubs leaders, for their part, were interviewed to better
understand the histortes of their clubs. Sports administrators, sportsmen and
sportswomen were Interviewed in order to acquire some information on the
development of sport in Tanzania. Their opinions were sought on the performances of

Tanzanian sportsmen and women on the national and international arenas and their

implication for the future improvement of Tanzanian sport. The list of names of

interviewees is found in Appendix 1.

Finally, the author has drawn on his experiences of recent developments in sport at

virtually every level over a period of some forty years.

Under Juhus Nyerere there was an attempt to embrace radical socialism based, to an
extent but only to an extent, on models designed and implemented in leading
communist nations. As the thesis makes clear, however, in the history of Tanzania
this attempt was both brief in time and inadequate in implementation and ultimately
abandoned. It is argued with good reason in the light of present developments set out
in some detail in the later stages of the thesis, that the longevity of the pre-Nyerere
‘Anglo-Saxon’ and ‘Germanic’ influences prevail over the ‘Johnny-come-lately’
socialist aspirations - witness merely the continuing influence of gymnastics and
tootball in the modern Tanzanian education system. Neither owes anything to the
post 1917 socialism as practised, for example, in the Soviet Union, and the socialism

practised later in China. Mazrui’s Triple Heritage model holds good in its continuing

essential relevance.

[t 1s salutary to appreciate that even in the period of Tanzanian socialist idealism and
euphoria, there remained class-specific and religious-specific schools pursuing their
own curricular emphases. This is made clear in the thesis. Thus, a broad eclectic
investigatory approach rather than a narrow doctrinance analytical preoccupation is
considered both sound and sensible. James Riordan’s reductionism® can be

overvalued, can be misleading, indeed can be inadequate, and in fact, reveals the
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value of a subtle Tanzanian revisionist mind-set that appreciates the cultural nuances

only understandable to the cultural ‘insider’.

In reality, communist models from other continents were patriotically inspected and
adjusted and in their Tanzanian guise proved to be shadowy forms of the ‘real’ thing
articulated and practised elsewhere. Furthermore, the Tanzanian “indigenous’ forms
were inefficient and thus short-lived. This is fully recognised by the Tanzanian

revisionist — hence the nature of the approach. Reality not reification 1s the ambaition.

Riordan’s work has some value. In Tanzania there were Soviet influences but they
should not be overemphasised. Consequently, his writings were carefully noted in the
earlier stages of thesis preparation. However, attention 1s here drawn to the recent
article by Fan Hong in The International Journal of the History of Sport which
reviews Riordan’s (together with a colleague) crude attempts to understand Chinese
sport within Chinese culture. The review is justly damning. It is a timely critique. It
points up the inadequacies of attempting to analyse ‘alien’ cultures without recourse

to adequate linguistic skills, sufficiently knowledgeable analysts within the culture

and cultural historians with an ‘insider’s’ perspective.”

Tanzania’s socialism was Tanzanian socialism. The 1deas and actions of other distant
and more socialist nations were interpreted and implemented in a Tanzanian way.
The Soviet Union was known, at least theoretically, to have brought sport into the
main stream of its politics and the nation’s overall development plan.>' Sport was
considered to have important functions to perform — it was associated with defence
and patriotism as well as cultural identity and national building. For these reasons,
administratively, the Soviet Union made the army and security forces sports clubs
dominant.>* In addition, sport was centrally controlled. For example, the Soviet
Olympic Committee was a government body appointed by the Union of Soviet
Socialist Republics (USSR) and was run by a member of the sole political party, the

Communist Party of the Soviet Union.” How far was this all a model for others?
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As far as the external functions of the Soviet sport system were concerned, it sought,
inter alia, to win support for the USSR and its policies among the developing states
in Asia, Africa and Latin America.”* Thus from the early 1960s, when many African
countries gained independence from Western colonial powers, the Soviet Union,
within the East-West contest for influence over the development and politics of the
“Third World’, offered aid to the sports of the developing countries. Sport assistance
took the form of sending Soviet coaches abroad, building sports amenittes and
training foreign coaches and sports administrators.” It is estimated that by the early
1980s over forty developing countries of Africa, Asia and Latin America had sent
coaches to study at the Moscow State Central Institute of Physical Culture.’® In the
case of Tanzania, the Soviet programme was /imited to training Tanzanian coaches
and sport administrators. No Soviet coaches reached Tanzania, no amenities were
built by the Soviets or with Soviet money and most important of all, the structure of
sports administration nationally, regionally and educationally owed very little to

Soviet influence. Only in the context of support for military and secunty forces

sports teams and organisations could Soviet influence be discerned.

It might be though that through such contacts the Soviet Union would have greatly
influenced Tanzanian sport. As indicated above, this is to overestimate its impact.
Furthermore, two things happened in Tanzania: in 1985 Julius Nyerere resigned as
president, and this led to the second major event, the rejection of socialism a few
ycars later. Thus, the influence of the Soviet Union, or indeed of the socialist
ideology, can be overstated. Indeed, too much emphasis on it can run counter to a

properly sensitive awareness of the values and appropriateness of a Tanzanian

revisionist perspective.

0.3. Historical Background: Brief Overview

As stated already, the history of Tanzania covers three distinct periods - pre-colonial,
colonial and post-colonial. At each stage difterent names applied to the piece of land
that constitutes present day mainland Tanzania. The pre-colonial period covers the

period before 1885. Among other things, it saw the coming of the Arabs to the coast of
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eastern Africa in the ninth century and the Portuguese occupation of the major city -
states along the coast between 1498 and 1698. Neither the Arabs nor the Portuguese
occupied the whole area now known as Tanzania. The Portuguese stayed on the coast,
while only individual Arabs penetrated the interior in search of slaves. These Arabs
reached as far as Ujiji, on the present westemn border of the country on the shore of Lake
Tanganyika. They established pockets of settlements along the slave routes to the coast

and lived among the indigenous people. The largest Arab inland settlement was at

5
Tabora.”

The colonial period, between 1885 and 1961, includes both the German and Bntish
occupation of the country. The Gemman occupation of pre-colonial East Africa
commenced with the dubious treaties made by Carl Peters with eleven local leaders on
the mainland soon after he had landed in Zanzibar in November 1884.°° By February,
1885 Germany had annexed the land which was to be known as German East Africa. In
August, 1885 a German naval demonstration of firepower took place oft Zanzibar, and
by the end of that year, Germany had acquired customs rights over Dar-es-Salaam and
Pangani. German claims over the mainland were recognised almost immediately by
other European powers. The swiftness of Germany 1n signing one treaty after another,
the demonstration of her military power and the acquisition of customs pnvileges
underlines the intensity of the scramble for overseas colonies by the European nations at
the end of the nineteenth century. Eventually Germany colonised German East Afnca
and introduced, among other things, formal education. Marching dnll, parades and
German gymnastics were later to form the major components of the physical education
curriculum in schools in the colony. The Great War, of course, broke out in 1914.

Germany was defeated and subsequently lost German East Africa, after ruling 1t for

over thirty years, to the Bntish.

By virtue of her significant presence in the eastern African region as a colonial power in
British East Africa (Kenya) and as a ‘protector’ in the Uganda Protectorate, and as a
victorious allied power, Britain was given a mandate by the Leagues of Nations to
administer the now defunct German East Africa. Britain was given this responsibility as

‘a sacred trust of civilisation’ until such time as the country would be able ‘ to stand on
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its feet in the arduous conditions of the modern world’.”” Britain renamed the country
Tanganyika and administered it as a ‘Mandate Territory’ until 1945.%° After the collapse
of the League of Nations at the end of World War 1l Tanganyika’s manda tory status
became an issue under the newly formed United Nations Organisation.®' Britain was
reluctant to continue with its administration mainly because the economy of
Tanganyika was deteriorating.*” It was only through American pressure that Britain
reluctantly agreed to administer Tanganyika under a trusteeship agreement with the
United Nations Organisation.” Under this agreement, Britain was to prepare the
country for independence, while the United Nations, for its part, was to send members
of the Trusteeship Council every three years to monitor developments.** Britain
administered Tanganyika through indirect rule and introduced, among other things,
adaptive education.* Through the medium of this education British team games
diffused into Tanganyikan schools and society at large. The country became
independent in 1961. In Apnl, 1964 Tanganyika and the i1slands of Zanzibar formed a

union and named the country Tanzania. With this brief overview completed, a fuller

description of the three moments now follows.

