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Appendix 1

Initial indications of dyslexia
(BDA, October 1999; Crombie,1997a; DIEE, 2001)



PO1. Signs of dyslexia.

BRITISH DYSLEXIA ASSOCIATION
98 London Rd, READING RG1 SAU
Tel: Helpline 0118 966 8271

Tel: Administration 8118 966 2677
Fax: 9118 935 1927

PO1. I Indlcatuons of dyslexia.i October 1995,

If a child has several of these indjcations,

further invastigation should bs made,

The child may be dyslexic, or there may be other reasons.
This 1s not a chec.ld:st.

1. Persisting factors.

There éra many persisting factors in dysleiid. B
which can appear from an early age.
They will still be noticaeable when tha dyslexia child Ieaves school.

These include: -
" - @ Qbvious” good’ and 'bad' days. for no apparent teason,
- @-Confusion between directional words, e.g.. up/down, infout,
. @ Difficulty with sequence, e.g c:o]oured bead saquence.
latermmdawofmoweekornmnbem '
® A family history of dysle:darreadmg difficultios.

2. Pre-school.

® Has persistent nbled phrases, 8.4. ‘cobbler's club‘ for ‘toddler's club’

e Usa of substitute words .g. tampshade’ for "lamppost’, |
® {nability to ramember the label far knowr nbjacts. 6.9. table, chair’,

@ Difficulty leaming nursery thymes and rthyming erds e. g ‘cat, mat, sat’,
® Later than axpected speach developrnent |

Non-language indicators.

® May have walked early but did not crawl - was a 'bottom shuffler’ of ‘tummy wriggler'.

. 0 Persistent difficulties in getting dressed efficiently and puttmq shoes on the correct feet.

® "Enjoys being read to but shows na interest in letters or words.

® Is often accuded of not listening ar paying attention.

® Excessive tripping, bumping into things and falling over.
® Difficylty with catching, kicking or throwing a ball; wnth hopping and/or skipping.

® Difficulty with clappmg 3 SImpIB rhythm.

http://www.bda- dyslexla org uk/d03parnt/p01 signs.htm
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PO1. Signs of dyslexia. ] ~ 4/1/02 12:07 pm

3. Primary school age.

® Has partucular difficulty with reading and spelling.

® Puts letters and figures the wrong way round. - |

® Has difficulty. remembering tables, alphabet, formulas etc.

® |eaves letters out of words or puts them in the wrong order.

® Still occasionally confuses 'b' and *d’ and words such as ‘nolon’.
@ Still needs to use fingers or marks on paper to make simple caiculations.

® Poor concentration. .

® Has problems understanding what he/sheé has read. ,

® Takes longer than averags to do written work. . v
® Problems processing language at Spead - re

o

Non-language indicators:

® Has dlfﬁcully with tying shoe Iacas. tie, dressing.

® Has difficuity telling left from right, order of days of the week.
months of the year ete.

¢ Surprises you use in other ways he/she s bright and alert. v

® Has a poor sense of direction and still confuses left and right. L

® Lack;s conﬁdence and has a poor self image.

4. 12 or over.

As for primary schools, plus:

® Still reads inaccuratety, _ o R TR RTINS

. il hag difficulties in spelling.. .- . o

: Gm ?ﬂ have ms%m and telephn?;n Irn;rrr;’l?ers r|e ealed
using words, o. eliminary’, ‘philos lcal'

owmmurms,nmdam s philosophicar.

® Hasdifij aulty withi planiring and writing essays.

® Has difficulty processin mmplau languagse

or long serias r}fmsimcgona at speed.

Non-langljage ir_idicatol's:

@ Has poor confidence and self-esteem.
@ Has areas of strength as well as weakness.

Based on BDA publication Early Help, Better Future. (See GO02 Publications list.)

© BDA. ¥7/1041 Charily No, 289243, Company Lid Ne. 1330187.
Coples may be made provided the source and dase are quoicd and the conteat is uachanged.

www.bda-dyslexid.srguld/ddIpami/pdisignehine

http://www.bda-dy_sle‘xia.org.uk/dOSpérnt/bO'lsigns.htm - Page 2 of 2
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INITIAL OBSERVATIONS WHICH MAY POINT TO

]

SPECIFIC LEARNING DIFFICULTIES (DYSLEXIA)

PRE-SCHOOL

Page 6

.(10) Balance tasks eg one foot balance, blindfold balance.

{(12) Reaction speed slightly slower than peers.

I 4

(1) Difficulty in playing rhyming games.
(2) Lack of awareness of alliteration - the slimy snake slithered slowly in the sandy - - - -.

(3) Difficulty in maintaining rhythm - clapping games etc.

(4) Problems with sequential tasks, such as doing up buttons.

| (5) Difficulty in following and canying out more than one instruction at a time.

(6) Possible clumsiness - e.g. skipping, hopping, throwing and catching a ball.

(7) Possble slow speech development. ;-

(8) Word finding difficulties.
(9) Difficulty in repeating nonsense words, especially if there are two or mors syllables. =

(11) Distracii:;ility.

(13) Visual and/or auditory perceptual difficulties.
(14) Difficulty or slowness in automatising processes (doing two or more tasks simultaneousty)

eg saying a thyme and fetching something, learning to ride a tricycle.

(15) Familial history.

'Most of these signs will be present in all preschool children to some extent. It is important

therefore that we do not write more into the situation than is present. However with this word of

caution, steps can be taken to develop and encourage skills which the child finds difficult without
" the necessity to formalise training at this stage. A games approach will avoid any stress so long

as the tasks are presented in such a way that the child achieves success. As these are skills
which will benefit all children, the child will niot feel isolated or singled out, as they might when the
difficulties are being tackled later. Some suggestions as to the type of games which can be -

played in the nursery or playgroup are given on pages 18 and 19.

/

SpLD (Dyslexia) - A Teachers' Guide
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EARLY PRIMARY (
In Ianguatje work
: (1) Poor reading progress on lqok-and—séy or phonic fnethods.
' (2) Severf difficulty with spelling. Sometimes apparently bizarre spellings. -
(3) Considerable confusion over simple puncttiation and grammar.
(4) Confusion of letiers similar in shape: b/dfp/q; w/n; IA; WW.
{5) Omission or confusion of small words: the, a, so, to, of, from, for.
(6) Badly or wrongly formed letters.
* (7) Uncertainty about when and where ;o use lower and upper case Jetters.
" (8) Reversals of letters and whole w;rds: was for saw'f god for dog.

" (9) Confusion of similar soundmg letters: dAt; v/ith; short vowels. -

y.

- (1 0) Faulty audltory sequencing in readmg and in the repetmon of words penmhnary for
prehnwmry. emeny for enemy ; pasghelti for spa ghem.

(11) Foreshortening of words in written worlk: permance for pelfonmnce :ntnng for
interesting.

(1 2) Difficulty in ﬁnding a name for an obiect

{13) Drl‘ficulty in doing two or more things snmultaneously especially whan ohe mvolves the use of
language: eg skip and recite a rhyme. .

(;l 4) Transposals: sift for fist. -

(15) Fusion of the letters in words: our fé._r our.
(16) Difficulty in re:memberir;g what day it E. his bithday, his address or te'l'ephone number.
(17) Possible history of sflow speech development.

(18) Difficulty in copying from the blackboard.

(19) Difficulty or extreme tenseness in holding pencil.

SpLD (Dyslexia) - A Teachers' Guide Page 7
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In other areas

(20) Dlﬂ'iculty in sequencing: days of the week, months of the year, the alphabet, word order in a
sentence, humber bonds multipfication tables * -

_{21) Confusion over directionality: left/right, up/down, tolp;ast on clock or watch.
(22) Difficulty in remembering a short sequence: numbers, instructions etc,
(23) Mixed laterality.
(24) r:amily history of reading and spelling pmbléms.
(25) Difficulty in understanding concepts such as yesterday/today/tomorrow.
(26) Problems with simple rrlental arithmetic.

Often the class teacher senses intuitively that this is a “puzzling, underachieving child”. The
importance of this should not be overlooked. i is suggested that in cases where a group.of these .
indicators (more than six) persist into the child’s second year of schooling, the classroom teacher

should note the precise difficulties early in the first term. If specific leamning difficuilties (dyslexia)
. are severe, they may be apparent even earlier than thrs In which case, steps should be taken as

“early as possible.

The class teacher should draw in any skilled help which is available both within the school and in
the local area. As mentioned, this will, of course, require the involvement of the head teacher. -
Advice and materials and sometimes cooperative teaching support may then be available. -
Records should be kept of the nature of the help given and the results observed.: .- - : -

. if, six months later, there is little or no improvement in spite of cooperative efforts to remedy the
situation, then further more precise assessment by the teacher will be necessary to establish
more accurately the level of the child’s ability and precise areas of difficulty. At thls point, some '

form of norm-referenced testing is appropriate - not for the purpose of companng the child with
his peers, but to establish if the child is falling significantly below the level which we should
expect for his age. Rather than highlight an individual child and to avoid any unnecessary

embarrassment, many of the items can be observed in group activities, profiles being kept
relating to particular children. -

LATER STAGES

For the child suspected of having specifi¢ learning difficulties who is only discovered at a later
stage (Upper Pnmary or Secondary), the following checklist will be more appropriate. Againa
group of indicators would suggest the need for further investigation. -

!

(1) Intellectual capac:ty and comprehension level significantly greaterthan performance In
_ reading or written work. ’

(2) Failing completely at reading, or reading just adequately in the early stages, with ability
insufficient to cope in upper primary and early secondary stages.

«  Page8 - | SpLD (Dyslexia) - A Teachers’ Guide
273 |



Handy Hints for Primary School Teachers: Dyslexia
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Handy Hints for Primary School Teachers

We have all come across the situation. A child who Is struggling with spelling, writing,
or reading, or perhaps numeracy. A child who does not progress as quickly as her or
his classmates - or worse, does not seem to progress at all. And yet there are obvious
Inconsistencies; the child clearly has areas of ability as well as weaknesses.

You think the child will Improve In time - but you see no change. Then someone
mentions dyslexla, and you start to wonder. But you tell yourself that children often get

over such early difficultles, and you hopo for the best. Yet you still feel uneasy. This
child Is different.

F | . - - ’ Sog-

‘l-' LA - ' . I'T - P - . '.. s ’ o o - "a .- - rn Lmt ' .-

s st s sl vn s e dosinyisT TRSIC are oo ohwvisLe sions i vou

TR | L] - . . . CH r b 1 . m- I - b ' - "- * '-"1- r o e
~

. - X ne st Gusler of abilities o
e difficultles.

Look out for the following areas of weakness which will appear alongside abllltles -
which may be.in areas of creativity or in highly developed verbal skills:

o | v Senersl|Written Work | Reading | Numeracy | Time | Skills | Behaviour

General

*

e speed of processmg quken and/or written language slow

® poor concentration
e has difficulty following instructions
e forgetful of words

JOP
Written Work

e has a poor standard of written work compared with oral ability
- @ produces messy work with many crossings out and words tried several times

€.g. wippe, wype, wiep, wipe
‘s e is persistently confused by letters whlch Jook similar, particularly b/d, plg p/q, nu,

m/w
e has poor handwriting, with many reversals and badly formed letters
e spells a word several different ways in one piece of writing
e makes anagrams of words e.g. tired for tried, breaded for bearded
e produces badly set-out written work, doesn t stay close to the margin.
e has poor pencil grip
e produces phonetic and bizarre spelling: not age/ability appropriate
e uses unusual sequencing of letters or words

JOP

Reading

- @ makes poor reading brogress', especially using look-and-say methods

lttp://www.dfee.gov.uk/sen/hlnts.htm
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Handy Hints for Primary School Teachers: Dyslexia 30/7/01 1:39 pm

e finds it diffi cult to blend letters together
e has difficulty in establishing syllable division or knowing the begmnlngs and

endings of words
e pronunciation of words unusual
e NO expression in reading: comprehension poor
e is hesitant and laboured in reading, especially when reading aloud

' @ misses out words when reading, or adds extra words

e fails to recognise familiar words
e loses the point of a story being read or written
e has difficulty in picking out the most important points from a passage

» oy

JOP.