0. 3.1. Pre-Colonial East Africa: Culture, Physical Activity and Islamic Influence

In the pre-colonial period many tribes played some form of team games as recreation
and as training for hunting and war. The Chagga and the Gweno of the Kilimanjaro area
and the Arusha of Mount Meru, among others, played the rolling target game (hoop -
and-pole) which improved spear throwing skills.* The Gogo of Central Tanzania
played naga in inter-village competitions which, among other things, fostered warrior
masculinity.*’ The rolling target and naga are discussed in Chapter Two. In addition to
team games, boys in many tribes enjoyed physical activities such as spear throwing,
fencing with sticks, wrestling, running and jumping. In the evening boys and girls
played games around the fire and there was story telling and singing and dancing

. ¥
SCSSIOI"IS".4

Some of the physical activities of pre-colonial East Afnica were ‘institutionalised’ in

that they included elements that maintained a pattemn of standardised behaviour over

14



time and from one situation to another. For example, early evidence of the rolling target
game of the people of eastern Africa can be traced back to the late Stone Age. *” Inter-

village competitions in the Gogo’s naga took place at regular intervals, usually after the

50

harvest, between June and August”™ Because of this institutionalisation the main

activities and rules of the competitions could be retained. These rules were orally
administered, preserved and passed on to the next generation. Of course, from tim e to
time, they were modified to suit new circumstances. Evidence shows that many tnbes
enjoyed the game over centuries and that the equipment changed when necessary.”’
Other types of physical activities practised by various tribes in the pre-colonial period -
still evident to an extent in archery, wrestling, singing-games and local dances enjoyed
by children today - have been passed on from one generation to another, probably
through traditional institutions such as the ‘initiation schools' (known in Kiswahili as
jando for boys and unyago for girls). The main features of jando and unyago included
circumcision and learning. Some tribes, like the Rangi of Central Tanzania circumcised
both boys and girls, while others like the Pokomo of southeast Tanzania circumcised

boys only. The initiation rites of the Rangt and the Pokomo are discussed in more detail

in Chapters One and Two respectively.

The ‘initiation schools’ were used by society to introduce its young to adulthood.
During the initiation period, usually three to four months, the boys were removed from
their homes and lived in isolated ‘camps’, chosen specifically for this purpose. This
isolation was meant to create an environment conducive to leaming - quiet,
uninterrupted and undisturbed. It was also to allow circumcision and recuperation from
circumcision. Girls were kept together indoors, also isolated and undisturbed, dunng
their initiation period. The main function of the ‘initiation schools’ was thus to pass on
to the next generation the basic values of its society. In the initiation penod, different
‘experts’ imparted various kinds of knowledge - ‘astronomy’, ‘astrology’, travelling,
trade (mainly barter trade), hunting, animal husbandry, counselling and farming - to the
next generation. Above all, the young were made to understand, to appreciate, to
cherish, to maintain, and to be proud of the values of their society. They were also made

aware of their responsibility to society. In particular, they were taught to be good

husbands and wives.
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Physical activity played an important role in the education of the young in the “initiation
schools’. The types of exercises conducted during jando and unyago were those which
aimed at promoting general fitness and developing specific skills necessary for specific
tasks. Boys, for example, needed skills such as accuracy in shooting, as well as physical
qualities like strength and endurance for hunting and war. They developed such skills
through archery, spear throwing and wrestling exercises. Girls, on the other hand,
needed skills such as balancing and general physical qualities like endurance and
flexibility. To develop these skills, during unyago, some form of gymnastic exercises,
particularly balancing exercises, and dances were taught to the girls. These were aimed
at preparing girls for the type of activities they would be expected to undertake as adult
members of society. African girls and women, for example, carry water in gourds and
other loads on their heads for long distances, without necessarily securing the loads with
their hands. In training boys and girls separately and in different skills, the future
generation was introduced to the notion of division of labour among the members of the
family, that is, between boys and girls and between men and women. In addition, dance
was often used in both jando and unyago ceremonies as a means of passing on the
values and meaning of human life as well as the values of the interrelationship between
mankind and his environment. For example, the Pokomo, through the exegetical
meanings of their songs and gestures of their dances, taught their young, among other

things, how to behave together as men and women and how to cultivate and fish.

Before the coming of the foreigners most physical activities of the pre-colonial eastern
Africans were intended to prepare them to be responsible adults. They prepared boys,
for example, to live in the society as responsible men who could protect their people at
all times and provide them with the necessities of life - food and shelter. They prepared
eirls to be physically fit, strong and healthy women who could fetch water, till land,
cook food for the family and bear and look after the children. As will be argued in later

chapters, various physical activities such as dances were affected by the amrival of the

. . 52
overseas foreigners, the earliest of whom were the Arabs.
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The Arabs (associated with the spread of Islam in eastemn Africa) first appeared on the
coast of eastern Affrica as early as the eighth century, but it was not until the thirteenth
century that the serious Islamisation of the people began.”” However, for the next five
centuries, the Arabs lived among and interacted with the indigenous people of pre-
colonial East Africa. As will be illustrated in the following chapters, the indigenous
traditions had no impact on the Islamic traditions and Islamic culture did not adopt any
of the native cultural practices associated with physical activity. In tum, significant
negative Islamic attitudes towards physical activity did not substantially manitest
themselves until the arrival of modern sport to Tanzania in the nineteenth century,
although Islam from the earliest moments, it appears, frowned on some native danccs

which it considered unholy.

Later Islam did (and still does) inhibit Muslims from participating in modem sport.”* In
keeping with beliefs regarding religious modesty it remains a violation of moralty for a
Muslim male to wear shorts, as exposing the leg from the knee upwards is unacceptable
in public. This restriction makes training for and competing in modern sports like
athletics and swimming, difficult. The dress code, as reflected by the wearing of hijab,”
is even more stringent for Muslim women. The practice of fasting during the month of
Ramadhani,”® that is, abstaining from food and liquid from dawn to twilight
(approximately 12 hours of daylight) also militates against modem sports training.
Fasting Muslims do not take physical exercise during this time and consequently, they
cannot maintain systematic training. Furthermore, Muslims are required to go for
prayers five times a day - at dawn, at noon, in the afternoon, in the late aftemoon and 1n
the evening. Most modern sports sessions take place in the afiernoon and in the

evening. As these sessions coincide with afternoon and evening prayers, they are seen

as distracting the faithful from religious practice.

Attitudes in Islamic culture towards dance, rules of dress for men and women and
religious practice bred negative attitudes towards modem sport among Muslims. As part
of the indigenous population was gradually Islamised, 1t too developed these negative
attitudes. Over time, these attitudes became deeply ingrained, in one way or another, In

the indigenous pre-colonial East African population and, as will be seen in Chapter
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Three, they influenced (and still influence) its participation tn modem sport. However,
since most Tanzanians are not Muslims, the main influence on the indigenous sporting
traditions came from the Germans and the British. These two former colonisers of

Tanzania were largely responsible for the spread of modem sport in the country.

0.3.2. The Introduction and Diffusion of Modern Sport in Tanzania

Immediately prior to the German occupation of pre-colonial East Africa, German
gymnastics were broadly based on three major principles57 - the Turnbewegung
(gymnastic movement) created by Johann Ludwig Jahn; the Ordnungsiibungen (order
exercise) developed by Adolph Spiess and the Swedish Ling free-standing exercise
advocated by Hugo Rothstein. In Gemmany at this time, team games were

simultaneously being introduced trom Britain.

The Turnbewegung originated when Jahn, a teacher and ardent German nationalist, took
his students to the woods where he taught them to wrestle and climb and vault over
branches.”® Later, the movement developed sophisticated Turmplatz (places for
gymnastics) equipped with advanced gymnastic apparatus. The Turnbewegung became
popular among many Germans, tn particular among political groups. *? For example, the
Burschenschaft, a political group associated with university students, adopted the
Turnbewegung as a regular part of its programme for the purpose of preparing them to
one day fight for Germany. Thus, the 7urnbewegung were instrumental in promoting

German unity and providing training for nationalist fighters.

At the end of the nineteenth century, German school gymnastics included the
philosophies of Adolph Spiess and Hugo Rothstein.” Spiess considered gymnastics to
be a pedagogical process and as such, concemed with the education of the whole child.
Rothstein, on the other hand, was an admirer of the Swedish Ling system which
considered gymnastics as military, medical, pedagogical and aesthetic. He incorporated
some of these aspects into the German schools and German army. Thus, in addition to

Jahn's Turnbewegung, German school gymnastics embraced Spiess’ Ordnungsiibungen

and Rothstein’s free-standing exercise.

18



Towards the end of the nineteenth century, an enthusiasm for modem sport emerged 1n
Germany.”' It developed as a reaction to formalism and militarism in schools and as a
result of the pressures of industrial development and urbanisation. Repressed conditions
of industrial life and crowded cities prompted demands for better health and
recreational facilities. The introduction of new sports, particularly football, tennis,
rugby and cricket (from England) added vigour to this enthusiasm. The introduction
met with opposition from the 7urners who accused the new sports of demanding high
elitist performances at the expense of mass participation. However, this exploratory

aspect of German culture, never as popular as gymnastics and dnll, had initially no

influence on Tanzania.

In contrast, as will be apparent in Chapter Four, the traditional German system of
physical education was to influence Tanzanian sport. It marked the beginning of the
introduction of Western sport with 1ts marching dnills and gymnastic exercises. Thus,
although at the end of the nineteenth century team games and sports, as we know them
today, were being introduced into Germany, mainly from England, it appears that
Germany did not export them to German East Africa. It was the British who were to

introduce team games and sports to Tanganyika.

The growth of the 1deology of athleticism and the consolidation of team games in the
English public schools in the 1880s are discussed in Chapter Five and the adoption of
this 1deology in English elementary and grammar schools at the beginning of the
twentieth century 1s examined in Chapter Six. The subsequent introduction and

diffusion of an adapted ideology in Tanzania is covered in Chapters Seven and Eight.

The i1deology of athleticism seems to have underpinned the games and sports that the
Bntish introduced to Tanganyika. Athleticism was the “brain child’ of certain English
public schools. As is well known, the Victorian British public schools system’s
contribution to Britain’s attempt to establish and maintain a world-wide empire, was
immense. Through public school sport, it was possible to disseminate throughout the

empire the hugely influential moralistic ideology of athleticism that had relevance for
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both imperial dominance and deference.”* The purpose behind the sports ethic, was to
create “a Universal Tom Brown: loyal, brave, truthful, a gentleman and, 1f possible, a
Christian.”® It was this rather whimsical proselytisation, through the games ethic and

the British education system in general, that was to produce significant educational

reforms both before and after independence in Tanzania.

In order to trace the connection between the English public schools and the evolution of
Tanzanian sport, it 1s necessary to describe some of the more fascinating aspects of the
British Empire under Queen Victoria and highlight some of the fundamental
charactenistic of its schools. In the Longman Encyclopaedia, Queen Victona is
described in the following words: “She was of high moral character and extremely
conscientious and gave her name not only to an adjective but also a noun, Victonanism.
Her reign, the longest so far in English history (64 years), saw the rise of industrialism
at home and imperialism abroad™* (emphasis added). Under Victoria, “Britain - a
small country, ranking seventieth among the world states and possessing two percent of
the world’s population - was the world’s most powerful nation.”® Undoubtedly, this
was because Britain, among other things, had initiated the Industrial Revolution in the
eighteenth century and developed the wealthiest manufacturing industry in the world.
With the associated advantages - economic, technological, political and naval -
Victorian England established an overseas empire “that was without rival in terms of its
territorial extent, its mixture of variety and coherence, and its unifying characteristics of
hierarchy and tradition.”®” At the end of the reign of Queen Victoria, in 1900, when
‘Britannia ruled the waves’, this empire at one stage encompassed one fourth of the
earth’s land surface and controlled one fourth of its population. “ Hand in hand with this
control went the inculcation of public school ‘virtues’ considered necessary for

maintaining the empire, into middle class schoolboys in the public schools.

By means of the moralistic ideology of athleticism, the dominant ideology in the
schools, public school boys allegedly leamt the basic virtues of imperial command:
courage, endurance, assertion, control and ..s'eif-comrol.c‘g This 1deology, of course, had
a two-edged purpose; dominance and deference.”” 1t inculcated qualities of command

and control, promoting loyalty and obedience, and hence was a useful instrument of
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colonial purpose as it created the confidence to lead and the compulsion to follow.
Victorian Britain disseminated this moralistic ideology beyond the schools via public
school sport and the missionanes throughout the Empire,’ including Tanganyika. The
main agents, the middle class educationalists and missionanes, of this dissemination are

considered in Chapter Seven. For over four decades British games spread throughout

Tanganyikan society mainly through the medium of education.

During the British administration of Tanganyika, in schools, and indeed in society in
seneral, the modem sports that were played were mainly of Westem ongin and were

race-specific, culture-specific or culture-neutral.”* Hockey and cricket were examples of

race-specific sports, tennis was an example of a culture-specific game, while culture-
neutral sports included football (soccer), athletics, netball (exclusively for girls),

basketball and volleyball.

Hockey and cricket were played in European and Asian schools.” In a few other
schools, especially government secondary schools which admitted both African and
Tanganyikan pupils of Asian origin,”* hockey and cricket were played almost
exclusively by the latter. Elsewhere, hockey and cricket were played in European and
Asian sports clubs. The game of tennis was popular among Europeans and Afncan
elites, who had had their training in the West, thus becoming to an extent westemised.
These Europeans and Africans formed a ‘middle class’ enclave involved in a culture-
specific sport. To play tennis, apart from the financial factor (affordability), immersion
in Western culture was necessary. The whole population, including the African
population, of course, participated, to a greater or lesser extent in football, athletics and
netball - culture-neutral sports. Other culture-neutral sports, such as basketball and
volleyball were played in some secondary schools (by boys and girls) and in some
African clubs. The availability of these games in schools depended largely on the

interest of the individual schools’ headmasters, sports masters and the school staff "in

general.

Before independence and during the first few years after independence, Tanzanian

schools were run as separate educational entities and segregated by race, religion and
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sex. There were schools for Europeans, for Asians and for Africans, for Christians and
for Muslims (Madrasah) and for boys and for girls. Some racially and religiously
segregated schools bore names that clearly reflected racial or religious exclusion.
Names such as Arusha European School, Dodoma Indian Secondary School, St. Mary’s
Mission School or Kondoa Muslim School were typical examples. This system of
separate education favoured the European and Asian schools in terms of facilities,
equipment and personnel and left the African schools wanting, particularly in sports
facilities. Africans could not aftord comparatively expensive sports like hockey because
in order to play hockey a player requires at the very least a hockey stick and some
protective equipment. Thus the Afncan schools had no option but to engage not only in
culture-neutral sports per se but in the relatively cheaper ones, like football - in order to
play football a player needed, at most, a sort of football and some sort of a pitch.
Whether consciously to maintain the race status gap and perhaps to open it even wider,
" the Europeans and Asians concentrated on the comparatively expensive sports. It was

the unacceptable racial and religious dispanties of the system of separate education that
led to the educational reforms of the mid 1960s. These reforms are discussed in detail in

Chapter Eight.