Numeracy

e shows confusion with number order e.g. units, tens, hundreds

e is confused by symbols, such as + and x signs
¢ has difficuity remembering anything in a sequential order e.g. tables, days of the

week, the alphabet
JOP

Time e S ! S T
" has difficulty in learning to tell the time '
e shows poor time keeping and general awareness . )

e has poor. personal organisation - -
.@ has difficulty in remembering what day of the week It is his birth date seasons of

. . the year,. month of the year . % L .
--@ difficulty with concepts - yesterday, today. tomorrow —

JOP.
Skills

Bt o el F A " BT 4 Ter a4 gy ow T1 3 L ;S wpam gt

e has poor motor skills, leading to weaknesses in the speed, control and accuracy

of the pencil
. @ has a limited understanding of non-verbal communication
. - @ |s confused by the difference between left and right, up and down, east and west

e has indeterminate hand preference
¢ performs unevenly from day to day

JOP
Behaviour

e employs work avoidance tactics, such as sharpening pencils and looking for

books
® seems to ‘dream’, does not seem to listen

e is easily distracted
- @ is the class clown, or is disruptive or withdrawn (these are often cries for help)

. @ Is excessively fired, due to-the amount of concentration and-effort required

http://www.dfee.gov.uk/sen/hints'.htm Page 2 of 3
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Handy Hints for Primary School Teachers: Dyslexia
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Appendix 2

British Dyslexia Association press statement in response

to Phelps judgement - September 1997
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CSDDA Press Release 1 30/7/01 1:49 pm

Lortents

LEA/SEN Survey  LEA/ SEN Conclusions

~
Green Paper

' BDA PRESS STATEMENT
——————  September 1997.

Up

Pamela Phelps v Hillingdon LEA
High Court decision - negligence (dyslexia)

The BDA hopes that this judgement will make LEAs
review their policies on dyslexia.

The justice system can award damages when the
education system has failed. However the answer
surely lies in prevention. All teachers must be

given adequate training to enable them to identify
early signs of dyslexia and support those children
with appropriate interventions.

Parents should never be told "He/she may grow

out of i1t".

It is a waste of LEA resources to ignore early
signs of dyslexia. The problems will become

LEA / SEN Conclusions  worse and more expensive to resolve. Lack of a
T suitable education affects a person's whole life

- a tragic waste of human potential.

PRESS STATEMENT

Christmas v Hampshire LEA

http://www.dyslexia.org.uk/prO1.htm Page 1 of 2
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CSDDA Press Release 1 30/7/01 1:49 pm

High Court decision - negligence ( dyslexia)
(22 September 1997)

The frustration and anger that.drove Mr Christmas
, to seek damages for his inadequate education are
familiar to many dyslexic adults and parents of
dyslexic children. The consequences of a poor
education are a tragic waste of human talent

and energy.

This case failed because of lack of sufficient
evidence of the individual breach of the duty of
care, not because of a lack of evidence

of dyslexia. During the long time it took Mark's
case to come to court,some records had been lost,

one of the teachers had died and another was
' . seriously ill and unable to give "evidence.

1f children are identified early and .given the
right sort of help many of their difficulties
can be overcome. Parents should never be told

"He/she may grow out of it".

* The justice system cannot make up for an education
system which has failed. The answer must be .
prevention. All teachers must be given - ..
adequate training to enable them to recognise coet
children with dyslexia and give those children

appropriate support.

LEAs should review their policies.
No one should give 111 considered or

negligent advice in the future.

e-mail content for BDA: Cleone Parker..
e-mail prepamttm. Jean Hutchins. 14/11/97

Copyright BDA. Reg Char No. 289243. Co 'Ltd No. 1830587. .
Copies may be ‘made provided the source and date are quoted

and the content is unchanged. _ .

Send mail to webmaster@® dystexia.org. uk with questions or comments about this web site.
Copyright © 1998 Central Suffolk & District Dyslexia Association
Last modified: March 10, 1998

http://www.dyslexia.org.uk/pr01.htm Page 2 of 2
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Appendix 3
East Renfrewshire’s Dyslexia Policy 1999

Accompanying leaflet for parents
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Rationale

in 1997, in line with the Government's initiative, an early

intervention strategy was introduced within East
Renfrewshire to raise levels of attainment in fiteracy and
numeracy. There is a need therefore for a policy which
will take account of the earlier identification of children
with difficulties in literacy who are not achieving the

level of their peers. Appropriate strategies and
structures of support must be available for children who

may be dyslexic and be finding learning problematic at
the early stages.

I. Terminology

12

1.3

The term “specific learning difficulties” refers
to those whose difficulties are not of a general
nature, but are specific to certain areas of

functioning.

Definitions vary greatly but there is agreement
that dyslexia, a subset of specific learning -
difficulties, is a difficulty with aspects of reading
and spelling and that attainment in these areas
Is discrepant with the child's level of
performance in other areas. Writing and
number work may also be affected, ft must be
emphasised however that dyslexia exists on a
continuum, and while there are distinctive
patterns of difficulties, individual dyslexic
children’s strengths and weaknesses may vary
considerably.

When specific learning difficulties (dyslexia) go
unrecognised, the subsequent loss of self-
esteem, motivation and behavioural problems
make it essential that dyslexic pupils receive
appropriate teaching and understanding.
Youngsters know they have the ability to
understand, but cannot get others to
appreciate what they can do due to inability to
produce what is required in terms of writing,
spelling and reading.

2. Incidence

2.1

Specific learning difficulties {dyslexia) vary

greatly in degree of severity. Dyslexic needs

could be placed on a continuum. At one end is

the child who has initial confusions over letters,

sounds and sequencing, but who gets over his

problems by the time he is seven or eight, and

only occasionally faces a real difficulty, often
over spelling, at later stages. At the other end
of the continuum is the child who fails to leamn
to read completely despite the efforts of
successive teachers, who is totally unable to
tackle written work beyond the point of
writing his name, and even that may contain a

For those with significant enduring problems there
neads to be suitable provision to meet the full range of
needs. It is within the context of 2 range of dyslexic
needs that this policy is located. However, for all those
with literacy problems, appropriate strategies and
methods need to be available.

(Throughout this document the dyslexic pupil is
referred to by the pronoun ’he’, there being more
dyslexic boys than girls. Recommendations however

apply equally to both girls and boys.)

2.2

sequencing error or reversal. [n between,

there is the vast majority of dyslexic individuals
with their varying patterns of strengths and
weaknesses. Research indicates that boys are

more likely to be affected than girls.

Not all children who have difficulties with
reading and writing can be categorised as
dyslexic, and while definitions vary, Miles
(1991) suggests a prevalence figure of between
2 and 4 %. There Is no reason however why
the methods used in teaching dyslexic children
should not be used to benefit all children who

find the learning of literacy difficulc.

3. ldentification and Assessment
of Dyslexia | '

3.

3.2

page two

Assessment of dyslexia is generally carried out
by Education Department staff. in view of
possible cultural and soclal differences, the
wide spectrum of specific learning difficulties,
and individuals different patterns of difficulties,
careful assessment to diagnose dyslexia must
investigate all the areas likely to be affected and
consider how these match the child’s potential
ability level. We can then use the areas of
strength to develop the weak areas. Through
knowledge of Individual learning needs gained -
by observation and assessment, we can
appropriately differentiate, individualise, adapt,
enhance and/or elaborate the curriculum.

The Authority has in place a stepped process
for the identification of children who may have
difficulties in learning. Class teachers should
recognise when a child is showing difficulties
with learning, and it is the responsibility of the
teacher to investigate further, and arrange for
appropriate assessment. This should be
performed in cooperation with the school’s
learning support co-ordinator and the head
teacher, and may involve the Bilingual Support
Service where appropriate. Parents also need
to be made aware of the problems the child is




3.3

3.4

3.5

encountering in school, and their views should
be sought. if dyslexic difficulties are established,
help in devising a suitable programme can then
be arranged. This may be done in collaboration
with Network Support or through the Principal
Teacher of Support for Learning in secondary
schools. Occasionally direct teaching for pupils
with particularly severe difficulties may be

necessary.

I, after a few months on this programme, there
is still no significant progress, a more definitive
assessment should be arranged. An

educational psychologist should establish the
severity of the problems and what additional
help the child requires. In the light of the
child’s subsequent progress, the possibility of
the child acquiring a Record of Needs may also
require to be considered. This is illustrated in

diagrammatic form in Appendix |.

In schools where there is a Joint Assessment

or Support Team (JAT or JST), children who
are thought to be dyslexi¢c may be brought to
the Team's notice for referral to Psychological

Service.

Bilingual Children: Teachers need to be alert to

the possibility that bilingual pupils may have
dyslexic difficulties which are masked because
they are in the process of developing English as
an additional language. See East Renfrewshire's

Guide for Bilingual Learners.

4. Range of Support

4.1

Whatever the pattern or severity of difficulties
the dyslexic pupil will primarily be supported
by his or her class teacher. This is in line with
the Authority’s inclusive education policy and
commitment to offer training to staff. It is
important that whatever strategies and/or
teaching programmes are in place, a flexible
approach is adopted. Self esteem is vital to
learning and must be maintained. Diflerent
children therefore may require different
approaches, and there is no one method of
tackling dyslexic difficufties which will apply to
all. The type of support given will depend on

~ whether the child is at the mild or severe end

. 4.2

of the dyslexia continuum, as well as on the
child’s learning style and the pattern of
strengths and weaknesses.

Children with mild dyslexic difficulties, or those
who have reached a stage where intensive
teaching is no longer appropriate, may require
only that strategies are put in place so that they
are facilitated in their learning. Appendices 2
and 2a list helpful strategies for the class

4.3

44

4.5

4.6

teacher to apply. These strategies will be
helpful for children with any kind of literacy
problems, whether dyslexic or not.

For children whose difficulties are a little
greater, advice can be obtained from within the
school, the Network Support Teacher or other
outside agency, and the child will progress with
additional support from the class teacher given
in small periods of time as available throughout
the day. The class teacher will ensure that
classroom seating arrangements are
appropriate and that children are treated in a
positive way to maintain self esteem and
encourage learning. Peer group support
approaches may also be employed.

if there are severe probiems, both advice
and/or specialist teaching may be provided by
school and Network personnel. While the
teaching programme will be of an individualised
nature, teaching may take place either in a one-
to-one or small group situation. Daily support
will encompass a range of literacy areas,
including reading, phonics, word attack, spelling
and dictation. A collaborative approach to
planning and monitoring progress should
ensure that all of the pupils needs and
strengths are acknowledged and taken Into
account. Teaching has proved most effective
when supported both at home and by the class
teacher on a daily basls.

In secondary schools, it is generally more
important to ensure that strategies appropriate

to the pupils’ age and stage of development are
put in place. For pupils with reading difficulties

or for pupils whose work is difficult to
decipher, this may involve training in the use of
a reader and/or scribe.

The parents' role is crucial in this long term
process of supporting both the child and the
teacher. Throughout their school years the
children will require educational and emotional
support. Emotional support is often best
achieved through involvement in non academic
areas where children can achieve success and
gain enjoyment. Children should be consulted

as to how they can best be supported.

5. Early Intervention

5.1
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Until recently, it was considered inappropriate
to consider the possibility of dyslexia before a
child’s entry into primary school, the
identification of dyslexia being dependent on
difficulties, discrepancies and differences
related to both reading and written work.
However, it has been established that earty
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5.2

5.3

54

5.5

indicators are likely to be present at the
preschool stage, and early intervention at this
time seems likely to benefit later learning.
Checklists have been found to he helpful in the
identification of at risk children, and samples
of these can be found in Appendices 3, 3a and
3b. Factors, such as lack of sociocultural
opportunities, bilingualism, language delays and
disorders can affect the performance of some
children. Staff should be alert to early
indicators of difficulties and be prepared to
address these for all children.

A range of other procedures and computer
programs such as the Cognitive Profiling
System (CoPSl) are being developed and
maonitored as forms of baseline and screening
assessment. Further research and development
is being conducted and this will be used to
inform future policy. East Renfrewshire
Education Department will continue to
evaluate all procedures and base its declsions

on best practice.

Close liaison with parents at this early stage
may alleviate feelings of low self esteem and
demotivation which may follow from lack of
acknowledgement of children’s difficulties, and
slow progress in early leamning related to
reading and writing.

It is not advisable however to label children at
this early stage, as it Is impossible to be certain
of the role which maturation and experience
may play In each child’s individual development.
It is however possible to identify children who
are likely to have literacy problems to ensure
that all children receive an appropriate
curriculum. Support can then be planned to
address any likely areas of difficulty.
Appropriate steps taken early may avoid the
need for more costy later intervention.

Preschool Education: Children coming into
East Renfrewshire schools come from a wide
range of preschool provision, resulting in
varying experiences. No single pattern of
identification and support will be in place,
Research in Edinburgh's Pifton area has
however shown that children who make a
poor start in reading tend to continue to have
difficulties, in Spite of subsequent intervention.
This research has also shown that it is possible
to predict, to some extent, the likely future
success of children in learning to read long
before they enter school. Transfer of
information between all nursery providers and
the primary schools to which the children then
go, is vital so that school staff are aware of

5.6

what action nurseries are taking to help literacy
development. This will ensure that children
who show indications of developmental delays
or possible learning difficulties In literacy have
their needs acknowledged and appropriate
action can be taken to minimise the negative
effects of any problems without delay.

Identification of difﬁcu'lties should come

through the Authority’s Stepped Process which
is shown in Appendix |. This will enable all

" teachers to access support and appropriate

5.7

5.8

6. De

provision for children experiencing difficulties
in literacy leaming.

There are additional factors which need to be
considered ta address specific needs.
According to current practice, the roles of
Early Literacy Coordinator and Support for .
Learning Coordinator are vital, and in schools

where these are different people, then
collaboration is essential to ensure appropriate
early intervention. In addition to the resources

which schools 2lready have, Network staff can
make available to mainstream staff both advice

and materials to support children with literacy
problems at the early stages.

Staff development too needs to reflect a
diagnostic approach.

aling with specific learning

difficulties (dyslexia)

6.1

6.2
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In order that difficulties might be dealt with
appropriately, taking into account individual
learning styles and needs, there requires to be
a range of provision tailored to specific
requirements. Pupils with early mild difficulties

could benefit from appropriate timely
intervention from the class teacher within the

routine classroom situation. Difficulties which
are severe and/or identified later, may require
specific one-to-one tuition. The vast majority
of children will however be able to be
supported effectively in the classroom.

While children with basic decoding difficultles
may be grouped with others with similar
decoding difficulties, it is very important thac all
children with literacy difficulties have access to
a full range of [anguage activities including
experience of challenging text. The teaching of
phonics requires to be kept under review in
discussion with both the child and their parents
in order that repeated failure can be avoided
and appropriate circumvention strategies can
be put into place at a relevant stage. The
importance of a supportive ethos cannot be
overstated, and the child must be aware of




6.3

6.4

6.5

others’ understanding of their difficulties.

Through collaborative working, even the
smallest success of any child can be celebrated,

and children motivated to continue to strive

" for further success. The notion of the lazy

child’ must not be considered, but rather the
learning styles of the child should be identified,
and appropriate strategies put in place to
accommaodate these,

Any intervention should consider age and stage
of children concerned and should not affect
access to other areas of the curriculum, It must
also take account of pupils self esteem and
motivation. For this reason, the pupils views
must be taken into account, especially where

, older pupils and young adults are concerned.

The basic difficulties with which the individual is
faced however require to be tackled. Teaching
methods and groupings require to be given
sensitive consideration and must be flexible
enough to meet varying demands. While a
dyslexic child may be seated with other readers
of similar reading level for certain reading
activities, it should be possible for that child to
sit with others of similar oral ability for
discussion of other material. The grouping of
children within classes should be sufficiendy
flexible to ensure that all children have access
to talking and listening activities where good
language models are offered.

Teacher expectation too has to be seen as
positive. Teachers must be sensitive to the
difficulties which children are experiencing
while at the same time having regard to the fact
that dyslexic children will have variable
performance, and, when given the appropriate

.strategies, may be capable of producing work

at a far higher level than they can read and
write about. The use of peer group tutoring of
various kinds can help children to develop their
literacy skills, Both paired learning and peer
group turoring can be of enormous value in
helping children to develop their literacy skills.
It is important that teachers feel confident that
they can support children with specific learning
difficulties (dyslexia) and that they empathise
with the challenges which literacy acquisition
can present to some children.

Children and young people should be actively
involved in addressing their difficulties. The
word “metacognition” is often used to describe
awareness of learning styles and approaches to
learning which help children take control of
their own learning. Where children are helped
to self awareness and can take responsibility
for their own learning, positive effects and
progress will be observed. Active participation

6.6

in children’s own learning and in the learning of
others can transform approaches to learning
for all.

School management will decide what must be
provided by their own school staff, and
establish the level of support which is available
to them from outside agencies. The roles of
consultancy and lialson are vital, and all parties
concerned need to be involved at the
appropriate stage and level.

7. Primary/Secondary Transfer

7.1

7.2

The transfer from primary to secondary school
is extremely important for all children, but
particularly so for the child with difficulties of
any kind. It is therefore vital that all those who
will be concerned with a dyslexic child in the
secondary school are made aware of the likely
difficulties and the special provision which they
will require to make to allow the pupil to giin
maximum advantage from all subject areas. At -
some point during the child’s final year at,
primary school, the child’s progress will be
considered along with necessary provision and

resources for the secondary stage. This may
take the form of a meeting involving both °

primary and secondary teaching staff, parents, -
and the young person involved. It is important
that the views of the young person are
considered along with those of parents and

professionals.

It will be the responsibility of a secondary staff
member to ensure that approgpriate
information is passed on to his/her colleagues
who will be teaching the child in First Year.
Speclal provision may be simply not asking the
child to read aloud in class or making
allowances for poor spelling and punctuation,
to provision of a reader and/or scribe or use of
a word processor. With relevant strategies in
place, the child's transfer between schools
should not cause undue anxiety.

8. Supporting dyslexic pupils in
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accessing the curriculum
8.1 Dyslexdc pupils should have access to the full

breadth of the curriculum. Strategies should

be found to allow children to access the
curriculum at an appropriate level. If pupils
require the support of a reader, scribe or
technology to enable this access, then where
passible, every effort will be made to make this

available. Peer support, auxiliary, class or
support teacher will facilitate this support.




8.2 Curricular Exceptions: While every effort must

be made by pupils, school staff and parents to
ensure that access to the full range of
curricular subjects is gained, there may be a
few severely dyslexic pupils for whom a subject
becomes intolerable after a time. If it has been
proved that a pupil has made every attempt to
come to terms with that subject, then it may
be possible for arrangements to be made for
the pupil to opt out if an alternative can be
found. This is most likely to apply in a subject
where a pupil with severe short-term memory
and auditory problems may be unable to gain
from even the speaking and listening aspects of
the subject. The Head Teacher should only
grant curricular exceptions after discussion of

all parties concerned with parents and the
pupil.

9. Supporting dysléxi’c pupils in the
assessment situation -

2.1

Spechal arrangements can also be made
available in the assessment situation if this is
normally available in the classroom. This
should apply to all formal and Informal testing
situations. The Scottish Qualifications
Authority (SQA) provide guidelines on how
and when to apply for special arrangements for
formal national examinations. if pupils are
dyslexic and this can be supported with

.evidence that the pupils require special

examination arrangements in order to
demonstrate their level of attainment, these

can be made available at the discretion of the
SQA and by arrangements through the local
authority. A range of special arrangements is
available: e.g. readers and scribes, computer
technology and extra time. For certain
arrangements, candidates may require separate
accommodation. It is not necessary for a
candidate to have a Record of Needs. Equally a

., candidate with a Record of Needs will not

automatically qualify for special arrangements.

. The presenting centre will require to make

applications in the usual way through the Head
of Service, and the young person will require to

“practice the use of appropriate skills to take fult

advantage of the special arrangements which

~are made available.

9.2

If schools require further information, they
should contact the Head of Service (Early
Education and Special Educational Needs).

10. Technology

10.] The contribution of technology to the

development of literacy in all pupils is
extremely important. The benefits of tape

. recorders, dictaphones etc to dyslexic pupils

have been appreciated for some time. Word
processing can ease the burden of illegibility of
written work. While the end product may not
be perfect, staff as well as pupils benefit from
acceptable, neatly presented work. However
with the advent of speech into both the input
and output of computers, the potential of
technology to circumvent pupils literacy
difficultles has considerable scope for

development.

10.2 As technology develops for all, it must be

ensured that the potential benefits are
maximised for those with literacy difficulties.
Staff too will require support to develop the
necessary skills to aid youngsters in this area.
A supply of software for children with special
needs will require to be built up, and all seaff
should know whom to consult for appropriate
advice on both soft and hardware.

10.3 Consideration is being given to evaluation of

which pupils will benefit from the various
technologies.

1. Staff Development
11.1 There are currently in the Authority, teaching

staff with a wide variety of different
qualifications in special educational needs and in
dyslexia. Some staff already possess specialist
qualifications in specific learning difficulties
(dyslexia) and the Authority's emphasis on staff
training will mean that the number of staff with
certificated qualifications will increase sharply

over the next few years.

1.2 In order that all staff should be able to

recognise and deal appropriately with dyslexic
pupils, there requires to be a continuing

programmae of staff development with

. awareness ralsing for all staff undertaken at
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both authority and school level. In addition,
externally validated qualifications will provide
for those who require or desire more specialist
knowledge. In every school, including nursery
schools and the Network, the aim should be to
ensure that at least one member of staffis
familiar with the teaching strategies which
ameliorate specific {earning difficulties
(dyslexia). Often this will involve staff
attending award-bearing courses. This staff
development programme will be ongoing, and
it will obviously take some time to achieve the



desired level of training. With trained
personnel available, mainstream staff should be
able to obtain advice on support and
resources.

/

) 2. Psychological Services

12.1 In addition to the assessment of specific

learning difficulties {dyslexia), the school’s
educational psychologist will make
recommendations on the appropriate level and
type of support which dyslexic children are
likely to require. The psychologist is likely to
become involved if children do not progress
well in response to specific strategies employéd
to tackle the child’s difficulties. Except in’
exceptional circumstances, strategies to tackle
or circumvent difficulties should have been put
in place before the psychologist becomes
involved. A leaflet outlining the psychologists
perspective on specific learning difficulties
(dyslexia) can be obtained from Psychological
Services. See Appendix | for the proceduyre
which should be adopted to gain appropriate
assessment and support.

13. Parents
13.1 The importance of the parental role has

been well documented. It applies to all
children. Collaborative working with parents is
vital in order that appropriate support is given
both in school and at home. Communicating
information to parents is vital at all stages
leading to the assessment of specific learning

difficulties (dyslexia). Further there requires to
be continuing support and information to
parents to enhance their understanding of their

child’s difficuldes and of the nature of dyslexia.
Liaison with parents Is essential if children are
to gain maximum benefit from teaching
programmes, and parents should be consulted,
and take part in staff development activities to
enable all staff to appreciate the parental
perspective and the child’s feelings.

13.2 If for any reason, there cannot be active

collaboration with parents, special efforts
should be made to involve other adults and
children with the consent of the parents and

children themselves,

13.3 Dealing with parental concerns/grievances: if a

parent or guardian feels that appropriate

assessment and/or support is not being given
to their child, they should adopt the {ollowing

procedure:

Stage |: In the first instance approach the
school and discuss their concerns with the
Head Teacher or Learning Support Coordin-
ator (Primary Schools), and the Learning
Support Coordinator or Principal Teacher of

Support for Learning (Secondary Schoaols).
These school staff will ensure that the recom-

mended procedures are being adhered to.

Stage 2: A further referral to the Head
Teacher should be made to try to achieve a
satisfactory solution, The Head Teacher should
take responsibity for organising a meeting to
try to address parental concerns.

Stage 3: If all school-based dialogue has been
exhausted and a condlusion satisfactory to the
parents and young person has not been
reached, then the parents and young person
have the right to invite 2 representative of the
Authority to investigate. The Head Teacher
may wish to request the assistance of a
representative of the Authority at any stage.

_If however communication is established at an
early point and maintained, a solution should

be able to be found without any ill feeling.

13.4 With a transparent dyslexia policy in every

school, staff and parents should be able to see
clearly the steps which are being taken and the

support being given.

|3.5 There is an accompanying leaflet for parents

entitled “Specific Learning Difficulties
(Dyslexia) A Brief Gulde for Parents”, which is

available from schools.

§3.6 NOTE: Research in the field of specific

learning difficulties (dyslexlia) Is progressing
rapidly with knowledge constantly being

updated through educational, psychological, -
neurological and biological research. This

policy will require regular revision in the light
of new knowledge as this becomes available.
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APPENDIX |

The stepped approach to meeting the needs of children who may be dyslexic
" A copy of the Authority’s procedure document on Records of Neads is available on request.

" STEP |

Initial identification of difficulties by class/subject teacher
Copy of Form | ta $ for L. Coordinator. (if child i bilingual, consult with Bilingual Support Service.)