Associated with sport and historically affected by foreign influences was indigenous
dance. When the Western impenalists amrived they brought Christianity with them.
Their church services included religious songs. Traditional African music and dance
were rejected as primitive. As discussed in Chapter Seven, in schools, particularly
mission schools, Western dances were introduced. Concurrently in the Islamic culture,
traditional dances were also ‘frowned upon’ and regarded as pagan and irreligious. Thus
indigenous dances and indigenous songs had no acceptable role in either Westem or
Islamic religions and sadly almost succumbed to both. In recent years the dominant
Tanzanian song lyrics and dancing styles are those of the Westemn secular culture of
popular music and the means of the dissemination of this fast-spreading phenomenon
are the national television and radio stations and videcocassettes. Popular westem-style
music 1s so wide-spread that it appears on inter-city buses and sea ferries where video
clips of Michael Jackson and many other singers and dancers are shown throughout the

journeys. This may be seen as part of a process of the globalisation of Tanzanian
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culture, and there 1s understandable concem for the plight of the homebred culture.
Media presentation and participation is almost monolithic and is dominated by one
culture - the Westemn. As such, it threatens the rich indigenous culture of dance.

Western secularism not religion is now poised to destroy the long hentage of the local

dance culture.

Finally, in Tanganyika, certain major modemn sports were both elitist in imperialistic
terms and 1n racial terms. Rugby and cricket which, 1t was believed, promoted virtues
appropriate to an imperalist - leadership and self-control - were available only to
Europeans and some Asians. In contrast, other activities like football, athletics and drill

which were used, inter alia, to signify subordination, were mostly deemed suitable for

Africans under the supervision of Europeans.

This then was the pre-independence situation in Tanganyika regarding sport. It was
hierarchical with a political purpose. It was also Western which symbolised an imperial
set of value judgements. It was a situation which ironically remained in place until after
independence and right up to the eve of the educational retforms of the mid 1960s. 1t
was a situation that deprived many African children of sporting opportunities and
prompted Julius Nyerere, the first President of Tanzania, to declare the colonial s ystem
of education, and all its ingredients, unfit for the newly independent Tanzania. ’® In
1967, in order to create a ‘liberated Tanzania’, he launched his policy of Education for
Self-Reliance (ESR), a policy that was intended to have far-reaching consequences on

the educational system of the country, and by extension, on sport. This is discussed in

Chapter Eight.

After independence, embedded in the country’s policy of socialist self-reliance, ESR
was seen as a means of creating a ‘socialist Tanzanian.” Among the steps taken towards
making education more Tanzanian and towards promoting self-reliance, were the
abolition of the former separate systems of education. Pupils could now be admitted to
any kind of school regardless of their race or religion. Almost all former racially or
religiously named schools were renamed. However, even after the integration of the

former separate systems of education, the division in sport along racial, cultural and
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economical lines continued. Names can easily be changed but resources cannot be so
easily reallocated. This continuation was largely due to the fact that the now
government-run schools could not afford the ‘expensive’ sports. Pupils of Asian origin

could still afford them and thus they could maintain their separateness even within the

new system.

0.3.3. Modern Sportin Tanzania: Current Situation

Since independence 1n 1961, three major sports - football, netball (for girls) and
athletics - have dominated the sporting life of Tanzanians. More recently, professional
boxing and basketball have become popular, especially in urban areas. Tanzania has
participated internationally in all five sports. Tanzanian athletes and boxers have fared

prominently in specific competitions like the Olympics, the Commonwealth Games and

the All Africa Games.

Football, the most popular game in the world, is indisputably the number one game in
Tanzania. The game of football is so popular that children’s ‘tournaments’ in what is
popularly known as chandimu have become a major ‘recreational activity’ for young
boys. Chandimu, like pelada’ in Brazil and similar localised variations particularly in
the developing world, i1s an adapted form of football (in nature and practice) played by
young boys along the streets and open spaces in both urban and rural areas of Tanzania.
The game does not necessarily conform to the standards, rules and regulations of a
normal football game. It is ‘liberal’ in terms of the number of players involved, the size
of the pitch, the uniform (jersey), the referee, the d uration of a match and the material
used to make the ball itself. A team can constst of almost any number of players, from
two-a-side upwards, and this number can increase or decrease during a ‘match’ as
players join or leave the pitch. The size of the pitch can be the same as that of a standard
football pitch, or it can be an open space beside a school compound or a portion of a
street between buildings. It is seldom that such matches have referees and that a strip is
worn. The usual way of distinguishing between two teams is that the players of one
team remove their shirts while members of the other leave theirs on. A match lasts as

long as 1s convenient to all or until darkness falls.
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Perhaps, the most fascinating feature of chandimu 1s the matenal that the young boys
use to make the ‘ball’. The ball is made of folded pieces of plastic bags or rags firmly
bound together with a soft synthetic material - for example, nylon rope. The durability
of the ball depends mainly on the owner’s care, the compactness in construction and the
frequency of use. A standard III pupil of Mpwapwa Primary School told the author in
February, 19977° that he had been playing with a ball for the last three years. Given
care, it is possible that this ball could last for three more years or more. In a nation of
limited sports resources the advantages of chandimu are self-evident. The game also
reveals the resourcefulness and adaptability as well as the enthusiasm for modem sport

on the part of Tanzanian youths.

Netball, a game of British origin,”’ plays a major role in the sporting life of Tanzanian
girls and women. It is played in all pnmary and secondary schools, colleges and
universities. There are many netball teams affiliated with major sports clubs in the
country. Athletics is not only the main ingredient of schools’ physical education
programmes but also it is a sport that many people engage in — many of them,
especially in urban areas, jog or walk. Moreover, athletics has been Tanzania’s ‘core’
sport in international arenas. The country has fielded athletics teams in the All Africa

Games, the Commonwealth Games and the Olympic Games.

As will be demonstrated in Chapter Eight, Tanzanians have adopted and adapted
modern sport for their own cultural and political ends. After inde pendence education
was reformed; “to enable learners to know, appreciate and develop a Tanzanian culture
that perpetuates the national heritage, individual freedom, responsibility and tolerance

and which pays respect to elders,”"’

while sport was expected, among other things, to
develop general physical skills and sport specific skills. In addition, sport, in the widest
definition of the term, was to play its part in the revival and promotion of a national

culture as 1t was felt that modern sport was ‘killing’ the traditional “sports culture’

Thus, In the late 1960s and early 1970s some aspects of traditional physical activities

were emphasised in the bid to promote indigenous culture. For example,
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mchakamchaka (group jogging) was introduced and emphasised in schools to start the
school day while modemn sport, considered an extra-mural activity, ended the day. The
introduction of mchakamchaka was aimed at promoting the simplest and most
fundamental movement pattern of sport — running.®' Mchakamchaka was meant to
symbolically reflect the traditional modes of athletic activity. It represented in its
uniform communal action a sense of community. Gwaride (a traditional form of drill)
was another activity introduced into schools at that time. It was used for the
paramilitary training of young Tanzanians. Outside the school system, gwaride was

used by selected groups of people in the training of a people’s militia (popularly known

as mgambo), for the defence of the nation.

Other attempts to restore the physical practices of the indigenous culture included the
establishment in 1975 of a national association responsible for the revival and
propagation of traditional games and sports. The Traditional Games Association, "
(CHAMIJATA), was entrusted with the responsibility of organising national

competitions in some traditional games — wrestling, spear throwing and archery.