Programmae of support and/or strategies implemented within classroom
resources Parents and HT/Support for Learning Coordinator informed

Frogramma/strategiss unsuccessful 5y
(_Kespundorraview ) T
-

STEP 2
Referral to school’s support for learning coordinator i
Form 1 completed '

Programma of support/strategies implementad with additonal resources as
necessary within school context. May be informal contact with outside agency

L Suecesshd !
Unsuccessful or Smied success :
Keep under review

STEP 3

Referral to outside agency (eg Network Support, Speech & Language Therapy)
Form 3 completed

Recommendations implemented. snd/or direct support & resources given by outside agency

. Unsuccessful or imited success
e Keep under review

STEP 4
Consideration given to a Record of Needs *

Assessment by school psychologist. Ocher agencies and parents consulted
Record of Needs seen as inappropriate Record of Needs sesn to be appropriate ;

Support continued with regular assassment and review as appropriate

STEP S
Record of Needs open '

Recommendations implemented
Y
Parents informed and consulted throughout
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APPENDIX 2

Strategies to help children at the early stages
Preschool/At Nursery

At this stage the best approach to adopt is the use of

games. Activities will have a purpose designed to
improve a number of different skills, in particular those

which are important for future reading and writing,
Nonetheless, the child should see all these activities as
fun. While we may suspect that a child is at risk of later
specific learning difficulties (dyslexia) when faced with
formal schooling, there is no need or desire to label
children at this early stage, so if we make the activities

of a group nature, then all the youngsters in a group are
likely to benefit.

A pack of ideas and materials produced by the Network
Support Team (NetStarT) is available to help youngsters
in the development of literacy skills at an early age.

The following are merely suggestions of possible
activities and strategies for preschool children designed

to improve various important skills at an early stage.
The possibilities for games are limitless, restricted only
by the time and opportunities available:

¢  The use of rhyme has proved vital in the
development of later reading and writing. Research
has shown that intervention at the preschool stage
can and does affect future development. Encourage

these skills through games, activities, songs and

stories which emphasise rhyme and rhythm.

For example:

¢  Snap games where children have to jdentify
_ rhyming pairs of picture cards.

0  Games where children pick out the one which
does not match from a series of rhyming
picture cards.

0 Encourage the children to make up silly
alliterative sentences:

“Silly Samantha Snake Slithered Slowly.”

"Potty Pete Peered Past Polly.”

All children will need considerable help with
this at first. Try putting in a2 word which is out
" of place and see if children can identify what it

is.
" *Rich Rude Robert Really Runs Round Rabbits’
Houses.”

Ask children to identify the first sound they
hear In the words. It will help if the teacher
stresses the first sound till the children get the

idea.

"Lucky Linda likes lollies. What else does she
like?®
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Everything must start with /l/ - lions, lights,
lorries etc.

For some children, it will be apparent that they
have difficulty in any rhyming - type or
alliterative activities, and these children will
need patient help in a very small group or
individually for a time.

Prompt the child to verbalise sequences of
organised motor activities. Use music and

movément activities to give experience of
sequencing, encouraging children to stand in
sequence in counting games etc.

Allow time to organise activities. Talk through
what must be done in a sequence, and encourage
repetition of order before carrying out tasks.

Ensure a focus of attention before giving
instructions or telling a story.

Encourage listening skills in various ways'.

For example:

0  With eyes closed, identify certain familiar
sounds « jingling keys, rustling paper, bang of
drum, clapping hands etc.

¢ Commercially produced tapes of sounds, such
as aeroplanes, trains etc.

0 Present a short sequence of sounds with
children’s eyes closed, then omit one sound,
and children must spot what has been missed -
Clapping, snapping fingers, banging, then omit
snapping fingers. Gradually increase the length
of the sequence.

0  With children seated in a circle, one child is
chosen, and sits in the middle with eyes closed.
Teacher points to another child who must
whisper the child in the centre's name. Child
then opens eyes and says the name of whoever
whispered his or her name.

Take every opportunity to praise the child for
achievements, Self esteem is vital to learning at all
ages. Encourage the child to further develop any
skills in which he seems to achieve success.

Encourage skills that children will require later, such
as the ability to divide words into parts or syllables.
Teacher claps the children’s names one at a time
and children copy. Later individual children try to
clap names of other things - animals, toys etc.
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Appendix 4

Letter of introduction to schools

Percentage returns from Literacy Surveys
1998 and 2001

Questionnaires sent to parents of all pre-school year
children, and Primary One children in East Renfrewshire in 1998
and 2001

Illustration of accompanying letter sent by some schools
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Education

Director: Eleanor J Currie MA
Councill Headquarters, Eastwood Park, Rouken Glen Road,
Giffnock, East Renfrewshire G46 6UG

Phone: 0141 5773430 Fax0141 577 3405 East, &7 % h .
Renjrewsnire

Your Ref: COUNCIL

Date: 11 July 1997
When calling please ask for: lan Fraser 0141 §77 3252
Fax 0141 577 3276

To all Head Teachers of all Primary and Pre 5 Education

Dear Colleague

You will be aware that some colleagues are undertaking research as part of the
management training being accessed through Strathclyde University. | write to inform you
that Margaret Crombie SEN Network Coordinator will be undertaking research on the policy,
practice, provision and management of dyslexia from pre five into primary.

Margaret's aim is to understand the relationship between the prediction of dyslexia in the pre
school years with the development of education services for authority policy and the
provision of services for young people who maybe dyslexic. However there is no intention of
labelling children at this early stage. Margaret will be making contact with individual schools
and nurseries in due course but | would wish to assure you that the authority are very
committed to this research and very interested in the outcomes.

Yours sincerely

lan Fraser
Head of Service
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7 Returns from East Renfrewshire Literacy Surveys

School % Returns 1998 | % Returns 2001
18P ] 71 76
7P+NC 62 50
3P+NC 75 41
15P 75 | 31
24P 42 32
14P 66 | 57
1P 58 55
17P 66 38
10P+NC 55 39
20P 44 ‘.
6P * 73 _____e8 _
13P 51 8
11P+NC 51 | 36
19P | 49
16P 69
23P 67 kb
12P
22P —

““

B R — d—
/7

8P+NC 40 3
R
____ Nuysery | .\
e ——

2N “__
3N
-'I-
———
R
Averagqge 58.4% Return 51.2% Return

N= Nursery School, NC= Nursery class, P=Primary School
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% Returns from East Renfrewshire Literacy Surveys

comparing Early Intervention Schools with those

Schools not involved in

not involved in Early Intervention

Early Intervention from 1997

[v2;] ‘School | % Returns 1998 [% Returns 2001
{23! 19P ' 81 49

3P+NC 75 41

13571 8P+NC 40 31

HA 14P 66 57

{271 1P o8 gg
(Far|__ 7P 66| 38
297 10P+NC 55 39

0] 20p | 44 7
ARY 6P 73 68

13P S 89

113 ] 11P+NC 51 36

[ 14 5P | 60 46

15 | 16P 67 69

116 | 12P | 77 72

117] 2P 61 59

18] 7P+NC 62 50 l
9P 91 77

1 20] 2N 59 19

{21] 6N 56 44

| 22] 1N 50 46 L
1 23] 3N 44 23

{24

125 -
126 JAverage 61.3% Return 51.4% Return
e

| 28 ]

| '291Early Intervention Schools (from 1997)

30| School % Returns 1998 | % Returns 2001
{3 1] 15P 75 31

[ 32 24P 42 32

337 4P 67 70

[ 34 23P 67 66

{35 22P /4 | /]

36 ] 18P 71 76

21P 56 3 41

138 | SN 39 37

39 | 4N 42 i 34

40| I
'a1] R
| 42]] R

‘43 JAverage 91.7% Return 50.8% Return
‘45| -

47, I
2T I D
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f

Education .

Director: Eleanor J Currie MA

Council Headquarters, Eastwood Park, Rouken Gien Road,

Giffnock, East Renfrewshire G46 6UG
Phone: 0141 5§77 3430 Fax:0141 577 3405
e-mail: BrownS@eastrenfrewshire.gov.uk
DX501601 Giffnock

Our Rel: IF/SB
Your Ref;

Dale: 25 January 2001
When calling please ask for: lan Fraser 0141 577 3252
Fax 0141 577 3276

To all Prim;w and Nursery Head Teachers

=

Dear Colleague

EARLY INTERVENTION STRATEGY - QUESTIONNAIRE

With reference to the above | write to advise you that as part of the Excellence-Fund, Early -
Intervention Strategy for East Renfrewshire Council, Margaret Crombie undertook a -
questionnaire at the beginning of the process to look at making additional resources available -

to schools.

7

Ren ewshire

COUNCIL

I would be grateful if you could now circulate the enclosed questionnaire to parents of pre
school and primary 1 children and return the results to Margaret so that she can make some

evaluation of how matters have changed in the last few years.

Thank you for your help in this matter.

Yours sincerely

lan Fraser
Head of Service

01janl8
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/ Department of Education S . | |
Director: Eleanor J Currie MA . .
Coundl Headquarters, Eastwood Park, Gifinock, East Rendrewshire G46 6UG _ .

East Renfrewshire: Network Support Team 2 _ gn

Cast Renirowshire Network ifrewshir

c/o Woodfar High School, Robslee Road, Thomiiebank, Glasgow G46 7HG OUNCIL. <
Phonee 01415772637  Fax 0141577 2645 -

You will probably have heard that the Education Authority are currently involved in ¢
promoting an Early Literacy and Intervention Strategy for children in East Renfrewshire. As: .
a result of this project, we hope to raise the literacy standards of all children. In order that
we might take account of factors which may influence your child’s learning, would you

please complete the enclosed questionnaire? All information will be treated as confidential.

The name of your child will be known only to me, and will not be passed to individual class

teachers unless you tell me to do so.

School Class Name of Child _
Male [ ] Female [ ] Date of Birth
1 Does your child like books? Yes [ ] No []

If so, please give an example of the type of books enjoyed.
2a Do you take your child to the library regularly?

Yes [ ] No D

If yes,
Weekly [] Twoweekly [ ] Monthly [] - Other [ ]
Please state
2b Do you buy books for your child rcgularlj}?
Yes [ ] . | No [7]
If yes,
Weekly [[] Twoweekly [ | Monthly [7] Other [_]
Please state

3 How often do you read with your child?
Occasionally [ | Weekly []  Daily [ ] Several'time:s aday [ ] Never [ ]

4 Did you teach your child nursery thymes? Yes [ ] No []
If yes, did you feel he/she learned these well? *© Yes [ No [ ]
" Atwhatagedid youstart? ____ years months

5 Did you involve your child in counting activities/ games? Yes [ ] No [7]

If yes, how often? |
Weekly [ ] Daily [ ] Seveial times a day ] PLEASE TURN OVER
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6 Is English the only language spoken at home?  Yes (] No [T]
If no, which other(s)?

Is Englis.h the language generally spoken at home? Yes | ] No [:]

Has ydur child been brought up to speak this/these other languages?
\-(es‘ | ] No D
-If no, at what age did he/she start to learn? _____years ____ months.
Does he/she speak the other language fluently?  Yes D | 3 No []

7 Is there any history of learning difficulties (eg dyslexia) in your fanuly, or does any
family member have difficulty in leaming? .

Yes [] No [7]

+* . . * .-

If yes, please expand.

8 Has your child ever received speech therapy? - Lo e
Yes [] No [ ]
If Yes, is this continuing?
Yes [ ] No [] o

IfNo,forhowlongandhowoftpndidyou'rchildgctthishclp_?;: et ey

9 Is there any aspect of your child’s development or leaming which is causing concem?

10 Is there any medical factor which may have influenced or be influencing your child’s learning?

11 Are there any other comments which would be interesting to note?

!

THANK YOU FOR TAKING THE TIME TO COMPLETE THIS QUESTIONNAIRE.
When you have completed this form, please pass to your child’s Head Teacher or return directly to Mrs Margaret

Crombie (Network Co-ordinator) at Woodfarm ngh School, Robslee Road, THORNLIEBANK, East Renfrewshire
G46 THG.
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Department of Education

ALl T
a L
-. - - l. .
FEE -
---ll" -8

Director: Eleanor J Currie MA
: , T ¥ %

Councid Headquarters, Eastwood Park, Giffnock, East Renfrewshire G46 6UG

East Renfrewshire Network Support Team _ ) Ren ﬁﬂew Shz re

Manager: Margfaret Crombie MSc BA COUNCIL
¢/o Woodfamn High School, Robslee Road, Thomliebank, Glasgow G46 7HG

Phone: 0141577 2637 Feo; 0141 577 2645
E-mall: crombiem @woodfamm.ercsch.org.

You will probably be aware that for some time now the Education Authority has been involved
in promoting an Early Literacy and Intervention Strategy for children in East Renfrewshire
aimed at raising literacy standards of all children. A previous survey was held in 1997 - *98.
In order that we might consider how trends are changing, and investigate factors which may
influence your child’s learning, would you please complete the enclosed questionnaire? All
information will be treated as confidential. The name of your child will be known only.to me,
and will not be passed to individual class teachers unless you tell me to do so. .

School . Class Namé of Child -
Mae [ ] Female [ ] Date of Birth
1 Does your child like books? Yes ' ‘[ ] No-. []

If so, please give an example of the type of books enjoyed.
2a Do you take your child to the library regularly?