In 1967, the National Sports Council®™ was established to foster the development of
sport in the country. In addition, Regional, District, Divisional and Village Sports
Councils were created. A Directorate of Sport was also established and was attached to
various ministries from time to time. Initially, it was placed under the Ministry of
National Education and Culture. In 1974, sport was given a ‘higher status’ when a
ministry - The Ministry of National Culture, Sport and Youth - responsible® for sport
was created. A few years later, this Ministry was dissolved and the Directorate of Sport

was once more tossed from one ministry to another. Today, the Directorate of Sport is

in the Ministry of Education and Culture. Clearly, the frequent organisational changes
reflect the fact that, although sport was recognised as an important soctal phenomenon,

its actual place in society was not yet officially fully determined.
The middle of the 1970s also saw the nationalisation of sports clubs, particularly the

renaming of the clubs that bore foreign names. Young African Sports Club and

Sunderland Sports Club - the two most popular football clubs in the country - were
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renamed Yanga and Simba Sports Clubs respectively. Parastatal®

institutions, civil
service establishments and the armmed forces were strongly encouraged by the
government to form institutional sports clubs in a bid to popularise modem sport. The
renaming of sports clubs and the creation of parastatal institutions’ sports clubs was, to
a large extent, a government response to the sports crisis of 1970s covered in detail 1n

Chapter Eight. The government intended to gain control over sports in the country.

It is regrettable that despite a resurgence of interest in, and an emphasis on, indigenous
physical activities, few inquinies have been carmed out in Tanzania into the cultural
history of indigenous ‘sport. Yet, the identity of modem Tanzania is incomplete
without an understanding of past cultural forms as well as present cultural synthesis. For
this reason, a study of the evolution of ‘sport’ within the Tanzanian society, which
covers the distant past and recent past as well as immediate present, 1s important. What
1s also important is a revisionistic approach looking at this evolution from the point of
view of the formerly colonised Early, recent, and even most recent, studies of the
history of sport in Affica are, more often than not, from the ‘European’ (Western)
perspective, that 1s, from the point of view of modern members of the former colonising

86
POWCTS.

This does not mean, of course either, the absence of a sympathy for, or sensitivity
towards the former colonised. However, it remains a fact that however sympathetic
and sensitive the modem Western observer, to an extent he or she remains ‘trapped’
within a specific ethnocentric cultural perspective. This does not negate the value of
an analysis but it may circumscribe it. It is certainly truc in these circumstances that
the individual cannot place himself or herself fully within the cultural experiences,
parameters and lifestyles of the observed. The value of Tanzanian revisionism once

again becomes apparent.

What 1s particularly important, therefore, is that a triadic approach i1s to be valued:

indigenous observer, western observer and joint indigenous and western observers.
All bringing their distinct cultural experiences to bear on an analysis of the chosen

subject. Attention 1s drawn to the discussion of this important approach by J. A,
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Mangan in his foreword to Soccer in South Asia: Empire, Nation, Diaspora,
published 1n 2001 A

Conclusion

In summary, pre-colonial East Africa did not have formal schools but most tribes had
periods of initiation in which indigenous ‘sport’ played an important role, as well as less
formal moments of physical recreation, leisure and pleasure. This indigenous tradition
was somewhat influenced by Islamic culture after the coming of the Arabs, in the
thirteenth century or perhaps earlier. This culture exerted negative influences on first
traditional dance and then modem sport. It still does. Today, about thirty five percent of

the population of Tanzania is Islamic.

Westerners appeared on the coast of eastern Africa as early as the end of the fifteenth
century. Portuguese maritime travellers reached Kilwa in 1498. But it was not until the
end of the nineteenth century that there was any evidence of the Western influence on
sport in Tanzania. The Germans introduced their system of gymnastics and dnll
between 1885 and 1918. The British, for their part, introduced ball games and athletics
in the 1920s and 1930s. Most of the modemn sports played today in Tanzania are of
western origin, in particular of British origin. The presence of football pitches in many

places around the country is the supreme legacy of this Brtish influence.

Despite the cultural significance of sport in Tanzanian society, sport, as a field of
inquiry, is characterised more by neglect than by attention. While there have been
sketchy studies and reports on sports in general that have touched upon the policies,
practical issues and problems facing the development of sport,®" there is very little
literature on the history of sport in Tanzania. In Games and Sport in Pre-colonial
African Societies, J. Blacking writes that lack of information is a major problem in the
study of sport in traditional African societies.” He hopes, however, that this problem
will no doubt be rectified by African scholars, who can collect oral testimony about the
past as well as describe the current practices.”” If a nation is to have demonstrable

cultural roots, the traditional as well as the contemporary values of sport need to be
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recorded and remembered. This study is an attempt, at least in part, to document those

values so as to trace the evolution of the culturally significant phenomenon of sport 1n

Tanzania.

A further unfortunate fact is that there is a contradiction between policy rhetoric and
action in the restoration of the indigenous culture of sport and actual implementation.
For example, the 1960s nationalistic sentiments were prompted by the desire of
politicians to create a socialist and self-reliant country. This goal was to be achieved
through various means. While it was hoped that sport would contribute to the cultural
dimension of this policy, in reality sport was marginalised. Since independence, until
recently, there has been no written policy on the role of sport as an integral,
fundamental and symbolic element of Tanzanian society. It was not until June, 1995
that such a policy was framed. This policy could go some way towards achieving the
restoration of the indigenous sports culture, blending the traditional and the modern. In
this way, it may be possible to utilise sport as an integral part of education and as an
important ingredient in the culture of Tanzania. This in tum, could offer the nation a
distinct identity based on the retention, adaptation and assimilation of activities which
now are viewed internationally as crucial components of a nation’s individuality, status

and success in the global village of the twenty first century.

In conclusion, the general aim of this study is to explore the development of physical
activities, sport and physical education in Tanzanian society. It intends to explore this
development in terms of three legacies - the Indigenous Legacy, the Islamic Legacy and
the Western Legacy. It is, therefore, a study of both cultural continuity and change, of
shifting ideologies over time in response to political systems, and of the social processes
of diffusion, assimilation, alienation, rejection, adaptation and resforation of culture.
Above all. it is one of a handful of studies of imperialism and post-impernalism from
‘undemeath’ — that is, from the perspective of the former colonised. As such, it is part of
a revisionism that will update, enrich and complete the past record of European

imperialism in Africa and it will also ensure a record of present independence in Africa.
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Chapter One

Eastern Africa: Geography, Ethnography and Physical Activity

This chapter considers the historical background, the geographical features, the
ethnic origins and the tribes of eastern Africa as a prelude to a later discussion on the
social and cultural history of Tanzania. Before the colonialists partitioned Africa in
the 1880s, present-day Kenya, Tanzania and Uganda, which now geographically and
politically form an entity called East Africa, were part of a larger area of eastern
Africa. I will use the term ‘eastern Africa’ to refer to this area, except when talking
in the present in which case I will use East Africa. I will also use the term ‘East

Africa’ when referring to the area in both the past and the present.

1.1: Eastern Africa: Historical Background

Some of the earliest known written records of eastern Africa variously referred to its

coasts as Azania, Po-pa-li or Zanj (the land of the black people). In The Periplus of the

Erythraean Sea, the first known written record of the coast of eastem Africa, an
anonymous Greek merchant referred to the coast of eastern Africa as Azania.' The exact
date of the publication of this book is not known, but it is believed to have been written
at the end of the first century A. D. The same name was men tioned by another Greek,
Claudius Ptolemy in his Geographia, written around 150 A. D.? Seven centuries later, a
Chinese, Tuan Ch’eng-shih, referred to the coast of eastern Africa as the land of Po-pa-
li’ In the middle of the ninth century, an Asiatic sail or, Buzurg Ibn Shahriyar, referred
to the piece of land stretching from present-day Somalia to what 1s now Mozambique as
Zanj (the land of the black).® The names Azania and Zanj are frequently mentioned in
many works dealing with the history of the coast of eastem Africa”. Almost all writers,
early and modem, of the history of this coast are in agreement that the area referred to
as Azania or Zanj stretched from what 1s now Mogadishu 1n Somalia to the mouth of
the Rufiji river in south-east Tanzania, thus covenng the coasts of present-day Kenya

and Tanzania.” The chief town mentioned by the early writers was Rhapta, which was
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the most southerly settlement known to them. The exact site of this town has never been

established but its most likely location was in the Rufiji delta.’