Yes D No D

If yes, .
 Weekly [[] Twoweekly [] Monthly [ ] Other [ ]
| | | - Please state
2b Do you buy books for your child regularly? |
Yes [ ] No []
If yes,
Weekly [ ] Twoweekly [ ] Monthly []] ~ oter []

Please state

3 How often do you read with your child? |
Occasionally [ ] Weekly [ ] Daily [ ] Several times a day [] Never [ ]

4 Did you teach your child nursery rhyipes? Yes [ ] "~ No []
If yes, did you feel he/she leamed these well?  Yes LJ '~ No [
At what age did you start? ______ years months

5 Did you involve your child in counting activities/ games? Yes [ ] No []

If yes, how often? . :
Weekly [ ]  Daly [ Severaltimesaday [] = PLEASE TURN OVER
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6 Is English the only langhage spoken athome?  Yes [] No_ []
If no, which other(s)?
Is English the language generally spoken athome? Yes [ ] No []

/

Has your child been brought up to speak this/these other languages?
Yes [ ] No []
If no, at what age did he/she start to learn? years months.

Does he/she speak the other language fluently? ~ Yes [ | No "[]

7 Is there any history of leamning difficulties (eg dyslexia) in your family, or does any
family member have difficulty in leaming?

Yes [ ] No [7]

If yes, please expand.

8 Has your child ever received speech therapy?

Yes [} No [_]
If Yes, is this continuiﬁg?

Yes [ ] No []

If No, for how long and how often did your child get this help?

9 Is there any aspect of your child’s developlﬁent or leaming which is causing concern?
10 Is there any medical factor which may have influenced or be influencing your child’s learning?

11 Are there any other comments which would be iliteresting to note?

THANK YOU FOR TAKING THE TIME TO COMPLETE THIS QUESTIONNAIRE.,
When you have completed this form, please pass to your child’s Head Teacher or return directly to Mrs Margaret

Crombie (Network Support Manager) at Woodfaxm High School, Robslee Road, THORNLIEBANK,
East Renfrewshxre G46 THG.
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Education
Director: Eleanor J Currie MA

Council Headquarters, Eastwood Park, Gitinock, East Renfrewshire G46 6UG

e rere hotwotk Support Team Renﬁewshzre
C

¢l Woodfarm High School, Robslee Road, Thomiiebank, Glasgow G46 7HG
Phone: 0141 5772637 Fax: 0141577 2645 E-Mail: CrombieM@woodfarm.ercsch.org QUNCIL

29th March 2001

All Head Teachers of Primary and Nursery Schools

Dear Colleague

I am enclosing another questionnaire for Pre-school year and Primary 1 children’s
parents in case any have mislaid or lost the original and still wish to complete one.
Please photocopy if you require more than one. I am hoping for a good return

from these questionnaires and so would hope that you can get as many returns as

possible.

Would you be good enough to send me details of the number of questionnaires
which you sent out in the initial survey. This is so that I can work out a percentage
-of returns once I feel I have got them all back which hopefully will be by the middle

of April.
Many thanks for )}our help in this matter.

Yours sincerely

Magost

M et Crombie
Team Manager |
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ST. CADOC'S PRIMARY SCHOOL

Crookfur Road, Newton Mearns, East Renfrewshire G77 6TT

Telephone: 0141639 7163
Fax: 0141 616 2573

4 February 1998
Dear Parent
EARLY LITERACY & INTERVENTION STRATEGY

|. would be most grateful if you could complete the enclosed questionnaire and
return it to the school no later than 16th February 1998, this will enable me to
forward the documents to the appropriate personnel.

An envelope has been enclosed to provide confidentiality.

| thank you for your support in this matter.

r

Yours sincerely

Josephine B McCrossan -
Assistant Head Teacher
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Appendix Sa

Checklist for use with children who are learning English

as an additional language

(from Sunderland, Klein, Savihson, & Partridge, (1998)
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l A London Language & Literacy Unit Master

A checklist for ESOL and
language support tutors

Tutors should consider the following questions:

. Learning in the student’s own language

. doesdnswdenthavedﬂia:hamkamngmread,andpmblammspeﬂmg
or handwriting in any language? .

. doeqdlesmdugthmcﬂﬁmfaanﬁﬂl‘ﬁﬂngﬂmﬁgmwodhanybnwl.

2.  What language problems would you expect?

*. . &ﬂlmswneﬂilgﬂnatpczﬂesyouabanth&mdmt?

. sdmannexpkablelackofpmgressevmaﬁerapemdofume.wmgood
tuition?

. mmwummmmwwwmmmu
| mmﬂmdﬂ'umkmcfd:ﬂiadﬂswmofmﬂw

' kmgmzebackgrwné? ,

_dou&nemldunmbzamspelmgs,mtmwkhwhmmm@t

expect from his language background?

' ntfmemunexpeaetﬂymde&wepancybemenwnmgmdspeeda(m
| mebadwidanddrﬁémofsmamtdmmmmm)?

does the student’s handwriting show the following features; irregularity of size,
dﬂiwkymdlcwtmlmeﬂyabtofammgou;ahckofpmgmsmmm

oﬂaermdmtsofasmﬂarhnguogebockgmrd? ]

e does the student have persistent difficulty in remembering which letters
represent which sounds (even when her own sound/symbol system has been
tdmmnoccoum)? |

. sthesmdatunabletorecogmef&mﬂarwordsnprm.evmmﬂa

- reinforcement ond repetidon?

. does the student persistently mis-copy?

Dyslmoa and the Bdingual Learmer;  Assessing and Teacbing Adults and Young Pecple who
| ' Speak English as an Additional Ianguage
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4.

A London L'mguage & Literacy Unit Master |

Memory

does the student have a poor short term memory - for instance understands,
bmhasapmuanmurrgnﬁmnm(aqudﬁrgmumhuquw

 leomerj?

does the student confuse or have difficulty remembering nomes, dates or focts
(for instance, tobles or new vocobulary)?

does the student have particulor difficulty in following language drils and

. remembering and repeating language patterns?
Sequencing and direction

doe'dwsa:datgulaw:um“ofmorba&mﬁumﬁr
mZéﬁréZZ?ﬁrZé? *

mwmwwwﬁm?

‘ docslheswdunhavetiﬂiwkybarmagdledphdetWMUofﬂreymrh

sequence? .
does the student have problems following directions or verbal instructions in
order?

Persohal

doesd:esmdathmgooddays and bad days"?:

MMWMMWMMMMWNM
to forget what he hos leamt?

does the student find it difficult to organise himself work or time?

: Thesefactor:monlym&catmirhendmhah&toryof

difficufties and they are persistent over a perniod of time.

Dyslexn and the Bilingual Learner;  Assesstng and Teaching Adults and YoungPerple who

Speak Englésb Ogs an Additional Language



Appendix Sb

Annotated checklist of observations which are likely to be

confused when assessing bilingual learners

(from Crombie, 1997a, pp. 6-8)
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INITIAL OBSERVATIONS WHICH MAY POINT TO
SPECIFIC LEARNING DIFFICULTIES (DYSLEXIA)

PRE-SCHOOL

Page 6

'\ wal WReon ~c.cch T SOt
Ry T g

|
(1) Difficulty in playing rhyming games.

(2) Lack of awareness of allrleratlon the slimy snake slithered slowly in the sandy ceeo,
(3) Difficulty in maintaining rhythm - clapping games etc. w-l-i'v-'"

(4) Problems with sequential tasks, such as doing up buttons.

'(5) Difficulty in following and carmrying out more than one instruction at a time.

(6) Possible clumsiness - e.g. skipping, hopping, throwing and catching a ball.

(7) Possble slow speech development

£ Cr VANV NLT = U\-&
(B) Word finding dlﬂ’nculnes/ ‘Aﬁ b.:j “M“ugo-vj& :L-:Qd}u..\

(9) Difficulty in repeating nonsense words, especially if there are two or more syllables.
_ N y |
-(10) Balance tasks eg one foot balance blindfold balance | d.;sk “:_:“‘;.‘."‘b/lmg
. . ’* . ‘ _ .. _ | o~ : Nk ’ ..:

(11) Dlstractbllny

_(12) Reaction speed slightly slower than peers ‘=N F“" s '. H.v._,uq.p‘ h.l;.u-e_u

lo~gage .

(14) Difficuity or slowness in auton_mtnsmg processes (doing two or more tasks simultaneously)

(13) Visual and/or auditory perceplual drfﬁcultles

eg saying a thyme and fetching something, learning to'ride a tricycle.

(15) Familial history.

Most of these signs will be present in all preschool children to some extent. It is important

therefore that we do not write more into the situation than is present. However with this word of
caution, steps can be taken to develop and encourage skills which the child finds difficult without

the necessity to formalise training at this stage. A games approach will avoid any stress so long

as the tasks are presented in such a way that the child achieves success. As these are skills
which will benefit all children, the child will not feel isolated or singled out, as they might when the
difficulties are being tackled later. Some suggestions as to the type of games whlch can be

played in the nursery or playgroup are given on pages 18 and 19.

SpLD (Dyslexia) - A Teachers' Guide
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EARLY PHIMAHY

In language work  da b 0\%&; plowie  sFHean
(1) Poor reading progress on look-and-say or phonic methods. |
- duas o Aﬁw T W comtoiiahions i send petterns
(2) Severe difficufty with spelling. Sometimes apparently bizarre spellings. - eC. sch (- ‘h)
, Qw
(3) Considerable confusion over simple punctuation and grammar. Y, a‘b Eabure S ‘::( s ‘:2(”
(4) Confusion of letters similar in shape: b/d/p/q; u/n; fA; MW. - "‘b“"‘bu

(5) Omission or confusion of small words: the, a, so, to, of, from, for.

_ v S\VI-(“ Pﬁ;‘;‘_ﬂ.ﬁj HM.LEQStﬂPmc_'L

(6) Badly or wrongly formed letters. NP b F\ste sSea
P ooy e e P oo I g

’ l.._..Fn»-gu
" (7) Uncertainty about when and where to use lower and upper case letters. o“ﬁ‘*‘*? v

(8) Reversals of letters and whole words was for saw ; godfor dog. . La,_ag.,.gu L0 N P-rpcd.

(9) Confusion of similar sounding letters: d/t; vAilh; short vowels. R > L.
T \Sowdde weay adh wsst 3 lowa
- (10) Faulty auditory sequencing in reading and in the repetition of words: penmlmary for . Aoguase

prehmnary emeny for enemy ; pasghetti for spaghetti
(11) Foreshortening of words in written work: permance for performeme intring for-

interesting.
(12) Drﬂlcuﬂymﬁndmganame for an object Q . Loan VIS .

(13) Difficulty in doing two or more things snmultaneously especually when one involves the use of -
- language: eg skip and recite a rhyme.

ity ordasr precaado v P
(14) Transposals: sift for fist. - _ ditehrons o Somes lW

W

(15) Fusion of tl;e letters ie words: our for our.

(16) Difficulty in reinemberieg what day it i-s, his birthday, .his address or telephone number.
(17) Possible history of slow speech development.

(18) Difficulty in copying from the blackbeard.

(19) Difficulty or extreme tenseness in holding pencil.

SpLD (Dyslexia) - A Teachers’ Guide Page 7
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L

In other areas

(20) Difficulty in sequencing: days of the week months of the year lhe alphabet word order in a
sentence, number bonds, multiplication tables -
— - P vorh akustirm

(21) Confusion over directionality: left/right, up/down, to/past on clock or walch. B ACes
{'gl Ho.sl-ha‘) e S dma W f‘-*"‘)

“ R -
(22) Difficulty in remembering a short sequence: numbers, instructions elc

(23) Mixed laterality. - | B D . (m: )

(24) Family history of reading and spelling problems. et o _
'ﬁ_ < T ah. tu. SES

(25) Difficulty in understanding concepts such as )lesterdaynodaynommw.
(26) Problems with simple mental arithmetic.

Oﬂen the class teacher senses intuitively that this is a “puzzling, underachieving chid™. The
importance of this should not be overlooked. It is suggested that in cases where & group of these |
indicators (more than six) persist into the child's second year of schooling, the classroom teacher

should note the precise difficulties early in the first term. If specific leaming difficulties (dyslexia)
. are severe, they may be apparent even earlier than this. In which case, steps should be taken as

earlyaspossible

'Ihaclassleachershoulddmwhany skilled help whlchlsavanlablebothwulmlheschooland in .
the local area. As mentioned, this will, of course, requlm the involvement of the head teacher. - -
Advice and materials and sometimes cooperative teaching support may then be available. :

: *-.Flacordssl'nuldbeke;ﬂofthanatureofthehebgwanandlheresultsobsewed. :

£

. i, six months later, therelsllttleornompmvementnsplteofoooparatlvoeﬂortsloremedythe

. Situation, then further more precise assessment by the teacher will be necessary to establish
more accurately the level of the child’s ability and precise areas of difficulty. At thls pomnt, some
. form of norm-referenced testing is appropriate - not for the purpose of cornpanng the child with
his peers, but to establish # the child is falling significantly below the level which we should
expect for his age. Rather than highlight an individual child and to pvoid any unnecessary .
embarrassment many of the tems can be obsarved in group actwmes prafiles being kept

relating to particular children.