It will be helpful in this chapter to briefly examine eastern Africa — its geography, the
origins of its people and their culture - as a prelude to the later discussion on the social
and cultural history of Tanzania. Before colonisation, what i1s now East Africa was a
vast piece of land without modem boundaries® inhabited by groups of people whom we
know today as tribes. However, when the colonialists divided the area up among
themselves, they drew lines across areas without any regard for the groups of people
already living there. Thus some tnibes found themselves split by the new borders. This

is true, for example, of the Masai who can be found in both Kenya and Tanzania.

As will be apparent later in the chapter, the geographical position of eastern Africa
uniquely contributed to the development of events along its coast notably from the
eighth century when the first foreigners, the Arabs,” arrived and settled there.'® Since
then, castern Africa has been an enfrepit for commerce from the Indian Ocean,
especially from south west Asia and India. Through commercial contacts, cultural
interactions inevitably developed between the peoples of eastem Africa and the
overseas foreigners. The accessible geographical distance between eastem Africa and
south-west Asia seems to have stimulated the growth of commerce between these parts
of the world. It is only 1,700 miles from Zanzibar to Aden and about 2,500 miles across

the Indian Ocean from Mombasa to Bombay. '

The end of the fifteenth century saw Portuguese invasions of the coastal city-states of
Kilwa and Mombasa.'? These invasions heralded the beginning of a rivalry, which was
to last for a long time, between the Portuguese and the Shirazi and Oman Arabs. " For
the Portuguese the main reason for this protracted nvalry was the wish to gain control
of the strategic eastem African coast for the purpose of controlling trade between the
Middle East, India and South America, and eastern Africa.'* The Arabs, for their part,
as the first foreigners to reach the area, had already gained control of certain areas and

had established trade routes which obviously they did not want to lose. It is useful at
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this stage to briefly descnbe the relief features, climate and population distribution of

present-day East Africa.

1.2: East Africa: Kenya, Tanzania and Uganda — Basic Facts

As mentioned above the geographical and political entity, East Africa covers Kenya,

Tanzania and Uganda.

15

Kenya
Area: 580,367 square kilometres

Population: 30 million
Capital: Nairobi

. 16
Tanzania'

Area: 945,087 square kilometres
Population: 32.1 million

Capital: Dar-es-Salaam

Uganda17
Area: 241,139 square kilometres

Population: 20.9 million
Capital: Kampala

1.3. East Africa: Relief Features, Climate and Population Distribution

East Africa lies on the eastemn coast of Equatorial Africa. It stretches between latitudes
five degrees north and twelve degrees south of the Equator and between longitudes
twenty nine degrees east and forty two degrees east. The region shares m odern borders
with Somalia, Ethiopia and Sudan to the north of Kenya, with Sudan to the north of

Uganda, with Zaire to the west of Uganda and to the west of Tanzania, and with
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Zambia, Malawi and Mozambique to the south of Tanzania. The Indian Ocean washes

the coasts of Kenya and Tanzania.

East Africa has a diversified topography. Approximately fifteen million years ago,
during the Miocene epoch, huge tectonic upheavals raised a forested upland of eastem
Africa by about nine hundred metres.'® From this uplift the highlands of Ethiopia,
Kenya and Tanzania were created.'” As a result of this vertical thrust, volcanoes erupted
causing the earth’s crust to crack and collapse, forming the Great Rift Valley, which
extends from the Gulf of Agaba to south of the Zambezi River in Mozambique. The
Rift Valley cuts through East Africa in the form of an inverted “V” -shape creating two

branches, the eastern and westem.

In broad relief outline, East Africa can be broken down into belts running roughly from
north to south. The main belts include the Coastal Plain, the Nyika™ Plateau and the
Main Plateau. The Coastal Plain, a narrow coastal fringe, runs from northemn Kenya to
southern Tanzania. This coastal strip broadens considerably along the Tana River in
Kenya. In Tanzania, it widens in the immediate hinterland of Dar-es-Salaam and
extends inland along the lower course of the Rufiji delta. The Nyika plateau - the land
immediately beyond the coastal fringe - nises gradually to about four hundred and fifty
metres above sea level.?! 1t covers much of central and northem Kenya and narrows to
the west of Tanga in Tanzania. It widens around Morogoro in Tanzania, from where it
extends to include Kilombero and the Great Ruaha valleys. Much of south-eastem

Tanzania belongs to this physiographic region.

The Main Plateau occupies most of East Africa. This vast region can be divided into the
Eastern Highlands, the Central Plateaux and the Western Highlands. The Eastern
Highlands roughly form an arch-shaped region covering much of Kenya and Tanzania.
The region’s raised eastern ridge, made up of Mount Kenya, Mount Kilimanjaro, the
Usambara Mountains, the Iringa Plateaux and the Livingstone Mountains, rises on
average to over two thousand metres above sea level.”* The volcanically formed Mount
Kilimanjaro, (5895 metres above sea level), is the highest point. The eastern branch of

the Rift Valley cuts through the Eastern Highlands from north to south while nvers such
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as the Tana 1n Kenya and the Pangani, Wami, Rufiji and Ruvuma 1n Tanzania flow
eastward through these highlands to the Indian Ocean. The eastern branch of the Rift

Valley also provides a basin for the long, narrow and deep lakes of Turkana and

Naivasha in Kenya and Eyasi and Nyasa in Tanzania.

The Central Plateaux cover a broad area between the two branches - eastern and
western - of the Rift Valley. These plateaux stretch from northern Uganda through
central and south-western Kenya to south-western Tanzania. In Uganda, the height of
these plateaux decreases gradually towards the north. In Tanzania, they extend to cover
the Serengeti plains and the Masai Steppe. The Central Plateaux are comparatively
lower than the rest of the plateaux of East Africa. Lakes Victoria and Kyoga, which lie
in the northemn half of the Central Plateaux, are conversely broader and shallower than
the lakes found on the basins of both branches of the Rift Valley. For example, the
deepest point in Lake Victoria 1s only eighty two metres deep as compared to a depth of

nine hundred and seventy metres in Lake Tanganyika.”

The Western Highlands lie along the rim of the western branch of the Rift Valley. They
extend (in an arch form) from Lake Albert through Lake Kivu to Lake Tanganyika. The
Western Highlands form a natural border between Zaire and Uganda. Lakes Albert,
Kivu and Tanganyika, found in this basin, have the same characteristics - long, narrow
and deep - as those lakes in the eastern branch of the Rift Valley. Ruwenzon Mountain,

found in this area, is the highest (5120 metres above sea level) non-volcanic mountain

in East Africa.®’

The climate of East Africa is highly varied as a result of extensive altitudinal ranges, the
distribution of land mass and water and air movements.>> Although the temperatures
vary throughout the region, the seasonal variation 1s small. The mean annual
temperatures of most of East Africa are between twenty five and thirty degrees Celsius.
There are three major geographical factors — relief, location and monsoon winds?® - that
influence the climate of East Africa. While high relief has a moderating effect on the
temperature by way of altitudinal variation and land bamers, the geographical location

of East Africa exposes 1t to the influence of the monsoon winds. The monsoon winds
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are particularly interesting to this study not only because of their eftect on the climate of

East Africa but also because they facilitated the earliest cultural contacts between the

indigenous peoples of eastern Africa and foreigners from south-west Asia.

The primary winds over East Africa consist of the north-east and the south-east
monsoon winds. These winds are a result of the air movement from high to low
pressure zones in relation to the movement of the sun - overhead sun between the two
tropics. The pattern of the direction of the winds is critical in November and April. A
dry air-mass, the north-east monsoon wind, blows over East Africa from November to
March. This air mass starts from the Asiatic high-pressure zones and blows across the
northem high pressure zone to East Africa. It has a drying influence, particularly over
the western parts of East Africa. However, the coastal strip, south of the equator,

receives some precipitation from the north-east monsoon winds as they pick up

moisture as they blow over the Indian Ocean.