LATER STAGES

For the child suspected of having specific learning difficulties who is only discovered at a later
stage (Upper Primary or Secondary), the following checklist will be more appropnate Again a
group of indicators would suggest the need for further investigation.

!

(1) Intellectual capacity and compiehension level significantly greater than peﬁonnance in
reading or written work.

(2) Failing completely at reading, or reading just adequately in the early stages, with ability
insufficient to cope in upper primary and early secondary stages.

Page 8 - | SplLD (Dyslexia) - A Teachers' Guide
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Appendix 5c

Suggested checklist which may be useful for observing children

who are learning English as an additional language
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Observations which may point to dyslexia in English as an

additional language learners

Pre-school

1

8
9

Lack of awareness of sounds in home language or additional
language:

e alliteration/rhyme where appropriate

* where in the word a sound 1s heard.

Difficulty with rhythm.

Problems with sequenﬁal tasks, such as doing up buttons.

Possible clumsiness — e.g. hopping, skipping, throwing and catching
a ball.

Slow speech development in both languages.

Word finding difficulties in both languages (can find word in neither
language).

Difficulty in repeating nonsense word (which mimics real word) in

both languages.

Balance tasks — e.g. one foot balance, blindfold balance.

Distractibility.

10 Visual perceptual difficulties.

11 Difficulty in automatising processes — e.g. learning to ride a tricycle.

12 Family history of dyslexia.

A group of signs (six or more) would require to be present before suspecting

problems of a dyslexic nature.

Early Primary

In addition to some of the above observations,

1

A W S W N

Poor progress in learning to read.

Bizarre spelling or severe difficulty in attaching letter to sound.
Handwnting difficulty in either language.

Confusion of letters which are similar.

Omission or confusion of small words.

Difficulty in learning to write letter shapes (in either language).
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7 Reversals of letters or whole words (if other language also proceeds

from left to night).

8 Faulty auditory sequencing or difficulty in repetition of words in

either language.

9 Difficulty in remembering what day it is, birthday, address, telephone
number in either language.

10 Possible history of slow speech.

11 Difficulty in copying from board.

12 Difficulty in sequencing days of week, months of year, the alphabet etc
in either language.

13 Confusion of directionality.

14 Difficulty in remembering any short sequence in order.

15 Difficulty with concepts such as yesterday, today, tomorrow 1n either
language.

16 The child stands out as being different from other children who are
bilingual learners from a similar language background.

17 There is a wide discrepancy between oral and written in either
language.

18 A word is spelt differently several times in the same piece of writing.

19 After repeated multisensory teaching, the child still cannot recognise a
word.

20 Organisation problems

21 “Off” days when all work 1s particularly bad.

22 The child is a mismatch with areas of strength and areas of extreme

difficulty

Again a constellation of around six or more observations would give cause for

some concern. If intervention is given to try to help child and this meets with

repeated lack of progress in mastering task, then the child may require further

investigation and close monitoring.
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Appendix 6a

2
Letters seeking and granting permission to use

completed assessment forms for DEST
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Education
Director: Eleanor J Currie MA

Councll Headquarters, Eastwood Park, Gifinock, East Renfrewshire G46 6UG

East Renfrewshire Network Support Team East, & h *
M Mo oML S s oo INCVVCWISPILYE
Phone: 01415772637  Fax 01415772645 - EAAAS

. -1 .
-y
a

L

14 August 2001

The Psychological Corporation
Harcourt Place
32 Jamestown Road

LONDON NW1 1YA -

Dear Sir/Madam
Ref: 'i‘he use of the DEST for research purposes

- I'am currently completing a PhD with the University of Strathclyde Faculty of
Education. As a part of this, I am investigating the assessment tools which are
. .7, available to enable the early detection of dyslexia. I have used the Dyslexia .
Early Screening Test (DEST) with some pupils and would wish to use the
completed assessment forms in my Appendices to illustrate some points. I = -
will require to anonymise these and photocopy them to fit them into my
final thesis. .
+. 1 am therefore requesting your permission to photocopy the completed
assessment forms duly anonymised for this purpose.

With thanks

Yours faithfully

et &fmﬂi

Way .
Margaret Crombie
Network Team Manager

B
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@’ The Psycholo gical Corporation

24 August 2001

Margaret Crombie
East Renfrewshire Network Support Team

¢/o Woodfarm High School
Robslee Road

Thornliebank
Glasgow
G46 THG

Dear Margaret

Re: DEST Assessment Forms

. You may attach completed assessment forms to your unpublished thesis. If the -
. situation re publication changes please contact us again. |

Lesley Munro ,._

Communication and Allied Therapies Manager

Yours faithfully

A Horcourt Assessment Company Harcourt

The Psychological Corporation Europe » 32 Jamestown Road * London NW1 78Y o Tel 020 7424 4456 * Fox 0207424 4457
Email: tpc@harcourt.com ¢ http//www.tpc-international.com
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Appendix 6b

Cognitive Profiling System (CoPS1) article (Crombie, 1998)
Letter introducing schools to CoPSl1
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Education_

Director: Eleanor J Currie MA - | Renﬁ eWShzre

Council Headquarters, Eastwood Park, Rouken Glen Road, COUNCIL
Giffnock, East Renfrewshire G46 6UG
Phone: 0141 577 3430 Fax: 0141 577 3405

Our Ref:

Your Ref: -

Date: .. - 22 Septcmber 1997 .

When calling please ask for: Ian Fraser, Head of Service Tel 0141 577 3252
g Fax 01415773276

To all headteachers of priméry schools and pre-five establishments

Dear Colleague

- The early intervention initiative has resulted in the consideration of various
forms of early assessment. Assessment guidelines were outlined in appendix 8
ofthe document (-May1997) which formed the submlssnon to the SOEID and
which was sent to all establishments.

CoPS 1

The above computer programme, recently available on Apple Mac, has been
ordered from Chameleon Software for all schools and pre-five establishments.
The programme assesses individual processing skills in - sequential memory
(colours, spatial/ temporal, symbols and names), associative memory (shape

and colour, symbols and names), phonological awareness, auditory
dlscnmlnatlon and colour discrimination. Margaret Cromble, Network
Coordinator is being trained in the use of CoPS1 and will learn to read the

cagnitive profile which is produced from the programme. Margaret will, in turn,
train the Early Literacy Coordinators. This will help all schools identify individual
reading problems at an early time. The programme will also give indicators of

Spec:al needs including dyslexia.

Evaluation of the strategy

The early intervention strategy has attracted additional finding from the SOEID.
and from the council. The continued development of hugher standards has to be
quantified to ensure that the programme is working. All primary schools will
soon be receiving copies.of two tests which will help in this process. NFER
Nelson have provided the-GRTii reading test and Maths 7. Both are group
screening tests and should be administered by schools in early November.
Network team members will be available to help schools on this occasion. The
GRTii reading test will be scored by the company. Maths 7 should be scored by
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the school and the results forwarded to me.

Baseline Screening

Baseline screening is some form of assessment in the first few months of
primary school. The government are developing baseline screening and local
authorities, accepting the grant for early intervention, committed themselves to
work in this area. Some schools in East Renfrewshire are piloting materials. A
few are using EYES ( NFER Nelson), some are about to use PIPS (University of
Durhamy), one is using BASELINE (Chameleon Software) on PC format and
others are experimenting with Hodder and Staughton's Early Literacy Test. |
would be keen to receive feedback on any other form of baseline screening
being used before developing a form or assessment which could be used by all
schools in the authority.. There will also be further discussion of this topic at the
headteacher's residential seminar in March 1998.

Reading ‘assessments

As last year | will also be asking, in December, for information on teacher
assessments of P3 progress in reading in relation to 5-14 levels.

Yours sincerely

loubes/

lan Fraser ... .
Head of Service.
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Letter of introduction

and
East Renfrewshire Baseline assessment
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Education

Director: Eleanor J Currie MA
Council Headquarters, Eastwood Park, Rouken Glen Road,

Giffnock, East Renfrewshire G46 6UG
Phone: 0141 577 3430 Fax:0141 577 3405
e-mail: myra.reid @ eastrenfrewshire.gov.uk
DX501601 Giffnock

Ren ﬁewshzre

COUNCIL

Our Ref: MR/MB

Your Ref:
Date: 29 May 2001

When calling please ask for: Myra Reid Tel: 0141 577 3222
Fax: 0141 577 3948

Head Teachers of ail Primary Schools

Dear Colleague

Baseline Assessment — Early Literacy Development Profile

Please find enclosed a master Developmental Profile for the above assessment. Further
copies will be sent from the printers in due course.

~ -Teachers’ guidelines and support materials should be in all schools. ~ . - . .

" Fiona Morrison will ﬁrovide a proforma to collate the information from the profile at the
- start of session 2001-2002. "This year the completed proflles need not be returned to

the offices but should remain in your school.
. Thank you for your support. -

Yours sincerely

I

Myra Reid
Quality Development Officer
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' Hhot

11 *  Environmental Pfint

EAST RENFREWSHIRE COUNCIL | SCHOOL
EDUCATION DEPARTMENT | N

Score Sheet

Early Literacy Dévelopment Profile .

Child’s first name Y
Date of Birth T

Date of Profile T
Age at testing ~ _____years  months | ..
R

s ..Note: : RS = Possible:score.. .. i. . AS = Actual score achieved by the child .« .. PR

e oo - - Profile score sheet summary - - -

Task 1.1 ~ Identifying print in the outdoor en{fironment -
Task 1.2 Identifying words and logos
Task 1.3 Decontextualised print

Book Knowledge 12
Task 2.1 Knowing about bocks 12
3 Early Writing 20
Task 3.1 . Identifying and knowing about writing 3
Task 3.2 Writing 7
Task 3.3 Writing words 3
Task 3.4 Writing letters 7
Total score for Profile : 52 |

Copyright © 1997 Cathy Nutbrown
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Part 1: Environmental Print
Task 1.1: ldentifying print in the outdoor environment

Show the child the set of colour photographs of street scenes Ask the
following in this order:

* L

ﬂ.
What can’ you see in the plctures? o n.

Can you point to some signs, some. words, in the
plctures?

What are sngns for? (simple 1) more detanled

Do you know what any of these signs say?
(simple 1 detailed 2)

Copyright © 1987 Cathy Nutbrown |
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Pért 1: Environmental Print

Task 1.2: Identifying words and logos

What is Show the | What do the
. . this? words -words say?

Persil Washing
Powder .

Raw Total

s

Divide by 2 for actual score

. P

Add the total scores for each row. Total all the scores in the total boxes on the right
hand side of the table. Insert the ‘raw’ score. Divide by 2 for the actual score for

Task 2. Maximum score 10 points.

Copyright © 1997 Cathy Nutbrown
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Part 1: Environmental Print

Task 1.3: Decontextualised print

woro o les|as
Ce B
..

=- |

Part 1: Environmental Print ~ Possible score 20 Child’s score D

Copyright © 1997 Cathy Nutbrown
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Part 2: Book Knowledge

Task 2.1: Knowing about books

e iy
ke R I
el et N
3  Show me the front of the book. — -
e T R i
R I

U

8  Show me just one letter. | . --
TS [T
10  What letter is this (point to ‘b’)? - -
e S I
RN I

Maximum score 12 points

5 . .
|6 Show me the words. . .. --

Copyright © 1997 Cathy Nutbrown
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Part 3: Early Writing

Task 3.1: Identifying and knowing about writing

nn

Tester writes in front of the child.

Do you know what.| am doing?

Do you know what writing is for?

Show the 5 cards: (1,2,3,4,5). Which one of these is
writing?

Maximum score 3 points | '

Copyright © 1997 Cathy Nutbrown
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.Part 3: Early Wr}tlng

Task 3.2: Wiiting

Child does a samble of writing, score after the child has left the room as
follows:

Making any line of marks
Making letter-like marks

Writing conventional letters
Writing left to right

Writing from top to bottom

Ask' the child to write his or her name, scoré as follows:

_ﬂ

Name correctly written

PLUS beginning name with capital letter

Maximum score 7 points o .

Copyright © 1997 Cathy Nutbrown
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Part 3: Early Writing

Task 3.3: Writing words

I

1 word written (spelled) correctly apart from own name OR -.
2-4 words written (spelled) correctly OR. -.
- | 5 words written (spelled correctly) T - --

Maximum score 3 points - S

Copyright © 1997 Cathy Nutbrown
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Score sheet — Part 3 Task 4 Write all the letters you know

m n o p Q r S t u ' W
Y y 4
A B C D E F G H ! J K
M N O P Q R T U VvV W
Y Z

" ' Total number of letters written D |
Score (see scale below) D
Name
Date

Scoring scale

- Letters written score

1-5 1 point

6-10 2 points
11-15 ‘3 points
16-25 4 points
26-32 5 points
33-44 6 points
45-52 7 points

Copyright © 1997 Cathy Nutbrown |
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Part 3: Early Wfiting

Task 3.4: Writing letters

Numbers of letters wntten H

- e
KA
A
T

Maximum score 7 points
Part 3: Early Writing — Possible score 20 Child’s score I:I

Copyright © 1997 Cathy Nutbrown
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REMEMBER TO ATTACH THE WRITING SAMPLE TO THE SCORE |
SHEET - |

Tester's Comments

Note briefly any points which were of particular mention in the administration

on this occastion e.g. anything you did which may have influenced the
outcomes, any interuptions, the child refusing to continue and subsequent
adandonment of the Profile etc.

Time taken to administer the Profile ........... minutes.

This includes completing the score sheet when the child has left.

Administered DY «.eeiveiieiiinrenscecrnressennnns School

Copyright © 1997 Cathy Nutbrown
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Individual assessment information relating to case studies
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DEST Record Form for. f&‘g,_.}‘ Code  Cut S1LP

Entering Scores | .
Write the test scores in the Test Score of the record form below. Find the Score Key appropriate for the child’s age.

Place it carefully on top of this sheet. The cutaway allows you to enter the ‘At Risk Index’ scores in the third column
of the record form. Look up the corresponding index (-, -, 0, +, ++) in the right hand columns of the Score Key form,
and enter it in the third column. e.g. for Postural Stability for age 5:0 to 5:5, you would enter (-) for a score of 17;
(-) for a score of 9; (0) for a score of 7; (+) for a score of 1; and (++) for a score of 0, The score keys differ for each age,

so make sure you use the right one. . _

IR - 5 S S I A
' score Index
C[OmedNemine |9 | o | T T
o [EeadThmdng 1 G o | T eV,
Sbsamnton |9 |- | [T g ¥
S T
& LeterNamig | 5
5. SowdOdder | 1o

Interpretation
Work out the numbers of (~) and (-) scores. If 4 or more are (-}, or 7 or more are either (~) or (-), the diagnosis is ‘At Risk’.

For a quantitative measure, score 2 for (=), 1 for (-), O for the remainder, and add up the scores. The ‘At Risk Quotient’ is
then the sum divided by 10. An ARQ of 1 or greater is strong evidence of being ‘At Risk’. Also complete the profile chart.
‘At Risk’ areas such as thyming suggest possible remediation work. Digit Span weakness suggests possible memory
difficulties. Discrimination weakness may suggest hearing problems. -

- §

| . * *
Full Name Cnné _Ctuysite -~ -
('Zla.ss_e.l'__School _snwe
Child’s date of birth _22 . 4 .93
Ageattesting_ 9 :07¢7

| | . -
Family history (permission form) [a |

Test behaviour: concentration _(oeD

anxiety

Other info: Ora. S8 GOoob.
LCorereneNSioN GBOD,

Number with ~ ___L___ (A)
Number with - ) ,_____________'3 (B)

‘Atrisk’score(2xA)+B____ S = (O

T < )
‘At risk quotient’ (C)/10:__40 [Q-a \D)
Screening diagnosis_0ppeous {grlg low Hok v gpuk O‘F e

l:'vv!.r' AL , ife
- - ot

© 1996 by The Psychological Corporation. All rights reserved. No part of this publication may be reproduced or transmitted in any form
or by any means, electronic or mechanical, including photocopy, recording or any information retrieval system without permission in

writing from the publisher. Printed in the United Kingdom. ISBN 07491 0840 1

1. Rapid Naming
9, Sound Order

10. Shape Copying
4. Postural stability
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Lucid Research Ltd. ~ CoPS 1

School: 11P

Child: C41S11P: dob 22/4/93
Chart showing child's performance relative to population
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visual/perceptual abilities auditory/verbal abilities
Centile units Clown Performance: satisfactory
Rabbits tested 13/11/98 Sy ébm For each test:

Zoid's Friends tested 19/11/98 S5y 6m left bar = accuracy
TOYbOX | teStEd 19/1 1/98 Sy Gm rlght bar = time

Zoid's Letters tested 13/11/98 S5y 6m- . (colour or shade of
Zoid's Letter Names tested 13/11/98 5y 6m bars may differ with
Races tested 19/11/98 Sy 6m different printers)
Rhymes tested 13/11/98 Sy bm

Wock tested 19/11/98 5y 6m

Rabbits Visual sequential memory (temporal/spatial)

Zoid's Friends Visual sequential memory (temporal/colour)

oybox Visual associative memory (shape/colour)

Zoid's Letters Visual sequential memory (symbol sequence)

Zoid's Letter Names Associative memory (visual/auditory, symbol name)
Races Auditory sequential memory (animal names)
Rhymes Phonological awareness (rhyme detection)

Wock Auditory discrimination

Clown Colour discrimination

This print-out date: 12:28 pm Thursday, November 19, 1998
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School: 11P

Child: C41S11P: dob 22/4/93
Chart showing child's performance relative to population
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_rabbits | friends| toybox | letters | names | races | rthymes | wock
visual/perceptual abilities auditory/verbal abilities

SD units Clown Performance: satisfactory
Rabbits tested 13/11/98 Sy 6m _
Zoid's Friends tested 19/11/98 S5y 6m :;cz %aa(;h;easctéuracy
Toybox tested 19/11/98 5y 6m right bar = time
Zoid's Letters tested 13/11/98 Sy 6m (colour or shade of
Zoid's Letter Names tested 13/11/98 S5y 6m bars may differ with
Races tested 19/11/98 Sy 6ém different printers)
Rhymes tested 13/11/98 5y 6m :
Wock tested 19/11/98 Sy 6m

Rabbits Visual sequential memory (temporal/spatial)

Zoid's Friends Visual sequential memory (temporal/colour)

Toybox Visual associative memory (shape/colour)

Zoid's Letters Visual sequential memory (symbol sequence)

Zoid's Letter Names Associative memory (visual/auditory, symbol name)

Races Auditory sequential memory (animal names)

Rhymes Phonological awareness (rhyme detection)

Wock Auditory discrimination

Clown Colour discrimination

This print-out date: 1:23 pm Thursday, November 19, 1998
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Department of Education | |
Director: Eleanor J Currie MA |
Council Headquarters, Eastwood Park, Giffnock, East Renfrewshire, G46 6UG

Psychological Service .
Canlibar Primary School, Main Street, Barthead G78 1SW .Z ae n rews kzré
Phone: 0141-876-0886 COUNCIL

Fax; 0141-5774915

Our Ref: " INMcC
Your Ref,
Date: = ~ 28 January 2000
" Head Teacher
" School: 11P

.Dear' Head Teacher

Re: Name: Ca1sur
. DOB: 22493
Address: '

When I assessed. C41 in school on 23 December 1999 he presented as a pleasant, cooperative
child. The results of administering the Wechsler Intelligence Scale for Children WISC III UK
are shown below. |

Subtest Subtest Scaled Score
. Information | 9 | Picture Completion 6
- Similarities : 8 . Coding - 7
Vocabulary- 12 " Picture Ammangement 9
Comprehension - 11 - Bloc¢k Design 14
13

Digit Span 7 Object Assembly

An ‘average’ scaled score lies in thc range 8 to li‘iq 10 £ 2.,

It was ericouraging to observe during the course of the 'assessment that  C41. displayed a
systematic approach to solving some problems. In addition, his persistence at times was
admirable-an observation which réflects his teacher’s view that: cas - sets about his work
quickly and needs little encouragement to completeit. . -

An examination of c41’s performance on the different Wechsler subtests suggests:

i.  anage - appropnate Arithmetic score, perhaps unsurprising given his good oral and
written maths attainments in class.

ii. . average general knowledge and verbal reasoning abilities. (Verbal reasoning abilities
are determnined from the scores on Similarities, Comprehension and Vocabulary.)

iii. quiteca irari_ation in performance on items assessing visual perceptual organisation.
While c41. expenienced little difficulty with Block Design (assembling coloured bricks
to match the patterns on a series of cards) and Object Assembly (assembling objects like

a car from their component parts), he did find Picture Completion (identifying the
missing part in a series of pictures) more challenging.
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iv. aweakness in Coding (a test of clerical speed and accuracy) and in Digit Span which
can be indicative of limitations in auditory working memory. It is important to
highlight, however, that although . C41's working memory when he is processing
abstract material like numbers or blending ‘sounds’ to make words is not well
developed, it does operate perfectly well with meaningful material eg listening
comprehension, which seemed to be at least of an age-appropriate level.

As well as following exercises designed to improve auditory working memory, * C41. needs
practice in developing his auditory discnimination to eliminate difficulties such as not ‘hearing’
the ‘t’ in ‘stop’ or ‘hearing’ an ‘n’ instead of a ‘d’ at the end of ‘red’.

/
. car’s reading (word recognition) is, as you are aware delayed though it was encouraging to
see that he attempted many words and that he used a systematic sounding/blending approach at
times, - -

It is recommended that:
i. cathas an Individual Educational Plan which, in addition to earlier suggestions,
should include activities designed to promote phonics, word attack skills and spelling.

ii. the progx:é'_rmne be structured, multisensory and implemented by a Network Sl.lppc;l't
Service teacher. Classteacher support and parental involvement is essential as  c4iis
likely to need considerable overleaming for tasks which involve symbolic processing of

. letters.

- CAY has an adequate vocabulary which should continue to develop as stories he enjoys are
read to him on a regular basis at home. His class teacher, Mrs Teach, reports that ‘c41.is a
sociable boy who mixes well which is encouraging to the extent that the pleasure he derives
from social interaction will help to counteract the disappointment he feels about his reading and

written language delay.

Taken overall, there findings indicate that C41:has a Specific Learning Difficulty of the type
commonly referred to as Dyslexia. L ¥ |

Wlulec41 's progress will be reviewed in January 2001, I should be pleased to hear from you

ol L]

- sooner if concern about”™ C41 arise.

Yours sincerely

Educational Psychologist

" cc Parents |
Mrs M Crombie, Network Support Manager, Woodfarm Base.
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Department of Education
. - ’ @
OISO o curncans ICHTCWSHITE
| COUNCIL

Psychological Service -

Principal Psycho Joyce Fullarton
St 's Primary S - Infant Building, Roebank Drive, Barrhead, G78 2JA

Prone: ~ 0131-577-4520
Fax 0141-577-4516

OwRelk - . INMcC

.. Your Ref; .
., Datex . . 6January 2001
+ Head Teacher

School: 11P

Dear  Head Teacher
Re: Name: . CA4lSs11P-
Date of Birth: 22493 .

| am pleased to report that when | reviewed ’:C41i's progress in school on 10 January 2001 significant
gains were apparent in reading accuracy, reading comprehension and spelling. For example, C41:
now attempts to sound and blend words using individual letters, digraphs (eg ‘sh’), and, occasionally,

groups of letters. |
. The initial ‘stages of punctuation in written language have also been grasped.
'Becommendation | |

To expand his vocabulary and increase his familiarity with the strﬁctums of written language, CA4l:
should be encouraged to listen to taped stories at home.

Next Review . - . January 2002 .

Yours sincerely

| Educational Psychologist

cC Parents

Network Support Teacher
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FEast Renfrewshire thor{&upport Team
Progress Report

School: ) Code 11F Session: _2000/2001

Pupil’s Name: Code C41511P Class/Year: P3

N_'etwm_'k Teacher:

casitPe has now completed his first year on the individual,
multisensory programme and has made excellent progress.
His phonic knowledge has increased and he has now ' -
completed work on consonant digraphs, long vowel sounds
and silent e, using the Letterland mnemonic system.

His word attack skills have also improved and he has covered
consonant blends, word endings and syllable division.

This term he has finished reading Sunshine Spirals, set 7
which has ‘an approximate reading level of 7.5 - 8yrs.