The wind pattern changes considerably in April, when it becomes a south-east monsoon
wind. This air-mass, as it blows over the vast ocean area, becomes moisture-laden and
brings rain to most parts of East Africa. It normally blows steadily over the region until
it reaches its maximum in July when a low-pressure zone develops in the northem
hemisphere. These winds then cross the equator and approach the Arabian Peninsula

and Indian sub-continent and become the south—west monsoon winds.

The north-east and the south-west monsoons have had an important histoncal
significance on East African culture. In particular, the alteration of the winds naturally
facilitated early contacts between the people of south west Asia and the people of the
easten African coast.’’ The north-east monsoon winds blowing across the Indian
Ocean from November to March brought Arab and Indian dhows to the eastern African
coast with trade goods such as glass, porcelain and cloth. In the months of May to
October the monsoon winds from the south-east took the single-sailed vessels back to
Asia with their cargoes of gold, ivory, cotton, hides, iron and slaves. ** As will become

apparent in later chapters, this early contact with south west Asia was to influence the
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cultures of East Africa, including those cultural activities directly associated with

physical activity.

The monsoon winds strongly affects the rainfall distnibution of East Africa. This
distribution 1s uneven, with parts of the region having a tropical climate while other
parts have an equatonial climate. The rainfall pattern roughly follows the pattern of the
relief belts. As a direct intfluence of monsoon winds, the coastal plain receives an
average annual rainfall of over a thousand millimetres. However, the amount of rainfall
decreases toward the north from Mombasa.>” North and north-east Kenya is semi-desert

and receives just under two hundred and fifty millimetres of rainfall annually. *°

The Main Plateaux that cover the greater part of the interior of Kenya and Tanzania
receive a moderate rainfall - between seven hundred and fifty and one thousand
millimetres annually - with considerable vanation from place to place.”’ The amount of

rain increases in the higher areas of south-west Tanzania. All the other plateaux of East

Africa receive a tropical rainfall with the wet season lasting from November to April.

Almost all of Uganda and the areas around Lake Victona have an equatonal rainfall
regime with no marked dry and wet season. The entire area receives an average of over
one thousand millimetres of rainfall annually with some places receiving as much as

two thousand millimetres.**

Because of the low rainfall over most parts of East Africa, the vegetation of the region
1s mostly Tropical Savanna Wood.>® However, the coastal belt (except along the nver
valleys where mangrove forests and swamps can be found) 1s covered by what is known
as Coastal Savanna Mosaic.”® Much of the drier parts of Kenya and Tanzania are
covered by dry bush with thom trees. Scattered rain forests are concentrated in western
Uganda. In East Africa, like in many parts of Africa, rainfall distribution, to a large

extent, affects population distribution.

A demographical map of East Africa shows that areas with ample annual rainfall are

densely populated whereas areas with low rainfall are scarcely populated. Areas of high
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population density are found along the coastal belt south of Mombasa and along the
Usambara-Kilimanjaro stnp and Mbeya. Others include areas north of Nairobi, around
Lake Victoria, the scattered clusters of the highlands of Embu and most parts of
Uganda. Today, the big cities are densely populated. The populations of Dar -es-Salaam
and Nairob1 are over one and a half million people and the population of Kampala is

approximately one million.” Urbanisation has been on the increase in all three

countries for the last three decades.>®

The population of East Africa has been descnibed as a steadily growing population since
the first census was taken in 1948’ when the African population was approximately
18.1 million. By the early 1960s, it had risen to 23,224,000,°" an increase of about 28
per cent, and today the population of East Africa i1s approximately 84 million.>” Of the
three East African countries, Kenya has the highest annual population growth rate (4.0

per cent) and Tanzania has the lowest (3.0 per cent). Uganda has an annual growth rate

of 3.5 per cent.*

The 1948 census is especially significant in that it was the first such census of East
Africa as a whole. In addition, it provided statistical information about the different
races‘“, as can be seen in Appendix 3, that make up the population of East Africa. East
African society may be described as a pluralist society - culturally heterogeneous and
overlapping. The origin of the peoples of East Africa and their v aried cultures will now

be briefly traced.

1.4. East Africa: Ethnic Origins and the Composition of Society

The exciting debate about the origin of mankind falls outside this study but some
associated points relevant to eastern Africa need to be raised. Archaeological evidence
suggests that East Africa is, in fact, the cradle of humanity. *> The discoveries made by
the Leakey family, from 1959 onwards, of the humanhike hominids - Zinjanthropus
boisei (East African man) and Homo habilis (able man) - suggest that both, but
particularly the latter, are the most direct ancestors of Homo sapiens.” In 1959, Louis

and Mary Leakey discovered remains of the Zinjanthropus at Olduvai Gorge on the
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edge of the Serengeti Plains in northern Tanzania. A few years later, Jon athan Leakey
discovered Homo habilis, also at Olduvai Gorge. Both creatures are believed to have
lived in eastem Africa during the Lower Pleistocene epoch, between one million and
three million years ago.** It is also believed that some Australopithecines (the first

bipedal creatures) lived in Africa duning this perniod. In his book Afrca in History:

Themes and Outhines, B. Davidson bases his reflections on the traces of

Australopithecines found and makes three crucial observations: - it was the African
continent that gave nise to man as we know him today; it was in Africa, during the late
Miocene epoch, that the main branch, which ended up as man, broke away from those
leading to apes; and durning the eastem African Pleistocene epoch true man separated
from his man-like cousins, the Australopithecines.’ By the 1980s, few had any doubts
that the human lineage originated in Africa.™ The recently discovered Millennium
Man®’ in Kenya adds weight to this theory about the origin of man. Millennium Man is
believed to have lived six million years ago and is considered to be the most direct
ancestor of man. From this, the following statement may be made with confidence: as
long as the theory that the fossils of Zinjanthropus belong to the Australopithecines™
still holds and that Tanzania’s Homo sapiens continues to be regarded as the most direct
early ancestor of Homo sapiens,” the origin of the indigenous East Africans is most

probably in Africa. This is the view taken in this study.

Debate, though, still continues over the peopling of eastern Africa. The lack of a direct
lineal connection between the ancient hominids of eastern Afnica and the eventual
peopling of the region, and indeed, of the rest of the world, stimulates continued

discussion. In his book, East African Societies, the ethnographer A. Shorter argues that

#

this debate is hampered by, at least, two problems: the complexity of East African
society and the prejudice (conscious or unconscious) of writers and scholars.”” These

two problems overlap one another.

There is the problem of classification regarding the complexity of the East African

society.”’ There is considerable overlapping between cultural, linguistic and physical
charactenstics. The peoples of East Africa, as we know them today, have certainly li ved

together for centuries and have intermarried. There are no ‘strictly marked borders’
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between them. Over time, different cultural layers have intertwined with each other and
there have been varying degrees of cultural association between different tradi tions.”* In
addition, in the evolutionary process of the East African peoples, some languages and

cultures that have played an important role in this process have either become

submerged or have vanished altogether.”

Shorter deplores the prejudice of European writers for being Eurocentric in their
interpretation of the peopling of Africa as a whole.”* For example, he argues that early
European scholars such as C. G. Seligman worked on the assumptions that Europe and

the ‘Near East’ were points of diffusion of culture, language and race in Africa.”> These

writers explained the peopling of Africa in terms of successive waves of 1nvasion from
the north-east’® Subsequently, they invented terms such as ‘the brown race’ or
Hamites, whose ‘civilisation’, they claimed, belonged to Europe and Westem
civilisation.”” Furthermore, they maintained that the cultural achievements of Negro
peoples were attributed to this ‘supenor race’. Early African writers such as Anta Diop,
on the other hand, Shorter notes, laboured too long on counter claims, creating a
Hamitic Myth in reverse.”® This is a complicated issue. Given this complexity - a
product of ethnocentricity, lack of hard evidence and audacious speculation - an
accurate revisionistic approach, requiring the goodwill ot both European and African

writers, is still a long way off.