He has made significant gains in reading accuracy and .
fluency, and he is now able to decode unknown words.
Spelling has also improved as he is applgmg his increased

phonic knowledge.
With the introduction of a cursive, joined script there has

been an obvious improvement in casur’s handwriting.
He is beginning to master letter formation and joining.
caisur has worked hard with the programme and has been

well supported at home by his parentsand in school by his
class teacher which has contributed greatly to his progress.

Input from Network Support' will continue in P4.

Signature: | |  Date: May 2001
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East Renfrewshire Network Support Service

Evaluation of Individual Support

School: ~ 11P
Pupil’s Name: c41S11p - Class: P73

Network Teacher:

Owoll. Ogoy Mlpsed

LY
L3
¥

"

Signature ' ~ Date: _\b&@@_L
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DEST Record Form for E;ng (ade: CHu3SiupP
Entering Scores |

Write the test scores in the Test Score of the record form below. Find the Score Key appropriate for the child’s age.
Place it carefully on top of this sheet. The cutaway allows you to enter the ‘At Risk Index” scores in the third column
of the record form. Look up the corresponding index (-, -, o, +, ++) in the right hand columns of the Score Key form,
and enter it in the third column. e.g. for Postural Stability for age 5:0 to 5:5, you would enter (--) for a score of 17;
(-) for a score of 9; (0) for a score of 7; (+) for a score of 1; and (++) for a score of 0. The score keys differ for each age,

- s0 make sure you use the right one.

— o N G e

score Index

A RepdNaming | o7 [ - | [ [

-1-1.--—— 5’
I Y I I N A

e [ - | [ T P T
S ymedteaion | 5 [ o= | 1 [e T
G R - % $ -
7 DigiNaming |5 | —— | ST T
B leterNamng | | - || 3 -*& I

SSowndOder | o [ | T
EC T R s e e A W

Interpretation
Work out the numbers of () and (-) scores. If 4 or more are (), or 7 or more are either (~) or (-), the diagnosis is ‘At Risk’.

For a quantitative measure, score 2 for (--), 1 for (-), O for the remainder, and add up the scores. The ‘At Risk Quotient’ is
then the sum divided by, 10,. An ARQ of 1 or greater is strong evidence of being ‘At Risk’. Also complete the profile chart.
‘At Risk’ areas such as rthyming suggest possible remediation work. Digit Span weakness suggests possible memory

difficulties. Discrimination weakness may suggest hearing problems.

FullName___ CLASI Q"
Class_E.L_School ___L-l—_&__

Child’s date of birth __ L4+ 7. 93
Age attesting___ 91077 Meacs -

Family history (permission form) E]

Test behaviour: concentration _ LooD

anxiety A LITLE ANXIOUS

Other info: EXTREHELY cooPERMNE
Numberwith— 3 (A) 2 5§ § 8 & 8 3% 28 %
' T & g g @ g C m & £
Numberwith- ___3 = (B) ' 3 85 2 5 4 Q8 & 3
. | “ s f WA 3 5% £
‘Atrisk'score(2xA)+B__ 9 (O 2 s & 4 g 3
. _— -
3 - o .
. M 4

‘At risk quotient’ (C)/10 _q/LLQﬁ_(D)

Screening diagnosis LIM’ O 2ARLY AT RiSK
' BT EQuivocf
© 1996 by The Psychnloglcal Corporation. All rights reserved. No part of this publication may be reproduced or transmitted in any form

or by any means, electronic or mechanical, including photocopy, recording or any information retrieval system without permission in
writing from the publisher. Printed in the United Kingdom. ISBN 07491 08401
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Name: Pupil Code C43S14P DOB:4.7.93  School: 14FP

A brilliant artist did not have time to finish this picture. Can you finish it for him.
It is for a very important person, so make it the best drawing you can. We're
not sure which way up it goes so you can decide.

10 minutes.

Tell me about your picture.

e
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Name: Pupil Code C43S14P DOB:4.7.93  School: 14P
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A brilliant artist did not have time to finish this picture. Can you finish it for him.
It is for a very important person, so make it the best drawing you can. We're
not sure which way up it goes so you can decide. .

10 minutes.

Tell me about your picture.
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East Renfrewshire Council - Education Department
Network Support Te pam

Date: 18/2/1999

- Name: Pupil Code C43514P
Date of Birth; ' 04.07.93
Age: 5 years, 7 months Stage: Primary 1
School: Code 14P
Report compiled by: ____

C43514P presented as a co-operative and enthusiastic worker. She chatted
informally and has good verbal communication skills. However on
reading and number skills, C43514P was having some difficulty. While
this constitutes only a small gap at present, we would wish to minimise
the effects of any difficulties C43514P is currently having.

Reading of continuous prose
C43S14P read to me from StoryWorlds (Monty and the Bouncy Castle)

She coped reasonable well with this and had clearly had considerable
practice with the vocabularsr.“ She used mainly a look-and-say techrﬁqué,
though she is aware of phonic strategies. On unseen parts of Monty and
the Crab however, C43514P had some difficulty, and was unsure of a few
words. She made good use of context and comprehension was good.

Auditory discrimination
Auditory discrimination was good, and C43S14P showed no problems at all

in hearing the difference between sounds in words.

Word attack and phonic skills
On a detailed diagnostic assessment of phonic and word attack skills,

C43S14P had clearly benefited from much of the teaching she has had, and
knew most single sounds. There were weaknesses with the letters t, i, 1, y,
l,y, q,z, v, and x. Some of these are the less common letters. On blending
letters and sounds however, C43514P had extreme difficulty. For “at” for
example, C43S14P said “one”. Other attempts to blend were similarly
unsuccessful.. While it is still early and we should not write more into this
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situation than there is, it would be appropriate to attempt to accelerate
C43S14P’s phonic skills before a significant gap develops.

Written language skills
While written work is at a very early stage for all children in the class,

- C43514P was struggling somewhat. She was able to write her first name
clearly 'and legibly, but could not attempt her second name. When it ws
pointed out that the sounds at the beginning of both names were exactly
the same, C43514P wrote the letter “M” but was unable to go further.

Writing was however neat, and co-ordination was good.

Number
(C43514P was able to count to ten without difficulty and could understand

the concept of the numbers up to ten. Recognition of the figures however
was problematic and this will require further multisensory teaching.
C43514P wrote the figures 3, 5 and 2 reversed, although in the correct

context.

CoPS1 computer assessment
This showed a profile well within the average band in all areas tested.

Rhyming was rather slow but performance was good.

Dyslexia Early Screening Test (DEST)
. The results of this were indecisive, though there were indications of poor

short term memory and some difficulties with rhyming and sound order

perception.

Recommendations
C43514P should be carefully monitored to ensure that progress accelerates.

Multisensory teaching should help ensure that C43S14P gains information
through all channels available for learning: - she should hear, repeat, see
and write whenever possible, and there will require to be considerable

* overlearning. Care will also need to be taken to avoid C43514P becoming

anxious as this could affect her learning.

Margaret Crombie
Network Support Team Manager
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DEST Record Form for P&g (ode - C42 S23°F
Entering Scores | -

Write the test scores in the Test Score of the record form below. Find the Score Key approprlate for the child’s age.
Place it carefully on top of this sheet. The cutaway allows you to enter the ‘At Risk Index’ scores in the third column
of the record form. Look up the corresponding index (=, -, 0, +, ++) in the right hand columns of the Score Key form,
and enter it in the third column. e.g. for Postural Stability for age 5:0 to 5:5, you would enter (-) for a score of 17;
(-) for a score of 9; (0) for a score of 7; (+) for a score of 1; and (++) for a score of 0. The score keys differ for each age,

so make sure you use the right one.

_-----
score Index

L RepdNeming | o5 | —— | | [ | [
R Eedthmdng | g | o ||V
Cmmntn | | — ||| o o

A PoslSubily [~ [FeveE | | O 8

S RymeDetcion | 13 [+ 4 | | | e

eDgsm | | o | | &S
o ] o o [T 3
ElteNamng | 5 | _ | [ @

&
SsemdOde | g | o | | & [ [
o SpeCoryng | 1 |+ | 1 [T [

Interpretation
Work out the numbers of (~) and (-) scores. ‘If 4 or more are (), or 7 or more are either (~) or (-), the diagnosis is ‘At Risk’.

For a quantitative measure, score 2 for (), 1 for (-), 0 for the remainder, and add up the scores. The ‘At Risk Quotient’ is
then the sum divided by 10. An ARQ of 1 or greater is strong evidence of being ‘At Risk’. Also complete the profile chart.
‘At Risk’ areas such as thyming suggest possible remediation work. Digit Span weakness suggests possible memory
difficulties. Discrimination weakness may suggest hearing problems. .

Full Name___ Cu.2 $23p - - Tester M. Ckaom®l&  Date_29- L,.99
Class l | School ?-3 P | |
Child’s date of birth 1. 2. Qu | ++

Age at testing , O | | +

e\ =‘
N AN

Famlly history (permission form) D

No faricy Kistory OUGH ot-vaR. wnbce
Sfﬂc.mﬂumcﬁnou H‘rmgum 8

Test beﬂawour' concentration Fing ouUT HAD DieFiay
STOTING ST -

O

anxiety
e IV
Number with - | (A) 2 g 8 % g ¥ g 2 2
Nu;nbér with - 3 (B) a g ‘g E 8 E E 0 E |
= s £ v A3 § 4% 3
‘At risk’ score (2xA) +B___ o2 - (O T 2 S 5" 2 _§‘ ?,,
- - ° A
1 ‘At risk quotient’ (C)/10 Ag (O' ) (D) " = <

Screening diagnosis NOT INDICATING  Rigsw
BuT REQUIRES MoN moRIMgG,

© 1996 by The Psychological Corporation. All rights reserved. No part of this publication may be reproduced or transmitted in any form
or by any means, electronic or mechanical, including photocopy, recording or-any information retrieval system without permission in

writing from the publisher. Printed in the United Kingdom. ISBN 07491 0840 1
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Lucid Research Ltd. CoPS 1
School: 23P

Child: C42S23P: dob 11/2/94
Chart showing child's performance relative to population
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visual/perceptual abilities

Centile units - Clown Performance: satisfactory

Rabbits tested 2/2/99 4y 11m .

Zoid's Friends tested 1/2/799 4y 11m Fle?t ?;:-h:?:éuracy
Toybox tested 1/2/799 4y 11m right bar = time
Zoid's Letters tested 3/2/99 4y 11m Nt (colour or shade of
Zoid's Letter Names tested 3/2/99 4y 11m bars may differ with

Races tested 2/2/99 4y 11m- » different printers)
Rhymes tested 3/2/99 4y 11m

Wock tested 3/2/99 4y 11m

Rabbits Visual sequential memory (temporal/spatial)
Zoid's Friends Visual sequential memory (temporal/colour)

oybox Visual associative memory (shape/colour)

oid's Letters Visual sequential memory (symbol sequence)

oid's Letter Names Associative memory (visual/auditory, symbol name)
Races Auditory sequentia[ memory (animal names)
Rhymes Phonological awareness (rhyme detection)

Wock Auditory discrimination

lown Colour discrimination
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East Kenﬁewsﬁire Council - Education Department

NETWORK®,
SUPPORTES

Date: 16/1/01

Name: Pupil Code: C42523P
Date of Birth: 11.2.94

Age when seen: 6 years, 10 months Stage: Primary 3

School: School Code: 23P
Report compiled by :

S was previously seen on 29th April, 1999 due to concerns about progress,
and also as a result of assessment on the CoPS1 computer program which
showed him to be performing poorly on phonological awareness, auditory
and visual skills. Recommendations were passed for group intervention
aimed to advance the skills of the group of anary 1s of which S was then a

member.

On this occasion, S was seen on 5th December, 2000 in a group of three and .
~ again on 16th January. He worked well and was happy to chat about what

he was doing in school. Overall good progress has been made. Though .
there are still some concerns, S'will be able to cope in a group situationin the

classroom with some support.

Reading

S read to me from his class reading book - All Aboard, Swan Rescue. He was
scoring around 90% accuracy which is just borderline for coping without .

frustration. Reading will continue to require to be monitored carefully to
ensure that his accuracy does not drop below this level, or he may find

himself struggling to cope, with a resulting feeling of low self-esteem and
poor ability. Comprehension of what S read was fairly good, though he had

previously read much of the book in class.

On a standardised test of word reading (Burt), S scored a reading age score
of 6 years, 10 months at a chronolog1ca1 age of 6 years 11 months. While this

test is a little dated now, it nonetheless is a reasonably good indicator of .
word attack skills and ability to decode out of context. S has clearly benefited

from the intervention work which has been done and should be able to keep
up with the progress his group is making in class.

Any strategies to encourage additional reading and an interest in books
should be tried in school, and at home. These include paired reading<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>