There are varying theories about the original peopling of East Africa. Despite
differences in the interpretation of the peopling of Africa as a whole, many writers -
anthropologists, linguists, ethnographers and historians - agree that there are Bantu,
Nilotic, Cushitic and Khoisan speaking groups of people in East Africa.”” Accordingly,
the indigenous people of East Africa can be grouped into these clear linguistic
categories.w Common criteria that have been used by linguists for categorisation
purposes include similarities in the prefixes of the class of nouns found across certain
tribes. For example, the Bantu speaking tribes are distinguished from other tribes by the
pronunciation and writing of the word referring to a human being - munfie or umuntu
(singular) and vantu or abantu (plural). The Khoisan speaking people, on the other

hand, are distinguished by the clicking sounds they make when they speak. 1t should be
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noted, however, that sophisticated linguists are hesitant about this superficial
comparison based mainly on similarities in prefixes.®’ In this study, linguistic

categorisation 1s used as a classification of the people of East Africa for the purpose of

identifying similar cultural traits.

J. E. G. Sutton has suggested that the original inhabitants of East Africa were probably
the Bushmanoid stock of the late Stone Age hunters and gatherers.®* He described them
as short people who spoke with a clicking sound. He suggests that the descendants of
these people are the Bushmen and Hottentots at present found in the Kalahan Desert 1n
southern Africa and the present day Sandawe and Hadza of central Tanzania. The
gradual disappearance of these people, Sutton argues, was largely due to changes in the
basic economy with the substitution of settled life for nomadic life. There was a gradual
change from hunting and gathering to food producing. However, the Bushmanoid have
not disappeared completely but have either been absorbed into other groups through
intermarriage or have been forced deep into the forests by other food producers. These
late Stone Age people are talked of in some East African traditions as ‘the short
hunters’ who have now vanished. Tales such as wambonera hai (at what distance did
you see me) have been told about these short people. According to this tale, whenever
these people met people taller than themselves, the first question they asked was “at
what distance did you see me?” The answer had to be “I saw you from miles away”, if
one didn’t want trouble from them. An answer of “I saw you from close by” was
considered an insult and would result in a fight, which, according to the tale, the short

people always won.

According to Sutton’s theory, these Bushmen were ‘invaded’ by Cushitic and Nilotic
speaking people from the north and Bantu-speaking people from the west and south.
The Cushitic-speaking people, who ‘were hunters and pastoralists, are said to have
moved southwards from present-day Ethiopia to the highlands of Kenya and northern
Tanzania.®> Archaeological evidence®® of their early existence has been found in areas
around Kilimanjaro and Ngorongoro. Today the Cushitic languages are found among

the Kalenjin in Kenya and the Iraqw in Tanzania.
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The Nilotes, who came from the north and north-east of East Africa, can be divided into
three main branches® - the Highland Nilotes, the Plains Nilotes and the River-lake
Nilotes. The Highland Nilotes were hunters and gatherers as well as pastoralists.
Descendants of these people are found among the Kalenjin of Kenya and the Tatonga
(Mang’att) and the Taturu of northem and central Tanzania. Although some of the
Tatonga have maintained their identity in Mbulu and Singida, others have become
integrated with the Cushitic-speaking Iraqw and others have been assimilated into

Bantu-speaking people. The Masai are said to have descended from the Plains Nilotes

and the Luo are said to have descended from the River-lake Nilotes.®°

It is believed that the Bantu-speaking people entered East Africa from the west, through
the comdor between Lake Kivu and Lake Tanganyika, and from the south, between
L.akes Tanganyika and Nyasa. These people were mainly agriculturists using tools they
made from iron. Today the majority of the East African people are Bantu -speaking.

Sutton estimates that over ninety per cent of Tanzanians are Bantu speaking. o7

C.G. Seligman took ractal charactenstics as his starting point in mapping the peopling
of East Africa and proposed three ‘pure’ races : the Hamites, the Bushmen and the
Negroes.”® He suggested that the original inhabitants of East Africa were Bushmen. He
also suggested that inter-marriage between these three groups produced the Bantu,
Nilote and Nilo-Hamite speaking peoples. He concluded that the Bantu were produced
from a mixture of Hamite and Negro where the Negro dominated, while the Nilote
resulted from the same mixture, but where the Hamite dominated and that the Nilo -

Hamite resulted from a mixture of Nilotes and Hamites.

Like Seligman, H. Baumann took racial characteristics as his starting point and argued
that there were four original races for Africa as a whole: Pygmy, Bushmen -Hottentot,
Eurasian and Negro.®” He held that the mixture of Eurasian and Negro produced
Ethiopians, that the mixture of Negro, Ethiopians and Bushmen-Hottentot produced the
Bantu and that the mixture of Negro and Ethiopian produced the Nilote.
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It seems, therefore, that the present African population of East Africa has evolved from
the stock of the original inhabitants and immigrants from other parts of Africa. The
original inhabitants have been described as short with a yellow-brown complexion.” In
the course of time, this stock has intermingled with immigrants resulting 1n changes to
their physical appearance, culture and language. Direct descendants of these original
inhabitants can be found in the Sandawe and Hadza in Tanzania and the Pygmies along
the border between Uganda and Zaire.’' In short, many groups of people moved into
East Africa at different times from difterent directions from various parts of Africa.
Commentators all agree that these immigrants had a huge influence on the evolution of
the people of East Africa.’”” Over time these different groups of people have
intermingled among themselves and with the original inhabitants both peacefully and
forcibly. They have assimilated, absorbed and influenced one another. Most writers

have preferred to classify these immigrants into the linguistic groups: Bantu, Nilotic and

Cushitic.”

The ]atesf movements of groups of indigenous peoples into East Africa were those of
the Zimba, the Tutsi and the Ngoni.”" At the end of the sixteenth century, the Zimba
moved northwards from Mozambique ruthlessly attacking, killing and eating people as
they advanced along the coast.”” While the Zimba are remembered for their savagery,
their actual impact on the peopling of East Africa 1s insignificant. They vanished as
mysteriously as they arrived.’® About the middle of the eighteenth century, the Tutsi
moved from present-day Rwanda and Burundi to south-west Tanzania and remained
there until the 1840s.”” Finally, the Ngoni moved northwards from South Africa in great
numbers in what is commonly known as The Great North Trek. ’® They entered present-
day Tanzania in two columns - the western and the eastern - one on each side of Lake
Nyasa. Those who went through the western column reached Lake Victona in the
1850s and were gradually absorbed by the other tribes in the area. Those in the eastern

column reached Ruvuma around the same time, settled there and are there to this d ay.

In brief, four major assumptions can be made concerning the peopling of East Africa.
First, from palaeotological evidence, it appears that early man lived in East Africa.

Therefore, it can be argued persuasively that the onginal inhabitants of East Africa are
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derived from this early man. Second, it is clear that, before the eighth century, there
have been movements of groups of people from other places into East Africa. These
groups entered the region from the south, the west and the north and north -east.”” The

Bantu speaking people entered from the south and the west®' while the Nilotic speaking

are believed to have followed the Nile from the north into the present day Uganda and
the highlands of Kenya.*” The Cushitic speaking people entered East Africa from the
north-east first into northern Kenya and then into northem Tanzania.® The incoming
people found the original inhabitants in place. These original inhabitants have been
varyingly descnbed as Pygmies, ' Bushmen or Khoisan and are believed to have been
dispersed over large areas of Africa.”” Third, from at least the eighth century onwards,
the Asiatic traders, mainly Arabs from south-west Asia,86 came and settled along the
coast and in Zanzibar. Finally, from the nineteenth century onwards many Europ eans
appeared and settled on the highlands of Kenya. The last two groups, the Arabs and the
Europeans, will be discussed in detail in later chapters. Underlying the peopling of East
Africa was the formation of ethnic groups commonly known as tnibes. As will be
defined shortly, a tribe 1s a group of people of the same race, language and customs,
including the